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4 - Dance NCEA Level 1 Phase 1 Survey – Raw Feedback  

27 answers to "Impressions - Dance - What is your overall impression of the Learning Matrix?" 
 

↓ Option Total Percent 

On the right track 16 1.40% 

Needs amendments 11 0.96% 

Not Answered 1115 97.64% 

 
25 answers to "Impressions - Dance - What is your overall impression of the Teaching, Learning, 
and Assessment Guide?" 
  

↓ Option Total Percent 

On the right track 6 0.53% 

Needs amendments 19 1.66% 

Not Answered 1117 97.81% 

 
25 answers to "Impressions - Dance - What is your overall impression of the example Course 
Outlines?" 
 

↑ Option Total Percent 

On the right track 10 0.88% 

Needs amendments 15 1.31% 

Not Answered 1117 97.81% 

 
25 answers to "Comments - Dance" 
  

Response ID Answer 

ANON-K9GG-
12XY-6 

There needs to be consultation and discussion around how this will be 
implemented, and future viable for those of us that teach in a multi level and 
small class setting. 

ANON-K9GG-
12AW-D 

1.3 lends itself to be internal and 1.2 an external (keeping in line with the 
genre exam that we already have) by moving this to the external it means that 
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consistency between schools will happen. If 1.3 becomes internal then we 
can build on the existing dance elements AS, this has been running now for a 
number of years and teachers will have identified good practice ideas to 
support and extend the students. 1.1 with just 2 performances fits in with what 
we are doing at the moment. I think having multiple ways of submission could 
be a problem for moderation between schools and more development of the 
submission and marking process needs to be shared. 

ANON-K9GG-
12AS-9 

1.3 lends itself to be internal and 1.2 an external (keeping in line with the 
genre exam that we already have) by moving this to the external it means that 
consistency between schools will happen. If 1.3 becomes internal then we 
can build on the existing dance elements AS, this has been running now for a 
number of years and teachers will have identified good practice ideas to 
support and extend the students. 1.1 with just 2 performances fits in with what 
we are doing at the moment. I think having multiple ways of submission could 
be a problem for moderation between schools and more development of the 
submission and marking process needs to be shared. 

ANON-K9GG-
18M6-X 

I am concerned that the external marking standard will become dependent on 
the quality of filmed footage. 
We do not teach our students to dance for film and to get the most fair 
marking I feel that this is what we may have to start teaching for this 
externally marked standard. It is very hard for dance to have the same impact 
on video recording. 
More clarity around how the externally marked standard will need to be 
submitted is required as with more information about the requirements of 
filming of this. 

ANON-K9GG-
18WU-7 

The whole website is very clear to navigate. The tabs across the top of the 
page on our subject allow for easy access and under each tab has a clear 
indication of what is involved or what is to come. 
 
The course outlines show a great insight into how the program can be run 
and shows a robust teaching and learning program that can be taught 
through different perspectives allowing greater learning for students. 
Suggested learning opportunities feed themselves into the new standards 
both internal and external in the suggested course outlines. They show a nice 
cross over rather then one internal after the after, they all feed off each other 
rather then being separate. It clearly shows what can be involved in a school 
year. 
 
The structure of the learning matrix is clear as shows exactly what the 
students will learn in the subject. There is possibility to build a coherent 
course around these learning objectives. 

ANON-K9GG-
18TH-Q 

I have two main concerns: 
 
- Practical work being marked externally. Using current filming requirements 
(wide frame, static camera) the nuances of performance can be lost. 
Particularly given that the quality of cameras will vary school to school. Does 
this mean that we could structure choreography to be created FOR film, or at 
the least use zoom, panning etc? 
 
- The mandatory integration of viewing/studying multiple dance performances. 
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I absolutely support that a well-balanced programme exposes students to a 
variety of genres and dance pieces for viewing. However, due to inequitable 
restraints regarding availability of resources (due to any combination of 
budget, geographic location and/or teacher experience) the ability to deliver 
programmes that equally support student achievement is questionable. The 
current standards allow schools and students the ability to focus on the areas 
that they can support/find attainable for their students. Obviously we continue 
to strive for the increased literacy of our students, but short of that being 
cemented, we run the potential of students being disadvantaged/unable to 
achieve. NCEA was a move away from the previous system, and 
distinguishes itself from IB etc in that it allows students to achieve at smaller 
checkpoints with a lower risk of missing out on passing through failure to 
achieve larger credit units. Similarly, some schools will simply not have ability 
to purchase supported materials of pieces for study or to provide tutors if 
required for multiple sequences. The ability to structure our programmes with 
the omission of standards becomes near impossible with the proposal. 
 
I feel that the ideal, as it is laid out, makes sense and is planned. However, 
these fundamental concerns are absolutely not addressed as a part of the 
materials and I do wonder whether they were considered in the planning 
stages or lost to the priority of idealism. 

ANON-K9GG-
18P5-Z 

There are some great options around choosing the right programme for your 
students. But the standards need more clarity on is actually being 
assessment and in what format (e.g. performance, written, recorded, teacher 
observation). Because there is so much choice there appears to be a lot of 
opportunity to overlap the learning. So what standards can be assessed 
together. E.g. Genre and performance can these be assessed on the same 
dance performance. 
In AS 1.1 can the written/oral reflections be used for 1.3. 
Does 1.3 need to have written explanations of what elements of dance are 
being applied in the physical examples submitted by video. 
AS 1.1 is a 'danced response' the actual performance or is it a further 
reflection. 
Is the choice of assessment type e.g. written, verbal, physically danced, 
choreographed to varied across the standards in order to have difficult 
schools assess the standard the same level. E.g one school assess 1.1 by 
responding a professional dance performance and another school assess it 
via student performance. Or do they need one of each? 

ANON-K9GG-
184A-G 

The standards and assessments need work to refine what will be involved. 
There is too much 'grey area' in the current offers and the specific 
requirements are not clear. It seems that teachers will be given a lot of 
options, but this will make designing a learning programme very challenging. 
It will also make it difficult to ensure that there is standardised testing across 
the nation, when it seems that teachers can somewhat 'make up' what they 
want to assess their students on for each standard. It is a shame to lose 
some of the prescribed written examination as this gave Dance a more 
'academic' standing. Making it optional will mean that a lot of schools drop 
this option and thus the reputation of our subject will also decrease. 

ANON-K9GG-
18HZ-W 

Simplify the language to make it easier to understand. Get rid of the fluffy 
stuff! 
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Please consider the issues with the choreography standard because it is 
written in a way that makes it hard to understand what the requirements are. 

ANON-K9GG-
18KH-E 

why does dance and drama each get 4 standards when biology and 
chemistry have to be combined? This is ridiculous! When STEM is a huge 
priority NCEA deem it more important that DANCE and DRAMA are separate 
subjects but not BIOLOGY, CHEMISTRY, PHYSICS, EARTH and SPACE 
SCIENCE. Is this a joke? You are setting us up for a generation of people 
who have NO IDEA about Science. We'll have more flat earthers, more anti-
vaxxers, more climate change deniers - you realise they didn't do Science at 
school? We need to be promoting Science in schools and it's importance for 
futures in tech. 

ANON-K9GG-
1NXS-V 

I like how the course outlines are set out and they are packing a lot of 
learning into a short amount of time. I think that 2 minimum for the standards 
is a good number, but I think that there needs to be a set number for 
submission to standardise it across schools. I am a little worried that 
choreography is being pushed aside and how that is going to relate to level 2 
and 3 as, from what I understand of the learning, performance and reflection 
is being valued more over choreography. I also don't like that choreography is 
going to be externally assessed. I think the credit weighting is good and I am 
stoked that there is no formal exam any more, as the buy in for that in my 
school was not good. The big ideas and the learning matrix is straight forward 
and is going to be very useful for when we are basing our year off of more 
than just assessment. 

ANON-K9GG-
1NXC-C 

The 2 internals seem very similar to each other with a lot of cross over, 
similarly the 2 externals seem very similar. In creating sequences for 1.4 you 
are manipulating and using the elements of dance which in essence is 1.3 
and 1.4 combined. So could we than submit the same external for 1.3 and 
1.4. The overlap between 1.3 and 1.4 appears to be a lot, same as 1.1 and 
1.2. This makes it very confusing 
 
For 1.4 will the briefs be chosen by staff in school or by NZQA? Also how will 
1.4 be marked and submitted 
 
Why is the understanding of a performance worth more credits than 
understanding a genre of dance? In 1.1 wording does it mean a minimum of 2 
performances must be studied or that a minimum of 2 features e.g movement 
and costuming must be studied. Also are we reflecting on others performance 
(like the external now e.g Coventry Carol) or are learners reflecting on their 
own performances and performance decisions - if the later is the case then 
this starts to feel like a 3.1 which is a lot for level 1 learners. 
 
What does it mean by “not limited to artistic forms” in the 1.2 clarifications? 
 
Words like synthesis, dispositions and holistic need to be more clearly 
explained as these are too broad and both students and teachers need a 
better understanding of how markers interpret these words. Also 
Whakawhanaungatanga features in big ideas and learning matrix yet this is 
not explained anywhere on documents or glossary. 
 
The wording of the big ideas is not effective enough. With the current wording 
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statements are made like how “the learner is the dance” yet then goes back 
to students being learners in the next sentence. Some of this wording could 
be seen as not truely getting any point across. A lot of cross over in big ideas 
- these could easily be reduced from 6 to a smaller number in this case, as 
well as made a lot clearer. Students and parents will not understand what 
they should be learning. 

ANON-K9GG-
1N7H-G 

Needs ammendments in the context that each A.S needs to be accessible for 
low decile schools and have a range of assessment methods per A.S. ...no 
external exam please follow model that music is sending performance 
samples as external assessment like art portfolio. 

ANON-K9GG-
1N7R-T 

I believe the 6 Big Ideas in Dance are expertly devised, progressive and 
written to serve our akonga, kaiako and communities. A huge ka pai to our 
writers. 
However, the whole purpose of the SEGS was formed as a product of PPTA 
and teacher strikes against workload. Im concerned some of the new 
standards may actually increase teacher workload (especially in regards to 
1.3 "Demonstrate understanding of the elements of Dance") as they are 
adding "more" for the students to do. I highly advise the SEGS team to 
remember that less can be more. 
My second recommendation is that supplying only 4 standards removes the 
flexibility we currently have. As a teacher with 15 years of Secondary Dance 
experience amongst 4 very different schools, I have seen the various and 
different needs that different communities have. Currently teachers can adjust 
their programmes to suit the akonga in front of them (therefore being 
culturally respondent). For example, the low decile school I currently serve 
performed well in 1.1 and 1.2 standards last year but relatively poorly in 1.4 
due to lack of access to devices, poor attendance, high ESOL and learning 
needs and high student to teacher ratio (31 in a L1 class is HARD WORK). 
This year I have therefore chosen not to include 1.4 in their programme but 
rather teach the important big ideas (elements of dance) throughout 1.1 and 
1.2 instead. The amount of chasing, after school catch ups, computer room 
booking and my own time that went into 1.4 was too much for this particular 
school and I think SEGS should keep this in mind when only providing 4 
standards. 
 
Finally Im concerned that there seems to be no room for our naturally 
occurring evidence dance practices such as Polyfest/school show/Extra 
curricular programmes. Some of our akonga struggle to pass L1.....why make 
it harder for them by not providing extra credits through these means? Ive 
had ex students gain jobs/careers with these extra curricular groups/skills so 
can see the value in Dance supporting them. 

ANON-K9GG-
1NXR-U 

The course outlines are great in that they are showing how to use the 
learning matrix to guide the creation of a program of learning that will then 
hopefully feed into the assessments, rather than assessment driven. 
I like that it looks like elements of dance could be running alongside other 
meaningful contexts of learning, and explored and unpacked through 
performance and creation work. 
I think the standards have covered all of the relevant learning. 

ANON-K9GG-
1N7N-P 

Learning Matrix - firstly, I would like to acknowledge the learning matrix. I feel 
that it is on the right pathway and does have a range of Learning Intentions 
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within the scaffold. I see a huge shift toward culture, rituals and the history of 
dance based on the community of Aotearoa. 
I am weary that it has shifted further from the idea of performance. While this 
is still there, there is nowhere near as much emphasis on the idea of 
performing, performance or development of what it is to perform and 
communicate ideas. While it is important to reflect on and analyze dance, 
performance is where we share our ideas with others. 
However, the matrix does make sense to me and can be manipulated to 
cover a wide range of areas. 
 
Assessment Guide at Level 1: 
Based on the information provided (and the stage of the development), my 
thoughts are: 
Standard Overview/Credit Weighting - I think the 6:4:4:6 credit rating is good 
and reflects the work put into the standards. I think having 4 standards is 
good, and agree with 1.1 being 2 performance pieces, and 1.4 being 2 
choreographies. This reflects the higher weighting. 
1.1 Dance Performances: 
I like the fact that this is still a PRACTICAL standard and reflects students 
performing. I like the element of reflecting on their performance HOWEVER, I 
am unsure if this should carry weighting for the standard itself. I feel these 
reflections could be better tied into 1.3 (Elements) rather than the 
performance itself. I am weary that we have many students who struggle with 
literacy and having a practical standard works very much in their favor. I 
appreciate there are many ways to communicate ideas in a reflective manner, 
but would be weary that they cannot achieve a performance standard IF they 
cannot communicate what they were performing in an articulate way. Maybe 
what I am saying is that I would hate to see the level of achievement be 
determined by the level/depth of reflective understanding. 
I am also weary that this reflective process removes the opportunity to use 
this standard for performance based groups. Polyfest, dance troupes, 
Kapahaka etc. They do the practice and it has great purpose into the culture 
of a school, however I feel the wording of the standard sways more toward 
communicating ideas, stories, and feelings. To me this is the wording of 
choreographies rather than performance sequences. i.e. It is hard to consider 
the meaning communicated of a Hip Hop Troupe dance, aside from the 
energy, style etc. This is about tricks, unison, contrast and standing out in a 
performance scenario. 
I am also curious if this standard would include the current external tasks? In 
that case, I would be sad to see that one of the performances would be 
practical and one would be reflective on a dance performance i.e. Coventry 
Carol. I loved having this in as a stand alone standard and almost feel this 
would be better as a 1.2 than the Genre or Style...?? 
I do however, like that it is 2 performances. I would however ask HOW this 
will be judged. Currently, we do 4-6 performance pieces and the standard is 
derived from the top grades. To me it is about experiencing a range of styles 
and to challenge students current experiences. However, the sheer amount is 
so we can provide opportunities for excellence to a wide range of abilities, 
including those of a cultural background, jazz/ballet background, hip hop 
background, and contemporary/lyrical background. 
 
1.2 Dance Genre 
I find this shift a little daunting at the year 11 level. While I have taught an 
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'Around the World' style standard where students explore their own history 
and the purpose of dance within that, we have not often gone in depth with a 
single standard. This is also the current external that we have not done as we 
found the depth needed (and time spent on it) to do well impacted on time 
provided to choreography and performance. To me, focusing on one Genre 
limits the experiences across a range and I would love more information on 
how this would look. I can definitely see how the standard would link with all 
the others, however I still feel that it is limiting at the Year 11 level. 
I know that the Genre or Style could be of a cultural base OR from a more 
mainstream style like Jazz, Ballet, Hip Hop etc... 
I also feel this standard has absorbed the current 1.3 and 1.5 so it has huge 
possibilities BUT this limits the amount we can do as it is only 2 dances.... 
Based on the wording at this stage it suggests exploring a variety of genres 
and styles (could be linked to 1.3 tasks), but then my understanding would be 
that you select one of those to present a greater depth in. Greater unpacking 
of this standard would be great in terms of the difference between cultural 
genre vrs mainstream. Is it also history based OR based on the current 
climate... 
 
 
1.3 Elements 
This standard is great. I already work on a reflective portfolio basis where 
students do Elements based tasks that are then built into or toward 
choreographies. THEN they reflect on the use of the Elements in their 
choreographies and changes they made/effects for a Demonstrate 
understanding of the Dance Elements Portfolio. I like that it also includes 
'Physical Demonstration', but would ask if this can just be their final 
choreographies/performance pieces OR do these need to be stand alone 
tasks? 
I like to have students screenshot their dance performances and do 
reflections based on those moments, intentions, and use of the elements. 
I would like further clarification/thought around how this would be submitted 
as an external standard however. Is it a porfolio of work that adds up to a final 
document with supportive practical evidence showing the understanding? Is it 
a powerpoint of work with practical evidence embedded within the 
presentation to show the understanding. Would this then be marked by the 
teacher then sent away for 'moderation' like Visual Art portfolio boards? OR 
would they be marked externally? This will create a massive workload for 
someone as these could be extremely large portfolios. 
 
1.4 - Choreography 
Firstly, I agree with 2 choreographies. 
However, I would like further thought around WHAT this would look like and 
how there would be continuity across the country from an external 
perspective. 
My assumption is that it would be based on the briefs. Will these become 
universal and you must choose something that falls under a certain category? 
For example like the current TKI examples - one is based on a picture, one is 
on a relationship, one is on a word or feeling. 
I would still like to see freedom in this - my students currently do a 'project 
based' idea where we dance our way through the plot of a story/fairytale. The 
story is chosen by the students and leads to a concept that is the hidden 
intention/meaning behind the story. The intention of the plot/story at each 
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stage is what we derive our briefs from. Having freedom to make the learning 
linked to the students ideas has made a huge difference to our work (I feel) 
and gives great learner agency. I feel the standard is keeping this freedom, 
but wish to ensure this happens. 
 
 
Example Course Outlines: 
I can see the introduction/emphasis of Matauranga Maori coming in with the 
course outlines, but I find them very limiting. They are all very heavily linked 
to Maori context, and I feel are suggesting that all of our dance works must 
follow this trend. 
I completely agree with cultural responsiveness and the integration of 
Matauranga Maori in our area, however I teach in a Decile 9 school with a 5% 
Maori population. I feel this would be great for awareness for my students, but 
I would find if my whole program focused on this I would lose a lot of 
students. 
I like having the outlines as ideas of ways it could be integrated. I feel outline 
3 is closest to the needs of my students, however I do not feel there is much 
focus on performance. Lots on reflection, lots of watching and reviewing, but 
not as much doing. Also lots of repetition on contexts rather than new 
contexts. My gut feeling is I possibly don't find the outlines overly inspiring. I 
feel I am having to make very small links to my current teaching to make 
things work. I look forward to further development. 

ANON-K9GG-
1NQF-8 

- Current credit weighting seems fair (e.g. 50/50). 
- Curious as to the implications of Externally assessed standards? 
Traditionally, these standards are written and students stress about them due 
to: 
high level of engagement needed in 'examination', only 1 chance to be 
'assessed', can't articulate answers well without support of teaching/learning 
support person. 
Progress of individual students throughout the year can be tracked through 
internals; will the external assessments still allow this formative progress 
tracking? 
- Need more specific assessment specifications e.g. what does 'Demonstrate 
Understanding' actually mean?? This is a very broad statement. 
 
- 1.1 feedback: Does it mean performance + reflection (one of each) or can 
students do both/one of the other? Is it fair to assess someone's dancing vs 
someone's written work in comparison? Do students have to do all: 
written/oral/danced reflections? 
 
- 1.3 feedback: I like the idea of this standard (e.g. placing emphasis on 
Dance Literacy through assessment). Can work in this standard contribute to 
work in 1.4? And does this mean we can fairly 'cross over' work in Dance 
when previous assessments were restrictive of this. 
 
- 1.4 feedback: Quality usually shown better through ability for students to 
create 3 choreographies (in my experience). I find the first choreography is 
often tentative and provides a stepping stone for students to learn from e.g. 
they can then explore choreographic processes more in depth in the next 
choreographies (second and third). It depends on how the student will be 
assessed whether it's 'improvement' seen in their movement explorations that 
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is rewarded, or whether the final product needs to be outstanding - which will 
limit the success of some students coming into the subject who have little to 
no choreographic experience. This will of course depend on how teachers 
structure their courses!! But maybe more guidance here/specificity. 

ANON-K9GG-
1NQJ-C 

This seems to be on the right track in terms of covering the essential learning 
in dance for our students. 
Some aspects require much more consideration and much of this may 
actually not be able to be addressed until more clarity is provided around the 
decisions on how these new standards will be implemented Until there is 
some clarity about things like how externals will be run and resourced for 
example, all implications for staff and students may not be clear yet. While 
the split between internal and external on paper look fine at the moment 
details on what these externals might look like are vague (e.g. how, who , 
what - the practicalities) 
Other things that came to mind; 
- For 1.2 it states that genre and style is not limited to just artistic forms of 
dance, does this mean things like martial art forms, cheerleading, aerobics 
(for example) will also be able to be assessed using this standard. No strong 
opinion either way on this - just seeking clarity. 
- It looks like assessment could all be held until the end of the year (i 
appreciate the idea that assessment should occur when the students are 
ready to be assessed on those skills) - however this potentially leaves 
students and teachers with a heavy workload gathering assessments and 
evidence all year. Schools will obviously need to develop systems around this 
but will NZQA and the Ministry provide some guidance for schools around this 
on how to help spread the load and how to retain student focus and records 
of achievement throughout the year I like that assessment should naturally 
fall out of a good solid learning programme but worry that students might 
leave it all until the end of the year. Teachers may also therefore be faced 
with continually gathering of evidence. - what is the impact on reporting to 
students and parents, checking progress along the way, ensuring all 
elements are being met for all standards when combining them in a course of 
learning. Perhaps the sample course outlines could speak more to this 
aspect. 
As there are fewer standards it is potentially even more high stakes if an 
assessment is missed or not achieved by a student. (This might be outside 
the scope of this phase of the development process but something to keep in 
mind). 

ANON-K9GG-
1NQT-P 

Obviously this is first draft material and a lot of further development is 
required. 
 
The idea that dance teachers are merely facilitators needs to be changed. 
The Dance is centred on the learner. . .paragraph in the What is Dance about 
section could be removed. 
 
The current standards allow for diversity and student and teacher choice. The 
new structure reduces and constrains this. 
 
A lot of time seems of have been spent on considering what dance education 
in the senior school should look like. This is already very clear in the 2000 
arts curriculum which many teachers continue to use. However the unpacking 
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of dance and the key competencies will be useful for teachers. 
 
I understand that one of the drivers for this change was to reduce teacher 
stress and workload. I doubt that this will be achieved with the proposed 
changes. 
 
Big Ideas - perhaps too many. Could there be one short statement for each 
big idea? 
 
Culture - The learner is the dance - what does this mean? Statements such 
as students can connect with who they are - is a big but vague claim. It could 
be removed. Surface expression - what is this? 
Whakawhanaungatanga - First paragraph could be deleted and the second 
could have some rewriting. There are some good clear points in para 2. 
Embodied language and space to ask questions etc could be combined into 
one big idea - and the writing refined. 
Dance Creation - good length 
The holistic learning one needs a rewrite. There are a lot of ideas jumbled 
together here. 
Course Outlines were very poorly presented. They were not inviting to read. 
The standards - more information is needed to be able to assess how these 
might work in practice. 
NZQA need to be more careful than they usually are about those who are 
employed as markers. Someone with a deep understanding of dance 
education needs to have a role overseeing this rather than current practice of 
little or no knowledge of dance education. 

ANON-K9GG-
1NQ6-R 

Overall on track, however, it is such a significant shift in thinking (how to 
restructure entire courses, rethinking existing units of work that teachers will 
want to carry valuable content or learning experiences across into this new 
framework etc) that I hope the next stage includes providing more unpacking 
and example adaptations of current units into the new framework. This will 
take a lot of anxiety out of the new process, rather than looking like we're 
throwing away all the old and having to completely reinvent the wheel! 
 
On the surface, there appears to be an emphasis on less practical work and 
an increase in written or portfolio work (including overall weightings of the 
assessment options). This is worrying for those schools where only one 
external written standard is usually included, and where literacy can limit 
some students from doing well in a subject that should have a higher 
weighing on practical performance and choreography work, than on written 
content (in my opinion!). I hope that there is enough flexibility within standards 
for teachers to be able to create assessment tasks and learning opportunities 
that work to their individual school community / cohort and student's 
strengths. And isn't dictated too much by written requirements. 
 
Further to the above, attraction into the subject is due to the largely practical 
nature, so introducing what looks like more written work could also affect 
numbers in the subject. 
 
The example Course Outlines were quite confusing to digest at first, perhaps 
the layout (sorry not very useful there with no solutions!). 
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Suggestion: External standards should be portfolio based, and not have a 
dictated examination or test period. Portfolio specifications and framework will 
need to be specific from NZQA but also allow flexibility for teachers to adapt 
to their own programmes. 
 
Feedback: love that 1.4 is external and worth 6 credits. This feels right in 
terms of weighting and I believe will lift the overall achievement of students 
(and teaching of choreography) over time if the work is externally assessed. 
Takes subjectivity out of perceived intentions that students portray and will 
place greater expectations on teachers which will develop our craft too. 
 
Suggestion: 1.4 submissions should be based on time length e.g. 2 - 4 
minutes of choreography over 2 separate briefs. (minimum 2 minutes, 
maximum 4 - maybe extend to 5?). This allows for flexibility for students to 
attempt maybe 3 choreographic tasks, and select the best two for their 
external portfolio. The portfolio should be due at the end of the year, and final 
submissions represent the best the student has achieved over the year (like 
IB DP). At level 1, collaborative choreography ok but briefs should also allow 
for students to show contrast in choreographic skills. For my students, we 
would use one task (a solo or duet sequence) earlier in the year, and then 
their final choreographic showcase (a larger group piece) in Term 4 which 
shows growth and distinction between briefs. 
 
Feedback: not so keen on 1.3 being a forced part of the curriculum, as that 
old portfolio standard was never that popular, despite being valuable learning 
for students. Is a big contributor to the 'feeling like written work taking over' 
comment above. I'm intrigued as to how NZQA will structure the specific 
outcomes / evidence expected. 
 
Suggestion: 1.3 should also be a year long portfolio (structured by teachers 
so that specific units contribute to specific elements) with a focus on 
reflections and responses to practical work. The extent and depth of portfolio 
evidence would need some specific exemplars from NZQA in order to provide 
enough guidance, as otherwise it's very vague. e.g. if video footage is part of 
the portfolio - the type and and length of work be specified too, so there is a 
balance between written and practical evidence, and teachers know how to 
build this into their courses. 
 
1.1 and 1.2 I believe need to be structured so that performance pieces could 
be assessed against either and also both. Seeing as how there's an 
implication that written work should accompany both, I wonder whether the 
weightings should be reversed? Allowing more credits for the genre / 
performance one. So 1.2 becomes 6 credits where students could, as an 
example, learn two performance pieces (similar to before) and for both learn 
about the context enough for written programme notes to accompany the 
performances. Ideally there is contrast in styles for the two choices. 
 
Then 1.1 becomes the view and respond type standard as an internal test, 
but also combined with some practical performance work (an extract from the 
dance - but not every school has access to budget to provide that). Another 
though - analytical reflective statements based on one of the choreographies 
from 1.4 could be assessed here too. Feels more like the 4 credits and allows 
2 dedicated performance pieces in 1.2. Otherwise, less time might be 
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devoted to performance work i.e. one for 1.1 (which sounds like it would be 
more choreographed in response to another work) and one for 1.2 - where for 
4 credits they also have to demonstrate purpose, context and features (to 
what extent is the question here). Some schools might then only do 1 
performance piece for the year which would be a shame as I feel like having 
2 gives students exposure to different styles which feeds into their 
choreographic skills and overall understanding of dance required for NCEA 
Level 2 and 3 (and for IB). 

ANON-K9GG-
1N2R-N 

More detailed information is required to give a clear understanding of how 
external standards will be completed, submitted and assessed. 
 
There are many good ideas and essential content being covered. The course 
outlines are very similar to what we currently do in our junior school dance 
programmes. 
 
A major concern would be that our programme is strengthened by 
incorporating student voice. Leaning content and the way that it is delivered is 
adapted each year to suit the students in front of us, their cultural 
backgrounds and their interests. I do have some concerns about these 
course outlines potentially having less flexibility in the genres incorporated 
and less student voice resulting in lower student engagement. The 3rd outline 
does seem to cover a greater variety of genres. 
 
There appears to be a greater focus on written aspects of dance. This is a 
positive in terms of enhancing student's understanding of the theory behind 
dance. It is also a positive for dance to continue developing as a academic 
subject. I do incorporate a large amount of written work to link practical and 
theory tasks in our programme. However, assessment content was more 
heavily focusses on practical performance and choreography tasks than 
written internals. Many students for examples, found the written aspect of the 
elements portfolio challenging, despite completing the practical tasks to a 
high level. I have found that some of the students who are in our subject are 
strong kinesthetic learners and practical students. Some have limited English 
language skills or find written tasks challenging. Dance has been a subject 
where these students have a chance to use their practical skills and creativity 
to shine and gain credits. How will a course where assessments as more 
heavily based on written tasks impact these students, their confidence, sense 
of achievement and their ability to gain NCEA? 

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
1NXT-W 

It's great to see that dance and arts statements from the NCZ (2000) have 
been used. These descriptions of dance have been very successful and used 
well. The focus on learning and assessment coming out of learning is great. 
My concerns: 
This is a huge amount of information for teachers to digest and discuss in a 
short time frame at a busy time of year. I would really like to be able to look 
more closely at this new material and discuss it with other dance teachers. I 
haven't had a chance to comp-are it to our other important documents and 
notice if anything is missing. 
I am concerned at the use of the term 'facilitator' for teacher. Has this term 
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been used for other subjects? We are teachers, with subject and education 
expertise, not merely facilitators! 
I think 'dance pieces' is not accurate dance terminology. Can 'dances' 
suffice'? 
 
I feel that the baby is being thrown out with the bathwater, with all this change 
to what was, in Dance, a very successful matrix. Dance standards offeered 
diversity, inclusion, oppportunities to incorporate mātauranga Maori , and 
flexibity. We were really happy with our standards. Many Arts teachers I have 
discussed the standards with express this same feeling, but the MoE seems 
to have responded only to the subjects that have had problems, and instead 
of correcting those, overhauled the whole system. 
The flexibility and choice we offer in our courses will not be possible with 
these new limitations. Tailoring assessment to the learning taking place, does 
mean we need a range of standards to select from. I would still choose the 
current standards over this new plan. 
 
I am very concerned about the large amount of the L1 course that will be 
assessed by NZQA. In my 20 years teaching I have observed that: 
- it is very very difficult to access BEST pratcise workshops from NZQA in the 
last 8 years. Usually it involves teachers organising and advertising their own 
workshops 
- there is little communication between MoE and NZQA and no interest from 
NZQA in providing teachers and students with exemplars for any standard 
(because they only deal with assessing), resources or teaching / learning 
support 
- the external exams and marking of exams often do not meet the achievment 
standard. Some online exemplars - on the ocassion they get put online - are 
evidence of poor marking, and NZQA does not respond to concerns about 
this. 
- Scholarship requirements are unclear and resources late to arrive. There 
have been no Schol exemplars for many years and we do not really know 
what a great Schol dance or portfolio looks like 
- NZQA is not employing the best teachers for the roles - external exams 
show that those employed to write are not up-to-date with subject knowledge. 
This make me very concerned about whether NZQA is as committed as 
teachers are in doing the very best for akonga, and whether they will make 
the effort to find the best people for the really really important role of external 
marking. 
 
Choreography standard - yes, great that this is worth 6 credits. Good change 
of title to 'dance movement'. Is 'intent' important at L1? I think exploring at L1 
is the most important thing. Intent can come later. I know that they will do 
exploring in the Elements task, but I think that needs to be the focus in the 
choreography standard too. Could you leave off 'to communicate intent'. 
 
Elements - I think variety/range is really important - can this be added to the 
sentence? Not necessarily all 5 elements, but an exploration of a range of 
ways of moving - using different body parts, bases, pathways, etc. This is 
where students really build skills and knowledge for choreography. 
 
1.1 - Performing AND reflecting - this may make assessment challenging, 
having 2 things to assess. 
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Is there an intentional order to the standards? I wonder if Elements should be 
1.1. 
 
I am sad to see that many dance students may miss the opportunity to 
develop their writing skills, if teachers choose. I think dance is a great place 
for students to learn to write. 
 
Great to se the 3 different course options and that teachers will still have the 
option to create briefs that work for their own students. It is especially 
important that the choreography externals don't require all students to 
complete the same task for ease of assessment. 
 
Is a whakataukī about artistic excellence the best proverb for our subject? 
The 'big ideas' focus on more important things than artistic success and 
getting noticed. 

ANON-K9GG-
185P-Z 

Dance TLAG – Overview 
Existing achievement standards in Dance are generally well-aligned with the 
dance curriculum, needing relatively minor revisions to serve Dance ākonga 
and kaiāko well. It is unfortunate they will be lost in a complete re-
organisation. 
The draft Dance TLAG is a good start. More time is needed to clarify, distill 
and refine What Dance is about, the Big Ideas in Dance, and the Significant 
Learning in Dance. At present the 3 components seem a bit disconnected or 
disjointed. This may be because the TLAG attempts to mash together too 
many ideas, making it difficult to achieve unity and cohesion, as required in 
an articulate essay or choreography. Unity, integrity and cohesion across the 
TLAG package can be achieved by testing ideas and drafts for issues through 
robust discussion. This takes time. 
What is English About seems clear, articulate and useful because it uses 
learner-centred language such as “Students learn to…”, “Students are 
equipped to…”, “Students become…”. Visual Arts and History also have 
useful statements that may relate to Dance. Some suggestions are offered at 
the end of this submission. Note the paragraph about dance being centred on 
the learner is about pedagogy, not dance learning and content. 
I feel strongly that dance teachers are NOT facilitators; they are teachers 
responsible for providing structured scaffolded learning activities. Teachers in 
Music, Visual Art, Drama, Science, History, Geography and PE are not 
referred to as facilitators. Neither should dance teachers be. 
A key rationale and goal for the RAS is to reduce teacher workload. Change 
inevitably creates stress and additional workload for kaiāko to upskill their 
understanding and use of the new standards. To make change manageable it 
is important the standards are clear, specific and discrete. It needs to be very 
clear what is assessed and how/in what format. At present evidence for 
several standards may be physical, oral, visual or written. There is also 
considerable overlap between standards e.g. dance elements are mentioned 
in three standards, including the dance elements standard. Overlap between 
standards, in conjunction with unspecified evidence format, creates significant 
potential for teachers and students to confuse evidence for one standard with 
other standards. Presumably there will be exclusions between standards i.e. 
evidence for one standard cannot be used for another standard. If this is the 
case, it will be complex and confusing for teachers to understand what each 
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standard requires, distinguish it from other standards. Teaching and learning 
can be integrated across multiple standards, but evidence for assessment 
against each standard must be distinct from other standards. Too much 
overlap and flexibility will create additional workload and stress for teachers 
using the new standards. A change process always creates additional stress 
anyway and many dance teachers teach multiple subjects so will be working 
with more than one set of new standards. I would like to see the standards 
specify evidence more clearly. Standards that are more discrete, distinct and 
specific can still be taught in an integrated way using a common context(s), 
and in fact I think are easier to teach and assess in an integrated way. Since 
the context remains familiar, students can focus clearly on specific skills in 
relation to the context and the evidence required is clearer. 
When the standards say evidence may be in any form and 2-3 standards 
involve all four curriculum strands, the standards will be confusing and 
unhelpful for teachers. If the Significant Learning and Assessment Matrix are 
too complex, teachers will rationalise by selecting the strand(s) of the 
standard and evidence format they are comfortable with, relying on the same 
strands and formats for all standards. This may not provide sufficient 
evidence to the national standard. Trends thus far suggest performance 
evidence may predominate, with significant variation in accepted written, oral 
and visual evidence of understanding, and many teachers omitting literacy in 
Dance and Dance literacy activities. This would produce insufficient evidence 
to meet the standard and inconsistent assessor judgements. Teachers need 
choice and flexibility, but they also need clarity and specificity. Past 
experience has shown that too much choice is likely to produce significant 
variation around the standard. 
It is important some standards specify some rigorous written work to maintain 
University Entrance respect and academic rigour in Dance. 
Each standard needs to specify the assessment format and curriculum 
strand(s) (maybe up to two per standard?) to ensure: 
- All assessment formats are covered 
- All curriculum strands are covered 
- Clarity and simplicity for teachers 
- Ease of writing clear standards 
- High probability of teachers interpreting standards correctly. 
Significant Learning and Assessment Matrix can be more closely aligned with 
the curriculum. For example, Dance 1.1 requires ākonga to reflect on 
performance but the Level 6 curriculum Achievement Objective says students 
will contrast performances. This seems more appropriate to curriculum and 
year level, for learning in Dance, for developing literacy in dance and 
maintaining academic rigour. Similarly Dance 1.2 could be more closely 
aligned with the curriculum by including the word ‘influences’. 
I am concerned by the potential loss of interpreting professional performance 
under the CI strand. These activities are important for developing dance 
literacy and literacy through dance. This could be covered in Dance 1.1 
and/or Dance 1.3 – suggestions follow under these standards. 
 
Dance Assessment Matrix – Proposed Dance Standards 
Wording of standards follows current external standards: “Demonstrate 
understanding of…” The explanatory notes will be very important in clarifying 
each standard and what ‘demonstrate understanding’ involves. The current 
Dance 1.6 (UC exam) uses a similar wording. This standard is very flawed, 
interpreting ‘demonstrate understanding’ to involve descriptions only for 
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Achievement, creating issues for markers. The flaws arise in the Explanatory 
Notes. There may be more explicit wording for each standard title that 
specifies what the panel expects will constitute ‘demonstrated understanding’. 
Dance 1.1 Demonstrate understanding of dance performances Internal 6 
credits 
- Closer link to curriculum needed with addition of ‘contrast’ in the standard to 
reflect the curriculum AO ‘Contrast vocabularies and practices of dance 
forms’ 
- I think ‘reflect’ is open to a wide interpretation, misinterpretation of the 
standard and historically has produced work lacking in academic rigour. 
‘Explain/explanation’ may be clearer. 
- It is unclear what the reflection is about. Is it a reflection on own 
performance, or a reflection on a professional performance? I’m not sure the 
two offer equal opportunity to demonstrate understanding. 
- Are teachers able to teach quality reflection/explanation/analytical 
understanding of performance and recognise this in their marking? 
- I think evidence needs to be performance and written, with option to 
supplement with oral/visual evidence. 
- “Learning how meaning is communicated” needs to be unpacked and 
scaffolded across Levels 6, 7 & 8. There is a lot of significant learning in 
dance in this phrase. What does it involve? What skills do students need to 
do this? 
- I would like to see a prescribed professional dance performance which 
students learn, perform and interpret/explain/analyse as one of the 
performances. This would rely on resourcing to produce an appropriate dance 
work that models choreographic principles, professional performance, high 
production values, with movement vocabulary simple enough for Level 1 
students to learn and perform. (Perri Exeter choreography on Footnote NZ 
Dance or NZDC – later want to expand their education programme.) 
Dance 1.2 Demonstrate understanding of a dance genre or style Internal 4 
credits 
- Recommend removing ‘genre’ and focussing on dance style. Experience 
has shown that focussing learning on a defined period and style of dance 
produces much more in-depth learning, skill development and high quality 
evidence. E.g. haka or waiata-a-ringa instead of kapa haka; romantic ballet 
instead of ballet; early breakdance instead of hip hop; Fosse jazz instead of 
jazz; Martha Graham contemporary instead of contemporary. ‘Genre’ is too 
broad and does not facilitate high quality learning and responses. 
- Align more closely with the curriculum by using the word ‘influences’ and 
styles plural to reflect the ‘variety’ in the Level 6 curriculum AO 
- Suggest: “Significant Learning related to this standard includes investigating 
a variety of dance styles, understanding how dance reflects context, culture 
and identity, and explaining influences on the development of the styles.” 
- I think evidence needs to be written and physical 
- The equivalent external standard is not widely taught or understood by 
dance teachers currently. I’m not sure teachers have the understanding and 
expertise to teach the content, skills and make assessor judgements 
consistent with the standard. Significant resourcing is required to support 
teachers to teach and assess this standard internally. 
Dance 1.3 Demonstrate understanding of the elements of dance External 4 
credits 
- Needs to specify that all 5 groupings must be covered i.e. Body, Space, 
Time, Energy and Relationships. 
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- Also need to specify the depth e.g. pathways, focus, body bases, energy 
qualities, tempo, canon types etc 
- If this is a practical standard, can the wording be changed to “Apply the 
elements of dance”? ‘Apply’ involves conscious deliberate choices and 
reasons for choices, justifications/context. 
- ‘Demonstrations must include physically’. I believe demonstrations must 
include deliberate application through conscious choice and reasons for 
choices. Otherwise it becomes a choreography standard which means 2 
choreography standards for total of 10 credits = dance assessment would be 
too heavily weighted to choreography. 
- It’s also important to specify application and require 
explanation/reasons/justification for choices because without this it risks 
becoming a standard that can be gained by doing, which does not necessarily 
demonstrate understanding in the way applying dance elements does. 
- The Significant Learning for this standard has a lot of overlap with 1.4 and 
1.1. 
- This standard could instead be focussed on interpreting a dance 
performance in a written exam responding to questions about how the 
elements of dance are applied/combined to communicate and create 
meaning. 
Dance 1.4 Choreograph dance movement sequences External 6 credits 
- I agree with this being externally assessed, though this is entirely dependent 
on who is contracted to mark it. 
- Pleased to see the word ‘processes’ in there to reflect Level 6 curriculum DI 
AO, albeit in the last sentence. 
- Are the words ‘dance movement’ needed? These are dance standards. 
- Suggested standard title: “Apply dance elements and processes to 
choreograph sequences for given briefs” 
- “A sequence is a series of connected movements chosen to communicate 
an idea or emotion.” 
- I think the standard should specify a focus on the DI and CI strands. UC is 
implicit in choreographies about culture and identity but not a key focus of this 
standard? May be confusing? 
- Need to use more assertive, definitive language than ‘look to’ (last 
sentence) 
- Has ‘imagination’ and ‘creativity’ been clear enough thus far? Original, 
effective, unusual may also be useful descriptors. 
- Does this standard need to specify that ākonga will explain how they have 
applied dance processes and elements , and explain how the sequence 
communicates an idea/intention, or how purpose is reflected in/supported by 
choices made? 
Dance elements are applied in 1.4 choreography, applied and 
explained/reflected on in 1.1, and may well be described/analysed in 1.2 so 
are well-covered. Dance elements are mentioned at Level 3 of the curriculum. 
Level 6 mentions dance processes so there could be an argument for 
addressing dance elements at earlier levels and not having a Level 1 
standard dedicated to assessing it, since it is well-covered by other 
standards. 
If 1.3 remains an external exam on professional performance, each standard 
could be worth 5 credits – as they are most subjects. Or even as they are, all 
standards could fairly be worth equal credits. 
Dance Learning Matrix 
1. Overall I think the Dance Learning Matrix is a first draft needing a 
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significant refinement. 
 
2. There is great opportunity to achieve coherence and synergy across the 
Big Ideas, Significant Learning and Achievement Standards. This has not yet 
been achieved. 
 
3. It seems important to ensure synergy, consistency and alignment with the 
Achievement Objectives of the dance curriculum. This is not yet achieved. 
 
4. It seems a complex and ambitious task to integrate curriculum 
Achievement Objectives, Mātauranga Māori and Key Competencies into the 
learning Matrix while also identifying the Big Ideas and Significant Learning in 
Dance at each curriculum level. I wonder if too many ingredients are clouding 
the soup/obscuring clarity in the product. 
 
5. I agree with the importance of Big Ideas 1, 3 and 5. Dance is both a 
descendant and holder of culture; Dance is an embodied language through 
which we explore (engage with?) and communicate ideas, culture and 
identity; Dance creation and performance involves the processes of practice, 
exploration, selection, reflection, synthesis, editing and refinement. I suggest 
refining the last to be: “Dance communication involves the processes of 
practice, exploration, developing, selection, reflection, structuring, synthesis, 
editing and refining.” 
 
6. The Learning Matrix has not yet captured all the Significant Learning. For 
example, there is no mention of dance devices, structure, processes or 
practices, which are referred to in Level 5 upwards of the curriculum. 
 
7. SLs for further focus are: L6 Learning how meaning is (created and) 
communicated through choreography and performance (reverse order of 
these) and L7 engage with dance choreography and performances of others 
and use these to inform and influence their choreography and performance. 
These two SLs are very important learning at the core of learning in Dance. 
There are a lot of skills and learning required/involved in these two 
statements that could very usefully be unpacked to clarify and specify 
learning in Dance. 
 
8. Some Significant Learning in the Learning Matrix does not seem 
appropriate for Curriculum Levels 6 and 7. 
- L6 Learn to recall and reproduce dance as taught by the choreographer 
seems to be Level 3 or 4. This phrase is in the current Level 1 standards and 
is an inadequate descriptor for Achievement. The Level 6 dance curriculum 
Achievement Objectives suggest a higher expectation than simply learning, 
remembering and reproducing movement. In particular, the CI AO “Students 
will apply performance skills (and appropriate technologies) to enhance 
communication through dance” indicates ākonga are expected to apply 
performance skills to communicate e.g. directed focus, performance 
concentration, energy qualities and dynamics, projecting and connecting to 
audience. 
- Level 7 SL Build capabilities to move with intent, purpose and form may be 
more appropriate for Level 6. 
- Explore dance genres and styles in an authentic and meaningful way seems 
to be consistent with Level 4 AO “Students will explore and describe how 
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dance is used for different purposes in a variety of cultures.” Level 6 AO 
“Students will investigate dances from selected historical periods and 
describe the influences on their development” indicates context and 
influences are significant at NCEA Level 1. 
- Level 7 SL Explore context of a range of dance genre/styles should use the 
verbs “research” or “investigate” to be consistent with the curriculum, or 
certainly a more rigorous and specific verb that indicates engagement, 
manipulation and processing of information than “explore”. 
- L7 SL experiment and purposefully refine their movement vocabulary to 
express ideas seems appropriate for Level 6. 
- L6 SL Develop capacity to perform and reflect on dance seems more like 
curriculum Level 5. 
- L7 SL Learn to share, reflect on and refine performances in a variety of 
dance contexts seems more appropriate to Level 6 
- L6 SL Explore and apply elements of dance in composition and 
performance briefs seems consistent with curriculum Level 3-5. Level 3 = 
“Select, combine and use dance elements to develop ideas”. 
- Use elements of dance to identify and describe features of choreographic 
works is consistent with Level 4-5 AOs. 
- Level 7 SL Use the elements of dance in contrasting and complementary 
ways seems more appropriate for Level 6 
- L7 SL Learn to interpret and explain how the elements of dance are used to 
communicate meaning in dance works “interpret” is used at Level 5; explain 
may make it appropriate for Level 6 
 
9. At Level 8, create choreography that challenges others to reflect on 
common societal and political viewpoints is not an appropriate stimulus or 
expectation of secondary ākonga for creating cohesive choreography that 
communicates clearly. Secondary students create cohesive, unified dance 
works that communicate ideas effectively when they use identity and personal 
experience as stimuli. 
 
Course Outlines 
Course Outline 1 is very useful and shows how significant learning in dance 
with may be achieved with mana ōrite mō te mātauranga Māori using tea o 
Māori contexts to gather evidence for assessment against the proposed 
standards. It also suggests how some current resources may be used or 
adapted to support this e.g. Level 1 Dance Study Guide. 
Course Outline 2 I found overwhelming as each unit seemed to gather 
assessment evidence for multiple standards. This I think could become very 
complex, especially when potential exclusions to prevent double-dipping are 
considered, as were introduced with current standards. Akonga can learn 
across multiple strands simultaneously in one unit. However, it is difficult to 
collect evidence for multiple standards simultaneously and do this across 
several units. It seems too complex to keep track of the learning, formative 
assessment, summative assessment and sufficiency/full portfolio of evidence 
for several standards, for up to 30 students in one class. 
One of the purposes of the RAS is to reduce teacher workload. Having clear, 
specific standards and some simplicity of planning and assessment will 
support reduced teacher workload. 
Course Outline 3 I did not find helpful. Suggested activities do not seem to 
reflect or elicit the depth of knowledge I would typically expect from dance 
students at curriculum Level 6. 
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Suggestions for Standards 
Standard Strands Evidence 
1.1 Demonstrate understanding of dance performances PK 
CI Performance 
Written/oral 
Optional: Visual 
1.2 Demonstrate understanding of a dance style UC Written 
Performance 
1.3 Apply the elements of dance 
 
OR DI 
PK 
CI Choreography 
Written – explain how and why 
Optional: Oral/visual 
1.3 Interpret a dance performance with supporting evidence CI Written 
1.4 Choreograph sequences to given briefs 
OR 
Apply dance elements and processes to choreograph sequences for given 
briefs DI 
CI Choreography 
Written - Explain how ideas developed/communicated 
Optional: Oral/visual 
 
 
 
Suggestions for What is Dance About? 
Dance nurtures skills of…. 
 
Students are equipped to… 
 
Students learn to…. 
 
Students become…. 
 
(Vis Arts) Students can confidently use iterative and cyclical processes of 
exploring, practising, selecting, developing, reflecting, editing, refining to 
create cohesive and fluent artistic expression/dance work. 
(Drama) Students demonstrate high engagement in their learning because it 
allows them to have fun while taking creative risks within a safe environment. 
They learn to take responsibility for themselves and for others. 
(History) Dance nurtures skills of exploration, interpretation and encourages 
students to think creatively and critically (?). It inspires students to become 
confident, ………. Individuals. 
(Hist) As ākonga develop their understanding of the nature of dance 
communication, they employ robust creative processes and methodologies. 
They learn to … explore, reflect, describe, explain, analyse, 
justify/substantiate. 
(Hist) Dance prepares ākonga for the future because it equips them with the 
knowledge and skills valuable and useful throughout life. These include the 
ability to ….explore and select, articulate ideas and make them clear to 
others, develop and synthesise ideas in choreography and writing about 
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dance, engage with and analyse dance performance. Akonga learn to 
embrace diverse identifies and cultures. 
Dance Skills – check Bloom’s Taxonomy for more? 
Explore 
Select 
Organise - movements, sections into a cohesive dance, sentences and ideas 
into an explanation, paragraphs into an argument. 
Refine 
Communicate 
Interpret 
Make meaning from 
Explain 
Analyse 
Develop 
Synthesise 
Integrate 
Articulate 
Collaborate 
Construct a sequence, dance, explanation, argument 

ANON-K9GG-
1NGN-6 

It is currently hard to gauge the clarity of the content without Achievement 
Standard criteria. 
What is the 'weight' in marking for 1.1? For example, are we hindering our 
students with low literacy skills, often in low decile schools, with the need for 
reflection as a co-part to an internal? How does a teacher mark various forms 
of reflection against each other, such as oral, written or verbal? How much 
reflection is required? If a student performs 1.1 extremely well, but cannot 
fully articulate their understanding of a choreographic process as part of the 
standard, how does that affect their grade? How much reflection is required? 
1.2 is very unclear. What is actually being assessed? What does 
'demonstrating understanding' look like? Is it one genre/style as opposed to 
multiple like the current AS1.2? 
Due to 1.3 being externally assessed, what actually needs to be sent as 
evidence for achieving this standard? Without specific guidelines for this 
external, will this create an overload of work sent and therefore an increase in 
marking load? Is this assessment not just demonstrated through the 1.4 
assessment to choreograph movement sequences that are imaginative using 
the dance elements? Will there be specific dates for externals to be 
completed and submitted, or can they be completed prior? 
Externals 1.3 and 1.4 feel like they should be combined as they go 'hand in 
hand' - to choreograph an imaginative dance should include a diverse range 
of dance elements and choreographic devices, which demonstrates that a 
student has a clear understanding. 
The Course Outlines don't feel like they align with the reality of teaching in a 
classroom, in terms of weeks spent on various tasks/activities. Some tasks 
seem short but have been allowed a lot of time for completion - Will the new 
standards accurately fill a year course? Will students be fully engaged in the 
course if they feel they are performing/creating things that aren't being 
assessed e.g. very long exploration stages. Will both teachers and students 
get confused with the ever changing evidence to use for various different 
assessments during each term? 
Course Outline 3 seems to offer more guidance in understanding the 
standards at this point in time. Every single Course Outline example has the 
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incorrect information in the Suggested Assessment Opportunities column 
(wrong standard number, wrong title or wrong type of assessment). 
What happens with the extra work ākonga put into extra/co curricular dance 
activities such as Polyfest or productions? Will non Dance students no longer 
be rewarded for their work with the new NCEA changes? 

 
26 answers to "Mana orite impressions - Dance - Does the Learning Matrix show mātauranga 
Māori is appropriately woven throughout?" 
 
 

Option Total Percent 

On the right track 21 1.84% 

Needs amendments 5 0.44% 

Not Answered 1116 97.72% 

 
24 answers to "Mana orite impressions - Dance - Does the Teaching, Learning, and Assessment 
Guide explain how the subject supports ākonga Māori to succeed as Māori?" 
 
 

Option Total Percent 

On the right track 17 1.49% 

Needs amendments 7 0.61% 

Not Answered 1118 97.90% 

 
25 answers to "Mana orite impressions - Dance - Do the Course Outlines demonstrate how 
teaching and learning could be grounded in mātauranga Māori?" 
 

↑ Option Total Percent 

On the right track 22 1.93% 

Needs amendments 3 0.26% 

Not Answered 1117 97.81% 

 
18 answers to "Mana orite comments - Dance" 
  

Response ID Answer 

ANON-K9GG-
12AW-D 

The identified strands allow for teachers to develop content to support 
akonga Maori to learn as Maori, within the strands there is extension for 
culture and identity to be supported and promoted as well as drawn upon 
with in choreography and performance. 

ANON-K9GG-
12AS-9 

The identified strands allow for teachers to develop content to support 
akonga Maori to learn as Maori, within the strands there is extension for 
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culture and identity to be supported and promoted as well as drawn upon 
with in choreography and performance. 

ANON-K9GG-
18WU-7 

I believe all on track with the above. It is clear and appropriately 
demonstrated throughout the new documents. 

ANON-K9GG-
18TH-Q 

Good outline, but strong assumption/reliance on teacher's understanding, 
comfort and aptitude in integration of tikanga Maori practices. I feel like 
support of this important area is not always prioritised by schools (certainly 
in schools where I have taught, that have had low number of enrolled Maori 
students, it was absolutely not a priority). What support will there be for 
teachers of dance OUTSIDE of their own schools? 

ANON-K9GG-
184A-G 

This side of the proposal is fine and I appreciate that there is a lot more 
integration and understanding of Maori matauranga. But the current 
proposal needs to be amended and more structured so that teachers (and 
thus students) know what and how they will be preparing and assessing 
students in Dance. 

ANON-K9GG-
18HZ-W 

Tokenism and what about other cultures. I am Māori, and it does not make 
sense to me that MOE would be pushing the Māori and Pasifika card 
through dance, when students should be focusing on themselves and their 
own cultural perspectives and contexts for dance. To focus on ones own 
culture first and foremost, demonstrates how teaching and learning can 
ground how things are done/carried out using a Mātauranga Māori lens or 
framework. 

ANON-K9GG-
1NXC-C 

New Zealand is now a very multi-cultural society. In the wording of a lot of 
these documents it could be seen as pushing Maori learners to much to the 
forefront and not valuing each learner and their own independent cultural 
identity and journey. This could be polarising for some students. The 
Course Outline 1 well reflects how learning and teaching can be grounded 
in matauranga Maori however given different demographics of schools I do 
not believe this would be well received by learners as they might feel 
undervalued based on their own identity and could be put off the subject. 

ANON-K9GG-
1N7R-T 

Outstanding work on this shift. 

ANON-K9GG-
1NXR-U 

On my first read through I was very aware of the Maori being woven into the 
big ideas and course outlines. This shows the standards can allow for Te Ao 
Maori to be explored, but this is entirely dependent on teacher knowledge of 
these things and their comfort/willingness to explore these contexts. 

ANON-K9GG-
1N7N-P 

Yes, but I feel the importance has completely gone this way suggesting that 
all contexts need to be matauranga Maori. Maybe we need ALOT more PD 
and support in this area as Dance Teachers. 

ANON-K9GG-
1NQF-8 

- These standards/course outlines based on Māori kaupapa and 
mātauranga e.g. the use of whakawhanaungatanga as a basis for learning 
in Dance, is awesome to see. 
- Need to base learning upon student's identity and needs. It looks as 
though the course is heading towards this, however some specificity in 
assessments is needed before conclusive evidence supports this. 
- The learning/experiences of students is key. However, I still feel these 
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changes continue to place emphasis on credits and assessment. Course 
outlines and assessment standards need to be flexible to suit learner's 
needs, whanaungatanga, identity and whanonga pono (values). We also 
need to be clear on how we can do this fairly, while still acknowledging the 
desire for us to engage learners rather than fit them to a mold. 

ANON-K9GG-
1NQT-P 

This approach may not be supported sufficiently with resources and guides. 
Previous changes have not been adequately resourced with online and 
paper resources and on-going teacher professional development. 
As above course outlines poorly presented and could have further 
development. 

ANON-K9GG-
1NQ6-R 

One of the course outlines was excellent in demonstrating matauranga 
Maori. Overall real strengths in how it's been addressed throughout all 
materials. 
 
Further to my previous statements though - I believe all students, Maori and 
non-Maori will be put off by increased written components in dance though. 
If that is indeed how the standards are meant to be perceived. 

ANON-K9GG-
1N2R-N 

The course outlines clearly demonstrate how teaching and leaning could be 
grounded in matauranga Maori. 
I believe the key focus should be all NZ dance students, their passions, 
interests and the way they learn. If leaning is relevant, students will engage 
and grow in their knowledge. How widely has student voice within New 
Zealand schools been collected and incorporated in the creation of this new 
curriculum? How many students will relate to this new programme? I believe 
a programme that is versatile that allows teachers the freedom to offer a 
course that is relevant to the learners in front of them is essential. It will be 
beneficial if this course is enhancing dance programmes by adding a 
greater focus on culture and heritage of dance. It will however, risk reducing 
students' love for dance if it is not flexible/ broad enough to allow dance 
programmes to be varied and cater for all cultures and interests. 
 
More information and details on the openness of contexts and modes for 
assessments would be useful to give greater clarity on these areas. 

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
1NXT-W 

The incorporation of mātauranga Māori is great. Linking to toi Māori and 
tikanga give depth, purpose and authenticity to learning. 
I am really concerned about the lack of resources available for teaching 
these great courses. The dances Kura and Mauri mentioned are excellent, 
but are very out of date, and have been used for the last 15 years!! 
The last NCEA standards that were created were written in the hope new 
resources were made - but they never were. eg the Development of Dance 
in Aotearoa NZ. The MoE created inspirational and ideal standards that 
resulted in teachers either spending a huge amount of time researching 
topics and creating resources, teaching the topics superficially, or avoiding 
these excellent topics altogether. I worry that this will continue with the new 
standards. What is the MoE doing to ensure Arts teachers have the best 
educational resources for students in Aotearoa? 
Dance is a hugely under-resourced subject, not only in secondary school 
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but all institutions. 
 
  

ANON-K9GG-
185P-Z 

Dance enables Maori to learn as Maori when teachers select te ao Maori 
contexts. 
There may also be some overlap with Te Ao Haka, depending on dance 
context. 

ANON-K9GG-
1NGN-6 

All three Course Outlines show how a Dance course could be taught across 
a year that includes Māori concepts, contexts and approaches that would 
support Māori ākonga. 
It would have been ideal to have at least one Course Outline that was more 
varied in content but still incorporated ways Māori ākonga could be 
supported to achieve, such as inclusion of Pasifika themes and cultural 
dances, as Pasifika ākonga are also a priority learner group in Aotearoa 
education. 

 
 
 
 
 
 
 


