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DETAILED Module Content
Welcome & Overview

WELCOME &
OVERVIEW

Module
Description
Welcome & Overview of TOD
+ NCEA Vision
This module will provide an overview of the TOD 2 content by outlining what will be covered in the Mana Ōrite and Literacy &
Numeracy modules. This module is comprised of 3 parts:
1.
2.
3.

Welcome and Overview of the 2021 Teacher Only Days
Focus and goals for TOD 2
Accessing live Q&A and other TOD 2 resources

The goal of this module is to set the tone for the TOD and prime teachers to engage with what Mana Ōrite and Strengthening
Literacy & Numeracy and Te Reo Matatini me Te Pāngarau requirements might mean in their context.

WELCOME

All Participants

Māori Medium


2m

Welcome & Overview of TODs 2021

P


1m

Focus and Outcomes for TOD 2

P


3m

TOD 2 Q&A and Other Resources

P

English Medium

Detailed
Content
Content
Plan
Plan

Stage 1/5: Welcome +
Overview of TODs in 2021

WELCOME &
OVERVIEW

Time Allocated:
1 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 1: Welcome

Power point text

Voiceover

Welcome!
The 2020-2022 Accord Teacher Only Days are a key support for the
NCEA Change Programme.

Tēnā koutou katoa and Welcome to the second Accord Teacher Only Day; a key support for
the NCEA Change Programme.

Background
•
TOD 1 in November 2020 focussed on:
•
Outline of the system shifts
•
The NCEA Change Programme
•
2021 TODs focus on:
•
TOD2 (May 2021):
•
Mana Ōrite mō te Mātauranga Māori
•
Strengthening Literacy & Numeracy and Te Reo
Matatini me Te Pāngarau;
•
TOD3 (August 2021): The new Level 1 Achievement
Standards
•
TOD4 (November 2021): Additional supports for
implementation and local curriculum design.

As you will know, in 2020 the Government confirmed the changes that will be made to
strengthen NCEA.
The first of eight Teacher Only Day’s in November last year outlined the system shifts required
to ensure all our ākonga and learners can succeed in NCEA regardless of their context or
background.
In 2021 there are three Teacher Only Days – today, focusing on Mana Ōrite mo te Mātauranga
Māori and Strengthening Literacy & Numeracy; A day in August focusing on the new Level 1
Achievement Standards and a day in November where we will explore additional supports for
implementation and local curriculum design.

We know that partnership with the sector will be critical to the success of these changes and
value your time and effort in making these days the best they can be.

Detailed
Content
Plan

Stage 2/5: Focus and content
for TOD2

WELCOME &
OVERVIEW

Time Allocated:
2 mins

Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 2: Focus and content of TOD2

Power point text

Voiceover

TOD 2 May 2021 Focus
• Opportunity to discuss Mana Ōrite mō te mātauranga Māori and the
Literacy and Numeracy changes in detail and start to identify what
supports you might need to implement your own change journey.
TOD 2 May 2021 Content
• Mana Ōrite mō te Mātauranga Māori: This session offers some
resources and guidance for discussion of what this shift means within
your context, focusing on better educational outcomes for ākonga
Māori and increased teacher support and capability to deliver
material grounded in mātauranga Māori.
• Literacy & Numeracy and Te Reo Matatini me Te Pāngarau: This
session is for schools to consider how they might:
• seek reliable information about learners’ literacy and
numeracy levels when they start Year 9, and using that
information to understand whether learners are likely to need
further support to succeed at Year 11 and above
• design interventions suitable to support learners at different
levels of literacy and numeracy to accelerate progress in Years
9 and 10
• deliver those interventions so as to support learners to
strengthen their literacy and numeracy, without introducing
stigma or derailing progress in other areas of the National
Curriculum
• design and deliver programmes appropriate for learners with
insufficient literacy and numeracy at Year 11.

Our hope for today is that you will have an opportunity to discuss Mana Ōrite mō te mātauranga Māori
and the Literacy and Numeracy changes in detail and start to identify what supports you might need to
implement your own change journey.
By 2025 we want all young people of all backgrounds and abilities to be empowered to navigate quality
pathways through NCEA which sustain Te Tiriti o Waitangi and prepare them for the world beyond the
school gate.
Mana Ōrite mō te Mātauranga Māori is one of the key shifts that will help make this happen.
We will know we have achieved this shift when Mātauranga Māori is explicitly valued and accessible in
NCEA, with better educational outcomes for ākonga Māori and increased teacher support and capability to
deliver material grounded in mātauranga Māori.
Strengthening Literacy & Numeracy requirements is the other key focus for this Teacher Only Day.
The focus of this system shift is for schools to consider how they might:
• seek reliable information about learners’ literacy and numeracy levels when they start Year 9, and using
that information to understand whether learners are likely to need further support to succeed at Year 11
and above
• design interventions suitable to support learners at different levels of literacy and numeracy to
accelerate progress in Years 9 and 10
• deliver those interventions so as to support learners to strengthen their literacy and numeracy, without
introducing stigma or derailing progress in other areas of the National Curriculum
• design and deliver programmes appropriate for learners with insufficient literacy and numeracy at Year
11.

Detailed
Content
Plan

Stage 3/5: Structure and
Outcomes for TOD2

WELCOME &
OVERVIEW

Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 3: Structure and Outcomes for TOD2

Power point text

Voiceover

Structure
•
The day is structured around these modules available on the
LMS, there to guide your conversations but please feel free to
customise your day.

TOD2 is structured around discussion of what the changes mean within your context, with these
LMS modules there to provide structure and resources. Because schools will be at different
stages on the change journey, we’ve tried to enable you to customise how you engage with
some of the modules, for instance there will be some that are more relevant to you such as the
resource kete, and others that you might want to adapt to suit your own focus (such as the
planning toolbox)

Outcomes
•
By the end of this Teacher Only Day, we hope you will have a
clearer understanding of how Mana Ōrite mō te mātauranga
Māori and Changes to Literacy and Numeracy and Te Reo
Matatini me Te Pāngarau fit within the NCEA Change
Programme and why they are important.
•
We also hope you will have opportunities to discuss what
these changes might mean in your own context, your
readiness for change and what supports you might need to
implement change.

By the end of this Teacher Only Day, we hope you will have a clearer understanding of how Mana
Ōrite mō Mātauranga Māori and Changes to Literacy and Numeracy and Te Reo Matatini me Te
Pāngarau fit within the NCEA Change Programme and why they are important.
We also hope you will have had good opportunities to discuss what these changes might mean
in your own context, your readiness for change and what supports you might need to implement
change.

Detailed
Content
Plan

Stage 4/5:
Live Q&A for TOD2

WELCOME &
OVERVIEW

Time Allocated:
1 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 4: Accessing the live Q&A

Power point text

Voiceover

Live Q&A
•
For this Teacher Only Day we have
established a live feed via Adobe
Connect to provide instant answers
where possible, or ensure your questions
are recorded and followed up.

As you are working through each of the sessions today, we know you will have some questions. We want to hear from
you to make sure that we are constantly evolving what we can offer.

•

Logging in to the FAQ page on [insert
link] website is as simple as clicking the
link

•

We suggest having one person log in
and relay all questions from you group.

For this Teacher Only Day we have established a live feed via Adobe Connect to provide instant answers where
possible, or ensure your questions are recorded and followed up.
Logging in to the FAQ page on [insert link] website is as simple as clicking the link and entering as a guest. We
suggest having one person log in and relay all the questions from your group.

Detailed
Content
Plan

Stage 5/5:
Access to Resources

WELCOME &
OVERVIEW

Time Allocated:
1 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 5: Additional Information

Power point text

Voiceover

Access to Resources
•
There might be some topics that you
want to spend more time on so we’ve
made sure that the modules for today
and all of the Teacher Only Days will
remain accessible as a resource kete
through the LMS if schools want to
return to them.

While the Accord Teacher Only Days are an important way of creating space in the school year to engage with the
NCEA Change Programme we know that there is a lot of content for schools and kaiako to digest.
There might be some topics that you want to spend more time on so we’ve made sure that the modules for today
and all of the Teacher Only Days will remain accessible as a resource kete through the LMS if schools want to return to
them.
We know that schools are busy places and appreciate that you will need much more than 8 days to discuss, plan and
implement the NCEA Changes but we do hope that you see their value as a chance to engage in some meaningful
kōrero.

TOD 2
Teacher Only Day LMS Module Planning
Guidance for how to plan and prepare for module delivery

DETAILED Module Content
Resource Kete

RESOURCE KETE

Module
Description
Resource Kete
This module provides participants with an overview of additional resources you can access which can help provide
context and information to inform discussion

Māori Medium

All Participants

RESOURCE KETE


2m

Introduction

P


5m

Te Ao Haka

English Medium

V


Michelle Johansson video
30m

Te Ao Haka
5m

Aotearoa NZ Histories consultation
20m

V
V


Mere Berryman video
20m

V


Ka Hikitia - Ka Hapaitia
10m

M

RESOURCE KETE

Detailed
Content
Plan

Stage 1 - Introduction

Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 1:

Slide Text

Voiceover
Giving effect to Mana ōrite mō te Mātauranga Māori will be different in different schools and kura.

Resource kete
While there are some explicit changes such as the Māori Performing Arts Achievement Standards and broader structural
changes to subjects and standards, there is no singular things that schools must do to realise Mana ōrite.

Instead, what it looks like will be informed by the school, teaching staff, students and community identifying what they need
to do to ensure equity, inclusion and pathways for Māori to achieve success as Māori – and for all Kaiako, ākonga and
whanau to understand and value Māori knowledges.
To support schools to design plans that suit their own context, we have provided a series of links that you might want to
focus on today. These are available as a resource kete. They will be available for you to return to as well.

Detailed Structure – English Medium
Modules

Time

Purpose

RESOURCE KETE

Content Type

Access

30 mins

Provides direction for teachers engaging with Māori
Learners.

Video

Access via LMS “Resource Kete” module:
https://training.education.govt.nz/logon.asp
Click: “Enter as guest → Teachers Only Day
for the Secondary Sector → TOD 2 - May
2021 → English → Resource Kete

Te Ao Haka Video

6 mins

Advertorial for the changes

Video

Access via LMS “Resource Kete” module:
https://training.education.govt.nz/logon.asp
Click: “Enter as guest → Teachers Only Day
for the Secondary Sector → TOD 2 - May
2021 → English → Resource Kete

Aotearoa NZ History
Consultation

-

Provides link to public consultation documents

Documentation / Website

W-7805-MIE-Community-Pack-v3.pdf
(education.govt.nz)

Mere Berryman Video

30 mins

Provides current and historical challenges for Māori
Learners.

Video

Access via LMS “Resource Kete” module:
https://training.education.govt.nz/logon.asp
Click: “Enter as guest → Teachers Only Day
for the Secondary Sector → TOD 2 - May
2021 → English → Resource Kete

Ka Hikitia - Ka Hāpaitia

-

Provides link to whakapapa, purpose and planning for Māori
Education strategy

Documentation / Website

https://www.education.govt.nz/ourwork/overall-strategies-and-policies/kahikitia-ka-hapaitia/ka-hikitia-ka-hapaitia-themaori-education-strategy/

Changes to Strengthen NCEA

4 mins

Gives an overview of the changes to strengthen NCEA

Video

https://youtu.be/ZSRM60bu1kY

Michelle Johansson Video

TOD 2
Teacher Only Day LMS Module Planning
Guidance for how to plan and prepare for module delivery

DETAILED Module Content
Mana Ōrite mō te Mātauranga Māori

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module
Description
Mana Ōrite mō te
Mātauranga Māori
This module will introduce the Mana Ōrite mō te Mātauranga Māori (equitable treatment of the Māori body of
knowledge) change to the NCEA Change Programme.
English medium schools may wish to connect with local community members and discuss what these changes could
mean in the context of their school. Participants from kura Māori will be given the opportunity to connect with
Ministry people involved in the changes to ask questions and feedback.

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

All Participants

8m


45m

Māori Medium

Aronga - Vision

P V

Huataki - Beginnings

P L

English Medium

P S

20m

He aha te mea nui? - What matters
most to me?

L S


20m

He aha te Mea nui? - What matters
L S
most to me?


25m

Huarahi - Journey

P S


55m

Huarahi - Journey

P S

Detailed Structure
Module Stage

Module 1: Aronga –
Vision
Stage 1/2
Welcome

Module 1:
Stage 2/2
Welcome Video

Medium

Time

Module 2:
Stage 3/5
Resource Kete

Module 2:
Stage 4/5
Stocktake

Purpose

Content

Method of Delivery

Tools/Resources

Shared
Content

2 mins

Sets the tone and provides
focus of the mana ōrite mō te
mātauranga Māori modules.

Introduction to Mana Ōrite and link
to the NCEA Change Programme

LMS Slides

Voiceover script

Shared
Content

6 mins

Set tone and introduce varied
points of view from real people
on this journey

Intro video for English Medium
and Māori Medium

Videos

Videos

English

5 mins

Reminder of what the system
shift is and what is being done
in support of mana ōrite mō te
mātauranga Māori across the
change programme

High level description of the
system shift

LMS Slides

Slides, voiceover script

Shared
Content

15 mins

Provides opportunity for
reflection on TOD 1 discussions

Reflection on TOD 1 kōrero

LMS Slides
+ links to additional
resources

Slides, voiceover script

Shared
Content

6 mins

Opportunity for schools and
kura to customize their focus

Resource kete (including links to
Te Ao Haka; Ka Hikitea – Ka
Hāpaitia; NZ Histories etc)

LMS Slides then Breakout
sessions/facilitated
discussion

Urls and hosted content

English

10 mins

School level stock-take and self
assessment

Question prompts to support
school level korero about the
possible impacts of the changes

LMS Slides

Slides, voiceover script

Module 2: Huataki –
Beginnings
Stage 1/5
High Level Shift

Module 2
Stage 2/5
TOD1 reflection

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Detailed Structure
Module Stage

Medium

Time

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Purpose

English

15 mins

Provides space for schools to
discuss impacts of changes

English

20 mins

Provides opportunity for plenary/
panel discussion with Mana
Whenua/ Hapu/Iwi/ākonga

Shared

10

Shared

English

Content

Method of Delivery

Break out session

Links to resources in the
planning toolbox

Some schools will have prepared for
panelists to attend in person. For others
there will be a focus on including Mana
Whenua/Iwi/ākonga voice in school
level planning

Plenary/ panel session
OR
Group discussion

Slides

To take time to reflect on the
discussion from the plenary
session

Guided reflection

LMS Slides

5 mins

Reflection exercise

Guided questions

LMS Slides

20 mins

Planning for change

Question prompts to support school
level korero about the possible impacts
of the changes

LMS Slides +
Breakout sessions/guided
discussion

Module 2:
Stage 5/5
Breakout / Wānanga

Module 3: He aha te
Mea Nui? What
matters most to me?
Stage 1/1 (optional)
Plenary / Zui

Module 3:
Stage 2/2
Discussion

Module 4: Huarahi –
Journey
Stage 1/2
Action Reflection

Module 4:
Stage 2/2:
Action Planning

Tools/Resources

Slides, voiceover script

Detailed
Content
Plan

Module 1. Aronga – Vision,
Stage 1/2

Time Allocated:
2 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Suggested Grouping:
Presentation: All Staff

Step by step detailed script and sequence for stage 1 + 2: Welcoming participants & Welcome video

Slide Text

Voiceover

Welcome to TOD 2!

Kia ora.
The purpose of this part of the day is to reflect on your initial discussions of Mana Ōrite mō te Mātauranga Māori
in the first ToD and consider how you might develop your awareness of what it means in your own context.
Before you have this kōrero we have provided a short video where you will hear directly from people working at
the chalkface, sharing their understanding of Mana Ōrite mō te Mātauranga Māori and why it’s important.

Stage 2: Welcome video (For English Medium
and Māori Medium)

Videos hosted on LMS for both mediums (no voiceover)

Detailed
Content
Plan

Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2. Huataki – Beginnings
Suggested Grouping:
Stage 1/4
Presentation - All Staff

Step by step detailed script and sequence for module stage 1: The system shift, high-level (1 of 3)

Slide Text
Mana Ōrite mō te Mātauranga Māori:
•
•
•
•
•

strengthening resources around the body of knowledge
Building teacher capability
NCEA context - how we credential the qualification
How we think about pedagogy and what we practice with our learner
Differs in different contexts, based on resources and levels of knowledge
We heard that NCEA in its current state is not equitable for Māori, and many
Māori ākonga, kaiako, kura, and whānau told us that NCEA doesn't do
enough to open te ao Māori pathways through the qualification and
disadvantages too many ākonga from experiencing success as Māori.
We heard that Mātauranga Māori is not valued equally and does not receive
the same status, support & resources as Western forms of knowledge.
We also know that many ākonga face racism in schools and this continues to
impact engagement and achievement.

Voiceover
Change 2 in the NCEA Change Programme is Mana Ōrite mō te Mātauranga Māori.
Before focusing on school level changes in support of Mana Ōrite mō te Mātauranga Māori, it’s
important to remember why we are making this change:

We heard that NCEA in its current state is not equitable for Māori. Many ākonga, kaiako, and
whānau told us that NCEA doesn't do enough to open te ao Māori pathways through the
qualification and disadvantages too many ākonga from experiencing success as Māori.
We also heard that many ākonga face racism in schools and this continues to impact engagement
and achievement.

Detailed
Content
Plan

Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2. Huataki – Beginnings
Suggested Grouping:
Stage 1/4
Presentation - All Staff

Step by step detailed script and sequence module stage 1: The system shift, high-level (2 of 3)

Slide Text
The following 2 slides show the
content related to this voiceover

Voiceover
Through a series of hui with Māori stakeholders in 2018 and 2019 we heard that Mātauranga Māori has not been valued equally and does not receive the
same status, support & resources as Western forms of knowledge.
We heard that pathways are not equitable. As an example, because assessment of Māori Performing Arts has not been supported by achievement standards,
it has not been UE accredited which therefore impacts on ākonga who may have wanted to pursue this as a pathway in university and beyond. (Conversely,
western dance, drama and music were assessed via achievement standards, and therefore contributed to UE).
We also heard that many teachers in English-medium settings need to be better supported to build the appropriate skills and capabilities to adapt NCEA for
ākonga.
We said: We want to ensure there is equal status, support and resourcing for mātauranga Māori in NCEA, and that greater opportunities for students to
follow mātauranga Māori pathways are available.
Te ao Māori and mātauranga Māori will be built into the outcome statements as part of the new ‘graduate profile’ for NCEA and in the design of
Achievement Standards.
We will develop new Achievement Standards and assessment resources derived from Te Marautanga o Aotearoa.
We will work closely with Māori – in both Māori medium and English medium education and in the wider community, including iwi, hapū and whānau – to
design what this looks like in practice.
As part of our commitment to parity for mātauranga Māori we know that we will need to ensure genuine partnership from the start, designing with Māori for
Māori.
We know that there are a range of settings and approaches that will have different levels of need and capacity.
And we recognize that a one size fits all approach will not work.
While we know that each school, kura and community will have their own journey to realise Mana ōrite mō te Mātauranaga Māori, the rich korero and codesign of the last few years provides us with a strong foundation.
These foundations, or pou, reflect and reinforce what we have heard, what has gone before and where we are heading.

System Shifts

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Resourcing
Building Capability
Providing quality PLD to inspire, build
confidence, and capability in our kaiako

Pedagogy
Growing our kaiako capability and
motivation to use quality pedagogical
practices

Strengthening resourcing and support for
the teaching and learning of and through
mātauranga Māori

Mana Ōrite mō
te Mātauranga
Māori

Credentialing
Ensuring that NCEA and the senior secondary
education system as a whole values and gives
mana to mātauranga Māori

Racism
Identifying and addressing systemic disparities
within the education system that present
barriers to ākonga Māori

Equity for Mātauranga Māori in NCEA
Opening up greater access for students to mātauranga Māori and the pathways that lead from it

Key Messages

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

•

The essence of this change is equity for mātauranga Māori within NCEA.

•

Ultimately, we want to ensure greater access for all students to experience
Mātauranga Māori.

• This change is relevant & important for all schools.
• Mana Ōrite will be an ongoing journey for school communities, how it is
brought to life will look different across Aotearoa.
•

It is not our intention to define in detail what mātauranga Māori is, for
schools & kura.

•

Iwi, hapū, and whānau need to play a critical role in partnering with schools
to unpack what this change means for their local context.

Detailed
Content
Plan

Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2: Huataki – Beginnings
Suggested Grouping:
Stage 1/4
Presentation - All Staff

Step by step detailed script and sequence module stage 1: The system shift, high-level (3 of 3)

Slide Text
He pātai

•

What do you want to know most about this
change?

•

What are you not sure about?

•

You can ask questions in the Q+A

Voiceover
As you focus on Māna ōrite mō te Mātauranga Māori in your own context today we hope that you have time to talk about
the implications and priorities of your own situation and how this might underpin your own change journey.
During the time you have today, if you have questions, please feel free to use the live Q & A.

Detailed
Content
Plan

Time Allocated:
15 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2: Huataki – Beginnings
Suggested Grouping:
Stage 2/4
Activity - Individual

Step by step detailed script and sequence for module stage 2: Reflections on TOD 1

Slide Text
What does it mean to support Mana ōrite mō te
mātauranga Māori?
• What did you think the impacts of this change would be
for your school?
• How has your understanding changed?
• What did you say you’d do to support Mana ōrite mō te
Mātauranga Māori?

Voiceover
The first Teacher Only day in November last year provided you with an opportunity to have an initial discussion
on the concept of Mana ōrite mō te Mātauranga Māori.
Since then, new Maori Performing Arts Standards have been released and public consultation commenced on the
Aotearoa NZ Histories Learning Area.
The government has also announced a refresh of the NZC over the next 5 years – with a view to better
integrating the values, purpose and competencies throughout the learning areas in the current framework.
In light of these influences you might want to use some time now to reflect on the initial conversation you had
last year, go back over any notes you took, review any plans you made and have some further discussions about
how the changes to NCEA in support of Mana ōrite might impact your curriculum planning and learning design.

Detailed
Content
Plan

Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2: Huataki – Beginnings
Suggested Grouping:
Stage 3/4
Activity - Groups

Step by step detailed script and sequence for module stage 3: Stocktake: Group Activity – Reflection (1 of 2)

Slide Text

Voiceover

Series of slides showing questions:

Because schools and kura will be at different places in their journey we have provided some question prompts to
support your kōrero today.

• What might it mean to affirm/elevate Te Ao Māori and
Mātauranga Māori in your school context?
• How might a focus on “Māori achieving success as Māori”
impact your local curriculum, pedagogy and approach to
assessment?
• Who are the people and groups that might help you to
review and adapt your local curriculum and course design to
give effect to Mana ōrite mō te mātauranga Māori?
• What supports might your Kaiako and staff need to ensure
learning design aligns with the concept of Mana ōrite mō te
mātauranga Māori?
• What structures and processes might need to change or be
developed to give effect to Mana ōrite mō te mātauranga
Māori?
• - How will you ensure akonga voice?
• - How will you communicate with whānau/hapū/iwi?
• - How could you engage whānau, mana whenua and
iwi in the design of school level changes?
• How will you know the changes you make are having an
impact?

They are completely optional - the kōrero is what’s most important

Detailed
Content
Plan

Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2: Huataki – Beginnings
Suggested Grouping:
Stage 3/4
Individual

Step by step detailed script and sequence for module stage 3: Stocktake: Individual Activity – Reflection (2 of 2)

Slide Text

Voiceover

Self assessment table
(example follows on next slide)

Using a self assessment to establish the preparedness and understanding of staff might also be a useful stocktake
exercise to begin the next phase of kōrero.
This is not meant to be a compliance exercise. You might want to give yourself a rating for each question or
discuss with a peer – what’s important is to try and elicit your level of readiness for the changes.

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Mana ōrite mō te Mātauranga Māori
Fully/A lot
4
How well do you understand what Mana ōrite will mean for your school?

How confident are you that teachers have a shared understanding about
curriculum changes and changes to the processes of teaching and learning, that
will result from the focus on Mana ōrite?
How much of an impact do you think Māori Performing Arts (Te Ao Haka),
Aotearoa New Zealand History, new subjects Māori and changes to the NZC and
Te Marautanga will have on what your school offers?
How confident are you that students, parents & whānau and teachers understand
the full range of pathways, programmes, options and support that is available to
improve outcomes for ākonga Māori?
How important do you think providing Mana Whenua, parents and whānau
information and opportunities to participate in individual and group learning
sessions will be in promoting Mana ōrite at your school?
How engaged are local hapū/Iwi and Mana Whenua in designing local curriculum
at your school/kura?
How confident are you that your school proactively identifies and draws on
community resources and expertise to improve Mana ōrite?

3

2

Not at
all/None
1
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Plan

Time Allocated:
15 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 2: Huataki – Beginnings
Suggested Grouping:
Stage 4/4
Breakout Groups

Step by step detailed script and sequence for module stage 4: Breakout Session

Slide Text

Voiceover

Discussion - Wānanga

Ensuring that Māori knowledges are made more visible within your local curriculum will mean different things in
different contexts and may also have different impacts in different subjects.

How might the mana ōrite mō te mātauranga Māori shifts
impact what happens in our school? My classroom? Our
community?

Discussion – Wānanga

As you consider what these changes mean you might want to consider groupings that make the most sense for
your context.
(For example, You might discuss how Māori knowledges are incorporated within the science learning area or the
contexts for learning in English within subject departments, whereas discussing how changes to Te Marautanga
and pathways impact course design might be discussed by Deans, HODs and pastoral teams).
In our planning toolbox are rubrics and self-assessment questions to support conversations about access,
pedagogy and cultural capability.
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Content
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Time Allocated:
15 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 3: He aha te Mea nui?
Suggested Grouping:
Stage 1/2
All Staff, Groups - Plenary

Step by step detailed script and sequence for Stage 1: Plenary Session (optional)

Slide Text
Optional panel/ plenary session

Voiceover
Where schools have had the opportunity to kōrero with local Mana Whenua or Iwi or have elicited from ākonga what their
view of Mana ōrite is and what matters to them in terms of the structures, pedagogy and curriculum design at your school,
now might be a useful opportunity to hear that feedback.
(If you haven’t had the opportunity to include those voices, this might be a good time to plan how you might include them
in your change planning).

Engaging with parents and whānau:
How do you ensure that parents and whānau have
opportunities to express their views about the way
NCEA is delivered by the school.
How do you seek the views of parents and whānau to
help identify priorities for the school’s curriculum and
goals for the school’s development.

Starting to think about how, when and why you engage with parents and whānau is a worthwhile consideration as you
develop your change plans. The link on this slide provides you with some tips about how to do this well.
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Module 3 He aha te Mea nui?
Stage 2/2

Time Allocated:
6 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Suggested Grouping:
Groups, All Staff

Step by step detailed script and sequence for Stage 2: Resource Kete Customisation

Slide Text

Voiceover

Resource Kete

Giving effect to Mana ōrite mō te Mātauranga Māori will be different in different schools and kura.

There is no set number or order that you have to
engage with these resources – they are there to
support your school-level kōrero.

While there are some explicit changes such as the Māori Performing Arts Achievement Standards and broader structural
changes to subjects and standards, there is no singular things that schools must do to realise Mana ōrite. Instead, what it
looks like will be informed by the school, teaching staff, students and community identifying what they need to do to ensure
equity, inclusion and pathways for Māori to achieve success as Māori.

You may have already decided which of the links in the
resource kete are most relevant to your own setting.
Or, you might select groups to discuss and feed back
on the resources most relevant to them.

To support schools to design plans that suit their own context, we have provided a series of links that you might want to
focus on today.
These are available as a resource kete for you to select from. They will be available for you to return to as well.
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Module 4 Huarahi - Journey
Stage 1/2

Time Allocated:
10 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Suggested Grouping:
Presentation - All Staff

Step by step detailed script and sequence for module stage 1: Reflection (1of2)

Slide Text
Mana Ōrite mō te Mātauranga Māori
Huarahi – Journey
Reflection -→ Action

Example slide follows

Voiceover
Kia ora.
Supporting mana ōrite mō te mātauranga Māori will be an ongoing journey, and our hope is that today has given you an
opportunity to start thinking about and planning for this change. In this final session for today we focus on reflecting on
what these changes mean, and offer some guided questions as a basis for reflecting how this might inform your change
planning.
During your discussions today you will have heard a range of perspectives. If you would like, take a few minutes now and
have a chat about what you have discussed today and what you think Mana ōrite mō te mātauranga Māori could look like:
- Across your whole school
- Within learning areas
- Within your classroom

Detailed
Content
Plan

Module 4 Huarahi - Journey
Stage 1/2

Time Allocated:
10 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Suggested Grouping:
Presentation - All Staff

Step by step detailed script and sequence for module stage 1: Reflection (2of2)

Slide Text
Action Planning

Voiceover
Having reflected on what this change might mean, it could be helpful to start thinking about what things might need to
change. We suggest taking a few minutes now to individually reflect what is important for you in the context of this change
to:
Feel free to jot down notes individually or reflect as a group as you progress through each question.
Know & think,
Feel & Believe
Build & Create

(see next slide)

This next part of the session is focused on considering concrete action planning to achieve this shift, and is based around our
Theory of Change, described in detail in the Readiness Toolkit module.
By considering the future state you want to achieve compared to what is currently in place, you can start to discuss what
action you can plan to bridge the gap.

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Action Planning: Theory of Change

Future State

ACTION
PLANNING

Benefits

Distance of
Change

Current State
The Amount Of
Change Needed

Where We Are
Default Future
State

Where We Will Be With
No Change
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Module 4 Huarahi - Journey
Stage 2/2

Time Allocated:
10 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Suggested Grouping:
Groups, Individual

Step by step detailed script and sequence for module stage 2: Feedback and Action Planning (1,2 of 3)

Slide Text

Voiceover

Slide follows

To make this more concrete, you might also want start thinking about how this change interacts with the other system shifts
in the NCEA Change Programme. For example, take a few minutes now and with the desired future state in mind discuss:
- What would a successful “Pathways” system shift look like within your school and community?
- What support would your school need to implement it?

An what would this look like for Equity & Inclusion?

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Pathways
Desired State

Possible Actions
Current State

“Some young people –
particularly Māori and
Pacific students, disabled
students and those on
vocational paths – are
denied access to
empowering pathways to
succeed in life.”

“Diverse, quality
pathways are available in
every school and well
supported; harmful
practices like
undervaluing vocational
learning or racial
streaming are removed.”
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Time Allocated:
5 mins

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

Module 4 Huarahi - Journey
Suggested Grouping:
Activity - All Staff, groups, individuals
Stage 2/2

Step by step detailed script and sequence for module stage 2: Feedback and Action Planning (3 of 3)

Slide Text
Action Planning (see following example slide)

Voiceover
Bringing this discussion together, it might be worth taking time now to discuss as a group and consolidate your thinking
around what you need to:
-

Start doing
Stop doing
Keep Doing
Get support or PLD for

… in order to make mana ōrite mō te mātauranga Māori system shift successful for you and your ākonga.
This concludes this session.
Kia kaha tonu kia mau

Action planning
Stop

Start

Continue

PLD/Support
Required

MANA ŌRITE MŌ
TE MĀTAURANGA
MĀORI

TOD 2
Teacher Only Day LMS Module Planning
Guidance for how to plan and prepare for module delivery

DETAILED Module Content
Literacy & Numeracy and Te Reo
Matatini me Te Pāngarau

LITERACY &
NUMERACY

Module
Description
Literacy & Numeracy and
Te Reo Matatini me Te Pāngarau:
Why are changes being made and what are they?
This module will explore why changes are being made to the way literacy and numeracy | te reo matatini me te
pāngarau are credentialed within the NCEA. It will be followed by a section on what schools can be doing now to
support the changes.

LITERACY &
NUMERACY

All Participants

Māori Medium


15m

Why and What are the Changes?

P V S


40m

Overview of the standards and
assessment

P

English Medium

L S

30m

60m

Supporting System Change

P S

Practical Support for Implementation

P S


30m

60m

Supporting System Change

P S

Practical Support for Implementation

P S

Detailed Structure

LITERACY &
NUMERACY

Module Stage

Time

Purpose

Content

Module 1:
Stage 1: Why and what
are the changes?

10 mins

To build on the literacy and
numeracy module from the
first ToD to ensure that
schools and kura are aware of
why we are making changes to
literacy and numeracy | te reo
matatini me pāngarau.

Welcome and introduction to the module
Video presentation
Discussion activity

Slides with voiceover
Video
activity

PowerPoint and voiceover
script, video

Module 1:
Stage 2: What the
changes are

10 mins

Reminder on what the changes
are

Overview of the changes

Slides, voiceover

PowerPoint and voiceover
script

Module 1:
Stage 3: Our process
so far

5 mins

To give an overview of the
activities we have carried out
so far

•

Slides, voiceover

Slides, voiceover script.
timeline

Module 2:
Stage 1: the learning
and the standards

40 mins

To provide an overview of
what is in the standards and
learning matrix documents.

Overview of all four matrices and standards
and reflection activity.

Opening slide, four tabs that
people can click on for literacy,
te reo matatini, pāngarau, and
numeracy. Final slide with
activity

Slides, voiceover, links to the
standards and learning
matrices.

Timeline with voiceover

Method of Delivery

Tools/Resources

NOTE: the te reo matatini and
pāngarau tab should be
translated and delivered in te
reo Māori

Module 2:
Stage 2: Assessment

5 mins

To provide an overview of
assessment

Go over how the standards will be assessed

Slides with voiceover

Slides, voiceover

Module 2:
Stage 3: Summary of
the module

5 mins

Reinforce the content of the
module

Summary of module

Slides, voiceover

Slides, voiceover, any relevant
links

Detailed Structure
Module Stage

Time

LITERACY &
NUMERACY

Purpose

Content

Method of Delivery

Tools/Resources

3 slides each with voiceover

Effective Literacy Strategies Yrs 9 – 13 A Guide for
Teachers. Available at:
https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Strategies-in-Years-9-13

Detailing some myths. Handling and
communicating information & cross
curricular imperative

3 slides with voiceover& teacher
tasks

Effective Literacy Strategies Yrs 9 – 13 A Guide for
Teachers. Available at:
https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Strategies-in-Years-9-13

Big ideas about reading

Big Idea No. 1
• Sense making, comprehending with
purpose, and strategies (a – c)
• Text search skills, find, select and record,
knowledge building (e – f)

5 slides with voice over

https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Practice-Years-1-4/What-we-know-aboutteaching-reading-and-writing-in-Y1-4]

10 mins

Students as text searchers

Big Idea No. 2
Information searching in text

3 slides with voice over

Effective Literacy Strategies Yrs 9 – 13 A Guide for
Teachers. Available at:
https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Strategies-in-Years-9-13
Strategies as above

Module 3: Literacy
Stage 5

5 mins

Teachers own learning metacognition

Big idea No. 3
Teachers’ own literacy skills are natural
valuable resources

2 slides with voice over

Module 3: Literacy
Stage 6:

10 mins

The Importance of words

Big idea No. 4
Writing to build knowledge & skills

3 slides with voiceover

Module 3: Literacy
Stage 7:

10 mins

Writing-to-learn, learning-towrite..

Big idea No. 5
Using write to process and communicate
information accurately, and knowledgeably

3 slides with voiceover

Effective Literacy Strategies Yrs 9 – 13 A Guide for
Teachers. Available at:
https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Strategies-in-Years-9-13

Module 3: Literacy
Stage 8

10 mins

Text Structure

Big Idea No. 6
Text structure knowledge helps support
comprehension, text searching and
communicating

5 slides with voice over

Literacy Pilot documentation and Effective Literacy
Strategies Yrs 9 – 13 A Guide for Teachers. Available
at:
https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/EffectiveLiteracy-Strategies-in-Years-9-13

Module 3: Literacy
Stage 9

5 mins

Key principles of effective
instruction

Setting out in practical terms, key principles
to guide teacher practice

3 slides with voice over

Module 3: Literacy
Stage 10

20 mins

Further thinking

Implications for school policies, senior
leadership middle management and
individual teachers

3 slides with voiceover

Module 3: Literacy
Stage 1:

5 mins

To introduce the module and
provide a structure/overview

•

Module 3:Literacy
Stage 2:

5 mins

Challenging myths and setting
the wero

Module 3: Literacy
Stage 3

10 mins

Module 3: Literacy
Stage 4

Introducing literacy in the Standards

Detailed Structure
Module Stage

Time

Purpose

LITERACY &
NUMERACY

Content

Method of Delivery

Tools/Resources

Module 4: Numeracy
Stage 1:
Opening/introduction to
module

2 mins

Review previous modules and/or
provide a brief background
Introduce the module and provide a
structure/overview

Outline the general aims including to identify:
•
What are we already doing?
•
What can we do now to get ready?

2 slides with voiceover

Module 4: Numeracy
Stage 2:
What is numeracy (and
what it is NOT)?

20 mins
total

Elicit and reflect on the beliefs,
mathematical identities and prior
experiences of kaiako.
Make explicit and challenge some
problematic assumptions about
numeracy teaching and learning.

Eliciting and reflecting on teachers’ maths
identities – including those who identify as “(not)
good at” maths/numeracy
Myth-busting – challenging some of the takenfor-granted “myths” about numeracy.

Reflection questions
“Quiz” questions – agree/disagree,
with discussion
Slides with voiceover.
Reflection question at the end –
allow time to discuss

Module 4: Numeracy
Stage 3:
Numeracy across the
curriculum

15 mins

Understand what is meant by
mathematics and statistics in
meaningful situations in the context
of my classroom/kura.

Consider current opportunities to identify and
support numeracy across curriculum areas and
identify new possibilities for teachers and school
leaders

2 slides with voice-over
Reflection/brainstorm in groups of
3-4 kaiako – subject-area and/or
mixed groups would work

Unpacking Numeracy on slide 3b
Access to:
https://nzmaths.co.nz/richlearning-activities

Module 4: Numeracy
Stage 4: Enacting the
process ideas: Principles
of effective teaching to
support numeracy
learning

5 mins

Outline some key teaching principles
that underpin effective numeracy
teaching practices

Principles include:
Cognitive challenge
Collaboration in an inquiry community – making
sense together
Sense-making – numeracy experiences with
space for learning (not just answer-finding)
Flexibility/multi-dimensionality
Errors as productive sites for learning

1 side with voice-over
Bullet points could “appear” as
each idea is discussed

Have available:
•
Numeracy learning matrix
•
Tātaiako
•
Tapasā
•
Numeracy standard
•
Links to key competencies,
Tātaiako and Tapasā

Module 4: Numeracy
Stage 5: Effective teacher
practices to support
numeracy learning

20
minutes

Outline 5 key teaching practices for
effective numeracy teaching and
learning

Open, rich experiences
Promoting academically-productive talk (talk
moves)
Pressing for students to explain, elaborate on,
justify

6 slides unpackling the practices –
with voiceover
Slide 5g – reflection questions
taken from action plan template

Possibly make action plan
available at this time – digital copy

Module 4: Numeracy
Stage 6:
Knowing your learner

10
minutes

Above is premised on knowing your
learners – as socially- and culturallylocated humans

•
Assessment for learning as a cycle of
noticing – recognising – responding
•
Reasonableness as connected to sociocultural context/identities

2 slides with voice over
Slide 6c – group
discussion/reflection questions

Boaler (Knowledgehook) 2020

Stage 7:
Bringing it all together –
developing an action plan

15 mins
(+3 mins
to share
plans)

Reflect on the module and start to
develop an action plan

2 slides with reflection questions to
consider and share
Action plan to start

Action plan template (digital)

Detailed
Content
Plan

Module 1: Stage 1/3: Why are we
making the changes?

LITERACY &
NUMERACY

Slide

Voiceover

Opening Slide 20 sec

Kia ora tātou!

NCEA change: strengthening te reo matatini
me te pāngarau and | literacy and numeracy

At the last Teacher Only Day, you heard about the changes that are being made to the way NCEA credentials te reo
matatini, pāngarau, literacy and numeracy.

- What will the new standards look like?
- How will they be assessed?

During this module, we will be building on what you learned last time. We will be looking at what is in the new standards
and what the assessment will look like. The documents we will be working through can be found at NCEA.Education. We
suggest you have these documents with you while working through this module.
This module will be followed by a second module that focuses on what you can be doing now to support the change in
your school or kura.
But first, let’s go back to why te reo matatini me te pāngarau | literacy and numeracy are important foundational skills for
learners.

Video 4 – 6 min
[Note: that there will be two videos
schools/kura can click into. One will be aimed
at Māori-medium, and the other at Englishmedium.]

[None]

Prompt, Case Study + Discussion 6 min 30
sec
Discussion slide

Discussion slide:

Reflection exercise:
How has literacy, numeracy, te reo matatini
or pāngarau made a difference for one of
your learners?

As you’ve now heard from tamariki, kaiako, and community: te reo matatini me te pāngarau and literacy and numeracy
are important for learners’ next steps in learning, life, and work. These skills create opportunities for young people and
help support learning in every subject.
Turn to the person next to you and discuss a time when you have seen literacy, numeracy, te reo matatini, or pāngarau
make a difference for one of your students.

[pause for one minute]

Detailed
Content
Plan

Module 1: Stage 2/3: What are
the changes?

LITERACY &
NUMERACY

Slide

Voiceover

Change slide [each bullet point should appear as the corresponding
voiceover is read out]

Before we go through the new standards, here’s a reminder on what the changes are to strengthen te reo
matatini me te pāngarau | literacy and numeracy are, and our process for developing the changes.

NCEA change: strengthen te reo matatini me te pāngarau | literacy and
numeracy

In order to strengthen te reo matatini, pāngarau, literacy and numeracy in the qualification, the key changes
being made are that:

The key changes include:

•

New unit standards will credential te reo matatini me te pāngarau and literacy and numeracy as a co-requisite
to the qualification. These unit standards will replace the existing avenues to meet the literacy and numeracy
requirements (ie. The list of Achievement Standards and the current literacy and numeracy unit standards)
[note it could be good to have a graphic representation here of the previous ‘avenues’ being crossed out in
favour of a visual representation of the new standards]

•

The standards are set to become mandatory from 2023. This means that from 2023, a learner will not receive
a formal award of an NCEA without passing the te reo matatini me te pāngarau | literacy and numeracy corequisite. However, the standards will not be fully implemented until we are sure that teachers and learners are
ready. This means we will be checking your readiness between now and 2023 to ensure we are on track.

•

The standards reflect a foundational level of learning. This learning sits at approximately Level 4/5 of the
Curriculum, where learners have control of Level four and are ready to work at Level 5. Learners will be able to
access the standards when they are ready, from as early as Year 9.

•

The standards will be externally assessed. Learners sitting the literacy and numeracy standards will be
assessed through a Common Assessment Activity delivered by NZQA. Learners participating in te reo matatini
me te pāngarau standards will choose between being assessed through a Common Assessment Activity or
through a portfolio.

•

Each standard, or set of standards, will be worth 10 credits. These credits will not count towards the credit
count for each NCEA Level.

•

Learners will need to pass either literacy or te reo matatini AND either numeracy or pāngarau to meet the
requirements.

•

New unit standards will credential te reo matatini me te pāngarau |
literacy and numeracy, as a co-requisite to the qualification.

•

The standards will be mandatory from 2023 as long as teachers and
learners are ready.

•

The standards reflect a foundational level of learning. This is
approximately Level 4/5 of the Curriculum.

•

The standards will be externally assessed.
- The literacy and numeracy standards will be assessed
through a Common Assessment Activity delivered by NZQA.
- The reo matatini me te pāngarau standards will be assessed
either through a portfolio or Common Assessment Activity.
Learners will choose between the two.

•

Te reo matatini me te pāngarau | literacy and numeracy credits will
not count towards the credit count for each NCEA level.

•

Learners will need to pass:
• Either: literacy OR te reo matatini
AND
• Either: numeracy OR pāngarau

LITERACY &
NUMERACY

Detailed
Content
Plan

Module 1: Stage 3/3: What has our
process been for the changes?

Slide

Voiceover

Process so far slide [to be presented as a
timeline- parts of the timeline could appear
as the corresponding voiceover is read out]

The following sets out the process we have used to develop the standards and associated materials.

Process for developing standards
2018
- Kōrero Mātauranga
2019
- Change Package Announced
- High level design of the change (Technical
Advisory Groups)
2020
- Standards developed
- Public consultation
2021
- Mini-Pilot
- Assessment development
- Teaching Learning and Assessment Guidance
2022
- Wider Pilot
2023
- Standards implemented

In 2018, there was a national conversation on education in New Zealand called Kōrero Mātauranga. Through Kōrero
Mātauranga, we heard from many different people what they think is working well in NCEA and what can be
improved. One of things we heard through this conversation is that literacy and numeracy in the qualification needed
strengthening.
In 2019, the NCEA Change Package was announced, including the changes to te reo matatini, pāngarau, literacy and
numeracy. During this time, we took advice from two Technical Advisory Groups on the high level design of the
change. One group advised on literacy and numeracy and one advised on te reo matatini me te pāngarau.
In 2020, draft standards were developed by groups of teachers, educators and experts. We also tested the standards
with sector groups and through a round of public consultation.
This year we are running a small pilot of the standards with 13 secondary schools, six kura and two polytechnics. This
pilot will show us how the standards work in practice and will help us to understand what further supports will be
needed for their delivery. As part of the pilot, the assessment of the standards will be developed and trialled.
In 2022 there will be a wider pilot of the standards that any school can take part in. We will be providing more
information later in the year if your school or kura is interested in getting involved.
In 2023, the standards will become a mandatory component of the qualification, as long as teachers and learners are
ready.

LITERACY &
NUMERACY
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Module 2: Stage 1/3: Overview of
the standards

Slide

Voiceover

Standards content: there should be four tabs
that can be clicked into:

In this section, you will be given an overview of each standard and learning matrix, and some time to look through
them.

Standards and supporting material have been
developed for:

For each of Te Reo Matatini, Pāngarau, Literacy and Numeracy, a Learning Matrix and Standards have been
developed. The Learning Matrices set out the Big Ideas and Significant Learning that all learners should be able to
access in their learning, and must not be left to chance. This is the learning that should be embedded in classrooms,
and what underpins the standards.

-

Literacy
Te reo matatini
Numeracy
Pāngarau

Click on each tab to work your way through.

Click each tab to find out more.

Detailed
Content
Plan

Module 2: Stage 1/3: Overview of the
standards (continued)

LITERACY &
NUMERACY

Slide

Voiceover

Literacy tab

Let’s take a look at literacy.

Literacy Learning Matrix
Unpacking Literacy
Reading Standard
Writing Standard

The documents we are looking at can be found on NCEA.Education. We suggest you have these documents with you while
working through this module. They are:
- The literacy learning matrix
- Unpacking literacy
- The reading standard
- The writing standard

[Note: previews of the content of
these documents could appear as
they are talked through.]

Literacy tab continued

The whakatauākī guiding this work is: tāraia te mahara, ka tāraia ai te rākau

Tāraia te mahara, ka tāraia ai te rākau

Carve the mind before carving your path.
The concept behind this whakatauākī comes from Tangaroa, known as the God of the sea and the God of wood and bone
carving. Those who enter into whare whakairo (traditional carving schools) start their development by learning about ‘te hiringa
i te mahara’ (the power of the mind) through karakia, pūrākau, waiata tahito and whakapapa long before touching a piece of
wood or bone.
This whakatauākī is a metaphor for equipping the mind with the literacy tools necessary for students to live a full and prosperous
life.

Module 2: Stage 1/3: Overview of the
standards (continued)
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LITERACY &
NUMERACY

Slide

Voiceover

Literacy tab continued

First, we’ll look at the Literacy Learning Matrix. The Literacy Learning Matrix outlines the “Big Ideas” and ‘Significant Learning’
for reading and writing.

Literacy learning matrix:
Big Ideas for reading:
- Learners make sense of texts
- Learners read critically
- Learners read for different purposes

The Big Ideas and Significant learning have been drawn from a number progression frameworks that you may be familiar with.
These include the Learning Progression Frameworks for reading and writing, and the Learning Progressions for Adult Literacy.
The Learning Progression Frameworks provide descriptions and illustrations of progress steps for literacy and numeracy and
can help you make judgements about learners’ progress. The Progress and Consistency or ‘PaCT’ tool can be used to support
this. For reading, standards align with the scale descriptors in the range 750-850 on the PaCT. For writing, the standards align
with the scale descriptors in the range of 800-900.

Big Ideas for writing:
- Learners write meaningful texts for different
purposes and audiences.
- Learners use language conventions
appropriately to support communication.

The Learning Progressions for Adult Literacy outline a framework that is directed at adult learners. However, the knowledge
and skills described are relevant to learners in all NCEA contexts. The standards are levelled at approximately Step four of the
progression for literacy.

Drawn from:

Learning
Progression
Frameworks

PaCT scores:
- Reading: 750-850
- Writing: 800-900

Learning Progressions
for Adult Literacy

Step 4

There are three Big Ideas for reading. They are:
- Learners make sense of texts
- Learners read critically; and
- Learners read for different purposes.

There are two Big Ideas for writing. They are:
- Learners write meaningful texts for different purposes and audiences; and
- Learners use language conventions appropriately to support communication.
Take a moment now to look through the Literacy Learning Matrix and familiarise yourself with the big ideas and significant
learning. [Pause for 3 minutes]

Literacy tab continued

The big ideas and significant learning in the literacy learning matrix are further unpacked in the document ‘Unpacking literacy’.
This document explores how the big ideas and significant learning are demonstrated at Curriculum Level 4/5.

Unpacking literacy
Unpacking Literacy also explores how the Key Competencies can apply to the teaching and learning of literacy.
Take some time now to look through Unpacking Literacy. [Pause for 5 minutes]
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Literacy tab continued

The learning that is outlined in the Literacy Learning Matrix and Unpacking Literacy flows into the standards.

The standards:
- Reading standard
- Writing standard

There are two unit standards for literacy, one for reading and one for writing. Each standard is worth five credits. The
available grade for the standards is Achieved, meaning that no higher grade can be obtained for the standards.

Continuous texts are made up of sentences
organised into paragraphs, and often into
larger units. For example:
- essays
- Chapters
- Books
Non-continuous texts are information without
such continuous organization. For example:
- Lists
- Tables
- Charts
- Pānui
- Graphs
- images supported by a significant element
of written information.

The first half of the standards provide guidance information. This explains how the standards make up a co-requisite
requirement of NCEA, how they correspond to progression frameworks, and how they are derived from the learning
matrix.
The guidance information also provides some parameters of the assessment.
The assessment of the reading standard will require that:
- Learners read a minimum of four texts
- Out of the four texts, some will be continuous texts and some will be non-continuous. (Continuous text means text that
is organised into paragraphs, without being broken up by diagrams or tables.)
- One of the texts will be more than 200 words.
The assessment of the writing standard will include:
- Learners writing a minimum of two pieces of writing
- Writing different text types, for different purposes, and for different audiences
- At least one piece of written text that is at least 200 words.
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Literacy tab continued

The unit standards are then broken down into outcomes and performance criteria that directly relate to the big ideas and
significant learning in the learning matrix.

The standards:
- Reading standard
- Writing standard

That is, for Reading, learners need to:
- Read to make sense of written texts;
- Read written texts with critical awareness; and
- Read written texts for a specific purpose.
For Writing, learners need to:
- Write meaningful texts for different purposes and audiences; and
- Use written language conventions to support communication
In order to achieve the standards, learners will need to show that they meet each of the outcomes. They will do so by
demonstrating each of the performance criteria.
Take some time now to look through the reading standard and the writing standard. [Pause for 5 minutes]
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Te reo matatini tab

Let’s take a look at te reo matatini

Te Reo Matatini Learning Matrix
Te Reo Matatini Standard

The documents we are looking at can be found on NCEA.Education. We suggest having access to these documents
while working through this module. They are:
- The te reo matatini learning matrix | te Tukutuku Ako mō te reo matatini
- The te reo matatini standard

[Note: previews of the content of these
documents could appear as they are talked
through.]
Te reo matatini tab continued

The whakatauākī guiding this work is:

“Ko te reo Māori te kākahu o te whakaaro,
te huarahi ki te ao tūroa.”

Ko te reo Māori te kākahu o te whakaaro, te huarahi ki te ao tūroa.
Māori language is the expression of thought, and the pathway to engaging with the world.
This quote from Tā Hēmi Henare highlights the importance of te reo Māori in terms of culture, identity, and learning;
and how language is the link between previous and future worlds.
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Te reo matatini tab continued

Let’s look at the Reo Matatini Learning Matrix. Te Reo Matatini Learning Matrix outlines the “Big Ideas” that apply across
tuhituhi, pānui, and reo-ā-waha. The four Big Ideas for Te Reo Matatini are:
- Kia pakari te ako, Language supports learning and thinking;
- Kia rere te reo, Te Reo Māori is a living, evolving language;
- Kia Māori te reo, Language gives us access to the world around us; and
- Kia tika te reo, Language knowledge supports effective and purposeful interaction.

The four Big Ideas for Te Reo Matatini are:
- Kia pakari te ako | Language supports learning
and thinking
- Kia rere te reo | Te Reo Māori is a living, evolving
language
- Kia Māori te reo | Language gives us access to
the world around us
- Kia tika te reo | Language knowledge supports
effective and purposeful interaction.

The big ideas are derived from the Reo Māori learning area of Te Marautanga o Aotearoa as well as a progressions
framework that is currently in development, called He Tīrewa Ako. They ensure that learners build competencies in terms of:
- Āheinga reo: te whakatutuki i te take o te kōrero
- Puna Reo: te tipu o te puna kupu me ōna āhuatanga katoa
- Rautaki Reo: te whakamahi me te whakamārama i ngā rautaki reo
At the end of the Learning Matrix, you will see a table that shows how the big ideas correspond to the significant learning
and the assessment outcomes in the standard.
Take a moment now to read through the Reo Matatini Learning Matrix [pause for 3 minutes]

Parameters of assessment:

The learning that is outlined in the learning matrix flows into the standards.

Respond to at least 2 texts – visual, oral, written

There is one standard for te reo matatini that includes pānui, tuhituhi, and reo-ā-waha. The standard is worth ten credits and
the available grade for the standard is Achieved, meaning that no higher grade can be obtained.

At least 1 continuous text of 150-300 words.
Continuous text is text that is organised in
paragraphs without being broken up by diagrams
or tables.

The first half of the standard provides guidance information. This explains how the standard makes up a co-requisite
requirement of NCEA, how it corresponds to progression frameworks, and how it is derived from the learning matrix.
The guidance information also explains some parameters of the assessment. This explains that learners will respond to at
least two texts. Across those texts will be visual, oral , and written elements. At least one of the written components will be a
continuous text between 150-300 words. Continuous text is text that is organised in paragraphs without being broken up by
diagrams or tables. Responses to those texts will be written and oral.
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Te reo matatini tab continued
Outcomes:
1. Understand and identify key ideas in texts
(whakarongo, pānui)
2. Use language for a purpose (kōrero, tuhituhi)

The unit standard is then broken down into outcomes and performance criteria that directly correspond to the big ideas
and significant learning in the learning matrix.
There are two outcomes:
1. Understand and identify key ideas in texts. To demonstrate knowledge against this criteria, learners will demonstrate
reading and listening.
2. Use language for a purpose. To demonstrate knowledge against this criteria, learners will demonstrate writing and
speaking.
In order to achieve the standard, learners will need to show that they meet each of the outcomes. They will do so by
demonstrating each of the performance criteria.
Take some time now to look through the Reo Matatini standard. [Pause for 5 minutes]
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Numeracy tab

Let’s take a look at numeracy.

Numeracy

The documents we are looking at can be found on NCEA.Education. We suggest having to these documents while
working through this module. They are:

- The numeracy learning matrix
- Unpacking numeracy
- The numeracy standard

- The numeracy learning matrix
- Unpacking numeracy
- The numeracy standard

[Note: previews of the content of these
documents should appear as they are talked
through]
Numeracy tab continued

First, we’ll look at the Numeracy Learning Matrix.

Whiria te kaha tūātinitini, whiria te kaha
tūamanomano.

The whakatauākī guiding the content in the learning matrix is whiria te kaha tūātinitini, whiria te kaha tūamanomano.
This speaks to the many threads – academic, social, emotional, and cultural – that learners experience when they make
mathematical and statistical decisions in their everyday lives.

Numeracy tab continued
Learning in the matrix is derived from:
- Learning Progressions Framework: 750-850
PaCT scale score
- Learning Progressions for Adult Numeracy:
Step 5

The Big Ideas and Significant learning have been drawn from a number progression frameworks that you may be
familiar with. These include the Learning Progressions Framework for mathematics, and the Learning Progressions for
Adult Numeracy. The Learning Progression Frameworks provide descriptions and illustrations of progress steps for
literacy and numeracy and can help you make judgements about learners’ progress. The Progress and Consistency or
‘PaCT’ tool can be used to support this. For numeracy, the standard aligns with the scale descriptors in the range 750850 on the PaCT.
The Learning Progressions for Adult Numeracy outline a framework that is directed at adult learners. However, the
knowledge and skills described are relevant to learners in all NCEA contexts. The standard is levelled at approximately
Step five of the progression for numeracy.
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Numeracy tab continued

For the purposes of the new standard, numeracy can be understood as a combination of processes and content.

[To include weaving
diagram that we have]

The learning matrix therefore sets out Process Ideas and Content Ideas. These ‘weave’ together to demonstrate numeracy. A numerate
person, then, is someone that can apply these processes to a range of situations and contexts at the benchmark content level.
There are three Process Ideas:
- Learners formulate mathematical/statistical approaches to situations;
- Learners use mathematics/statistics to address the numeracy demands of situations, and
- Learners evaluate the reasonableness of mathematical/statistical responses to situations.
There are seven Content Ideas:
- Operations on numbers;
- Mathematical relationships;
- Location and navigation;
- Spatial properties and representations;
- Statistics and data;
- Measurement; and
- Elements of chance.
Take a moment now to look through the Numeracy Learning Matrix. [Pause for 5 minutes]

Numeracy tab continued

The Process Ideas and Content Ideas in the numeracy learning matrix are further unpacked in the document ‘Unpacking Numeracy’. This
document explores how these ideas are demonstrated at Curriculum Level 4/5.

Unpacking numeracy
Unpacking Numeracy also explores how the Key Competencies can apply to the teaching and learning of numeracy.
Take some time now to look through the Unpacking Numeracy document. [Pause for 5 minutes]
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Numeracy tab continued

The learning that is outlined in the learning matrix flows into the standards.

The numeracy standard

There is one unit standard for numeracy that is worth 10 credits. The available grade for the standard is Achieved, meaning that no higher
grade can be obtained for the standard.

Outcomes:
1. Formulate situations
using mathematics and
statistics
2. Employ mathematics and
statistics to address the
numeracy demands of a
range of meaningful
situations.
3. Interpret the
reasonableness of the
mathematical and
statistical responses.

The first half of the standard refers to guidance information. This explains how the standard makes up the co-requisite requirement of NCEA,
how it corresponds to progressions frameworks, and how it is derived from the learning matrix.
The unit standard is then broken down into three outcomes. A combination of process and content ideas will be used to assess the
outcomes.
The outcomes are:
1.

Formulate situations using mathematics and statistics. This involves a learner deciding on an approach to solve a situation in front of
them.
2. Employ mathematics and statistics to address the numeracy demands of a range of meaningful situations. This involves a learner carrying
out the working to solve the problem and providing an answer.
3. Interpret the reasonableness of the mathematical and statistical responses. This involves the learner considering whether their answer
seems right given the context they have been provided, or critiquing the outcomes of others mathematics and statistics exploration.

Take a moment now to look through the numeracy standard [Pause for 3 minutes]
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Pāngarau tab

Let’s take a look at pāngarau.

Pāngarau Learning Matrix
Pāngarau Standard

The documents we are looking at can be found on NCEA.Education. We suggest you have these documents with you while working through this
module.
They are:
- The pāngarau learning matrix
- The pāngarau standard

Pāngarau tab continued

The whakataukī guiding this work is

Kei hopu tōu ringa ki te aka
tāepa, engari kia mau ki te aka
matua

Kei hopu tōu ringa ki te aka tāepa, engari kia mau ki te aka matua

Pāngarau tab continued
Pāngarau learning matrix

Now let’s look at the Pāngarau Learning Matrix. The Pāngarau Learning Matrix affirms that a numerate person is someone who can interweave
mathematical and statistical processes and content, and can communicate mathematically. It does so by setting out the relevant big ideas and
significant learning that sits under them. These ideas are derived from Te Marautanga o Aotearoa.

[include weaving diagram
that we have]

The four-strand weaving diagram on Page 2 helps to illustrate how processes, content, and linguistic and socio-cultural big ideas all weave
together for Pāngarau.

This whakataukī derives from the original Marautanga: pāngarau. Developed in the early 1990s, it was the first ever Marau developed in te reo
Māori for over 150 years.

The four interweaving big ideas are:
- Process ideas (formulating situations, using pāngarau, and interpreting and evaluations)
- Content ideas (operations on numbers, measurement and estimation, spatial properties and orientation, statistics and data, probability, and
patterns and relationships)
- The language of pāngarau: using te reo matatini o te pāngarau
- Socio-cultural context: such as identifying relevant tikanga and mātauranga in a situation.
Take a moment now to look through the Pāngarau Learning Matrix. [pause for 5 minutes]
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Pāngarau tab continued

We will now go through the pāngarau standard.

Outcomes:

The learning that is outlined in the learning matrix and the unpacking document flows through into the standards.

1.

There is one unit standard for pāngarau. This standard is worth 10 credits and the available grade for the standard is achieved, meaning that
no higher grade can be obtained for the standard.

Formulate situations
using pāngarau
2. Employ pāngarau and
interpret the
reasonableness of the
pāngarau responses to
address the demands of a
range of meaningful
situations.
3. Communicate pāngarau
ideas using specialized
terms, syntax, and
semantics appropriate to
the situation.
4. Identify the relevant
socio-cultural practices
underpinning pāngarau.

The first half of the standard provides guidance information. This explains how the standard makes up a co-requisite requirement of NCEA,
how the standard corresponds to progression frameworks, and how it is derived from the learning matrix. The guidance information also
explains some parameters of the assessment.
The unit standard is then broken down into outcomes and performance criteria that directly relate to the Process Ideas in the learning
matrix.
In order to achieve the standards, learners will need to show that they meet each of the outcomes. They will do so by demonstrating each of
the performance criteria.
There are four outcomes in the pāngarau standard. They are:
1. Formulate situations using pāngarau
2. Employ pāngarau and interpret the reasonableness of the pāngarau responses to address the demands of a range of meaningful
situations.
3. Communicate pāngarau ideas using specialized terms, syntax, and semantics appropriate to the situation.
4. Identify the relevant socio-cultural practices underpinning pāngarau.
Take some time now to look through the pāngarau standard. [Pause for 5 minutes]
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Now that you have familiarised yourself with the standards and associated materials, it’s time for an activity.

Activity: Turn to the person
next to you and see if
between the two of you, you
can recall the big ideas and
significant learning of
literacy, numeracy, te reo
matatini, or pāngarau.

Turn to the person next to you and see if between the two of you, you can recall the big ideas and significant learning of literacy, numeracy,
te reo matatini, and/or pāngarau.

Extra conversation starters:
What stood out to you?
Where could you see clear
links between the
benchmark and the teaching
and learning you do with
your learners?

[PAUSE/TIMER]
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Assessment slide

We are now going to look at how the standards will be assessed.

[Please highlight each bullet as the voice over covers
the related content]

We’ll talk through a few key parts of the assessments now. Later in the year, you will be able to see the assessment that took
place in this year’s pilot so that you are able to get a stronger understanding of the assessment structure.

What do I need to know now about assessment?

So, what do you need to know now?

•

The standards will be externally assessed

•

The literacy and numeracy standards will be
assessed through a Common Assessment Activity.
The te reo matatini me te pāngarau standards will
be assessed through a Common Assessment
Activity or a portfolio of evidence

•

Digital first approach, with the opportunity to optout

•

There may be alternative pathways to meet the
requirements in particular circumstances.

•

In the long term, we are exploring the possibility of
developing a digital adaptive tool.

The standards will be externally assessed. This means that NZQA will deliver the assessment and be responsible for marking them.
This is to minimise any extra workload on teachers and kaiako, and so that we can be sure assessment is consistent across the
country.
The literacy and numeracy standards will be assessed through a Common Assessment Activity. Common Assessment Activities
were previously called Common Assessment Tasks. The Common Assessment Activity will be a test-like activity that is set by
NZQA and offered up to three times a year. It is likely that there will not be a time limit on the assessment, so that any learner can
take their time to complete the task. The Common Assessment Activities will take a digital first approach. This means that the
assessment will delivered digitally, although non-digital assessment will also be available.
The reo matatini me te pāngarau standards will be assessed by a Common Assessment Activity or through a portfolio of evidence
that is submitted to NZQA. Learners will have the choice between the two modes of assessment. The choice of assessment will be
a decision that is made between the ākonga, kaiako and whānau.
Through the pilot this year, we are also finding out how well the assessment works for particular groups of learners. This is so that
we can decide whether alternative pathways to meet the standards is required for certain groups of learners. Groups that may
require alternative pathways include English language learners, and learners in tertiary settings.
In the long-term, we are exploring the possibility of a digital adaptive tool for the assessment of the standards. Digital adaptive
tools allow for assessment questions to respond to learners’ answers for a more engaging, accurate, and relevant experience for
the learner.
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Final slide/section: what we have covered

So, what have we covered in this module?

What have we covered in this module?

We first began by exploring the importance of te reo matatini me te pāngarau and literacy and numeracy as foundational skills for
learners. You heard firsthand from learners, teachers, and experts how these skills create opportunities for young people. You also
had a chance to reflect on how you have seen these skills make a difference for your learners.

•
•
•
•

Why changes are being made
What the changes are
What is in the standards
What you need to know about assessment

We then looked at what the changes are to strengthen te reo matatini, pāngarau, literacy and numeracy and our process so far for
developing those changes. A new co-requisite will credential te reo matatini me te pāngarau and literacy and numeracy. The new
standards are set to become mandatory from 2023. This year we carrying out a mini pilot of those standards and there will be a
wider pilot taking place next year.
Next, you had some time to familiarise yourself with the big ideas and significant learning that is most important for learners to
know, and must not be left to chance. You saw how these Big Ideas flow into the standards, and had some time to look at the
standards themselves.
Finally, we looked at what you can expect from the assessment of the standards. The literacy and numeracy standards will be
assessed through a Common Assessment Activity externally set by NZQA. The te reo matatini me te pāngarau standards will be
developed by a Common Assessment Activity or portfolio assessment. Learners will have a choice between the two.
The changes we are making to te reo matatini me te pāngarau and literacy and numeracy will provide learners with the
opportunity to show that they have the foundational skills required to navigate learning, employment and life. You and your
school/kura will have a chance to contribute to what this will look like for future learners by participating in the 2022 wider pilot.
More information on this will be out later this year.
Thank you for working through this module. We hope that you now have a better idea of the upcoming changes to te reo
matatini, pāngarau, literacy and numeracy. Te reo matatini, pāngarau, literacy and numeracy are skills we develop over a lifetime.
The new standards reflect the minimum level that our learners should have as a foundation for further learning, life and work, but
we know that they will continue to broaden and build upon their skillset as you continue to teach and learn with them.
The next module on Te Reo Matatini me te Pāngarau | Literacy and Numeracy will take you through what your school or kura can
do now to prepare for the changes.
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Supporting literacy learning across the curriculum:
• What are you already doing?
• What can you do now to get ready?

In Module One, we talked about why changes are being made to the way literacy, numeracy, te reo matatini, and te pāngarau are
credentialed in NCEA. In this module, we will explore what you can do to support learners so that they are ready for the literacy
standards from 2023.
Effective literacy teaching and learning will support learners to access many opportunities in work and life. In secondary settings,
literacy skills can be developed across-the -curriculum, so this module is designed for all teachers, not just English teachers.
In this module, we explore what effective literacy instruction means in your setting, offer strategies you can trial to support
literacy learning in your classrooms, and consider what the implications of these standards might be for you, your department
and school.

In this module we will cover:
• common myths about teaching literacy
• Six concepts about how teaching reading and
writing across the curriculum, supports learning and
achievement.
• Getting to know your ākonga
• Assessment for learning
• What this means for me, my colleagues, the
department, and the school.

In this module we will:
• look at some myths surrounding literacy
• Examine six concepts that underpin teaching literacy across the curriculum: decoding and reading to comprehend; text
searching; teacher insight; vocabulary instruction; writing to learn, and text structure
• Look how getting to know your ākonga will lift achievement
• Consider how to approach assessment for learning
• Conclude with a discussion about the implications for you, and a reflection about levels of readiness to work with these
standards.

Strategies, processes and activities.

We’ll be using the Ministry of Education’s Effective Literacy Strategies guide. There will be copies of this resource in your school
and there’s a link on NCEA.Education.

Through this module we refer to strategies and
activities that are explained in The Ministry of
Education resource “Effective Literacy Strategies in
Years 9 – 13.”
You will also need access to:
- The standards
- Learning matrix and Unpacking document

For this module, you will also need to access to the literacy learning matrix, unpacking document, and standards, which are
available on NCEA.Education.
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Step by step detailed script and sequence for module stage 2: Challenging Myths and setting the wero
Step by step detailed script and sequence for module stage 2: Myth busting and the wero
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Busting some myths

Before we start, we are going to challenge a myth or two.

- Myth #1: Students either can or can’t
read or write

- The first is that literacy is not a binary ‘can or can’t read or write’.

Literacy learning is a progression. Students build up skills that support communication across the curriculum and in life. In years 1-8, these
skills tend to be generic literacy skills. These are the foundational literacy skills that support learning across all learning areas. The focus of
the new standards is generic foundational literacy skills.
In secondary school, these foundational skills develop through to disciplinary literacy. This means that even if your learners have strong
literacy skills and are ready for the new standards, there will be many opportunities for you to develop subject specific literacy in your
classroom.
Tools you can use to support progression:

The Learning Progressions Framework is a tool you can access online that demonstrates what literacy progression looks like.

- Learning Progressions Framework
- Progress and Consistency Tool (PaCT)
- Electronic Assessment Tools for Teaching
(e-asTLLe)
- Literacy and Numeracy for Adult
Assessment Tool (LNAAT)
- Progressive Achievement Tests (PAT)

The Learning Progression Frameworks provides key concepts for literacy and illustrations that demonstrate reading and writing in English,
Science and Social Science. While the progressions do not yet go beyond Curriculum Level 6, they can give you an idea of what progress
looks like and support you to understand how your learners can improve their skills.
The Progress and Consistency Tool – PaCT – is a tool that you can use to help you make judgements against the Learning Progressions
Framework.
If you prefer diagnostic tools that directly assess literacy and numeracy, you can also look into using:
- The The Electronic Assessment Tools for Teaching, e-asTTLe, which provides assessment opportunities for reading, writing, and
mathematics
- The Literacy and Numeracy for Adults Assessment Tool, which provides direct assessment against the Adult Learning Progression
Frameworks for literacy and numeracy
- Progressive Achievement Tests, which assess mathematics, listening, comprehension, punctuation, and grammar, reading comprehension,
and reading vocabulary.
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The new standards are a foundation, not a
ceiling, to further learning
[diagram can be redesigned/adapted as
needed]

Myth #2: Literacy is mostly about reading
comprehension.

- A second myth is that literacy is mostly reading comprehension. Literacy covers a whole range of skills including listening, reading, viewing, speaking,
writing, and presenting. Developing these skills helps learners become effective oral, written, and visual communicators. While the standards focus on
reading and writing, it is no less important to develop a broad range of literacies across the curriculum.

Myth #3: Literacy is only for English teachers

- Our final myth is that literacy is just for the English classroom. Literacy is important across the curriculum and should be developed in a range of
subjects. It is not just the responsibility of English teachers. The wero is for all teachers to share the responsibility of building literacy skills and strategies.
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Big Ideas:
• Make sense of text
• Read critically
• Read for different purposes
• Write meaningful texts for different purposes and
audiences
• Use language conventions to support
communication

Unpacking the Big Ideas and significant Learning for Reading requires that ākonga:
• Make sense of text
• Read critically
• Read for different purposes

Thinking about your current practices, programmes
and school systems – what do you do already that
supports literacy instruction:
• In your classroom?
• Across your kura?

You might take some time now to think about your current practices, programmes and school systems and identify what you do
already that supports literacy across the curriculum in your classroom.

And for writing that they:
• Write meaningful texts for different purposes and audiences
• Use language conventions to support communication

Detailed
Content
Plan

Time Allocated:
10 mins

Module 3 Stage 3: Big ideas about
reading (1/2)
Suggested Grouping:
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NUMERACY

All participants or small group

Step by step detailed script and sequence for module stage 3: Big ideas about reading Big Idea No. 1
Slide Text/graphic.

Voiceover

-

In this next section, we will look at six concepts for teaching literacy skills. As we look at each of these, we will talk
about practical strategies to support these concepts in the classroom.

Decoding and reading to comprehend
Text searching
Teacher insight
Vocabulary instruction
Writing to learn
Text structure

Concept 1: what does comprehension mean in the standard and
what must students do?

The first is comprehension. To comprehend text, students must understand ideas in texts, comprehend with
purpose, and apply comprehension strategies. We will go through each of these skills.

To comprehend text, students must:
- understand ideas in texts
- comprehend with purpose
- apply comprehension strategies
Understand ideas in text: decoding
Click here[insert link: https://literacyonline.tki.org.nz/LiteracyOnline/Planning-for-my-students-needs/Effective-LiteracyPractice-Years-1-4/What-we-know-about-teaching-reading-andwriting-in-Y1-4]
Strategies:
- Developing a sight vocabulary
- Developing knowledge for literacy learning
- Developing awareness as a reader and writer
- Learning about print
- Phonemic awareness and phonics
- Spelling
- Sounds and words
- The development of knowledge, strategies and awareness

Comprehending text means understanding what the text is trying to tell us. It is a sense-making exercise. Most
learners will learn these skills in primary school, however, you may find learners who are not engaged in your
classroom, may need support with these foundational skills.
The link provided sets out a range strategies in the infographic. You might want to Take some time to explore each
of these and consider how they might be relevant to some of your learners.
How equipped you are to teach these foundational literacy skills?
- Who in your setting can support learners with decoding issues?
- how accessible is that support?

Detailed
Content
Plan

Module 3 Stage 3: Big ideas about
reading (2/2)
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Step by step detailed script and sequence for module stage 3: Big Ideas about Reading Comprehension

Slide Text

Voiceover

Comprehend with purpose
Strategy:
- Focus attention on the purpose of the text

Comprehending texts – be they visual, oral or written, - is always purposeful. It is the reason that we make the effort to read. For
example, in a science classroom, a learner might work with a science text book to find out how a scientific concept works
A good strategy for supporting learners to read with purpose is to help focus students’ attention on the purpose of reading the
text. For example, in a science task, you could write on the board “Today we are reading this text to find out what atoms and
molecules are, and how they behave.” This statement identifies the content that students will use their reading strategies to
explore.

Apply comprehension strategies
Strategies:
- pre-reading
- Close reading
- Post reading

Developing students’ sense making skills is a shared task. This means that in classes across the curriculum, students should have
opportunities to learn, practise and refine the skills to be independently literate. These involve applying comprehension strategies
like:
• pre-reading texts such as knowing the purpose, skimming and scanning, identifying structural features and vocabulary issues,
text prediction, highlighting and annotating.
• close reading texts such as chunking the text, dealing with vocabulary issues, re-reading, navigating through various sentence
structures, knowing what connectives - words such as however, therefore, in spite of – signify in texts, highlighting and
annotating text
• post reading - such as reviewing understanding against the original purpose, re-reading selected parts for clarification,
confirming meaning.

Task:

In groups of 2-3, discuss these questions and note down your responses: You might want to discuss the following questions:
1. What skills do learners have when they have strong comprehension skills?
2. How can I develop these skills in my classroom for all learners?

Using what we have covered so far, consider:
1.

What skills do learners have when they have
strong comprehension skills?
2. How can I develop these skills in my classroom for
all learners?

Detailed
Content
Plan

Time Allocated:
10 mins

Module 3 Stage 4: Students as
Suggested Grouping:
text searchers
All participants or small group
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Step by step detailed script and sequence for module stage 4: Big ideas about reading No. 2

Slide Text

Voiceover

Concept 2: Ākonga are text searchers.

Our second concept for reading is exploring the idea of ākonga as text searchers.

In addition to getting the ideas, ākonga use
texts to search for the relevant information
to build knowledge

Ākonga need to efficiently and accurately search within a text for details, facts, quotes, and ideas. Reading and comprehending the full text is
often unnecessary. Nurturing students’ skills to be text information searchers means teaching them how to find, select, and record
information purposefully from a range of texts, a skill for the kete we call being ‘information literate’.

Strategy:
- Give examples of inquiry questions

A key strategy to support this skill is for teachers to set inquiry questions to guide students towards the information the task requires and for
the teacher to model further inquiry approaches. For example you might explain that: “Our purpose for watching this youtube clip is to
explore the impact of contact sports on adolescent bodies”
The first question might be: What different types of impacts are caused in contact sports? The second might be, are there some sports that
are dangerous than others? The third might be: why are adolescent bodies impacted in different ways than others?

Students need to know how to find, select,
and record information
Strategy: teacher modelling
Discuss with your colleague(s)
• how you make notes.
• how you use inquiry questions for
subheadings, and record information
using bullet points
• use infographics such as flow charts or
mind maps to organise notes about an
idea, theme or issue.

When students are information literate they can:
• Find information by using the text’s features, vocabulary knowledge and prior learning to locate relevant information
• Select relevant information based on the task’s defined purpose and inquiry questions, and critically evaluate the text’s perspective or
intention
A strategy to do this is to reflect on your own practice and discuss those strategies with learners.
To help with the conversation refer to the Effective Literacy Strategies text

Effective Literacy Strategies, pages:
- 112: graphic organisers
- 88: identifying main ideas
- 93-95: using questions about texts
It’s also about knowledge building

When students are information literate they can
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Detailed
Content
Plan

Module 3 Stage 5: Teachers own Time Allocated:
5 mins
learning - metacogntion
Suggested Grouping:
Small groups or individual

Step by step detailed script and sequence for module stage 5: Big ideas about reading No. 3 - Metacognition

Slide Text

Voiceover

Concept 3: Understanding your literacy skills will help
you help others

Our third concept refers to the value of knowing your own literacy skills and strategies. Knowing how you use your literacy skills
to read and process information, from a variety of texts, is an important element in a teacher’s expertise kete.

Think back to a time when you were required to do
‘some research’:
• Make as full a list of the skills, processes and
strategies you used to successfully locate, select
and record relevant information
• Put them under headings:
• setting a purpose
• locating information
• selecting relevant information
• recording relevant information

Consider the following prompts about your own knowledge of how you are a literate reader.

Explain how you shape these intuitive skills into
instruction

The wero we must take up is turning our implicit knowledge and skills into useful teaching strategies. Explain to your colleagues
how you might explicitly teach these skills in your subject so students can learn from your modelling about how to confidently
read and write.

Detailed
Content
Plan

Time Allocated:
10 mins

Module 3 Stage 6: The Importance
Suggested Grouping:
of words
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Small groups or individual

Step by step detailed script and sequence for module stage 6: Explicit vocabulary instruction Big Idea No. 4
Slide Text

Voiceover

Concept 4: Students need words to feel
confidently literate

Knowing words help students make sense of text and to communicate what they learn with accuracy and confidence.
A half full vocabulary kete limits our learners’ confidence and skills to be capably literate at school, home, and work. And it’s a problem
for which glossaries, wall mounted word list posters, and words of the week offer only a partial response.

What types of words do students need to know
and how can they confidently learn them when
required?
Strategy:
- Use your subject as an opportunity to
develop subject specific literacy
- Use challenging texts
- Use literacy rich tasks

Task:
- Choose one strategy for vocabulary out of
the resource and describe how you would
use it with a year 10 group.
Effective Literacy Strategies, pages:
- 9-13
- 32-49

Explicit vocabulary learning helps ākonga build knowledge, and unlocks their potential to communicate what they know in concise or
expansive, but accurate ways. Vocabulary can be generally categorized into
Tier 1 words: common words in every day use.
Tier 2 words: more complex ‘educated’ words ākonga encounter in content texts
Tier 3 words: subject specific technical words ākonga need to use in their content learning.
The writing standard requires learners to spell everyday high frequency words found on the Essential Spelling List 1-7 and/or the first
2000 words of the New General Service List.

You might want to take a look at For this next activity, we are going to use the Effective Literacy Strategies 9 – 13 pages 32 to 49. Take
a look at the instruction strategies on these pages to support vocabulary such as word maps, CLOZE activities, and predicting and
Defining New Words. You could choose a vocab strategy and describe how you would use it with a Year 10 group.
Now, use the questions on the slide to prompt a wider discussion about the consequences for our ākonga if we don’t actively, that is
explicitly and strategically, support them to be word rich.

Detailed
Content
Plan

Module 3 Stage 7:Writing-tolearn, learning-to-write..

LITERACY &
NUMERACY

Time Allocated:
10 mins
Suggested Grouping:
Small groups or individual

Step by step detailed script and sequence for module stage 7: Writing builds knowledge and skills Big Idea No. 5

Slide Text

Voiceover

Concept 5: writing to learn

In this section we will look at a fifth concept: writing to learn.

Strategy:
- Including writing tasks in course work

Writing skills are central to students’ ability to learn new knowledge, to process information and communicate what they
understand in and beyond the classroom. Like reading, writing skills need to be continuously taught and practised as students
move through secondary school.
One way of supporting writing skills is weaving writing tasks into course work.

Writing for a purpose: learners need to think about
the purpose of what they are writing and how they
will meet that purpose
Strategies:
- Explain: rationale, structure, content
- Reassure

A key writing skill is writing for a purpose.
To support learners thinking about purpose, you can explain to learners why they are writing, what its structure might be, and
what to write about. This provides writing with a rationale, structure, and content. An example of making this explicit would be
to say “We are studying plant growth this week. Today we are filling in a diagram and writing a small paragraph afterwards, that
will help us organise our information and explain the work roots do.”
Reassure ākonga that you will help them learn the content and how to write about it.

Effective Literacy Strategies, Chapters 4 & 5
- p112: using a graphic organiser
- P116-120:strategies to summarise and condense
information.

You might want to take some time now to familiarise yourself with the strategies in Chapters 4 and 5 and discuss with your
colleague(s) how you might practically implement these in your lessons.

LITERACY &
NUMERACY

Detailed
Content
Plan

Module 3 Stage 8: Text Structure Time Allocated:
10 mins
(1/2)
Suggested Grouping:
All participants or small groups

Step by step detailed script and sequence for module stage 8: Understanding and using a text’s structure Big Idea No. 6

Slide Text

Voiceover

Concept 6: Confident readers know how a text is built
and confident writers know how to build texts

Our sixth and last concept is about text structure. Texts students use in school, and those we use in everyday life have different
designs, layouts and structures. For example, filling out forms for work related tasks, navigating income tax forms, or using the
resource materials require you to know how the text is organised and the purpose of each section.

Strategy:
- Learning about text structure

There are a range of cues that help organise text that
you can identify and discuss:
- Headings
- Subheadings
- Bolded font
- Graphical information

Students who learn about a text’s structure can, with teacher help, use those structures in their own writing.

There are a range of cues that help organise text that you can identify and discuss with your learners. For example, the use of
headings, subheadings, bolded font, and graphical information.
With texts such as a novels or short stories, only the Chapter number and heading might suggest a structure,. But non-fiction
texts, including every day texts such as forms, information pamphlets, and community newspapers and websites, integrate
graphical information and written text to communicate their messages. Students can explore how these structural elements work
together – to create a coherent point, argument or explanation.
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Detailed
Content
Plan

Module 3 Stage 8: Text Structure
(2/2)

Step by step detailed script and sequence for module stage 8: Teacher tasks for Big Idea No. 6

Slide Text

Voiceover

Writing and text structure: Understanding how to
organise and order information will help learners write
more purposefully, clearly and accurately

When students know about the structural elements of the texts, they can organise their information to respond to the purpose of
the task. This might be:
- At the text level, for example, mapping out sections, major headings, subheadings, and integrating illustrations and diagrams. Or
it can be within specific sections of the text, and focus on structuring and writing linked paragraphs, using connectives to develop
a point, captioning and labelling graphical information, or writing a concise conclusion.

Strategies:
- At the text level:
- Mapping out sections
- Major headings
- Subheadings
- Illustrations and diagrams
- Within sections of text
- Linking paragraphs
- Using connectives
- Captioning and labelling pictures
- Writing conclusions

To explore these further, you can look at Effective Literacy Strategies Chapter 6

Effective Strategies for Literacy, pages:
- 132: knowing the Students
- 138: using templates and acronyms
- 141: using writing frames
- 144: organising and linking ideas
Text structures in action:
How is the Effective Literacy Strategies Yrs 9 – 13
resource organised and designed?

The texts we have referenced in this module have all been purposefully structured using the elements we have explored in the
previous slide. With another person, choose a page from Effective Literacy Strategies and identify what elements have been used
to organise and information.

Detailed
Content
Plan

Stage 9: Key principles of
effective instruction (1/3)

Time Allocated:
5 mins
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Suggested Grouping:
Small groups or all particpants

Step by step detailed script and sequence for module stage 9: Identifying key principles of effective literacy instruction

Slide Text

Voiceover

Knowing your ākonga: putting learners at the
Centre

We have just looked at six teaching concepts for literacy. We will now look at an important perspective that should weave through all
teaching strategies.

- Māori achieving success and Māori
- empowering Pacific identities
- supporting English Language Learners.

At the centre of this work are the ākonga you are teaching, and your ākonga are likely to be diverse and bring a range of worldviews into
the classroom.
Teaching in a way that is responsive to this diversity will strengthen capability across the classroom. This requires understanding and
knowing your learners and what experiences they bring to the classroom so you can build an inclusive approach. In this section, we will
take a closer look at Māori achieving success and Māori, empowering Pacific identities, and supporting English Language Learners.
Cultural responsiveness is much more than introducing myths or metaphors into class. Culturally competent teachers are able to use the
learner’s culture as a building block to learn and teach. They understand how to utilise the learner’s cultures to aid the teaching and
learning process, as well as to facilitate relationships and professional growth.

Māori achieving success as Māori

A useful tool when considering how to ensure Māori achieve success as Māori in your classroom is tātaiako, which can be found online.

Tātaiako competencies

The competencies in that framework are:
• Wānanga: participating with learners and communities in robust dialogue for the benefit of Māori learners’ achievement.
• Whanaungatanga: actively engaging in respectful working relationships with Māori learners, parents and whānau, hapū, iwi and the
Māori community.
• Manaakitanga: showing integrity, sincerity and respect towards Māori beliefs, language and culture.
• Tangata Whenuatanga: affirming Māori learners as Māori. Providing contexts for learning where the language, identity and culture of
Māori learners and their whānau is affirmed.
• Ako: taking responsibility for their own learning and that of Māori learners

•
•
•
•
•

Wānanga
Whanaungatanga
Manaakitanga
Tangata Whenuatanga
Ako

The Unpacking literacy document walks through how the competencies in the standards relate to tātaiako.
Empowering Pacific identities

A useful tool when considering empowering Pacific learners is the framework Tapasā, which can be found online.

Tapasā
- Identities language and culture

The turu – or competencies – in that framework are:
- Identities language and culture: Demonstrate awareness of the diverse and ethnic-specific identities, languages and cultures of Pacific learners.

Detailed
Content
Plan

Module 3 Stage 9: Key principles
of effective instruction (2/3)
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Step by step detailed script and sequence for module stage 9: Identifying key principles of effective literacy instruction

Slide Text

Voiceover

English Language Learners:

English Language Learners may have their own unique literacy journey. The English Language Learning Progressions (ELLP) explain what you
need to know about literacy progression for English Language Learners. They will help you to choose content, vocabulary, and tasks that are
appropriate to each learner’s age, stage, and language learning needs.

- English Language Learning
Progressions

This may include learners for whom English is a first language but who would benefit from additional language support.

Literacy assessment should:
•
•
•

•
•
•

provide opportunities for ākonga to
show what they know and can do
be incorporated within learning
experiences
include a variety of approaches and
strategies
recognise and build on the experience
and strengths of ākonga
provide opportunities to see and hear
student thinking
be planned for

Tools:
- PaCT (Learning Progression
Frameworks)
- e-asTTLe
- LNAAT
- PATs

Assessment for learning is a useful strategy to get to know your learners and what skills they are developing.
Assessment for learning is about noticing, recognising and responding to the thinking ākonga are doing practices they are developing. We are
going to consider six principles for effective assessment practice. What actions could you take to align your assessment practices with these
principles?
Assessment should celebrate success and provide meaningful feedback to ākonga in ways that can expand their learning. Assessment that
happens “in the moment” while ākonga are engaging with and responding to situations is focused on what is needed at the time. Kaiako also
have opportunities to “listen in” to students’ thinking. A range of assessment approaches gives ākonga multiple opportunities to demonstrate
what they know and understand.
Six principles for assessment for learning are:
•
•
•
•
•
•

provide opportunities for ākonga to show what they know and can do
be incorporated within learning experiences
include a variety of approaches and strategies
recognise and build on the experience and strengths of ākonga
provide opportunities to see and hear student thinking
be planned for

To support literacy assessment for learning, there are a range of diagnostic tools and progression frameworks that can help you on this journey.
We touched on these at the beginning of the module. They include:
- PaCT (Learning Progression Frameworks)
- e-asTTLe
- LNAAT

Detailed
Content
Plan

Time Allocated:
Module 3 Stage 10: Further
20 mins
Suggested Grouping:
Thinking
Small groups or all particpants
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Step by step detailed script and sequence for module stage 10: Further Thinking

Slide Text

Voiceover

What we have covered:
- Some common myths about literacy and
why they are unhelpful
- Six important concepts for the teaching
and learning of literacy
- The importance of getting to know your
ākonga
- How to approach assessment for
learning.

During this module, we have considered:
- Some common myths about literacy and why they are unhelpful
- Six important concepts for the teaching and learning of literacy
- The importance of getting to know your ākonga
- How to approach assessment for learning.

Some reflection questions to guide the
planning process:
• How will you keep ākonga and their
worlds at the centre of this work?
• What are already doing that supports
literacy?
• What are you aiming to strengthen or
introduce?
• What tools does my school use to
collect literacy achievement data?

To conclude today, we are going to start putting together a plan of action to start getting ready for the new reading and writing standards.

Sharing your action plans

Take some time to share your action plan with other groups.
What actions are you ready to take right away?
What else might be needed? Who can help?

We will now look at how to turn these ideas into action.

Work in groups that make sense for you. These might be the teams you currently work in, or a mixed group working across different teams.
Drawing on your notes and discussions throughout this module, start working through the “action plan” template. The aim of the action plan
is to identify opportunities for literacy learning and teaching, and actions you can take now to support numeracy in your classroom and kura.
There are some headings and questions to prompt you, however you should feel free to adjust the details to work for your particular role or
situation.

Remember – this is the beginning of your plan to get ready for the introduction of literacy standards. How can you work with others –
colleagues, experts, community partners – to take your next steps?
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Detailed
Content
Plan

Module 4 Stage 1: Introduction

Time Allocated: 2
minutes

Suggested Grouping:
All kaiako and school leaders

Step by step detailed script and sequence for module stage 1:
Slide text/graphics

Voiceover

Supporting numeracy learning across the
curriculum:
• What are you already doing?
• What can you do now to get ready?

In module one, we talked about why changes are being made to the way literacy, numeracy, te reo matatini, and
pāngarau are credentialed in NCEA, and what those changes are. In this module, we will be exploring what you can do
now to support learners so that they are ready for the numeracy standard from 2023.
Effective teaching and learning will help ākonga to achieve the numeracy standard and will support them to access
many opportunities in work and life. Numeracy can be taught across the Curriculum, so this module is designed for all
teachers, not just mathematics teachers.
In this module, you will consider what you are already doing to support numeracy in your classrooms and kura, and
what else you can start doing to prepare for the introduction of the numeracy standard.

In this module:
• What is numeracy (and what it is NOT)?
• Numeracy across the curriculum
• Numeracy processes in action: Principles of
effective practice
• Effective teacher practices: What can I do in
my classroom?
• Knowing our ākonga
• Action plan

The module will start by thinking about what we mean (and what we DON’T mean) when we talk about numeracy – and
how our experiences shape what we know and do.

What you will need for this module
- Access to the standards and associated
material on NCEA. Education
Other resources that are referred to:
- NZMaths (website)
- YouCubed (website)
Following the module:
- Action plan template on NCEA.Education

For this module, you will need the standards and associated materials with you. These can be found on
NCEA.Education.

We’ll then consider what you currently do to support numeracy across the curriculum, and what new possibilities there
might be. We will unpack the numeracy standard and explore some of the principles and practices of effective teaching
for numeracy. Then you will consider our ākonga and their communities – what are some of the social and cultural
contexts in which they learn and use numeracy, and how will we know when they are ready to be assessed? We will
complete this module with the beginning of an action plan – what can we do right now to start getting ready?

Other resources referred to in the module include the websites NZMaths and YouCubed.
To support your action plan after this module, you can find the action plan template on NCEA.Education

Detailed
Content
Plan

Module 4 Stage 2: What is
numeracy (and what is it not)? 1/2
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Time Allocated:
20 minutes total

Suggested Grouping:
All kaiako and school leaders (including smaller
discussion groups)
Step by step detailed script and sequence for module stage 2:

Slide

Voiceover

[Slide 2a]
Numeracy and you – a quick reflection
• How do you feel about numeracy?
• What are some of the experiences that
have shaped these feelings?
• How do you use numeracy in your day-today life? In your work?
• What helps you to use numeracy in
different situations (and what gets in the
way)?

How you experience numeracy – in the past and now – will shape what you know and do in the classroom.
Take a moment to jot down, or share with a partner, your responses to the following questions:

[Slide 2b]
Do you agree or disagree?
• Some people are good at maths and others
aren’t – not everyone has a “maths brain”
• In maths, the answer is either right or
wrong – it’s a “black and white” subject
• Maths is about remembering rules – it’s not
really creative
• In maths, you have to know your basic facts
before you can solve complex problems
• People who are good at maths can find
answers quickly in their heads

Consider these statements about mathematics.
For each statement, decide whether you agree or disagree.
When you have finished, share with others around you. Find someone who has a different response to one (or
more) of yours and see if you can come to some agreement – and/or try to understand your different
positions.

Detailed
Content
Plan

Module 4 Stage 2: What is numeracy (and
what is it not)? 2/2
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Step by step detailed script and sequence for module stage 2 (continued…):

Slide

Voiceover

[Slide 2c]
Mythbusting

We know from research that some of the things we commonly believe about numeracy are actually myths
that can sometimes get in the way of effective teaching and the learning.

What taken-for-granted beliefs do we have
about numeracy teaching and learning?

For instance, if we believe that some people are just not good at numeracy, or that they need to know “the
basics” before they can solve challenging problems, it can lower our expectations of our learners. We know
from research that having high expectations of our ākonga, and giving them opportunities and the right
support to solve challenging problems, are really important for numeracy teaching and learning. Sometimes
we try and support our learners by making things as simple as possible, but we know this reduces their
opportunities to learn.

[Slide 2d]
Mythbusting – which of these wellestablished “myths” might be hardest to
“unlearn” for you?
• Some people are good at maths and others
aren’t – not everyone has a “maths brain”
• In maths, the answer is either right or
wrong – it’s a “black and white” subject
• Maths is about remembering rules – it’s not
really creative
• In maths, you have to know your basic facts
before you can solve complex problems
• People who are good at maths can find
answers quickly in their heads

These ideas are well-established “myths” and can get in the way of really effective numeracy teaching and
learning.
It can be hard to undo what we have learned but if we are going to prepare our ākonga well, we sometimes
need to question what we know and believe. As you work through this module, and start making plans for
numeracy in your classrooms and kura, be open to new and expanded possibilities for how numeracy
teaching and learning might be part of what you do.
Take some time to reflect with your group - which of these well-established “myths” might be hardest to
“unlearn” for you?

Detailed
Content
Plan

Time Allocated:
15 minutes

Module 4 Stage 3: Numeracy across
Suggested Grouping:
the curriculum 1/2
Groups of 3-4 kaiako – could be organised in
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established teams e.g. subjects, leadership team
etc.
Step by step detailed script and sequence for module stage 3:

Slide Text

Voiceover

[Slide 3a]
Numeracy across the curriculum

The numeracy standard requires that students:
“are able to formulate situations using mathematics and statistics, employ mathematics
and statistics to meet the numeracy demands of a range of meaningful situations, and
interpret the reasonableness of mathematical and statistical responses”
Together, the numeracy standard and Unpacking Numeracy outline and unpack the interwoven
threads that make up the what numeracy is at the standard benchmark.

“Students are able to formulate situations using
mathematics and statistics, employ mathematics and
statistics to meet the numeracy demands of a range of
meaningful situations, and interpret the reasonableness of
mathematical and statistical responses”
Thinking about your current practices, programmes and
school systems – what do you do already that could
support numeracy:
• In your classroom? (if you are primarily a classroom
teacher)
• Across your kura? (if you are a school leader)

You are going to take some time now to think about your current practices, programmes and
school systems and identify what you do already that could support numeracy in your
classroom and across your kura.
This might include using tools such as e-asTTLe or PaCT. It might include using subject
specific examples of numeracy in your classroom.

Detailed
Content
Plan

Module 4 Stage 3: Numeracy across

Time Allocated:
15 minutes
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Suggested Grouping:
Groups of 3-4 kaiako – could be organised in
established teams e.g. subjects, leadership team
etc.
Step by step detailed script and sequence for module stage 3:

the curriculum 2/2

Slide Text

Voiceover

[Slide 3b]
The interweaving threads of numeracy: Content and
process
the whakatauākī Whiria te kaha tūātinitini, whiria te kaha
tūāmanomano speaks to the many threads – academic,
social, emotional, and cultural – that learners experience
when they make mathematical/statistical decisions about
situations in their daily lives

Unpacking Numeracy outlines how:
“the whakatauākī Whiria te kaha tūātinitini, whiria te kaha tūāmanomano speaks to the
many threads – academic, social, emotional, and cultural – that learners experience when
they make mathematical/statistical decisions about situations in their daily lives”

What are the everyday situations that ākonga might
explore mathematically within your current courses?
[include numeracy weaving diagram”]
Use Unpacking Numeracy and the New Zealand
Curriculum to identify contexts that might support
numeracy learning.
You may find some useful starters here [link]:
https://nzmaths.co.nz/rich-learning-activities
Look at the Level 4 and 5 examples in particular.

What are the everyday situations that ākonga might explore mathematically within your
current courses?
In groups of three or four, explore Unpacking Numeracy alongside the numeracy standard.
Thinking about what you do now, identify two or three specific examples where numeracy
learning might be supported. How might the situation(s) being explored support significant
numeracy learning.
An example might be: doubling a recipe in Food and Nutrition might suggest some numeracy
ideas. However, is the mathematics challenging enough to support learning at Level 4/5 of the
curriculum? In contrast, consider exploring the relationship between surface area and fat
content for different cuts of potato fries. Use Unpacking Numeracy to consider whether the
contexts you identify support appropriate content ideas at Level 4/5.

Detailed
Content
Plan

Module 4 Stage 4: Principles of
effective teaching

Step by step detailed script and sequence for module stage 4

Time Allocated:
5 minutes

LITERACY &
NUMERACY

Suggested Grouping:
All kaiako/school leaders

Slide Text

Voiceover

Enacting the process ideas: Principles of
effective teaching to promote numeracy?

The numeracy standard and the Numeracy Learning Matrix together put ākonga and their worlds at the centre
of numeracy teaching and learning.

[include fig. 1 from “unpacking numeracy”]

The numeracy process ideas are founded on some key teaching principles which are strongly connected to
the key competencies in the New Zealand Curriculum, the cultural competencies in Tātaiako and the values
and turu in Tapasā. Among those key teaching principles are
• Sense-making – traditionally numeracy experiences at school have focused on performing calculations and
following rules and procedures to produce correct answers. That approach leaves little space for sensemaking and learning for ākonga – kaiako do most of the thinking! Productive numeracy-learning
experiences need to provide space for learning, not just answer-finding. This needs to include trying
different ideas – some of which might not work.
• Collaboration in an inquiry community – ākonga learn best when there are productive opportunities to
collaborate and make sense together. The role of the kaiako is to establish and facilitate interactions in a
productive group culture in which risk-taking is rewarded, and group members are supported to participate
fully and with equal status.
• Maintaining the cognitive challenge – we need to avoid the temptation to simplify situations for ākonga
(especially those who are struggling). Taking away the challenge also removes opportunities to learn –
ākonga develop mathematical understandings and skills by engaging with challenge.
• Flexibility/multi-dimensionality – there are many ways to be “right” and succeed however we often only
recognize a narrow subset of those in our classrooms. Getting the answer “right” is often recognised for
example, however perseverance with a challenging problem might not always be.
• Errors as productive sites for learning – making errors and exploring misunderstandings is an important site
for new learning. Avoid “correcting” or ignoring errors, and instead find ways to engage with errors that
both protect the mana of learners and recognize the contribution that sharing errors can make to
everyone’s understanding.
The next section explores some of the teaching practices that are underpinned by these principles – what can
you actually do in the classroom to support numeracy learning?

Enacting the process ideas: Principles of
effective teaching to support numeracy
learning:
• Sense-making – numeracy experiences with
space for learning (not just answer-finding)
• Collaboration in an inquiry community –
making sense together
• Maintaining the cognitive challenge
• Flexibility/multi-dimensionality
• Errors as productive sites for learning
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Content
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Module 4 Stage 5:

LITERACY &
NUMERACY

Effective teaching

practices (1/4)

Time Allocated:
20 minutes total

Suggested Grouping:

Step by step detailed script and sequence for module stage 5:
Slide Text

Voiceover

[Slide 5a]
Effective teacher practices to support
numeracy learning involve:
•
Creating open, rich numeracy experiences
•
Promoting academically-productive talk
•
Pressing for students to explain, elaborate on, and
justify their thinking

As you identify numeracy-rich situations that ākonga might explore mathematically in your classrooms,
consider how they can engage with those situations in ways that promote rich mathematical thinking. We
will explore some teaching ideas that can support ākonga to experience numeracy learning as empowering
and creative. Understanding situations using mathematics and statistics involves working with others to
share ideas and build understanding together through a range of mathematically rich and open experiences
where ākonga can be curious and think flexibly.

[Slide 5b]
Effective teacher practices:
Pay attention to and be curious about
students’ mathematical thinking – what are
their maths ideas rather than did they get
everything “right”?

We are used to thinking about mathematics learning as being about finding the “right” answer. It is
important to create space for ākonga to really think and build understanding of numeracy ideas and the
situations they are exploring.

The following five key teacher practices can support ākonga to “think like mathematicians” about situations
they encounter across the curriculum and in their everyday lives.

Pay attention to how ākonga are thinking about and understanding situations. Be curious about how ākonga
are thinking about and understanding situations, and ask questions that help them to explain and develop
their thinking.
Avoid providing your own explanations – ask for clarification instead, for example “So you’re saying the
answer is X, is that right?”

LITERACY &
NUMERACY
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Module 4 Stage 5:

Effective teaching

practices (2/4)

Step by step detailed script and sequence for module stage 5 (continued…):
Slide Text

Voiceover

[Slide 5c]
Position ākonga as mathematical thinkers:
• make space for learning
• see errors as normal and useful, and
• position struggling learners as making
valuable contributions to thinking

When ākonga explore situations mathematically they will not get everything right – especially not at first.
Exploring situations mathematically involves lots of dead ends and making sense of what doesn’t work as
much as what does. Numeracy is about making sense, and trying out ideas to find solutions. Solution ideas
that don’t work still help us to understand the situation and as kaiako you can help ākonga see the value in
making, and learning from, errors. Sharing and making sense of misunderstandings can be really productive.
As kaiako, think about ways you can encourage your ākonga to share and make sense of errors and
misunderstandings. Explicitly encouraging sharing, and then noticing and pointing out when sharing a
misunderstanding helped ākonga make sense of an idea, is one way to do this. Jo Boaler’s youcubed
website has several videos and other resources about how “mistakes grow your brain” which could be
shared with ākonga.

[Slide 5d]
Elicit thinking in a variety of ways:
• ask open questions,
• ask for drawings or photos,
• elicit the “wonderings” of ākonga

We sometimes think about numeracy as being about making and recording calculations – and sometimes it
is.
Encouraging ākonga to explore and share their thinking in different ways helps to promote sense-making
and creativity.
Ask questions like:
• Can you show us how that works?
• What are you wondering about this situation?
• Could you draw or build something to help make sense of this?
• Is there another angle you could consider?
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Module 4 Stage 5:

LITERACY &
NUMERACY

Effective teaching

practices (3/4)

Step by step detailed script and sequence for module stage 5 (continued…):
Slide Text

Voiceover

[Slide 5e]
Make tools and resources as
accessible/available as possible

Making sense of authentic, everyday situations using mathematics and statistics involves using a range of
tools and resources. You can support ākonga to explore situations mathematically by making resources
readily available and encouraging their use.
For instance, can your ākonga readily access devices and do they have access to the internet at home and
at school?
What opportunities do ākonga have to learn how to use tools such as spreadsheets or simple modelling
software?
What manipulatives are available for exploring and testing ideas? Do you have equipment like blocks and
counters readily accessible?
Are there “ready reference” resources available for ākonga who might not have memorized knowledge such
as multiplication facts or commonly-used formulae and relationships yet?

[Slide 5f]
Give learners time to prepare their ideas for
sharing with others

Avoid putting ākonga “on the spot” by creating opportunities to prepare and rehearse ideas before sharing
them.
Give plenty of “thinking time” after asking a question – and let your ākonga know you are doing this.
Discourage ākonga from raising their hands right away, for instance.
Using a “think-pair-share” strategy gives ākonga an opportunity to rehearse their contributions before
sharing with the group. It also increases the amount of talking (and thinking) they are doing.

LITERACY &
NUMERACY
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Module 4 Stage 5:

Effective teaching

practices (4/4)

Step by step detailed script and sequence for module stage 5 (continued…):
Slide Text

Voiceover

[Slide 5g]
Putting it into practice – making a plan
• What effective practices for numeracy
teaching and learning are already a
strength in your practice? How do you
know (or how could you check)?
• What effective practices for numeracy
teaching and learning do you want to build
into or strengthen in your practice? Who
could help you?
• What could you do now to reflect on and
further develop effective teaching
strategies to support numeracy?

By the end of this module, you will have started to develop a plan for some actions you can take in the next
few weeks.
Thinking about the five practices that have been described, discuss these questions with those around you.
Note down some of your ideas to include in your action plan.

Detailed
Content
Plan

Module 4 Stage 6: Knowing your
learner
Step by step detailed script and sequence for module stage 6:

LITERACY &
NUMERACY

Time Allocated:
10 minutes
Suggested Grouping:
All kaiako and staff

Slide Text

Voiceover

[Slide 6a]
Knowing your learner: Putting ākonga at
the centre of numeracy

At the centre of this work are the ākonga you are teaching.
Cultural worldviews influence how the threads of numeracy processes and content are interwoven, and how our ākonga will
make sense of the situations they choose to explore.
This is a very different way of thinking about numeracy that the mathematics classrooms you might remember from your own
schooling. The Numeracy Learning Matrix highlights the importance of:
“the satisfaction learners experience by understanding situations using mathematics/statistics, the joy in using
mathematical/statistical ideas to improve the lives of others, and the experience of mathematics/statistics as a creative
and empowering human endeavour”
The numeracy standard invites kaiako to make creativity, joy and improving the world we live in central to numeracy teaching
and learning – which is exciting!

Numeracy assessment should:
• provide opportunities for ākonga to show
what they know and can do
• be incorporated within learning
experiences
• include a variety of approaches and
strategies
• recognise and build on the experience
and strengths of ākonga
• provide opportunities to see and hear
student thinking
• be planned for

Putting ākonga and their lives, alongside creativity, joy and improving the world we live in at the centre of numeracy teaching
and learning, requires us to think about how we come to know and respond to our ākonga as mathematical thinkers and
socio-culturally located humans. Thinking about each of your classes, can you identify a way in which every one of your
ākonga is mathematically skilled? What counts as success in numeracy for you?
With that in mind, assessment for numeracy learning is about noticing, recognising and responding to the thinking ākonga are
doing and the mathematical and statistical understandings and practices they are developing. We are going to consider six
principles for effective assessment practice.
What actions could you take to align your assessment practices with these principles? Assessment should celebrate success
and provide meaningful feedback to ākonga in ways that can expand their learning. Assessment that happens “in the
moment” while ākonga are engaging with and responding to situations is focused on what is needed at the time. Kaiako also
have opportunities to “listen in” to students’ thinking. A range of assessment approaches gives ākonga multiple opportunities
to demonstrate what they know and understand. A student might explain something better in a conversation than they can in
a written task, for instance. It is expected that ākonga will be using numeracy to explore a range of meaningful situations
which will support them to make connections in their learning through their experiences within and outside of school. This is
important because the “reasonableness” of solutions is connected with the socio-cultural contexts and identities of ākonga –

LITERACY &
NUMERACY
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Module 4 Stage 6:

Knowing your learner

(cont.)

Step by step detailed script and sequence for module stage 6 (continued…):
Slide Text

Voiceover

[Slide 6c]

There is a wide range of assessment tools, approaches and frameworks that you might engage with as you
plan how to assess the numeracy understandings and readiness of your ākonga. These include (but are
certainly not limited to):
• Annotated/analysed learning artefacts and records of observations
• Narrative assessment – learning “stories” that capture and analyse learning “events” and can be recorded
by kaiako and/or ākonga and shared with others (e.g. whānau)
• Ākonga-led presentations and investigations
• National assessment tools such as PAT tests and the Literacy and Numeracy for Adults Assessment Tool
(LNAAT), and e-asTTLe

Group discussion – reflect on your current
assessment practices in numeracy in light
of these six principles:
• provide opportunities for ākonga to
show what they know and can do
• be incorporated within learning
experiences
• include a variety of approaches and
strategies
• recognise and build on the experience
and strengths of ākonga
• provide opportunities to see and hear
ākonga thinking
• be planned for
[Slide 6d]
What could you do right away to
introduce and/or strengthen numeracy
assessment in your teaching?
What tools and approaches will you use,
and why?

The Ministry of Education’s Curriculum Progress Tools website
(https://curriculumprogresstools.education.govt.nz/) outlines a Learning Progression Framework (LPF) which
illustrates a typical learning pathway for ākonga in numeracy (alongside reading and writing); and the
Progress and Consistency Tool (PaCT) which is designed to support kaiako to make assessment judgements
and track progress for ākonga.
In a small group, consider how you might engage with some of these tools and approaches to assess
numeracy learning and readiness in ways that align with the six principles?
Consider:
• What are you currently doing that you will continue?
• What will you start doing that is new or different from your current practice?
• What will you stop doing?

LITERACY &
NUMERACY
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Module 4 Stage 7: Action plan

Time Allocated:
15 minutes
(plus 3 minutes to share plans)

Suggested Grouping:
Groups comprising established teams e.g.
subjects, leadership team etc.
Step by step detailed script and sequence for module stage 7:
Slide Text

Voiceover

[Slide 7a]
Bringing it together: Getting started on an
action plan

During this module you have identified areas of your practice where there are already opportunities to
support numeracy learning.
You have also considered some new possibilities for your practice – including reflecting on some effective
teaching practices for numeracy.
To conclude today, we are going to start putting together a plan of action to start getting ready for the new
numeracy standard.

Some reflection questions to guide the
planning process:
• How will you keep ākonga and their worlds
at the centre of this work?
• What are already doing that supports
numeracy?
• What are you aiming to strengthen or
introduce?
• Who can help you? What do you need?

Work in groups that make sense for you. These might be the teams you currently work in, or a mixed group
working across different teams. Drawing on your notes and discussions throughout this module, start
working through the “action plan” template. This can be found on NCEA.Education. The aim of the action
plan is to identify opportunities for numeracy learning and teaching, and actions you can take now to
support numeracy in your classroom and kura.
There are some headings and questions to prompt you, however you should feel free to adjust the details to
work for your particular role or situation.

[Slide 7b]
Sharing your action plans

Take some time to share your action plan with other groups.
What actions are you ready to take right away?
What else might be needed? Who can help?
Remember – this is the beginning of your plan to get ready for the introduction of the numeracy standard.
How can you work with others – colleagues, experts, community partners – to take your next steps?
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Description
Change Readiness

Outline the Theory of Change and tools available to schools to embed change readiness, self assessment and
planning to realise the system shifts in the NCEA Change Programme.
This module is primarily video-based, with some linking to external resources
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Stage 1/3: Theory of change:
Design Overview

CHANGE
READINESS

Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 1: Design Overview

Slide Text

Voiceover
Intro slide

Kia ora.
This module gives a brief introduction to preparing for the NCEA changes in your school or kura.
It describes:
•
Our Theory of Change
•
The NCEA Change Dashboard
•
Planning Tools

Design overview

(NOTE: See mocked up slides following this slide)

We know that teachers, kaiako, schools and communities may have a range of perspectives about
the benefits and impacts of each of the changes being made to NCEA and will be at different
starting points in their readiness for these changes.
Accordingly, this module is not designed to direct schools what to do or create a compliance burden
but instead provides a high level approach to change and links to supporting tools that might help
schools to prepare for, plan, implement and monitor the changes that will best suit their local
context.
While the focus of this Teacher Only Day is on Literacy & Numeracy and Mana Ōrite mo te
Mātauranga Maori, the approach covered in this short module can be applied across all 7 system
shifts.

CHANGE
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Design Overview

TOD 1
Engaging with the
system shifts

TOD 2
Focus on Mana Ōrite
and Lit/Num

TOD 3

TOD 4

Focus on Level 1
Focus on local Curriculum
Achievement Standards planning
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Stage 1/3: Theory of change:
Self Assessment
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Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 1: Self Assessment

Slide Text

Voiceover
Theory of change

Following the first Teacher Only Day, you will be aware why NCEA is changing and what the system
shifts in the NCEA Change Programme are.

Distance of change

We know that schools themselves are best placed to know where they are at in their readiness for
the changes and also what they need to focus on to reach their destination. Naturally, this will mean
that the amount of change will be different in different places.

(NOTE: See mocked up slides following this slide)

Our approach to change is about supporting all schools to reach a desired future state that will best
enable akonga, kaiako, whanau and wider community to realise the benefits of the NCEA changes in
their local context.

CHANGE
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Change steps

Where do we want to
be?
Future State

Dashboard
outcome
statements

How do we get from
here to there?
Planning
tools

Current State

How do we know
where we are now?

Self
Assessment

Stage 1/3: Theory of change:
Dashboard
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Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 1: Dashboard

Slide Text

Voiceover
For some schools and kura the size and complexity of the changes to NCEA might be daunting.

Current state
How do we get from here to there?
(NOTE: See mocked up slides following this slide)

Dashboard
(Zoom to dashboard icons)
(NOTE: See mocked up slides following this slide)

To provide some support a set of tools are being developed that schools will be free to use if they
choose to. These tools will align with our theory of change – acknowledging that schools will be at a
different stages of readiness and will have different steps they might take to realise the benefits of
the change programme.

We have developed a change dashboard to support schools in developing their key milestones across
the NCEA Change Programme.
The dashboard comprises a set of outcome statements for schools to work towards through their
planning for the NCEA changes.
These outcome statements are across 5 domains: planning, process, leadership, climate and readiness

CHANGE
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Do you have a plan for reviewing and designing
teaching and learning programmes?

Self
Assessment
Checklist

Does the plan incorporate changes to local
curriculum, literacy & numeracy and the new
Achievement Standards?
Have you identified the PLD you will need at the
whole school, departmental, subject and
individual level?
Does the plan include information for students
and whanau?
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Stage 2/3: Change Planning:
Action Planning

CHANGE
READINESS

Time Allocated:
2 mins
Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 2: Change Planning

Slide Text
(NOTE: See mocked up slides following this slide)

Voiceover
Having a checklist is a straightforward way of keeping track of where you are up to in your change
planning.
It is not meant to be a compliance exercise and you won’t be forced to submit your data or ratings
to anyone if you don’t want to.
The goal is to identify your current state and begin thinking about what your next steps might be.
There are a range of survey questions, prompts and planning tools available that can be used across
curriculum, relationships, pathways and partnerships and whanau engagement that can be accessed
by clicking the link at the end of this module.
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All Staff

Step by step detailed script and sequence for module stage 2: Change Planning

Slide Text

Voiceover
Self Assessment

To establish what schools might need to do to realize the benefits of the NCEA Change Programme, undertaking a self
assessment can help to identify what you choose to focus on.
Rating your school’s performance in key areas and then feeding back or gathering the self assessment data into a
school level rubric is one way of encouraging rich conversations about what areas are important to your school.
There are a range of other planning tools that schools can use, or might already be using.
For example the Ka Hikitea Measurable Gains Framework is a tool to support school leaders in promoting and
embedding culturally responsive practice

Desired state

Depending on what stage of readiness you are at, high level plans such as this one can be a helpful way of starting to
plan actions.
In this example the focus is on building community partnerships and promoting akonga agency as part of Mana Orite
mo te Matauranga Maori.
As detailed in our Change Strategy these planning tools are intended to help schools follow a path from becoming
aware of the NCEA Changes through to enabling action and monitoring success in their local context.

Possible actions

The actions you take should be designed to suit your local context, with indicators and planning tools that meet your
local needs.

(NOTE: See mocked up slides for the above 5
following this slide)

What’s most important is that you have a framework and approach that is well understood and trusted by your school
community.
School level indicators are just one of the tools schools might use to chart their progress across key milestones on
their change journey.
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Self Assessment
Mana ōrite mō te Mātauranga Māori
Fully/A lot

You might use self
assessment surveys for
How wellto
do you understand what Mana ōrite will mean for your school?
students and whānau
triangulate your data
How confident are you that teachers have a shared understanding about curriculum changes
and changes to the processes of teaching and learning, that will result from the focus on
Mana ōrite?

How much of an impact do you think Māori Performing Arts, Aotearoa New Zealand History,
new subjects Māori and changes to the NZC and Te Marautanga will have on what your
school offers?
How confident are you that students, parents & whānau and teachers understand the full
range of pathways, programmes, options and support that is available to improve outcomes
for ākonga Māori?
How important do you think providing Mana Whenua, parents and whānau information and
opportunities to participate in individual and group learning sessions will be in promoting
Mana ōrite at your school?

How engaged are local hapu/Iwi and Mana Whenua in designing local curriculum at your
school/kura?

How confident are you that your school proactively identifies and draws on community
resources and expertise to improve Mana ōrite?

4

3

2

Not at
all/None
1
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School level
korero on
current state,
desired future
state and
readiness

School level
planning
• Priorities
• Actions
• Milestones
• Support
needed

Establishing
partnerships
with other
schools,
RSNs,

Developing
Regional
Change Plans
and other
Supports

•
•
•
•

Feedback
HUBs
PLD
LALs
Evaluation
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Stage 3/3: Resources

Suggested Grouping:
All Staff

Step by step detailed script and sequence for module stage 2: Change Planning

Slide Text

Voiceover

Establishing partnerships
(NOTE: See mocked up slide following this slide)

Change partners
(NOTE: See mocked up slide following this slide)

Learning from other schools about their own change journey is another resource that schools might want
to access. We will be partnering with a selection of schools to track their change journey – from
engagement and planning, through to milestones, barriers and challenges, and making these case studies
available as a resource.

While school level change is the most important step in the change journey, it’s important to recall that
the NCEA Change Programme needs to be scaled if we want to have success across the whole system.
Whatever our starting point, we all need to reach the same destination.
Your Regional Support Network and Learning Area Leads will be working alongside schools to provide
targeted supports based on their level of readiness and where they are in their change journey to give us
the best chance of getting where we need to get to - together.
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Change partners

NCEA Principal Leadership Group

NCEA Change Plan

Regional Change
Plan
Development
Team

RSN members change
depending on the phase of the
change plan to best represent
the community

Regional Support
Network (RSN)

Regional Support Networks identify how the NCEA
Change Plan needs to be modified for their specific
region in order to create a tailored “Regional Change
Plan”.

RSNs include a range of NCEA users, e.g. school reps,
employers, iwi, priority user groups.

Principal Leadership
Groups provide
feedback on draft
Change plans and
act as champions
for the NCEA
Change programme
in the sector and
community
Principal
Leadership
Groups are
consulted by and
work with the RSN
to implement the
Regional Change
Plan.

Your RSN, Regional
Office Team and
Learning Area Leads can
help you with your
change implementation
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You’ll be able to access the planning
tools we’ve touched on using the
links here:
Kia pai tō ra.

