
 

 

ASIAN LANGUAGES 

 

SUBJECT EXPERT GROUP RESPONSE TO FEEDBACK ON PHASE 2 MATERIALS  

The Asian Languages Subject Expert Group (SEG) would like to thank all stakeholders, 

including NCEA Panels and online survey respondents, who took the time to review the 

subject’s draft subject content for the Review of Achievement Standards (RAS) project. We 

received 72 responses to the online survey. 

Your feedback indicated a need for more clarification, guidance, and examples for the 

materials, and the concern that the Standards and Assessment Activities are too difficult for 

Level 6, that multiple skills are being assessed against some Standards, and that the proposed 

assessment format and timing will result in teacher and student workload issues. We heard 

concerns about the differences between the language groups, including the credit weighting 

for some Standards creating inequity for Asian languages. You also requested professional 

learning and development to help teachers understand and deliver the subject content and 

standards. 

 

Six main themes were identified in the feedback. 

Theme One 

Need for more guidance and clarity, particularly for the external assessments. 

 

Response 

We acknowledge the strong demand for more information about all materials and especially 

for the external Standards. 

The Ministry and NZQA will be working together to develop External Assessment 

Specifications later this year in the lead up to the Standards being listed for use by the pilot 

schools. Samples of assessment items for externals will be provided to pilot schools prior to 

the running of the external assessment. After the assessment is completed by pilot schools, 

the samples and the assessment itself will be published on the NCEA.education website. 

Exemplars of student work and assessment schedules will be developed as part of the piloting 

process and will be made available at the end of the pilot year. 

In the feedback after phase 1 of the product development the sector requested that the 

Ministry of Education develop new vocabulary lists to support the external assessments. 

Another purpose of the vocabulary lists is to reduce the level of difficulty and provide equity 

and accessibility for all students. This request has been actioned and we can confirm that 

NCEA Level 1 Asian languages vocabulary lists are being developed for each language to 

clarify the expectations and guide the development of external assessments.  

 

 



 

 

Theme Two 

Achievement Standards, Assessment Activities, and Course Outlines are too complex and 

difficult for NCEA Level 1. 

 

Response 

Feedback suggested that some content in the Course Outlines, some forms of assessment, 

and some Assessment Activities are beyond Curriculum Level 6. 

The SEG will be looking at the specific examples given in the feedback and review the 

Achievement Standards, Course Outlines, and Assessment Activities with this in mind. 

One such example is Assessment Activity 1.1a for Japanese. The feedback suggests that 

while students “may be able to introduce someone or something special to them, the structures 

for talking about how to look after them and things to avoid etc are currently mostly L2 

structures.” 

Another example is this feedback on the Mandarin Course Outline: “Some topics such as a 

city/town in China, environment, hometown, festival celebration, compare them to their own 

places of living and learn how to communicate about places in China are more for level 2.” 

It is important to remember, however, that the purpose of Course Outlines, and to a degree of 

the Assessment Activities, is to provide examples for teachers and that schools will be able to 

adjust them based on local context. 

 

Theme Three 

Standards’ proposed assessment format and timing will result in teacher and student workload 

issues. 

 

Response 

The Ministry and NZQA will be working together to ensure the timing of external assessments 

are set to avoid creating periods of unnecessary stress or workload issues for kaiako and 

ākonga. This will be tested in the piloting process and timing of some assessments may be 

adjusted where appropriate. 

It is a new requirement by the Ministry of Education for all subjects except Languages that 

at Level 1, where one external is a Term 4 exam, the other external will use a different form 

of assessment AND will not be in the last half of Term 3. This is to avoid creating a workload 

‘bulge’ for students and teachers in late Term 3. In recognition of the cumulative nature of 

language learning, Languages can have the other external in the last half of Term 3. 

 

Theme Four 

Concern about differences between languages groups. 

 

Response 

In preparation for RAS, we considered at length whether the single approach of having 

all NCEA assessment materials being exactly the same across languages was fit for purpose. 

Bearing in mind that an underlying principle of the review is to create a qualification that is 



 

 

more inclusive of diversity, we did not believe that maintaining the status quo was appropriate. 

We wanted to ensure the flexibility to consider some fundamental differences between the 

languages in the design process, one example being that Asian scripts are a unique feature 

of Asian languages as reflected in the Learning Matrix. 

For this reason, it was decided that we would adopt a three-language-family approach to the 

development of RAS materials: European, Asian, and Pacific. 

The Ministry considers that this is more equitable for all learners, ensures that a greater range 

of perspectives are considered in the review process and diminishes the potential for an 

unconsciously Eurocentric approach to dominate. 

However, we are also aware that at the level of the Achievement Standards there is an 

expectation that the same capabilities will be assessed in similar ways, so we would expect 

considerable alignment in standards even if the way this is evidenced is different. For example, 

if a student’s ability to produce the target language is tested, Asian languages require evidence 

in both written and oral forms whereas the more familiar connection between writing and 

speech for the European languages means that the mode is left more open.  Another example 

is in the amount and complexity of evidence expected in student responses, given the impact 

acquiring a new writing system has on the trajectory of Asian language learning. 

Taking both rationales into account – the rationale for diversity as well as the rationale for 

uniformity – and in response to similar feedback from the sector after phase 1, the three 

languages SEGs (Asian, European, and Pacific) have worked on the alignment of the Learning 

Matrix and other materials as well as the Standards that assessed the same capabilities. As 

a consequence, the Learning Matrix and the internal assessment standards AS 1.1 and 1.2 

that were presented to the sector for feedback after phase 2 were much more closely aligned 

than they were after phase 1. 

The proposed assessment approach for AS1.3 is a multimodal comprehension examination. 

It allows learners to use largely overlapping aural and static information and problem-solving 

skills to assist overall comprehension in authentic contexts. Student evidence will be marked 

holistically against the achievement criteria. The survey responses indicated a high level of 

misunderstanding of the proposed assessment approach being listening and reading 

assessed separately. External assessment specifications will be published later this year to 

provide more details and clarity of the proposed assessment approaches for AS1.3. 

 

Script as a unique feature in Asian languages has been reflected in the Learning Matrix. AS1.4 

draws on this Significant Learning and is intended for students to respond to stimulus materials 

in characters to communicate information. The proposed assessment approach is a common 

assessment activity (CAA), not an end-of-year examination. This CAA is expected to be 

assessed over two periods within timetabled lessons to reduce time pressure on students. 

The learning evidence will be marked by NZQA to reduce teacher workload. 

 

The Ministry will review all the Standards across Asian, European, and Pacific language 

groups based on the pilot year and make amendments if there are issues with particular a 

Standard. Having three sets of overlapping but different assessment approaches across the 

three language groups allows the Ministry to pilot new assessment approaches through the 

year and consider other backup options when necessary.   

 

Theme Five 



 

 

Requests for professional development to help teachers understand the new material for 

teaching, learning, and assessment in general and the requirements of mātauranga Māori in 

particular. 

 

Response  

There was strong demand across all subjects for more information about professional 

development. You can find the Ministry’s response regarding PLD here: Ministry supported 

professional learning and development (PLD) for NCEA changes 

 

Theme Six 

Request to change the subject title from Mandarin to Chinese.  

The Ministry expects a decision from the Minister on the Level 2 and 3 Subject list sometime 

during September. Any further changes, including any changes to Level 1 subject names, will 

be worked through after that time.  

 

 

https://ncea-live-3-storagestack-53q-assetstorages3bucket-2o21xte0r81u.s3.amazonaws.com/s3fs-public/2021-09/Ministry%20Response%20to%20feedback%20-%20PLD.pdf?VersionId=Ft0G3fIIt51dm8Dqb6vN4h9p4rjHIKSH
https://ncea-live-3-storagestack-53q-assetstorages3bucket-2o21xte0r81u.s3.amazonaws.com/s3fs-public/2021-09/Ministry%20Response%20to%20feedback%20-%20PLD.pdf?VersionId=Ft0G3fIIt51dm8Dqb6vN4h9p4rjHIKSH

