
  
 

20 April 2021 1 
 

Geography Phase 1 Survey – Raw Feedback  

89 answers to "Impressions - Geography - What is your overall impression of the Learning Matrix?" 

Option Total Percent 

On the right track 37 3.24% 

Needs amendments 52 4.55% 

Not Answered 1053 92.21% 

87 answers to "Impressions - Geography - What is your overall impression of the Teaching, 
Learning, and Assessment Guide?" 

Option Total Percent 

On the right track 31 2.71% 

Needs amendments 56 4.90% 

Not Answered 1055 92.38% 

86 answers to "Impressions - Geography - What is your overall impression of the example Course 
Outlines?" 

Option Total Percent 

On the right track 38 3.33% 

Needs amendments 48 4.20% 

Not Answered 1056 92.47% 

82 answers to "Impressions - comments and recommendations" 

Response 
ID 

Answer 

ANON-
K9GG-
127U-1 

There is still more detail needed for me to be able to discuss this further. I do like 
the standard titles so far. 
 
I am curious as to the decisions behind which are internal and which are external 
as I may have gone the other way. Knowing more about the standards will help. 

ANON-
K9GG-
121B-820 
October 
20216 

The learning matrix is very vague, with difficult ideas and language. I am 
concerned that there is very little physical geography specified in this matrix and 
far too much emphasis on sustainability, culture and perspectives (This learning 
matrix looks more like Social Studies rather than Geography in many instances). 
 
There was talk at a recent AGTA meeting with  that we might have 9(2)(a)
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ID 
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October 
2021 

no exams for Geography in the future - exams are a equitable and viable way of 
assessing with all students on the same page. I am scared that if we get rid of all 
exams for Geography, and other subjects such as History for instance keep an 
exam, students will perceive Geography to be less academic. 
 
I am glad there is far less assessment, however, with large parts of the course not 
being assessed, how will the Ministry of Education ensure schools are teaching 
robust, academic quality geography curriculums within their school? 

ANON-
K9GG-
12C8-G 

The devil is in the detail. Conversations I've been having with other geographers 
highlight the way that the content needs development. For example, will this have 
resources sitting alongside it or do we develop them ourselves re: current 
standards 

ANON-
K9GG-
126M-R 

My biggest concern is that knowledge is not covered. 
Ideas, skills and competencies are covered but not knowledge. 
Knowledge (e.g. plate tectonics, seismic waves etc), is covered in the Teaching 
section through exemplar course plans but it is not listed in the Matrix. 
This gives far too much scope for teachers to pick and choose what they teach. It 
will mean the subject (Geography) has as many interpretations as there are 
Geography teachers teaching it. 
The Matrix should have specific content knowledge - then teachers can choose 
what examples of local, regional, national or international they will use to back up 
the knowledge. 
Why are we moving away from knowledge? 

ANON-
K9GG-
128W-4 

Broad enough to allow teacher agency. Assessment matrices will need to allow 
for this to be reflected in the marking. 

ANON-
K9GG-
12AY-F 

difficult to say about the course outlines as there is limited detail provided, but the 
overall impression is favourable. 

ANON-
K9GG-
12KC-3 

There should be clearer delineation between Physical and Cultural Geography. 
particularly at level 1. By level 3 there can be greater crossover between the two 
sides of geography 
Much more detail is required for the research external. what will this look like in 
practice? 
I like the idea of a decision making exercise with a spatial component. This was 
part of the UK GCSE Geography courses and this may be a place to look for 
further ideas on what this might look like. 
Overall more details please 

ANON-
K9GG-
12KN-E 

There are clear positives to this new work. Upon initial reading I note that the 
importance of GIS, fieldwork, and Mātaurangi Māori is clear to see. We like the 
broadness of the curriculum based bullet points which will allow innovative and 
wide-ranging courses of study for students. Teachers will also have the 
opportunity to replace as much content as they are comfortable doing, whilst 
potentially keeping aspects of current courses to. 
 
It is a little unclear how the Big Ideas relate to the NZC - do they replace, run 
parellel to etc? 
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I would love to see a really innovative, forward thinking course outline delivered. 
 
I know it will come later, but guidene around how research will wokr as an external 
would be appreciated. 

ANON-
K9GG-
12KR-J 

Good integration of Non-Western methods of science to understand geography. 
The matrix provides a broad scope for covering each topic, but how detailed or 
direction for each topic is vague. 
 
The continued incorporation of GIS communication is very beneficial and gets 
students familiar/comfortable with the tool and adds depth/layers to work 
produced 
 
There are a range of points to cover over the course of a year and I question 
whether this will lead to a quantity over quality of teaching/learning. 
 
Overall the changes made are positive and on the right track for improvements to 
the curriculum 

ANON-
K9GG-
12YX-6 

We like the descriptors on the matrix and how they step up at eah level and are 
consistent within each level. Also, like the range of contexts provided in the 
example course outlines. Appreciate having the explicit idea around physical 
geography as there is concern around students missing this otherwise and lacking 
a fair mix of both human and physical geography. We would like to see the 1.3 
external as some kind of project that students work to complete a portfolio on and 
the 1.4 following a similar structure to the current skills external with a resource 
book and unknown context. 

ANON-
K9GG-
12UZ-4 

I think the four big ideas are too wordy. Effectively I read them as Environments, 
Processes, Kaitiakitanga, and Perspectives. (Maybe they should all be preceded 
with a Maori name!!!)These are still broad enough to incorporate many contexts 
into them. 
 
I am a little concerned with the external on perspectives, whilst it has been sold to 
us as a wonderful opportunity my concern would be the amount of reading (ie pre 
reading/interpretation of the resource) that would be involved. I just think that our 
skills paper external really allows for students who struggle with literacy to do well 
and I would hate to lose this for them. Our skills paper makes us different to 
History and I think that is great for the kids. 
 
I like the idea of having time to do multiple small research contexts. This also 
makes us different to History and an awesome way to get the kids out of the 
classroom and enjoy our subject. The process of research at the moment can 
become quite drawn out the way it currently sits definitely not allowing for multiple 
contexts to be completed. I like the idea of assessing the presentations and 
analysis parts and happy to send this away for marking. 

ANON-
K9GG-
12U7-1 

I was a little surprised by the At curriculum levels 6 students will... - There are 12 
points here of which I am assuming all need to be covered. Some of these seem 
quite similar wondering if we could get rid of some words somehow. 
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ANON-
K9GG-
12UC-D 

I was disappointed by the lack of physical geography present in the new 
assessment guide. I believe already too many teachers take a preference to the 
more cultural geography and skip over the physical/science side of the subject. 
These new assessments seem to be making that imbalance even more 
exaggerated. 

ANON-
K9GG-
12UD-E 

Please acknowledge the importance of social geography, in other words, how 
people's identities are shaped by place and vice versa. 
The emphasis on the importance of GIS is overstated. This is one method of 
many. Also, please remove the statements such as 'new technologies such as 
GIS'. GIS has been with us for many decades now, so it is not 'new'. Furthermore, 
we wouldn't teach 'old technologies', hence the word 'new' is redundant. 

ANON-
K9GG-
12D8-H 

General points to note 
 
→ General thought about external, if we are doing it it should be sent off at the 
end of the year and not in a MCAT example to hit during the year as this will 
cause too much disruption to all students 
→ Other concern - is the content equitable as this is not currently with Geography 
the change having 5 credits per standard, will these changes make the CONTENT 
equitable for the five credits 
→ Can we line up the meaning of POINT OF VIEW / VALUES and 
PERSPECTIVES across all the Social Science disciplines? 
→ We would like the internal/external standards to be switched around 
 
 
1.1 - spatial patterns in a geographic context (internal) 
 
Opens up wider than global and can be studied at a range of scales 
Opportunities for incorporating GIS standards 
Describe at level 1 - good so students can access 
? Spatial Pattern(s) - plural can do one or do we have to have multiples? 
 
 
1.2 - Demonstrate understanding of the contested nature of place (internal) 
 
Link to the Aotorea History - changes so good 
Good tweak on the standards as they are now 
? Does this have to be a ‘solved’ issue e.g. why can't we use Shelley Bay - still an 
issue for students in our community 
? Why is the word ‘perspective’ used at level 1 - this would need to be viewpoints 
(simple perspectives) 
 
1.3 - Interpret geographic data (External) 
 
PRIMARY data collection interpretation over secondary data should be the MAIN 
focus 
Equity here could be an issue in terms of resourcing and collection of data 
 
1.4 - Justify a course of action in response to an environmental challenge 
(External) 
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Looks good but would prefer it to be an internal 
Wording of the standard - ‘WIDER PACIFIC’ 
? If internal we would need clarification on the ‘scale’ of the issue 
Inconsistent wording between environmental challenge and then at the end it says 
environment event 
What is actually meant by environmental challenge/event? 

ANON-
K9GG-
12DC-V 

All of the provided material is in limited detail - it is very difficult to give valid and 
full feedback on limited information. 
Some initial thoughts... 
 
1.1 Is there the ability to do this in a global context? 
1.2 This seems very much like senior social studies 
1.3 Will further guidance be given like an assessment specifications? Primary 
data not compulsory - how does this then differ from History or Social Studies? 
Seems very similar. This will loss of field collection data, with the wording or 
and/or makes it seem that a teacher could provide data it becomes just an 
analysis task. 
 
1.4 External - does this mean that teachers make their own resources. There is 
the possibility of huge inequalities here between schools. Is a new beginning 
teacher expected to provide this to the level of a resource booklet for a skills 
paper? Will an exemplar be provided for this? Can evidence be collected across 
contexts? 
 
There is a significant reference to Te Ao Maori - good to see, but I worry about the 
level of PD required for many of us pakeha who try our best. Will the Ministry be 
providing significant PD for these people? And will Iwi cope with the demands 
placed on them in helping to ensure authenticity? 
 
Will we know what Excellence looks like? There is a lot of sociology/ human 
geography referenced in the big ideas. It seems the current moderator has 
pushed many people away from this and in to more physical Geography - this will 
mean full units of work will need to be rewritten. 
 
Where is the link with the environment in some of the big ideas? - e.g. Level 8 
Investigate how the power of language and discourse manipulates and 
marginalises. Level 7 identify and examine bias in perspectives - this is senior 
social studies - these need further reference to the environment to make the 
Geographic in nature. 

ANON-
K9GG-
12F1-C 

Patterns are suggested and specifically mentioned as spatial - i would like to see 
soem explanatory notes that also allow patterns to be identified and discussed as 
temporal within the standards and big ideas. 
At level 7 there a is comparison between katiakitanga and other indigenous 
practices - is this not limiting the breadth of comparison, and instead would not be 
better worded as simply other practices? 
It is good to see perspectives included but bias in perspectives needs more 
explanation and appears ambiguous at curriculum Level 7. 
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ANON-
K9GG-
12FF-1 

The point of this realignment is to make the subjects better right? I STRONGLY 
feel it has gone quite the other way. It makes me want to leave the profession. 
 
NCEA geo has been unnecessarily complicated since its inception. The "real 
geography" is gone, and it's all about forcing the inclusion of the KGC's. There's 
an over emphasis on crafting clever writing based on perspectives/perceptions,. 
This matrix makes it worse - It introduces more abstract and sociological/political 
ideas that are going to switch students off Geo. 
 
I really want NZQA to stop making every standard cover such a broad range of 
aspects, and also want things written in such specific ways - we are teaching so 
they can pass assessments - not so they understand geography. To cram this 
whole matrix into 4 standards - That's ridiculous! Its so inequitable with other 
subjects. There is a Level 1 History standard where a student can LITERALLY 
pass by writing ONE paragraph. And that's just fact regurgitation. 
 
FROM THE MATRIX: 
 
LEVEL 3: investigate how the power of language and discourse manipulates and 
marginalises people // consider how perspectives and power may affect Aotearoa 
New Zealand’s possible, probable, and preferred relationships with other nations 
- Just how broad are we expected to teach?? This is media studies / political 
studies / senior Social Studies. 
 
LEVEL 1 - The idea of power balances is too complex for this level. 
LEVEL 3 - explore how power imbalances have shaped environments and how 
they can be addressed through applying Te Tiriti o Waitangi - even at level 3 - this 
presents a whole new level of complexity and would require a shed load of 
background teaching - besides which - isn't this more along the lines of History as 
a subject? 
"explore different worldviews to understand power imbalances and that 
perspectives are nuanced " - this is crazy! its not university! 
 
LEVEL1 - explore mātauranga Māori and western science to understand how 
natural environments at different scales are formed - If this means teaching Maori 
legends/stories as fact - I am strongly opposed. It should be taught as a 
perspective, yes, but not as "helping students understand how they are 
ACTUALLY formed. 
 
LEVEL 3 - geographical practices - what is this?? you just mean robust research 
right? just write research for goodness sake. 
 
KEY COMPETENCIES - Christ almighty! How many are there??? 
Science has 5 capabilities! 
 
KEY CONCEPTS - Why do we have 7 vaguely broad KGC's? History has 5, Bio 
has 4. 
 
 
TEACHING GUIDE - So basically - 4 topics, and within each we cover contemp 
issue, global and research? This is so complicated. 
 



 

 20 April 2021 7 
 

Response 
ID 

Answer 

ASSESSMENTS - there's nothing online here. But basically - the teaching guide 
will be redundant because we will have to teach to the assessment due to time 
constraints right? like we do now. There is NO WAY i could get through the 4 
teaching guide topic ideas. 
 
  

ANON-
K9GG-
125Y-3 

Looking very perspectives-heavy. Where is processes? This is the part of 
geography that students enjoy and gauge meaning from. Geo 1.1 - only have to 
'identify' spatial pattern? Not even describe? 1.3 - concerns over this being very 
broad. How can it be uniform? Some collect, some don't - so what does it need to 
look like in order to 'understand and explore an environment'? How is this 
standard assessed - portfolio? Digital only? For 1.4 - pre-released resource 
booklet. When will this be distributed? 

ANON-
K9GG-
18M8-Z 

I love a good shake up and change. It is needed but the unpacking of the 
standards and the learning matrix are very vague and left wide open. Huge 
bicultural focus, almost seems more social studies and history heavy than 
geography. A lot of technical jargon that many would find difficult to understand 
and also in manipulating to fit contexts. Seems quite complex for Level 1 in some 
of the statements for example "power dynamics", "geographical practices", is 
there a lot of scope for world geography? Seems very focused on Aotearoa and 
Pacific. Hard to gauge how this would look even with the course outlines e.g. what 
standards can we do fieldwork in? Does this change the nature of fieldwork/trips? 
Will we be resourced or provided PD if the expectation is that teachers generate 
all of the course material and assessments? 
Lots of Big Ideas which do not all seem to align with the standards. 
How will it be assessed/marked for the externals? 
Will material/resources be provided? 
Will we be given exemplars of what each result looks like? 
The learning guides are at a level much about Y11-13. The complexity of ideas 
here is at university level. It is hard to envisage applying this to year 11 and is 
daunting. How will teachers be supported to develop the material required? 
1.1 - good mix of GIS and spatial ideas, opportunity for field work? Does this take 
the focus away from global? 
1.2 - Seems quite focus on senior social studies style of curriculum with power 
dynamics, perspectives. Is this too complex for level 1? 
1.3 - research focused, does not seem that there is much of a need for primary 
data collection as the focus in the past? Is it more about analysis and 
interpretation of data and skills as opposed to the skills required in the field. 
1.4 - Great mix off issue and sustainability. What does apply geographical 
practices mean? Is this skills? Are we given resources? Unclear - worry about 
inequalities with teaching experience, access to information, collaborative?? 

ANON-
K9GG-
18XX-B 

Like that while incorporating more NZ, Māori and Pacific contexts there remains 
the global aspect which is key to all Geography. 
Like that while the matrix has certain titles they are open to a range of contexts 
that can be new or a variation and extension of what is already taught 

ANON-
K9GG-
12KQ-H 

'WHAT IS GEOGRAPHY ABOUT?' THOUGHTS 
 
I think the statement on 'What is geography about?' projects a very recognisable 
late 20th century vision of geography but does not extend to reflect the kind of 
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'modern' geography that is required to face the challenges of the anthropocene. 
 
Specifically, there are four concerns I have with the four paragraphs 'What is 
Geography about?' 
 
1. Given the title 'What is Geography About', the four paragraph statement says 
very little of what geography is about. I think this is because the statement follows 
the approach of taking a concept-led rather than a knowledge-led approach. A 
more tangible set of 'themes' that speak to what Geography is about might help 
here, following on from the first two paragraphs? What those themes might be, 
are up for debate, but to see something would help. For example, Morgan and 
Lewis (2019) have offered the following themes as central to New Zealand nation 
building though a New Zealand geographic lens: the negotiation of Treaty 
partnership, the definition and cultivation of well-being, diversity, national 
competitiveness, green economy, managing natural processes for climate 
change, and development. 
 
I do recognise that there is signposting of some 'themes' in the four big ideas 
lower down in the learning section, but wonder if there can be some distilling of 
these into the first four paragraphs, so as to signal a stronger knowledge-led 
introduction? For surely knowledge is at the core of 'What is Geography about?' 
 
2. Paragraphs 3 & 4 are not curriculum based. They are pedagogy and learning 
focused. None of these statements are incorrect, but they are, in my view, 
misplaced. Perhaps the SEG group should consider shifting paragraphs 3 & 4 to 
the 'Geographical Practices' section, as the focus seems to be on what students 
will do, rather than what geography is about. 
 
3. Apart from the one use of the word 'future', in the first line in the statement, I 
think more emphasis needs to be given to the idea that Geography is about 
exploring alternative social, economic and environmental futures, in addition to 
geographies of the past and present. 
 
4. I would like to know what thinking there has been about the educational aims of 
school geography that have led to this 'What is Geography About?' section. A 
more fully developed Teaching and Learning Guide may appear in the future, but 
a clear statement about the education aims of the subject should come first to 
provide some visioning for what geography is about. 
 
LEARNING MATRIX THOUGHTS 
For the learning matrix I wonder if it is possible to show progression across levels 
6-8 much clearer? At the moment, it reads like a dump of big ideas, with little 
regard to clear progression. It might be more difficult to show the intended 
progression than subjects such as maths or physics, but that is not to say that it 
cannot / should not be done. I have colleagues new to geography at the forefront 
of my mind here, when thinking about the usefulness of the learning matrix. 
 
 
ASSESSMENT MATRIX THOUGTHS 
 
1. What I like most about these four proposed standards is that geography's 
promise of being an integrated subject across the 'physical' and 'human' divide 
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can be maintained. Nevertheless, for those teachers who have a strong physical 
geography preference, proposed AS 1.1 and 1.3 can clearly satisfy their 
demands. 
 
2. I like the balance with the 'old' and the 'new'. Proposed AS 1.2 seems to move 
school geography into the 21st century by bringing together perspectives and 
power. I always considered viewpoints/perspectives to be a bit geographically 
naive, as not everyone has an equal voice. Perhaps proposed AS 1.4 is the most 
'radical' change - and will require significant resourcing. In an effort to explore how 
geography might contribute to negotiating the treaty relationship then this has 
promise. 
 
My greatest reservation is with proposed AS 1.3. The possibility of not assessing 
the collection of primary data (because of the either/or statement concerning 
primary and secondary data) for an introduction into geographical research I find 
odd. If this has been done for equity reasons, I think that the responsibility lies 
with teacher choice rather than national assessment directives. If a student has a 
disability, then the teacher, at NCEA level 1, should choose a local (school-
based?) study that fits the requirements and allows that student to be assessed 
on their collection of primary data. Geography has a long history of observation, 
measurement techniques, accuracy, sampling size, all of which are important 
enough practices to warrant their assessment. While we currently assess too 
much in our research standards for the 4 credit value at NCEA level 1, the 
proposed 5 credit value seems a more sensible number. I do, however, wonder if 
1.3 should be internally assessed, and one of the other internals becomes 
externally assessed. 

ANON-
K9GG-
18QV-2 

I think the new subject content is exciting. its great to see it so broad and so 
current. I think some really innovative Geography programmes could come out of 
this information and it great to see new things, as the current NCEA standards still 
have topic links back to School Cert and we are well overdue for change. 
I don't think I would use any of the example course outlines, but it is really helpful 
to see examples so I can then think about what I would do. 
one thing I think needs to be clearer, is to have some NZ natural /physcial 
geography - maybe compulsory in some way as students currently lack this 
background and it is so important. 
Assessment - this needs to be clear. is at least one external still a written exam for 
some sort of academic rigour? 

ANON-
K9GG-
182K-R 

The Learning Matrix needs to be clearer. There is difficulty distinguishing how the 
links between levels 1, 2 and 3 will occur. It is also difficult to see how these 
things may be assessed when there is no assessments available yet to look at. 
The 4 standards themselves are broad enough to show a variety of contexts, but I 
have a concern about 1.2(contested nature of place) and 1.4( Course of action to 
a challenge) being a little too similar. 

ANON-
K9GG-
182Z-7 

The matrix seems very close to some social studies and history concepts. I feel 
there needs to be more differences between the 3 subjects. There also needs to 
be more ability to explore physical geography in the standards, it seems very 
human geo heavy. 
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ANON-
K9GG-
18S7-5 

Some stuff is still very vague 

ANON-
K9GG-
18SV-4 

Very hard to comment on the assessment matrix when it is largely non existent. 
Seems to be a move away from Natural Processes towards cultural processes 
and patterns. Geo is fundamentally about places and how people interact with 
them but students need to understand the natural processes first. 
Patterns are very subjective and the national moderator has been slamming 
people that their patterns are not up to scratch, is there going to be guidance 
around these patterns? 
The research aspect needs to have very clear guidelines and remove critiquing 
how evidence is gathered and processed. 
The proposed course outlines seem ok but hard to really judge when we don't 
know what the standards say. 
All seems very rushed if you hope to have us implement this next year. 
Do we really need level 1 NCEA at all? 

ANON-
K9GG-
18SH-P 

I really like the openness of the new content. It is also great for the subject to get 
back to the same levels 

ANON-
K9GG-
18SE-K 

I'm concerned that there are two external assessments and only two internal 
assessments. It would make more sense to have three internal assessments and 
one external. Students already are choosing to just complete one external due to 
time constraints and wanting to do well in just one. 

ANON-
K9GG-
18SX-6 

Big ideas are good and relevant to Geography in the 21 century. Good to see data 
and geographic research are still included. 
Appears to be overlap between Agriculture and Horticulture Science and 
Geography - with the location and sustainability of dairy farming etc. Very similar 
to a Ag/Hort learning area - discussion between subject areas may be required to 
ensure that there isn't significant overlap between these standards. 

ANON-
K9GG-
18ST-2 

NCEA review was a review of NCEA assessment system not a change to the 
curriculum, teaching and learning. The proposed matrix, teaching, learning and 
assessment guides are a complete change to all 4, not an improvement of NCEA. 
They raise significant issues around work load, teaching, resources and well 
being. Well being was raised as a major issue in the review yet the proposed 
changes will not promote teacher well being and have few changes that will 
improve student well being. Review of NCEA should be an amendment of 
exisiting teaching and learning, not a complete change 

ANON-
K9GG-
18WT-6 

We thought the content was quite clear. The matrix and the course outlines were 
great - you could see the clear links. 

ANON-
K9GG-
18W2-4 

the example course outlines are rubbish. 

ANON-
K9GG-
18V1-2 

The lack of detail about the standards some 18 months out is deeply concerning. 
Thematically the standards seem reasonable but without detail it's impossible to 
make a critical response to assist their development. Historically, geography has 
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been poorly resourced by the ministry. As we are going to have to build our own 
resources once again, we will need more time and information. I'm also interested 
in the nature of the externals. For example, and this relates to my first point, how 
do students in Geography 1.3 produce primary data for an external. 

ANON-
K9GG-
18VZ-B 

Too much focus on human geography. Too much social studies type focus. 2 of 
the big ideas are identical - numbers 1 and 4. Too much focus on 'local' 
environments - students want overseas topics. how can research be an external 
exam - surely this will then become reliant on how experienced the teacher is to 
get good quality evidence - does this mean more work for teachers. Could almost 
flip the standards - the ones that are currently externals could be assessed 
Internally and vice versa....timings on the course outline are way too optimistic - 
half of the content could be covered. SO much GIS just splattered all over the 
course outlines - looks like lip service - for there to be no actual assessment on it - 
talking from the coal face, students find it quite difficult and technology is already 
a limiting factor to lots of schools - funding has got tighter recently. 

ANON-
K9GG-
18JQ-P 

There seems to be a lot of 'ideas' but the resource to go with them will do be very 
time consuming for teachers to creates. There also needs to be some robust PD 
provided around how the concepts will fit with these. 
I struggle to see how having all assessments (internal/external) teacher driven is 
fair and equitable. If the point of creating this change is to promote more equal 
access and a more diverse range of assessing, then it seems unfair to ask 
unexperienced teachers (e.g. a PCT who may be the only teacher of Geography 
in a school writing a research assessment) to write all new and very specific 
assessments which they know will be enabling their students to experience 
success at the different levels. I have only been teaching for three years and feel 
like I will find it difficult to write all new assessments without constant help and 
support. Although I can see how the external marking will reduce out workload, 
the requirement to have new assessment and assessment resources that will fit 
the different contexts chosen adds to the workload again, and puts a lot of fault on 
individual classroom teachers. 
It also appears that the Geography curriculum is going more towards what is 
currently Senior Social Studies and History with a lots of emphasis and focus on 
viewpoints and even ideologies. In school currently, you can take Senior Social 
Studies and Geography together but these contexts have become very similar 
and are moving away from the Physical Geography and Geographic Skills which 
are currently in NCEA and allow students to develop skills that they cannot in 
other Social Sciences which will be taken away from in this new review. 

ANON-
K9GG-
18JU-T 

I think that they are on the right track. I think that what will be important is to have 
guidance and support with implementing these new changes. Resources and 
exemplars need to be available. 

ANON-
K9GG-
18BY-P 

There appears to be less physical Geography which is a concern. The 1.1 would 
be better suited to an external with students being able to explain patterns from a 
resource provided. 1.1 and 1.3 seem similar and perhaps could have been 
merged. 1.2 and 1.4 also appear similar. Too much emphasis on the 'social or 
cultural' as opposed to natural. This seems like Geography is becoming more like 
Social Studies as opposed to a balanced natural/ cultural perspective which 
Geography should be about. Will the 1.3 be required to be marked by schools? 
Not a fan of 'a theme' throughout the year. Students often expect to learn about 
the world and get disheartened if they suddenly realise they are only learning 
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about NZ, or just Earthquakes throughout the year. I hope there will still be clear 
scope and mandate to be able to explore broadly without being penalised in the 
exam or internals. Concepts are important but sometimes there can be too much 
emphasis on these without focusing on knowledge and details. 

ANON-
K9GG-
18BA-X 

Requires huge support from Ministry which probably isn't going to happen so who 
will provide this?????? 

ANON-
K9GG-
18BK-8 

Learning matrix 
The idea of power is an abstract term and doesn't have a place in high school 
Geography. 
In Level 7 learning matrix column do not like and want to remove the word power 
from "explore perspectives and power as they..." 
Also Remove from same column "Observe and assess how power sets agendas 
for decision-making and environmental change". 
In Level 8 column remove 
"explore different worldviews to understand power imbalances..." 
and "investigate how the power of language and discourse..." This is NOT 
geography. 
Clarification on what Mātauranga Māori and western science aspect mean. 
Some of the language is inaccessible for teachers and students. I/e Critique the 
consequences of decisions that produce..... 
Like it's flexibility. Like how the skills/tools are woven throughout the topics and 
subjects. Like that it's focused on teaching and learning NOT assessment 
anymore. 
Course Outlines - LOVE the 3rd outline 
Assessment Guide 
1.2 and 1.4 are very similar 

ANON-
K9GG-
18B2-F 

Learning Matrix 
- Too many big ideas: Need to condense them into 5 or 6. 
- The progress seems right but may need to be made simpler 
 
Teaching and learning assessment Guides 
Mātauranga Māori expectations/ knowledge need to be built into assessments. 
The current situation is that it can be taught superficially and we need to make 
sure that this is not the case. 
-1.3 (external)- Data need to be provided (Equity issues)- Resourcing can be 
difficult if needing to investigate your own environment. Expectations can be 
different from each school/ teacher (we already see that now). Organising/ 
paying/funding etc. difficult in schools now in regards to trips. Need to be 
adaptable in a Covid world. If the intention is for students to just analyse the data 
then makes sense that the data is provided at level 1. Potentially at level 2 as well 
with the expectations that student collects own data at level 3. Would be similar to 
the skills external we now have. 
-This is a huge assessment and would require lots of external marking time (this 
may need to be taken into account). 
 
1.4- Student would need to be provided with the same information for equity 
issues. 
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We are concerned about the amount of work expected for each standard. This is 
a current issue with the current standards. These standards need to be marked 
better holistically. 
 
Course outline- These seem good. Lots of teaching but the expectation to cover 
all Big Ideas in the year would be difficult. 
 
Concerned about multi-level classes- How is this going to work with these new 
standards?  

ANON-
K9GG-
18SA-F 

More focus on natural processes. 

ANON-
K9GG-
18PN-S 

Concerns about the skills paper being dropped. 
Clarification needed on how the external assessments will be administered. 
Like the new focus on Maori inclusion in the curriculum. 
This is phase 1 - not enough to really start planning until some big questions are 
answered first. - e.g. More information as far as AS criteria are concerned. 
Standards are really broad - this is a good thing. 
It is hard to see/understand the progression in the Learning Matrix? Could this be 
made simpler? Are there too many achievement objectives? The progression 
used to be describe/explain/analyse. 
What will 2022 look like? I assume that most schools will be in an interim stage of 
change? Will external exams still take place? 
Should climate change be included as part of the LM? 
At the moment we are ideating - but we can only go so far - need further guidance 
before we can start the hard mahi. 

ANON-
K9GG-
1844-3 

Put the whole exercise on ice. There is insufficient planning and not enough time 
to implement changes. There needs to be more support for teachers of the 
subject. WHY in the course of a Global Covid 19 Pandemic are changes being 
made NOW? Wait and do a decent job of this. Rushing it through is the worst 
thing for the students and the teachers involved. 

ANON-
K9GG-
1818-4 

Regarding the Learning Matrix: 
 
- The varied levels have varied usefulness. Level 6 more clearly identifies what is 
required at the level. Level 7 and 8 are particularly vague. This makes it difficult to 
plan a 3 year course from 2022 without seeing the other two years. The suitability 
of Level 6 depends on what is asked for in Level 7 and 8. In short, it's hard to plan 
a course without the full detail across all three levels. This is too rushed. If I took 
this to my senior leadership team they would send me away to work on it, but if 
this comes from a review we just have to deal with it. 5 days of teacher only days 
are too few. I can feel the burnout coming on already. 
 
- It's not immediately apparent where the economic themes of Geography can be 
found in the new levels. 
 
- Regarding Level 8 'investigate how the power of language and discourse 
manipulates and marginalises people.' This sounds more like a learning outcome 
for a sociology course and, as it stands, has no spatial dimension that we would 
expect to find in Geography. This also sounds particularly difficult for a Year 13 
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idea. I like Critical Theory, we should use it as a framework for our teaching, but it 
needs to be Geographyised. 
 
- Level 8 appears to have an inbalance toward cultural geographies, rather than 
an equal number of direct references to natural geographies. The balance is in the 
'big ideas' but not reflected in the Level 8 bullet points. 
 
Regarding Assessment: 
 
- I am concerned that the 'external' for Level 1 could be done in a non-exam 
condition situation. My understanding is that it would be marked externally but 
teachers would work with students on it prior to submission. This has implications 
for both workload and rigour. 
 
Geography teachers would in effect be completing 3 internals with their students 
(and marking 2 of them.) This adds more work to staff as we are likely asked by 
senior staff to work and re-work the student work until it is done. 
 
The rigour... oh the rigour... current internal assessment results are much higher 
than external. One part is the pressure from school leaders for student pass rates 
to increase. In a perfect world this is good pressure, in a not-perfect world this is 
senior leaders demanding more pass grades and basically bullying staff to find 
ways to pass students. This dynamic can be ended with making the external an 
external. Just hoping for senior staff to behave more ethically is dreaming and this 
has been proven by the last years of NCEA. Don't even give them the chance. 

ANON-
K9GG-
18CN-C 

We need more clarity about how the big ideas break down in relation to the 
learning. 
 
Course Outlines would benefit from having more information and exemplar that 
connects to the big picture ideas. 
 
See further breakdown on the assessment criteria to guide with how to teach 
these standards. 

ANON-
K9GG-
186N-Y 

Overall: 
• Prioritise: what is it that we really need to be teaching? 
• There are far too many significant learning outcomes stated for each year. 
Reduce them. 
• Many SLOs are repetitive both within and across year levels 
• How will increasing number of schools with multilevel classes cope with this? 
• Why are the L2 and 3 standards not ready so we can get a sense of where 
assessment is headed? 
• Is it intentional that there is a double up with Aotearoa Histories? 
• Sample assessments are needed to get a sense of what might be in store 
• What is expected from students at each level? No longer using describe, explain 
and analyse, but ”explore” What does this look like? 
• Definitions of key terms will be important eg “power” is defined well in “What is 
Geography about?” but not when written into SLOs. 
• Samples of L2 and L3 courses would be helpful so get a sense of the bigger 
picture 
• While this feedback only relates to L1, it is hard to do because the bigger picture 
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is incomplete 
 
• If the concerns (above and below) are addressed, this could be an opportunity to 
develop an exciting, relevant, connected, contemporary and interesting 
Geography programme. 
 
Relating to the Big Ideas: 
Level 6: 
• Environments plural is frequently used. How many are expected to be studied? 
• A range of scales states that four scales are explored. This could be huge. Or is 
it superficial? 
• All schools should be required to teach a good, basic outline of NZ geography: 
relief, climate, population, farming etc. It should not be left up to schools to teach 
just an aspect of our own geography. Where is the pride in learning about our 
country’s geography in a comprehensive manner? Teaching about one of 
earthquakes or floods or volcanic eruptions as case studies does not do it justice. 
Reprint Dent and McEwan if teachers don’t know what to teach! Our geography 
underpins everything else, so why don’t we teach about it???? Properly. After 
teaching NZ, schools could teach whatever they want. 
 
Level 7: 
• Again, how many environments are to be explored? 
• Remove New Zealand from the SLO to explore perspectives and power. Make it 
read “Explore perspectives and power as they affect decision making”. 
• The last SLO is too hard 
 
Level 8: 
• There is very little physical geography. Emphasis is on cultural geography. 
Teachers should be encouraged to teach physical geography. Perhaps people 
need to see examples from overseas eg the UK to see what can be done 
• Many SLOs are far too similar 
• “Consider how geographical practices in other countries …..” is the same as one 
of the Level 7 SLOs 
• Using the word “power” requires very careful definition of what this means 
 
Draft standards: 
• Without the standards having actually been written, we cannot see the “weasel” 
words – the words that cause angst and problems and trip teachers and students 
up and affect what and how we do things – even if there is meant to be less 
emphasis on assessment in this new world, these words will make a difference 
• What format will external standards take? 
• A specification that fieldwork is a requirement would be useful so senior 
management can’t deny us fieldtrips 
• 1.1 uses “describe….” But in fact is likely to want students to explain 
• 1.2 exemplars will need careful definition of key words 
• 1.3 is this going to end up being a portfolio? 
• 1.4 “Justify” may be too hard in an exam at this level. More needed about what 
this standard might look like eg is there a pre-exam booklet? If so, who pays for 
this? Will it be sent to schools as a hard copy with one for each student entered in 
this standard? Or will schools have to print it off? 
• Overall, descriptor words are too hard and inconsistent: describe in 1.1, 
demonstrate in 1.2, interpret in 1.3 and justify in 1.4, or is this intentional? 
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Sample course outlines: 
• How often is assessment expected? How large an assessment? Sample outline 
1 suggests a unit standards approach of constant assessment. 

ANON-
K9GG-
189J-X 

I am impressed to see a considered inclusion of Te Āo Māori throughout the 
Learning Matrix, as well as seeing concepts such as Kaitikitanga being applied as 
a way to analyse environmental management processes in other countries or 
settings. 
 
It is also pleasing to see a definite presence of the need to examine power and 
power imbalances, alongside bias when examining perspectives. 

ANON-
K9GG-
188J-W 

LEARNING MATRIX 
 
The 4 Big Ideas are good and on the correct track to defining our subject.Only 
area I would change is adding ‘scale’ in these big ideas as this sets us apart as a 
subject. 
 
There are too many bullet points for each curriculum level. It makes it confusing if 
this is to shape what teachers include. 
 
The language used is confusing and open to interpretation. Not clear what is 
meant by them. 
 
Some are not specific to Geography - for example looking at bias in perspectives 
is a Social Studies idea rather than geography. 
 
Some of them are far too complex for the Level especially those at Curriculum 
level 6. For example ‘ how power has shaped decision making and caused 
environmental change’ is beyond the understanding of most 15 year olds. 
 
There needs to be more scaffolding between curriculum levels. Progression is not 
clear. 
Lack of geography being a subject that is currently happening. A lot of what is 
down could be done in the past rather than being relevant to the here and now. 
 
Feel it difficult to cover aspects like Development Geography and Urban 
Geography which can easily be overlooked. 
 
There is not enough of the wow factor that students want from a course of 
geography. This is not going to sell our subject. What is wrong with simple place 
geography especially at Level 1. 
 
ASSESSMENT LEVEL 1 
Feel 1.2 and 1.4 are too similar while at the same time there is a lack of need to 
cover any physical geography despite this being a big idea. Would suggest 
changing 1.2 to ‘ Demonstrate Understanding of how a natural process has 
consequences for environments’. The current 1.2 is too complex with use of 
‘contested’ places being hard for average 15year old to grasp. 
 
Other suggested changes are minor. First having a plural in the word ‘patterns’ 
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could create issues if you only study one. Also wary of using the instruction word 
‘describe’ if then an explanation is sought in the assessment. Suggest changing 
this to ‘Demonstrate Understanding of a spatial pattern in a geographical context”. 
 
For 1.4 feel that use of the instruction word ‘justify’ is too complex for many 15 
year olds. Also the word ‘ environmental’ challenge is open to interpretation and is 
too similar to a Social Studies standard. Thirdly I see this as the ideal place to 
ensure students learn about the here and now. Hence would change name of 
whole standard to ‘ Discuss a course of action in response to a contemporary 
geographical challenge in Aotearoa New Zealand or the Pacific. 
 
Need to know more about teacher input re the externals. Not sure how the 
research would work as an external. Would the assessment be given so you just 
put your own research topic into it? Less experienced teachers will have difficulty 
if teachers expected to write their own tasks. Also point of present research is that 
the teacher understands what the student has done far better than someone 
marking this externally. Not sure if it would work. 
 
There is a lack of mention of looking at geography at both different scales and 
outside NZ. Currently you can do these standards based on units that are purely 
based in NZ. Students want to know about the world around them. 
 
COURSE OUTLINES 
 
Course Outline 1 - Good that this is designed around what is currently done to 
show how you can adjust present programmes to fit. However, I worry that there 
is a lot in this and it would be difficult to get good coverage on a topic that only 
lasts 2-3 weeks knowing the disruption schools have. 
 
Course Outline 2 - Like the idea of starting local and broadening to the larger 
scale. However is very NZ based and think students would not be as engaged as 
a result. Many schools do a lot of local study in Social Studies so needs to fit in 
with this. It would not inspire students to want to do geography. 
 
Course Outline 3 - This is much better and has contexts that would inspire 
students more. It also breaks it down better into manageable chunks. 

ANON-
K9GG-
18AV-J 

1. Emphasis seems to be on biculturalism. This seems closer aligned with Senior 
Social Studies? 
2. Maori equality in Geo, compared with History and Senior Social Studies varies. 
3. The big ideas seem to cross History/Senior Social Studies. Number 1.4 - seems 
very similar to Senior Social Studies/Governance stance. 
4. Limited link with the environment in some of the big ideas. E.g. Level 8: 
Investigate how the power of language and discourse manipulates and 
marginalises. Level 7: Identify and examine bias in perspectives - this is senior 
social studies. 
5. Will the data for research/skills/portfolio be given to the teachers? Will this be 
primary or secondary data? 
6. Will teachers still need to gather field data for research? 
7. There seems to be a large history component to the new Geography standards. 
Why is this so? 
8. External - Create your own resource? This statement is unclear. Will teachers 
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be required to create their own resources? If this standard is to be assessed 
externally how will the inequalities/experience in teacher capabilities be 
addressed? 
9. Will we know what an Excellence looks like? 
10. GIS seems a key skill going forward. What about schools that do not have the 
resources to incorporate GIS in their curriculum? Even access to Google Earth 
problematic for some schools/students? 
11. Teachers have concerns about where to get information from to help with 
particularly the teaching understandings required for the Big Ideas.. 
12. Following on from 11. Teachers will Need really good PD, and resourcing 
especially with regard to the Maori content - teachers will need significant PD in 
this regard. With regard to Maori terms and language - we have gone from 
nothing to everything too soon. 
13. Good to see the emphasis on local curriculum but it seems the global aspect 
has been relegated to minor importance. 
14. The decent credit values are a positive. 

ANON-
K9GG-
18AN-A 

It works well how the big ideas and how skills have been integrated into the bigger 
picture. 
 
The equal weighting for Matauranga Maori is positive and like the way imagery 
has been used like the Geography Kete (knowledge basket) 
 
The course work that could be developed from the overall the idealistic lists of 
what students will be able to do is exciting. However, the nitty gritty of it will need 
to come with the Teaching, Learning and Assessment guides. It would be nice to 
see content being more prescribed (like the new Aotearoa Histories curriculum) so 
that progression between levels could be more easily measure and a students 
experience of Geography was more consistent, school to school. 
 
At the moment it does not seem that there are enough links between learning 
levels 6 through to 8. As it stands there is very little scaffolding which could make 
it difficult to measure progress over time or help students to build on previous 
knowledge/skills. Ideally, we would have liked for the program to be built from the 
top down so that we could work backwards from the end goal and then break that 
into manageable, scaffolded chunks for each year. 
 
In order for the big picture learning matrix to be effective, the teaching, learning 
and assessment guides need to be more prescriptive in some sense. We need 
clear instruction words... students will be able to describe, explain, analyse, etc. 
These ideally would be common across subjects (instead of the differences we 
see now in key language from one subject to another). 
 
More physical geography should be prescribed. The course outline examples are 
great but these are just suggested, it is possible that a course could be developed 
with little to no physical geography (despite it being one of the key big ideas) and 
still meet the requirements of the learning matrix. 
 
In achievement standard 1.4 "environmental challenges" is open to interpretation. 
Will natural and cultural challenges be acceptable for this standard? 
 
It is concerning that none of the externals will be knowledge based - will this mean 
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Geography is seen as not as academically rigorous as other subjects? Also, how 
will this help to prepare students for L2 and L3 exams which may require retention 
of course content covered during year. 
 
Achievement standard 1.3 needs further clarification on how a research project 
could be assessed externally. Teachers want to understand when this would 
submitted, how it would be externally graded and also what parts of the research 
process would be covered. 
 
Some concerns that teachers who are teaching multi-level classes would find the 
lack of progression between levels and little overlap in year levels really 
challenging to manage. 

ANON-
K9GG-
18KX-X 

I think more information needs to be provided about how assessments would be 
run, particularly for the externals. I like the standards as they are broad, but I 
worry about how we maintain consistency across schools. I think there will need 
to be a lot of guidance on how broad or narrow you would be able to go with your 
course content. 

ANON-
K9GG-
18KC-9 

More information is needed on how assessment, especially for the external 
standards, is needed before anything is finalised as there are some concerns that 
this could increase teacher work load. 
Also some concern that courses could become to narrow in content and turn 
students off and they will not have the breadth of knowledge needed for further, 
high level study. 
On the other hand there is flexibility to go broader content . 
These two things could lead to even further gaps between schools. 
There needs to be more detailed guidance on what the minimum requirement to 
cover should be. 

ANON-
K9GG-
18KH-E 

Why are geography and history recognised as separate subjects but not 
chemistry and biology? and not earth and space science and physics? 

ANON-
K9GG-
18YE-S 

My greatest concern for the Geography courses of the future is that teachers 
could easily develop a completely cultural Geography course, there is little 
compulsion to teach about natural environments/processes. This should be the 
basis of a Geography course and then build the cultural aspects and how people 
use and have changed the natural environment on top of it. Students may never 
be assessed in a natural geo context and I feel this is a problematic component of 
the matrix and assessment plan. At the very least some basic natural geography 
of NZ should be included in the matrix - the new NZ Histories component is very 
directed, why not include some basic NZ geography as well? 
My other concern is with the use of the word "power", particularly the phrase 
"power dynamics" - I think that there is way too much emphasis on this in the 
teaching, learning and assessment developed and seems to me as if the matrix is 
moving on from a traditional definition of Geography - what is wrong with good old 
Geography? The idea of power has a place in certain contexts, but the concept 
can be quite difficult and should not have as much pride of place in the matrix and 
assessment 1.2 as it does, especially at level 1, could this be developed further in 
the level 2 and 3 matrix instead. The matrix also focuses too much for me, on 
perspectives, at the moment perspectives is one concept and the matrix points 
are full of it - this lends itself to too much of an overlap with History and Social 
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Studies - we should be ensuring discrete disciplines with little overlap, but instead 
focus on helping students see connections between the disciplines. 
One "Big Idea" is about natural processes, but this is not recognised enough 
within the bullet points of the matrix. 
1.3 - I do not feel research is suitable as an external standard without very, very 
clear guidance, which is not often given. I understand the concept of assessing 
when students are ready, but I do not understand how this would be logistically 
possible with research, with the ministry funding model it is still very difficult to get 
students out of the classroom, so I would have liked to see a different focus for 
this external. 
I would like to see more scaffolding of ideas and content from level 1 to 2 to 3 - 
this is not really recognised explicitly. 
Overall, I have an issue with the potential lack of geographic knowledge being 
taught. I would like to see less of an emphasis of power and perspectives and 
more on the actual essence of our great subject. 

ANON-
K9GG-
18D1-G 

The placement within the social sciences (and the distinction to Earth Science) is 
quite prominent... The Social focus is good (power, culture, relationality, 
mātauranga), but hopefully the connection to the physical environment is not 
lost... The prominence of the first Big Idea - namely that people and environments 
are co-produced - is good in this respect. 
I like the emphasis on relational thinking/relationality and connection. I also like 
that there are links to the global (global challenges, distant places, different 
cultures, etc.). We need to embrace 'our place' in Aotearoa and the South Pacific, 
but not become too inward focused and self-obsessed. 
It occurred to me that there was a lot reference to culture and cultures, but little 
reference to societies and the social. Similarly, the economic was not very explicit 
in the matrix - although there were good examples of applied economic 
geography in the course outlines. While 'Commerce' covers economics in the 
curriculum, economic geography should not be lost from the Geography 
curriculum. 
History is also clearly its own subject, but the temporal scalar lens in geography 
also implies an historical view - or an historicised view... This seems to come into 
the picture in exploring natural environments and environmental change, but could 
also be more prominent in other areas of the curriculum... 
Finally, Kaitiakitanga is a good concept to build in, but advice should be sought to 
ensure that this is done in a way that is not seen to be culturally appropriating... It 
is hard to study kaitiakitanga without studying/understanding tino rangatiratanga 
and confronting colonial legacy. 

ANON-
K9GG-
18BH-5 

Concerns 
 
There appears to be some physical Geography links in Physics/Earth and Space 
Sciences: is Geography becoming less of a subject with links to physical sciences 
and more to Sociology and Social Studies? Aspects of the new curriculum look 
more like glorified Social Studies, and ideas cross too much with Social Studies 
and History. Would like to see the current balance of links to other subjects 
reflected more and to see more focus on Geography being the study of the natural 
AND cultural environments in which we live, and the interactions between them ie. 
clear balance of physical geography and human geography, not just focussed on 
interactions. 
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Local and Pacific content is good but should be more balanced with global as well 
– students like the global topics. 
 
Example courses look very bitty. 
 
Positives 
 
Good to see more GIS and less traditional mapping skills. 
 
Fair credit values to match other subjects is great. 
 
Local and Pacific content inclusion is good to see. 

ANON-
K9GG-
18DU-M 

Too political and too much like Social Studies. The Contested nature of place is 
something for university Geography or Social Studies. 

ANON-
K9GG-
18DS-J 

Use of tools seems to privilege geography as a field 'science'. Additional tools 
used by geographers include interviews, document analysis. 
 
Focus on "bias" may produce a misleading sense that a single "truth" can be 
produced if bias removed. A term such as "positionality" might better indicate that 
all knowledge reflects its context. 
 
Need to be clear that "environments" means more than just "biophysical 
environment". 

ANON-
K9GG-
18NM-P 

Firstly - this process has been incredibly disappointing the amount of time 
allowing us to give feedback. 
Secondly - has there been any student feedback at all. Has there been a 
consideration to send a survey out to secondary schools and asking their students 
on what they 
Enjoyed learning 
Found beneficial for their future 
What issues they are concerned about 
What they would like to learn more about 
What kind of assessments they prefer 
Do assessments act as motivation 
Do they engage in learning for learning sake? 
 
If student voice is an integral part of our registration criteria and how we can learn 
to be better teachers how is this not relevant to the Ministry of Education and 
curriculum development? 
 
Learning matrix. 
Is the content clear? Not at all. 
I have taught the IB curriculum before and it appears like this course has taken 
the ‘big ideas’ / conceptual learning of the IB curriculum while leaving out the 
academic rigour of that curriculum. Globally geography is dying in schools - in my 
experience teaching in NZ it has become a dumping ground, we rarely attract any 
of the more able students in part due to the perception that geography is easy - I 
fear with the introduction of mythology this will only deteriorate. We are still 
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considered a science should given time constraints should we not focus on the 
actual science for physical geography? I believe this will further deter the more 
academically able students geography. As a dumping ground we are teaching a 
narrow context to students we are setting up to fail yet deterring ones who could 
succeed and see it as a potential pathway into the future 
What I would like to see is a list of actual content we should cover. We have big 
ideas and zero actual content. When it is so vague and we know teacher 
inequality exists within the different decile levels, surely this would only amplify 
inequalities further. 
Actual content knowledge is the foundation we build upon to have ‘big ideas’. If 
we have such little direction and vague statements if the teachers don’t know what 
we are doing the students even have less hope. A ship without a rudder. 
There appears to be a further shift away from the basics and we are giving 
students a very narrow knowledge and understanding. If we want them to 
understand the world they must begin with a knowledge base, not a narrow 
specific knowledge base where they are only exposed to the content of their one 
context. It is like they are jumping from Geo101 to Geo345 - there is a reason why 
at tertiary level there is scaffolding and choice of pathways this course does not 
offering Geo 101. You can not truely think conceptually if you don’t understand the 
basics. 
 
Is it useful? 
It appears to be a ship without a rudder. 
From the IB curriculum guide “encourage students to develop an explicit variety of 
skills that will equip them to continue to be actively engaged in learning after they 
leave school, and to help them not only obtain university admission through better 
grades but also prepare for success during tertiary education and beyond” are we 
actually doing this? Have these ideas been considered? To achieve this we 
absolutely need a base foundation of knowledge and understanding. 
I can only predict a growth in behaviour management issues in the classroom. 
 
Is knowledge covered? Of course some is. 
Firstly with these new changes I would begin looking at leaving geography as a 
subject and asking my school to allow me to set up an Earth & Space Science or 
Education for Sustainability course. If I feel this way and I love geography and feel 
so passionate in the importance of it, I can only imagine a number of students 
would feel this way too. 
I would like to see a clear balance half and half of physical and human geography. 
How can we “investigate peoples responses to environmental challenges” without 
the time allocated to lay the scientific foundations. With a focus on environmental 
protection, guardianship and sustainability students must understand the 
complexities of the role of greenhouse gases to understand the functions of the 
greenhouse effect to then properly understand enhanced climate change. 
Understanding things like climate variations, ocean circulation, positive and 
negatice feedback loops and the interrelationships that exist. How can you 
evaluate a response if you don’t have the foundations to the challenge. Then to 
add in management at a local, regional, national and global scales, in reality how 
is this even possible. 
“Investigate how the power of language and discourse manipulates and 
marginalises people” how can we do this without direct foundations. 
How these physical process are resulting in current issues - physical and 
economic water scarcity starting conflicts and ultimately war, increase health risks 
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and a predicted rise in pandemics - this is a global / international mindset. 
The potential demonisation of farming and the agricultural industry in NZ is 
alienating for many students due to our large agricultural sector - where there are 
many climate change skeptics when we have the potential to teach the actual 
physical processes and explaining how yes climate change has always occurred 
and there are clear patterns and variations throughout history but humans are 
playing a role in the amplification of this when given the opportunity to explain 
these variations scientifically we can remove the conflict and hopefully make 
groups feel less marginalised and reduce tribalism evidently growing within the 
farming community . 
The ideas of colonialism and the social implications today and why Te Tiriti o 
Waitangi is so vital in regards to poverty rates, educational outcomes, life 
expectancy, health outcomes, considering equality vs equity rather than solely 
landownership. Land ownership is a large part of all this stems from however in 
this proposed curriculum it appears the focus is on landownership alone. If 
students understood the inequalities existing today and how they are expected to 
increase, would they not by default gain an understanding why land settlements 
and affirmative action is so important now and in the future. 
With the Global rise in nationalism, tribalism and xenophobia I am concerned 
about the heavy focus on New Zealand and the risk this poses in stoking 
nationalistic, tribalistic and xenophobic sentiment. We should not be living in our 
bubble, reducing exposure to the wider world is frankly dangerous. 
https://theconversation.com/new-nationalism-the-real-reason-its-so-scary-118716 
With the shift to increase GIS will there be extensive teacher professional 
development available, not all teachers have experience in this, not all schools 
and students have the capabilities to access this. 
 
Are the explanations clear? 
No, a ship without a rudder. 
 
Teaching, learning and assessment guide - I would be embarrassed to ask such a 
question given the information we have been provided. 
 
Is the content clear? Absolutely not how are we supposed to give valuable 
feedback on an assessment matrix where 3/4 state remaining content to be 
developed. 
 
Is it useful? Absolutely not, how are we supposed to give valuable feedback on an 
assessment matrix where 3/4 state remaining content to be developed. 
 
Is knowledge covered? Absolutely not, how are we supposed to give valuable 
feedback on an assessment matrix where 3/4 state remaining content to be 
developed. 
Additionally how is it proposed that the contested nature of place able to be 
addressed at Level 1 this requires such depth of nuanced understanding. 
 
Are the explanations clear? Absolutely not, how are we supposed to give valuable 
feedback on an assessment matrix where 3/4 state remaining content to be 
developed. 
 
Overall impression of the example course outlines. 
Course outline 1. 
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Term 1: 
What is A natural disaster: 1 in such a narrow focus and even with only 1 covering 
that content in 2 weeks, incredibly unrealistic. I believe people living in high risk 
places due to social inequalities due to poverty (and in context to NZ) as a 
consequence of colonalisation would add significantly more value to their learning 
experience. 
Term 2: 
Farming in NZ is a complex issue, significant misinformation and bias in society. 
Agricultural and soil science is so vital to our future having teachers that are ill 
informed and potential for demonisation of the agricultural sector has the potential 
to alienate students and increase tribalism and reinforce climate change deniers 
beliefs. To be able to do this justice, raise awareness of regenerative agriculture, 
closed loop systems, potential within the dairy industry within 3 weeks is 
impossible. Additionally I personally would like to see look at the impacts of 
monocropping on biodiversity or shifts in agriculture as a response to climate 
change. All of the significant learning in 3 weeks is actually ridiculous. None of this 
learning will be significant if trying to cover all of this. “Exploring the practices of 
kaitiakitanga at a range of locations and scales, including local, regional, national 
and global” while doing all the rest? At level 1 no less. 3 weeks to cover coral 
reefs also insane. The science knowledge required to do such a feat is 
astounding, climate change, ocean acidification, the knowledge required to ensure 
coral reefs can be sustained, it’s too much. Additionally identification of an 
anomaly where coral reefs is flourishing due to ocean circulation and climate 
change is so important for future understanding. If we are future focused the 
students need to understand the science that underpin this. 
Pro and neonatalism is vital in understanding the world especially with the 
predicted growth in many African nations with increased levels of development 
and the power of nations within Asia, especially with the growth of violence 
towards Asian communities in many Western countries. My experience with a 
current weather research project is student disengagement is causing significant 
classroom behaviour issues. 
 
Is the content clear? somewhat 
Is it useful? somewhat 
Is knowledge covered? some 
Are the explanations clear? Somewhat. 
 
Course outline 2. 
Term 1: significantly more realistic although there is a lot of content that is 
incredibly valuable that could be worth going more indepth on - I’m not sure of the 
added value of mythology here. Heavy NZ focus, lacking a world view there is so 
much scope to investigate other global current indigenous land use such as Inuit, 
Metis and First Nations and impacts of climate change, habitat shifts, conflicts 
over pipeline or sea routes and comparison to the Maori experience in NZ or 
alternatively growth of megacities and the potential issues stemming from there 
increasingly relevant in global distribution, population growth, poverty 
 
Term 2: again another heavy NZ focus. 
 
Term 3: NZ focus again - I would like to see greater global connections - 
awareness of global conflicts etc. 
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Term 4: NZ focus again and geopolitics is incredibly complex to cover in 2 - 3 
weeks. Especially when many teachers during this time are on school camps and 
disruption to classes due to school based end of year activities. A practical skills 
based program could be of greater value. 
 
Main concern here is the heavy NZ perspective 
 
Course outline 3. 
Term 1 unrealistic content to cover. Only global context is the global pattern. 
Term 2 love the idea of water as a resource, content completely unrealistic. 
Term 3 & 4 urban planning good, would like to see time allowed for urban models 
/ theory. Good balance between global, national and local focus. 

ANON-
K9GG-
185Y-9 

I had to rearrange the learning matrix so it flowed. With the big ideas as the main 
headings and then I matched the outcomes for each level. Some learning 
outcomes have a clear path from L6 to L8 but others do not. I would like to see a 
clear path, so we can see what the students are building on from and to. Also 
colour co ordinate the big ideas with the relevant learning outcomes. 
 
Heavy on the power and political Geography and very light on Physical 
Geography. Eg. 
Level 7 - explore perspectives and power as they affect New Zealand’s 
relationships with other nations now and in the future. 
Level 8 : investigate how the power of language and discourse manipulates and 
marginalises people 
Confused about these learning outcomes. POWER, I am not sure our this will be 
taught or measured? It seems like History not Geography at both levels. 
L8 has very little physical geography. It seems like it is dominated with human 
geography. Where is the natural processes? 
 
Consistency of language, characteristics not features at L7. 
L6: Define the key natural and cultural characteristics of different environments. 
L7: Compare and contrast key natural and cultural features to show how different 
environments shape communities. 
Could this be the same please.  

ANON-
K9GG-
185G-Q 

It is very difficult to fully interpret the proposed subject content as it progresses 
when one is only seeing a small portion of the development in isolation ie only 
Level 6. I do hope we will be consulted again when all of the levels have been 
developed so we can provided holistic feedback rather than just one level at a 
time. 
It is great that the focus is now on teaching and learning, rather than being 
assessment driven. I'm very happy that there is now greater parity between 
subjects in terms of credit value and overall credits attained in each subject. 
The learning matrix appears to cover key foundations one would expect in a year 
11 Geography course. I'm wondering if there should be some greater emphasis 
on core NZ Geographic foundational knowledge? There certainly has been an 
emphasis on improving young people's NZ History knowledge and one could 
argue there are many gaps in young people's knowledge of basic NZ Geography. 
The proposed standards demonstrate that there is a lot of scope and flexibility for 
individual schools to devise their own teaching and learning programmes that best 
fits the needs of students in front of them. 
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It occurs to me that the standards 1.2 and 1.4 have the potential to share some 
cross-over and therefore be somewhat repetitive? 
I'm not sure that I'm comfortable with the word justify being used in the 1.4 
standard. Justify is higher level thinking ?? 
There has been no mention of geographic concepts? Will these still be woven 
in....helps to show geographic insight? 
What about the Māori concepts? There are other concepts beyond Kaitiakitanga 
that fit well......are these still going to be interwoven? 
The sample course outlines do come across as hastily put together and 
somewhat traditional in their approach, indeed some of the content would not be 
out of place in a 1990's Geography programme. Where is the vision, innovation, 
future focus ? One would hope that more in depth support material will be devised 
before the qualification is put in front of teachers. Course outlines need to be fit for 
purpose for diverse learners and schools....not just pick up and go for large urban, 
high decile schools who are well-connected and resourced. 
Things are being rushed through at an alarming rate.....more time is needed for 
development, reflection and consultation. There needs to be across subject 
consultation at the writing stage rather than working in isolation. 

ANON-
K9GG-
1856-6 

The Matrix, needs to have a better flow better the ideas. each idea need 
separation. This shows the progression better. The concept of power seems more 
based in History. The teaching and assessment guide has 3 good sections. 
however it does need to change the 4th assessment. 1.2 and 1.4 are essentially 
very similar. This would be around courses of action. I would rather see a 
assessment about processes. This would enable students to look at how things 
come around. Students could look at the steps in a natural or cultural context. I 
see the 4 assessments as easy. We are used to doing 5 now, students used to do 
6. The rigour expected is so easy these days. Students had to know more than 1 
context. The outlines are okay, but they will need some good resourcing. I do like 
the variety of topics. I would like a specific amount of time for each assessment. 
This would mean that staff keep to deadlines. We have significant pressure to 
gain achievement. I used to do 10 assessments in Year 12 , so this looks much 
better. 

ANON-
K9GG-
183F-M 

I have focused on Level 1 / curriculum level 6 for this reflection 
I like 1.1 and 1.3 
1.4 is good but would like more information on how this will work as an external. 
Who will mark it? 
1.2 needs significant improvement - remove contested nature of place. Too 
complex for L1. 
Natural processes and environments seem less present that cultural processes 
and environments. Big idea - explore a range of natural environments and natural 
processes does not seem to be reflected in the standards 
Unsure of the terminology of using power alongside perspectives - would like to 
see articulate values, position and bias in relation to other perspectives reworded. 
Would recommend that 1.2 is re written to reflect natural environments and 
processes. Would move the perspectives to 1.3 and/or 1.4 

ANON-
K9GG-
183U-3 

This is in Wellington speak. It is absolute waffle. It describes a subject I do not 
recognise the majority of. Why would you call the other three tabs the TLAG? 
They are the other three tabs. Where is the Assessment Matrix? I see some one 
line descriptions of new standards. This answers NONE of the questions we had 
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about the impact of going to 2 externals and 2 internals and raises so many more. 
What happens to genuine field work? If the research process is in the external, 
how do you do this using a field trip? This is the essence of the subject - you can't 
take that away. It's like saying do geometry without a protractor or chemistry 
without test-tubes or bunsen burners. 
How do we create courses that address the human and physical sides of the 
subject as well as the scales and places that we should be covering and also add 
in the mātauranga Māori aspects as well? 
I am still not clear what the 'Geographic Practices' are. Apparently they are 
vertical on the learning matrix. I see no such thing in there? 
Did any of this get proof read? 

ANON-
K9GG-
1NM3-H 

This could be an opportunity to develop an exciting, relevant, connected, 
contemporary and interesting Geography programme. Some aspects of it look 
great, however.... 
 
There are far too many significant learning outcomes stated for each year. To 
cover all of these in a meaningful way in a year is ridiculous. Tokenism. Reduce 
them. We need to prioritise: what is it that we really need to be teaching? What do 
we really want our students to know. 
 
Samples of L2 and L3 courses and standards would be helpful as well so we get a 
sense of the bigger picture so we can get a sense of where assessment is 
headed. We need to look at Geography holistically and plan the progressions for 
our students as they move through our subject. 
 
As well as the sample year plans - sample assessments are needed to get a 
sense of what might be in store. 
 
Definitions of key terms will be important eg “power” is defined well in “What is 
Geography about?” but not when written into SLOs. There is a lot of new 
language in the matrix. 
 
As geography numbers in school dwindle, I am concerned about how difficult this 
might make teaching multilevel classes as many more of our colleagues are doing 
in their schools. I liked the similar approach at each year level. 
 
Relating to the Big Ideas: 
• There are a lot of plurals - 'environments' - how many, a range of 'scales' (and 
then it specifies 4 - local/regional/national/global) - that is huge! 
• The SLO's about power are targeted to NZ - remove New Zealand from the SLO 
to explore perspectives and power e.g. level 7 - “Explore perspectives and power 
as they affect decision making”. 
• Within the SLO's there is very little physical geography. Emphasis is on cultural 
geography. Teachers should be encouraged to teach physical geography. Most of 
the SLO's are about people. 
 
Draft standards: 
• Four standards - two internal / two external - awesome as is the credit value 
distribution. We have suffered for too long for being 'credit light' for the amount of 
work our students do.  
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ANON-
K9GG-
18SJ-R 

The SEG people have said not much time was placed on the outlines. Can these 
be looked at again to ensure they are covered in their entirely. It seems to be very 
north Island driven. 
Not everyone is aware that all the points on the matrix are to be covered. A 
number I have spoken to think they can pick and choose. 
Can we have a list of the types of practices we would expect our students to do 
and at what level? 
For the 1.3 research internal can clarification be given on whether or not it will be 
a portfolio and when this maybe expected with only a small amount being 
assessed. 
1.4 MCAT - how are you going to do it digitally? How much time are students 
going to get to study it. Isn't this creating stairs for our students who learn things 
differently? 
Is there any scaffolding from Level 1 through to Level 3. This would help with the 
teaching of concepts. 
It looks like 1.2 and 1.4 are very similar. Some changes are required to make 
them distinct. 
Are the Ministry writers on the same page as the SEG? will it be consistent? 
Good to see the loss of the geographic ideas - they were fake! 
Who is going to be the representative for the south when some experts are 
appointed. I think it should be split Otago and Southland. Otago people never 
come south. Is this going to fall out of the NZBOGT? 
Bullet point 4 – impact and consequences – questioned whether or not these were 
the same thing by definition 
 
Bullet point 6 – dislike of the term “western science” 
 
Bullet point 7 – wanted global to be an “and/or” when it comes to apply 
kitiakitanga. 
 
Bullet point 12 – consequences of decisions produce spatial patterns at a range of 
scales – quite complex. Spatial patterns have formally been a level 2 skill (with the 
exception of some GIS mapping/precis mapping. Lack of clarity about what this 
might involve/look like. 

ANON-
K9GG-
1N78-Z 

The statements below come from staff in a strong long standing school 
Geography department. The HOD is a former member of the NZBOGTA and 
examiner (4 years) of the previous NZ Bursaries examination. 
 
The work so far is on the right track. The subject statement 'What is Geography all 
About?' is sufficiently broad to encompass all the important aspects / content 
which makes Geography unique. However, the term 'Big Idea' is not appropriate. 
It has a superficial and unprofessional ring to it. More appropriate would be the 
term Key Idea. 
 
The Learning Matrix contains too much repetition of the statements given. It 
needs to be reduced to fewer statements which could easily incorporate the 
content that is covered in it. In addition, many of the statements are heavily value 
laden - examples being statements 9 at Level 1, 12 at Level 2, and 11 and 12 at 
Level 3. The use of the word 'power' is highly political and not appropriate at all. 
There is no statement in Level 3 of the Learning Matrix which purely refers to the 
natural environment. 
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It is absolutely IMPERATIVE that the essential nature (and content) of Geography 
is maintained. As you know, Geography is under threat in New Zealand. It has 
been watered down, and it's status has been eroded. Numbers of students opting 
to study it are decreasing. It must maintain its integrity. Although we appreciate 
the fact that Geography programmes need to be flexible, there is certain content 
knowledge that is essential and unique to the subject. This must be maintained, 
and it can very readily be incorporated into programmes that reflect the changes 
and essential learning needed in the modern world. Consequently, we believe that 
some of the matrix needs to be more prescriptive, to include the essential learning 
content of Geography, and less political. Otherwise, there is a very real risk of the 
subject being viewed as non essential learning, 'waffly', and eventually dying. 
We are at a critical crossroads in the subject. We have to get the changes right to 
maintain the integrity of the subject, and keep it alive. 

ANON-
K9GG-
1N7M-N 

Concerned regarding the externals 1.3 and 1.4 regarding content to be supplied - 
the fact that data may or may not be supplied - could be collected by students, 
however, they don't need to collect it themselves/ sick etc - when we collect data 
some groups collect better than others - this with past standards allows them to 
address in their analysis and evaluation and to refer to in their conclusion - if they 
are unaware of how the data was collected how are they going to be able to refer 
to the validity of their results in their analysis and whether any data is an 'outlier' 
etc which helps them come to their conclusions. Also we tend to do fieldtrips for 
research near the start of the year due to weather, we like to take students to 
understand environments they have little prior knowledge of, not housing weather 
in our local area. We have kept geo numbers up through exciting fieldtrips, again 
and again i have talked to teachers concerned with their falling geo numbers and 
their fieldtrips are housing, local area - not attracting students in. Concern that if 
data can be secondary - it will start to be given to students so their collection 
methods do not affect their results. Not a fan of the portfolio idea of submission - 
feel that is increasing teacher workload and stress we all know that Level1 s 
particularly are not good at time management - it will become like the art portfolios 
where the students all suddenly spend every living minute the last few weeks 
before they are due working on them - if every subject is doing this (which it is 
sounding like a lot are) this is going to be a problem! 
1.4 concerns - if it is going to be skills like where they are going to be given a 
resource booklet - the standard is quite generic and open to interpretation as to 
what you choose to deliver, therefore, if a topic you have delivered in class ends 
up in the resource booklet those students have an unfair advantage - are we 
going to be told like scholarship what the topic is going to be from one year to the 
next? Which means alot of teacher work and cost to create different resources 
each year. 
1.1 I like the idea of - like the idea of going global with it - once again comparing 
NZ with overseas - much better idea - Natural Hazards which the students love - 
however - fieldwork - how? i don't think we can all afford a fieldtrip to see 
Christchurch - tsunamis - and we do the GIS standard on them - are not much to 
observe - volcanoes yes we have a lot of them... I think we need more detail on 
what detail for patterns is actually needed here - as if it is Natural hazards and the 
spatial pattern of where they are - students don't learn all the important exciting 
stuff - like the short and long term effects on people - unless you bought in an 
aspect of disparities like we did in the past comparing an MEDC and an LEDC - 
and the why of the consequences - but that is not a pattern.... 
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1.2 - I am a little concerned that the thinking level that is implied for this standard 
is where our Level 3 students use to be - and struggled with our decision making 
standard - the equality of power section of this standard is what concerns me for 
level 1 - they are just grasping the concept of perspectives! 
 
I have concerns with the implied implications of these external standards about 
the equity for students when there are stand alone teachers (no disrespect 
intended to them - just recognition of the lack of team support) or those struggling. 
In the past externals have been equitable - will they still be when they rely so 
heavily on teachers - obviously the content externals have always relied on 
teachers knowledge, however the skills did not. 
I also have had concerns about the equity of the delivery of standards - can they 
please make sure the geography is accessible for vision impaired students and 
colour blind students - neither of which have been able to do the skills paper in the 
past. NZQA has been unwilling to adapt papers for students with these 
disabilities. 

ANON-
K9GG-
1N7C-B 

The course outlines are very helpful. The fact that he significant learning and big 
ideas are the most important with assessment falling out of it needs to be made 
clearer. 

ANON-
K9GG-
1N7U-W 

- I am concerned about the 1.3 external which has been described as a portfolio 
that is submitted at the end of the year. If other subjects decide to do this (which I 
have heard some are) then this is going to have a huge increase on workload - 
time management is an issue for many Level 1s and if they are all rushing to 
submit portfolios at the end of the year for multiple subjects this could be an issue. 
- 1.4 are teachers going to be told each year like scholarship the topic students 
are getting? Could create further workload for teachers creating resources.. 
- 1.2 I am worried that the idea of how different stakeholders hold power is too big 
of an idea to unpack for Level 1s 

ANON-
K9GG-
18BS-G 

Whilst I appreciate the flexibility offered for teachers to design their own courses 
around the Big Ideas and Significant Learning, there is not enough structure for 
me. 
For example, I prefer having the Explanatory Notes 4 in the old external standards 
that meant the learning followed a sequence and gave structure to the learning. 
My students love this about Geo. This allows shape and vision to the expected 
outcomes. Being able to incorporate other elements as outlined in the significant 
learning / big ideas would simply enhance this structure. Keeps the organisation 
of learning around a theme like ENE but invites critical thinking of other case 
studies or events or places into the learning too. I don't like how vague the course 
outlines are with the - 'you could do this' or 'you might do this'. 
Teaching is time poor - so the complete lack of resourcing at this point means it is 
so difficult to visualise. This flexible approach which should be positive just comes 
across as a whole lot of work to piece together random parts of learning. I am not 
a fan of this. 
 
I wonder if with this sense of flexibility, then that the external moderation will be 
more relaxed? Currently there is a very narrow view in the opinion of the 
moderators of what the learning should be as aligned to the standard. This 
punishes teachers and students who interpret words and ideas slightly differently. 
I have no faith in the current moderation of standards due to this pedantic nature 
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over semantics in a standard. So I hope that whatever this comes to be, that the 
'learning' is more important than trying to fit to the moderators one opinion or 
interpretation. 

ANON-
K9GG-
1NXQ-T 

Thank you for the work you are doing on this enormous task. I can imagine that it 
is really hard and challenging to get right. Thanks for this opportunity to give 
honest feedback. I hope that the changes will help elevate Geography and attract 
more students to it. It is a wonderful subject, unique and important. 
 
My general thoughts: 
Student uptake in Geography is declining. History is doing well. I think a big 
problem is the way that Geography requires so many components (a large range 
of conceptual understanding, specific evidence, explanation, depth, terms) in 
order to do really well in it. I know some great Geo teachers who are struggling. 
They have tried everything to raise student achievement to be more in line with 
other Social Science subjects. It is hard and off putting for students. Geography is 
unique as it is about physical and cultural environments. This in itself can present 
difficulties as it can lead to having to cover so much and with it subjective 
interpretations about what standard of work meets a criteria. 
 
In terms of changes and the draft- 
Positive thoughts: 
I am fully supportive of Matauranga Maori (with some suggestions I have given to 
Q10). 
The reduction to four Big Ideas is easier 
 
Criticisms/suggestions: 
I am sorry but when I read the entire draft I felt disappointed. It seems to lack a 
clear and cogent Geography identity. 
 
1) There is a lack of simplicity. May I suggest looking at the History draft for a 
more simple, clear, concise example of how the Geography draft could look. I 
would love students of Geo to have a clearer understanding of the subject 
because the curriculum is explicit, straight forward and clear. 
 
1b) The Matrix should state 'Across all curriculum levels, students will use spatial 
evidence and examine, local, regional, Aotearoa NZ and Global scales'. 
 
2) The Big Ideas have some concepts which are complex and vague. They need 
to be explicit, changed or removed. 
How will students understand what these mean without a precise clarification 
provided by the NZ curriculum, rather than our attempts to interpret it and the then 
try and teach it to students who will still struggle to understand it. 
Big Idea - Perspectives and 'power' influence environments is especially 
problematic because 'power' I believe not essential to Geography in the way that it 
is in History. In the Big Idea notes it is written with almost no accompanying 
context or reference to what it is about in relation to Geography. It looks like an 
after thought. Power is a complex concept that underpins all aspects of society. If 
it must be included in the Big Idea, it must be explained with more precision so 
that a student who is reading it will understand the reason for it. At the very least 
the word relationships should be alongside it. If it is about race, class, govt, 
gender, social, cultural etc. then it needs to explicitly state this or be removed. An 
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examination of power in all it's dimensions is not what Geography is essentially 
about. I seriously challenge this being included. 
 
However, I think that Perspectives is essential in Geography. Thus, the significant 
learning statements with power in them should have power removed and focus 
simply on perspectives. This way, the other major aspects of Geography learning 
making the subject distinct from others i.e. environment will be supported. 
 
3) There is a distinct lack of physical Geography with too much weight being given 
to cultural Geography. This is a major oversight. Geography begins with the earth 
and its resources. Students cannot have an in depth understanding of all other 
aspects of Geo without sufficient knowledge of the natural environment. If we look 
at the 12 points under significant learning for Level 6 there are 2 focused on 
natural processes and environments. At Level 8, of 13 points there is only 1 
focused on natural processes. This needs to be seriously looked at or our subject 
will suffer further as students increasingly turn to Earth and Space Science for 
physical Geography. 
 
3b) The verbs in the level 6 column should be more direct, to improve clarity. E.g. 
instead of Consider relationships Maori...' should be 'Describe relationships...' 
'Articulate values, position...' should be 'Describe values...' . 
 
4) The Key Competencies points are too many, repetitive and and in some cases 
do not seem to relate to the competency itself. Thinking - many relate to inquiry 
and could be written as one statement using the terms inquiry or research 
process; collaboration is a relating to others skill etc etc. honestly too many to 
mention. It needs to be proof read and edited. Refer to the History KC as a helpful 
example. 
5 - 'tease out' ?? 
6 - vague not related to Geo 
and so on. 
 
5) Assessment - 1.2 the use of 'contested' is a History subject idea. It is confusing 
and non-specific. We need clear Geography terms. 'Geographic issue (or 
problem)' is much better because it states clearly that it is a Geographic (spatial) 
'problem' which groups of people have different viewpoints about. 'Contested' is 
just not suitable for Geography as it is more emotive. Geography is different. 
 
1.4 - Course outline 3 1.4 (external) Water example provided states a local and 
global focus which is essential. But the standard is named '... Aotearoa NZ or the 
Pacific'. It should not be restricted to just Aotearoa or the Pacific region. 
Confusing. 
 
I hope that my suggestions are helpful. 
Many thanks. 

ANON-
K9GG-
1N21-M 

It's difficult to comment overly on what I've seen so far, as it's fairly broad in 
scope. 
I very much like to move towards 4 assessments, and a focus on learning rather 
than assessment. 
I would like more information on the nature of standard 1.4, and what resourcing 
we will get from it as teachers. 
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ANON-
K9GG-
1N27-T 

At our zoom meeting the question was asked: ‘Is level 1 necessary’ my answer is 
definitely a YES. Students need to start cutting their teeth on assessment 
processes and the journey of academic rigour. 
There will need to be a huge mindset change for students which may take 2-3 
years. There is more content teaching and assessment plays a small part in this. 
Therefore students' mindset must change from ‘how many credits is this worth' 
and that the learning and engagement is the important focus even though it is not 
directly assessed. You will be teaching a lot of geography that will not be 
assessed. 
1.2 and 1.4 are very similar Perspectives vs Decision Making (contested nature of 
space). 1.4 also uses the word justify in the question. Level 1 is describe and 
explain. 
Externals: The new 1.4 All resources are sent to your school prior. It wasn’t 
pointed out whether there will be a set per student or if they will be sent digitally. 
These resources will be used for the external (ie students have access prior to 
work with them). Will this cause an equity issue if sent digitally i.e. price of 
reproducing, lamination and colour for some, black and white for others? 
Research 1.5. Most concerning aspect of the new standards.The research 
process is an important part of geography and often the biggest buzz. At L1, 2 
and 3 it was stated in our zoom that only the data presentation and findings 
section will be sent in for external marking. It takes the emphasis away of 
teachers following the due process through. Evaluation is not assessed which is 
an important part of research and even more so at Level 2 and Level 3. Is 
research appropriate as an external standard??: A past student has just 
completed her geography degree and commended throughout. Upon discussion 
she relayed how her school geography course with the writing rigour and the 
fieldwork process at each level saw a seamless flow through to tertiary study. We 
want to continue to engage our students not 'dumb it down'. 
How does the academic rigour remain or does Level 2 become a bigger jump. We 
can not see what's planned ahead in this regard. How do the tertiary institutes feel 
about the advancement of levels and what students will come out with at Level 3 
to easily transition into tertiary study? 
I like the breadth of geography you can now teach at Level 1. Very similar to the 
80’s/90’s. 
A lot of great work has been done in relation to possible course outlines. 

ANON-
K9GG-
1N25-R 

This feedback is from the 4 Geography teachers at our school. 
 
There is a lack of obvious physical geography in these standards. We could see 
where you could include it but there is no compulsion to do so. It is in the learning 
matrix but not reflected in the standards. Teachers could run a Geography course 
without any physical geography being assessed. 
 
We like 1.1 standard and could see many different contexts in which to assess 
this. We are happy for it to remain as is. 
 
1.2 we did not like at all. It is confusing and too complex for Achieved level 1 
students. We struggled to see the intent of this standard from reading it. It made 
more sense when looking at the teaching and learning guides but the standard 
should be clear standing alone. 
1.3. - What is the difference between research and inquiry and why are both terms 
needed? Generally happy with the standard but need more explanation of how 
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this would be assessed externally. Does it need to be an external assessment? 
Does it not make more sense for the teacher who set the assessment and fully 
understands the context of the research to do the assessing? How authentic will 
the marking be? 
 
1.4 We liked this one and can see many different contexts applied. We question 
the literacy requirement for reading the resources for this assessment. Is it an 
equity issue? Also, how will it be administered? Will the topic change each year? 
Will the topic be given at the start of the year? Again, equity issues if some 
teachers spend all year preparing students. 
 
For the learning matrix - again happy with most of this although the mātauranga 
maori should not be content to be taught but should rather inform HOW we teach. 
We feel some of the terminology is too complex - articulate?? Could this be 
recognise? 
 
Thanks you for all of the work that you have done on this as we work toward now 
standards! 

ANON-
K9GG-
1N2E-8 

Over all, the Learning Matrix gives the impression of a large shift toward 
Cultural/Human Geography. Where the current Curriculum/Standards support a 
fair mix of the two, these proposed changes would see a heavy shift toward a 
primacy of Cultural/Human Geography. 
 
This would be a huge mistake. In order to gain a wider understanding of the way 
societies are structured and interact with the environment (and vice versa), 
students MUST have a grasp of key concepts from Physical and Human 
Geography. Under these proposed changes, Human Geography is given clear 
primacy and importance; in fact, teachers could very easily construct a Geography 
course with an almost pure focus on Cultural Geography. Why is Physical 
Geography not given the same priority/importance? It feels tacked on by 
comparison. In fact, over all, these changes seem to suggest a major shift in 
Geography AWAY from being a subject focused on understanding the relationship 
between humans and the environment, toward a "Senior Social Studies" where 
the focus is on societal formation and human interaction (with an optional 
component exploring human interaction with the land). At that point, should 
Geography then not simply be split in two? 
 
In particular, this shift is readily apparent in the heavy emphasis on the concept of 
"Power". Whilst Power is undoubtedly an interesting concept to explore within 
Geography (especially in regards to Perspectives and understanding how/why the 
environment is used the way it is), it seems to dominate a large chunk of the 
course. Really, shouldn't Power be incorporated into the concept of Perspectives, 
as opposed to standing on its own? Additionally, I cannot help but feel that 
"Power" is too complex a concept to be properly understood and taught to Level 1 
students. Overall, the heavy emphasis placed on these two concepts seems out 
of place; such a heavy emphasis seems more appropriate in History (where they 
are key concepts), rather than Geography.  

ANON-
K9GG-
1N22-N 

Standards have been removed already! 
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ANON-
K9GG-
1NSP-M 

A range of concerns; 
1) yes, more Maori educational concepts but these changes to promote inclusion 
are promoting exclusion. We are part of a global village, not just a Maori Village, 
so programmes of learning will have to exclude very relevant global content which 
will help students function in a global context, whilst including other content less 
likely to be relevant in their futures, e.g. Maori myths and legends. 
2) currently, I have a Social Sciences Year 11 course which is 50:50 
Geography:History. Yet, I have been told that we have to cover all of the 12 points 
of learning within the matrix. So, which ones do I choose? And if I can pick and 
choose that makes the requirement to teach them all a nonsense. 
3) The changes are made for large, urban schools. Consider small rural schools 
where we have multi-level classes... where classes may not run so learning is not 
always cumulative; e.g. students pick geo up once PE is finished. 
4) the concept of place is higher order thinking used at a university level. I see it is 
also popping up in other subject areas. Keep it simple, Geography is normally 
only taught at Year 11 up, basic concepts are required not some academic 
discourse generally reserved for the tertiary level. And yes, I have a PhD and was 
a teaching fellow at uni so I do know. 
5) Timing of external exams. At the moment the new thoughts sound horrendous. 
With everything at the end of the year we know whete we stand and the school 
year can be planned accordingly. If we start to stuff around by considering mid-
year externals then end of year timings will change and the only stable term in the 
year will get totally disrupted. LEAVE EXTERNALS UNTIL TERM 4! 
6) External format. I do not have a problem with some of the external preparation 
being done in school but the external write up needs to be term 4. 
7) Geography is about inquiry. Where is this? Fieldtrips are what we do. DONT 
make geography a wishy washy paper based spiel. 
8) Physical geography has to have a role ... DONT MOVE INTO OUR SUBJECT 
AREA INTO SOCIOLOGY! 

ANON-
K9GG-
1NSW-U 

Currently, the documents are not clear. The content is incredibly wide ranging, so 
much so as to be fairly useless, and therefore it is far too simple for vital 
knowledge to be missed. While I appreciate that geography standards will finally 
get the same kind of credits as other subjects, the current standards are not 
specific, not clear, and not useful. 
 
The documents do not explain how assessment could or would occur, and this is 
a genuine problem - we need to know how this would be assessed before we can 
make further comment. 

ANON-
K9GG-
1NSC-7 

Key aspects when looking at the Geography curriculum to note (especially with 
standards 1.2 - Demonstrate understanding of the contested nature of place and 
1.4 - Justify a course of action in response to an environmental challenge in 
Aotearoa New Zealand or the Pacific) 
 
ori view- Change in land use - especially when thinking with a Māori world view 
we need to remind ākonga that kaitiakitanga is not solely about guardianship of 
our environment in an isolated or objective sense. It is inclusive of how we as 
kaitiaki are able to effectively produce kai/food for our people now and into the 
future while balancing the concerns of the environment, and space for population. 
Having a long-term view to this rather than a reactive one is key to ensure we are 
sustainable both in the western and Māori view. 
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The importance of local fresh, nutritious food production cannot be understated in 
the curriculum. The impacts of carbon leakage, food deserts, and disconnection 
from the Whenua have all been seen intergenerationally in indigenous and 
immigrant communities worldwide. The impacts of these in Aotearoa are just 
beginning and need to be understood as more complex phenomena than just 
'environmental impact' and 'climate change', and 'clean water' by our rangatahi 
when studying geography. 

ANON-
K9GG-
1NS6-T 

The credit values and alignment with other subjects is a positive much needed 
change. The big ideas in the learning matrix start well but the last 2 seem to have 
a big cross with Social Studies/ History and little geographic link with the 
environment. What support, PD, Resources will be available to ensure that we, 
the teachers, fully understand the intent of this so that we can provide effective 
teaching that does not disadvantage our learners. If we are unsure this is going to 
be detrimental to Geography. 

 

Mana ōrite 

85 answers to "Mana orite impressions - Geography - Does the Learning Matrix show mātauranga 
Māori is appropriately woven throughout?" 

Option Total Percent 

On the right track 51 4.47% 

Needs amendments 34 2.98% 

Not Answered 1057 92.56% 

84 answers to "Mana orite impressions - Geography - Does the Teaching, Learning, and 
Assessment Guide explain how the subject supports ākonga Māori to succeed as Māori?" 

Option Total Percent 

On the right track 41 3.59% 

Needs amendments 43 3.77% 

Not Answered 1058 92.64% 

84 answers to "Mana orite impressions - Geography - Do the Course Outlines demonstrate how 
teaching and learning could be grounded in mātauranga Māori?" 

Option Total Percent 

On the right track 38 3.33% 

Needs amendments 46 4.03% 

Not Answered 1058 92.64% 

65 answers to "Mana orite comments and recommendations - Geography" 
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ANON-
K9GG-
127U-1 

This information is not yet provided. 

ANON-
K9GG-
121B-8 

We will desperately need effective PD and quality teaching resources to ensure 
that all Geography departments do this well. 

ANON-
K9GG-
12C8-G 

I think the inclusion of Te Ao Maori and indigenous ways of knowing is long 
overdue. I wonder though how much current Geography teachers know of this. my 
point being that professional development delivered by mana whenua would be a 
great way of developing culturally competent pedagogy 

ANON-
K9GG-
126M-R 

Good use of Maori concepts. Their explanation is good. 
Again, knowledge (i.e: theories, evidence, terms) should run alongside Maori 
concepts in a far more detailed and rich way. 
The MATRIX needs detailed knowledge to show what the subject of Geography 
actually is. 
It is more than competencies and skills. It is based on rich knowledge. 

ANON-
K9GG-
128W-4 

Geography has always used tikanga and Maori concepts as an add-on, these are 
now front and centre. 

ANON-
K9GG-
12AY-F 

There will have to be targeted PD to engage both teachers and students in 
Matauranga Maori early in the design process to ensure it is not an add on but 
fully integrated. 

ANON-
K9GG-
12KC-3 

early stages but much more to add here. Only Kaitiakitanga is mentioned so far. I 
expect more to come 

ANON-
K9GG-
12KN-E 

It is great to see the increased emphasis on mātauranga Māori in all subjects. 

ANON-
K9GG-
12YX-6 

We can see how mātauranga māori has been included in each aspect of the RAS 
standards and course outlines. Our concern is that there is room for schools to not 
include these concepts or only in a tokenistic way. That this will do a disservice to 
mātauranga māori and the heritage of Aotearoa and our students learning. 
 
We selected needs amendments for the teaching-learning and assessments 
guides as we struggled to find out until a colleague pointed it out that this is 
referring to the whole subject page on geography. We feel there should be a 
heading for this as it is not clear that it is the teaching-learning and assessment 
guide. 

ANON-
K9GG-
12UZ-4 

Lets be honest here. I don't know what matauranga maori is!!!! I think Maori key 
words need to be continually used as a focus for our subject. Looking forward to 
learning more!!!! 

ANON-
K9GG-
12UC-D 

Excellent integration of matauranga maori 
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ANON-
K9GG-
12UD-E 

This is on the right track, as far as I can tell. I teach some Māori Geography at 
university level. Aotearoa is well known for teaching Indigenous Geographies. 

ANON-
K9GG-
12DC-V 

This is a good forward-thinking move by the ministry but I worry about it been 
presented to students in an inauthentic manner. Significant upskilling of staff and 
teachers will be required to ensure that the aspects of Mana Ōrite mō te 
Mātauranga Māori are appropriately woven through programs of work. Iwi will 
need to be consulted and this will need to be managed in a way that is 
appropriate for them to do so. I think more detail could be included in the course 
outlines. I would also like to see some potential assessment tasks and what the 
criteria for these at Achieved, Merit, and Excellence look like. 

ANON-
K9GG-
125Y-3 

Seems to be cross-over with the NZ History curriculum. Will there be PD to up-
skill teachers appropriately for mātauranga Māori? 

ANON-
K9GG-
18M8-Z 

A lot of PD will be needed around this. I feel confident in some of my maori 
knowledge but it is predominantly Aotearoa focused so how will teacher be 
supported to build relationships and establish connections with local iwi and 
community to be best prepared to teach these local contexts? Who provides the 
PD? 
The standards definitely cater for a bi-cultural approach with Maori and Pacific 
peoples being mentioned in big ideas and standards. Will this take away from 
global or world geography? 
It is heavily loaded with Maori terminology and concepts which many will not be 
prepared for. Seems strange as Social Studies and History have minimal Maori 
woven throughout their matrix and big ideas. 

ANON-
K9GG-
18XX-B 

The course outlines are very helpful in pointing you in the right direction for 
mātauranga Māori concepts and how these can be incorporated but I do think that 
while important some are put in to just be there. The continued use of Māori 
geographic concepts will be helpful 

ANON-
K9GG-
12KQ-H 

I see a real shift here, although I am not quite as convinced this is evidenced in 
the 3 Course Outlines. To say that a course outline is grounded in mātauranga 
Māori, requires a much greater shift than the examples given. 

ANON-
K9GG-
18QV-2 

I think this is a great move forward. but I understand that some teachers will not 
feel comfortable with this. A lot of PD and/or resources are needed. Are local iwi's 
aware that they are about to be bombarded by Geography teachers for 
information? are they being given resources to have education officers to help 
teachers, or to provide the stories to help us teach this appropriately? 

ANON-
K9GG-
182Z-7 

I appreciate the clear intent on making this subject bicultural and the need to 
integrate Maori concepts and perspectives into the assessments and contexts as 
a Maori teacher. However, these will need to be fleshed out a bit more and 
teachers will need education on how to incorporate them respectfully. I feel that 
many teachers who are not of Maori decent will not be comfortable making 
decisions about if they are incorporating matauranga Maori in their teaching in an 
appropriate way and if the teaching guide allows Maori students to flourish as 
Maori because they will not have the cultural knowledge to inform these decisions. 
A large number of teachers will need to undergo a decent amount of PD to be 
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able to do what you are asking. I ask that make the maxtrix and teaching guide as 
clear as possible, and that you provide the resources and PD necessary for 
teachers. 

ANON-
K9GG-
18SV-4 

Limited explanation about how teachers will be bought up to speed with teaching 
mātauranga Māori. I support the inclusion but need to be upskilled. 

ANON-
K9GG-
18SX-6 

Nice to see included in Geographic concepts. 

ANON-
K9GG-
18WT-6 

All looks really good - our concern was this: We have two overseas Geography 
Teachers at our school. They really struggled at the meeting with the concepts 
(they were very willing to learn them and to learn how to teach them and 
incorporate them into the learning) - but is there going to be PLD on this in the 
future for those that require it??? 

ANON-
K9GG-
18W2-4 

it should be geography. 
but all it reads is indigenous studies. 

ANON-
K9GG-
18V1-2 

I am not confident in this area to comment 

ANON-
K9GG-
18VZ-B 

Too much - does it need to go into every single nook and cranny - some of it looks 
to be tokenism and put there for the sake of it. 

ANON-
K9GG-
18JQ-P 

I think it is interwoven well, but there again, there needs to be real robust 
professional development for all teachers to be able to do this work justice. This 
needs to be led and run by the ministry so the iwi in the different regions have the 
chance to interact and provide knowledge to schools, without having to do this on 
a school by school bases. 
Without the professional development this interweaving is redundant and 
therefore, there will be no real change from where the curriculum is now which 
would be a real disservice and make not positive change (which is much needed). 

ANON-
K9GG-
18BY-P 

Very important, but as above, do not want everything to be based on NZ or every 
element having to have a Maori context. Students want to learn about the world 
and not just their own backyard, history or culture. Maori learners in particular 
enjoy global contexts. Both teachers and learners can usually relate most 
contexts back to themselves/ local area/ country/tikanga Maori without it being 
forced or explicitly stated. 

ANON-
K9GG-
18BA-X 

Really clearly worded resources that will allow everyone delivering the course to 
at least know what we are expected to do. 

ANON-
K9GG-
18BK-8 

Would like to see how it would look in assessment, i/e woven through or tagged 
on at end. 
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ANON-
K9GG-
18B2-F 

Would like to see more Mātauranga Māori expectations/ knowledge built into 
assessments. The current situation is that it can be taught superficially and we 
need to make sure that this is not the case. We need to be a true bicultural 
subject. 

ANON-
K9GG-
18SA-F 

needs specific local context examples 

ANON-
K9GG-
18PN-S 

We obviously are at the very beginning of this journey and therefore are expecting 
ongoing support from the Ministry to develop our courses. Regional clusters 
should be established, but this should be a MOE responsibility to set up and 
manage. 

ANON-
K9GG-
1844-3 

MORE needs to be done to assist teachers of Geography to empower bicultural 
understandings. 

ANON-
K9GG-
1818-4 

The big picture is right - more Maori worldview - so yes, we are on the right track. 
BUT... the hard part is finding someone locally who can teach this 
content/ideas/worldview to the teachers... so that we can teach it in turn. I'm keen 
to be culturally responsive but I don't have the skill set. I'm keen. Please help us 
fill this enough content to make it more than tokenism. 
 
Another worry is that local Maori leaders will get swamped with well meaning 
teachers hoping to learn Maori content. A good problem to have - but how can we 
see this coming and manage it well. 

ANON-
K9GG-
18CN-C 

Further clarity in the course outlines would help with providing example of this can 
be taught effectively. 

ANON-
K9GG-
186N-Y 

Teaching and learning guides are curriculum documents, so should not focus on 
supporting Maori learners succeeding as Maori. That is not the role of curriculum 
documents. Other documents should explain how subjects can support Maori to 
succeed as Maori. 

ANON-
K9GG-
189J-X 

Overall, I think the effort made to integrate Te Āo Māori into this NCEA change 
package is admirable. The only suggestion I would make is to include an 
emphasis on an exploration of local contexts, as well as others nationally when 
exploring topics such as changing environments, relationships with the land and 
resources, etc. 
This will help students form ties to the place in which they are living. For Māori, 
making connections to where they whakapapa (if this is known) as well as 
teaching case studies which might tie them to their wider community or 
environment is an important part in helping them form their identity and sense of 
self, and therefore is also an important aspect of helping them to achieve success 
as Māori. 

ANON-
K9GG-
188J-W 

Like the inclusion of this as have felt a lot of Maori concepts to date were more 
tokenism. 
 
However, the shift is extreme - geography is about the world and not just NZ. 
Agree that this needs to be incorporated into some of the programme but not all. 
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I worry that some of the ideas set out are too complex for the Level 1 student. It 
could cause confusion when their knowledge of the subject is still very basic if at 
all. 
 
Teachers will need a lot of assistance in the interpretation of these. Is this support 
going to be provided? It is asking for a big shift in ideas. 
 
Some parts of the country are better placed than others. In regions with many 
local iwi it could be problemmatic incorporating the beliefs of all in a way that is 
acceptable. for example it is known that in some parts of NZ iwi do not want their 
stories to be written down. 

ANON-
K9GG-
18AV-J 

See above 

ANON-
K9GG-
18AN-A 

Difficult to comment on the Matauranga Maori aspect as feel not qualified to talk 
from a Maori perspective. 
 
To do the Matauranga Maori justice, a lot more guidance is needed. MoE setting 
up a network of Iwi leaders to consult could be effective? This is particularly 
relevant when considering local geographies. 

ANON-
K9GG-
18YE-S 

I see the importance of fulfilling this in our course, but I fear that it could be done 
very tokenistically if not prescribed for us further. There is also a lot of overlap with 
the expectations for the sciences and I do not feel this appropriate for senior year 
11-13 students. 

ANON-
K9GG-
18D1-G 

Expert advice and co-design with an appropriately qualified reference group or 
panel will be essential. 
Terms seem to be used in an appropriate way for the most part, but three things 
to consider are: 
- Terms and concepts must be used in a way that avoids cultural appropriation 
and confronts rather than perpetuates colonial power legacies. 
- Mātauranga Māori should be woven in a way that makes sense to and validates 
Māori students. Teaching in this regard should speak to Māori students, and not 
just about their culture and people. Attention should also be paid to local specifics 
in consultation with mana whenua in place so far as possible. 
- Care should be taken to avoid setting up/implying a simple dichotomy between 
'traditional' Maori knowledge, and 'technical' western science... to avoid 
unfounded assumptions about how these differ, but also to avoid assumptions 
that these are the only or main kinds of geographically-relevant knowledge. In 
particular other cultural perspectives and kinds of traditional ecological knowledge 
or local knowledges should be recognised and affirmed as far as possible. 

ANON-
K9GG-
18BH-5 

Maori perspective needs including as we do live in New Zealand but needs clear 
links to Geography as a subject – students need to understand why the Maori 
perspective is being taught and how it fits in with Geography. Include where this 
fits best rather than just being included because it needs to be. 
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ANON-
K9GG-
18DU-M 

Can we please focus on Geography rather than a political narrative? 

ANON-
K9GG-
18DS-J 

Focus on mātauranga Māori is welcome, but needs to be handled carefully. In 
particular, framing it as binary to "western science" is potentially problematic for a 
number of reasons: aspects of mātauranga Māori may be described as scientific, 
the East played an important role in developing scientific tradition/method, and so 
on. 

ANON-
K9GG-
18NM-P 

I would like to see more of the consequences of colonialism on Maori today. 
Hopefully, allowing non-maori students who may be ignorant of that experience to 
understand equity vs inequality. The current and very real poorer educational 
outcomes, occupational segregation, poorer health outcomes, lower life 
expectancy, incarceration rates / inequalities within the criminal justice system 
and convictions. 
Secondly, l don't believe the inclusion of the mythology based around things such 
as earthquakes should be a focus as I'm not sure how much value that adds to 
the curriculum where that time could be allocated to other more current issues 
such as poverty causing people to live in high risk areas, who are most at risk and 
why, the compounding effect of asset loss manifesting itself today. 

ANON-
K9GG-
185Y-9 

Level 8 : the term wairuatanga. Unsure how to use this. 

ANON-
K9GG-
185G-Q 

How do we cater for diverse learners and cultures? What about the other Maori 
concepts beyond Kaitiakitanga? 
Teachers will need a lot more support in resourcing this and to develop culturally 
responsive practice in their teaching and learning programmes. 

ANON-
K9GG-
1856-6 

I do like Kaitiakitanga, have been using it for years. Good to have treasures or 
taonga in there as well. I would like to see some really positive resources. The 
treaty is a ever changing document. Are we to look at the original treaty, the spirit 
of the treaty, the treaty now in law. I would like some more unpacking around this. 
In junior social studies we look at partnership and active protection. Are these the 
areas to bring out. How people can partner and work together. 

ANON-
K9GG-
183F-M 

I can see Matauranga Maori throughout the matrix but I don't think it is woven 
effectively throughout especially in big idea - Environments are shaped by natural 
processes. 
I think we are heading in the right direction but I think there is still a LOT more 
work to do to support this change and have Matauranga Maori woven effectively 
through our standards and teaching practice, otherwise it may not be taught 
effectively and could be perceived as tokenism. 

ANON-
K9GG-
183U-3 

I have big issues with this. Yes, I want Māori ākonga in my class to be able to see 
their culture in what I teach and see themselves as achiveing success as Māori, 
but this all looks like a bit bolt on addition to an already challenging subject. The 
inclusion of matauranga Māori seems tokenistic and I don't see how it can be 
anything more than that if we try to include it alongside the teaching of the subject. 
To refer to the subject of Geography as made up of matauranga Māori and 
western science misses huge parts of the subject. What about the spatial patterns 
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created by cultural processes in cultural environments? Where does that fit? 
No, the course does not explain how the teaching and learning could be grounded 
in mātauranga Māori. What does 'grounded in' even mean? 
It doesn't explain how ākonga Māori might achieve success as Māori either. Are 
we saying you would get the same credits for describing how Ruamoko causes 
the ground to shake as you would for describing how earthquakes happen using 
'western science'? Or are we to expect that everyone must know both to gain the 
credits? 
Why in heavens name is there two sets of questions to answer here? 
Where do I get to talk about what has happened to all the geography you have cut 
out of the course? 
Please go back to the drawing board. 

ANON-
K9GG-
1NM3-H 

As geographers we use Māori concepts and have woven them throughout our 
teaching e.g. the concepts of kaitiakitanga and manaakitanga. We examine the 
environment and issues in Aotearoa New Zealand through a Māori lens using 
perspectives, perceptions and values. 
The new focus in the SLO's on 'power' and the 'Treaty of Waitangi' feels like 
tokenism to me. 
The above question says do the guides explain how the subject supports ākonga 
Māori to succeed as Māori? This is not the role of curriculum documents. Other 
documents should explain how subjects can support Māori to succeed as Māori. 

ANON-
K9GG-
18SJ-R 

Need more explanation of some of the concepts, what texts do we look at? Do we 
need to include Samoan concepts too? A lot of work will be required in this area. 
Consultation needs to be had with the right people. North and South Island Maori 
don't always see things the same way. Kai Tahu must be included. 

ANON-
K9GG-
1N78-Z 

The essential ideas are there. However, again, the statements relating to 
matauranga Maori in the Learning Matrix are repetitive. They could be rationalised 
to a greater extent. 
(An aside - We are not sure what the term 'western science' means. (Does 
'eastern' (Asian?) science not count? It is meaningless and we threaten the 
integrity of our subject when we use such terms. What is wrong with the term 
'scientific', if it has to be used). 

ANON-
K9GG-
1N7M-N 

There are aspects of Matauranga Maori that are relevant to geography - that as 
geography teachers, we already, or should be incorporating in our courses, that 
are part of our the integral planning documents of NZ - however i do not think it is 
necessary for it to be a couple of weeks teaching referring to the articles of ToW. 
It should be integrated as part of the course and part of normal teaching that it is 
referred to - not re-examining the articles of the treaty - like they were in junior 
social studies. 

ANON-
K9GG-
1N7C-B 

The MOE is going to need to put a large amount of resourcing to this to help 
teachers. And some questions will need to be answered. Who are the go to 
people to provide PLD for matauranga Maori? Will the MOE provide those? How 
are smaller schools going to access the PLD/resources? How much of this will be 
passed on to the subject associations? There is a lot of angst out in the sector 
which will need to be addressed by MOE 
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ANON-
K9GG-
18BS-G 

This feels completely left to chance at the moment. It feels very saturated - 
especially if every other subject is also integrating this level into programmes as 
well. I am not opposed to more directly incorporating elements of Matauranga 
Maori into Geo programmes, but I fear it will get boring very quickly and could be 
superficial in nature or repetitive. And if a teacher is not connected to local iwi and 
doesn't know far more about their local area that what is produced in secondary 
appropriate subject texts than this curriculum seems to expect this will create a lot 
of stress. Will there be significant resourcing for this as there needs to be and 
quickly if it is to be integrated right. 

ANON-
K9GG-
1NXQ-T 

1) The Matrix - To be truly meaningful, the Whakatauki should have each line 
translated into English (see History matrix). 
 
2) The most relevant Maori concepts for Geo, should be stated and defined more 
clearly. The glossary of Maori concepts in the current curriculum are excellent. 
Easy to refer to and utilise in teaching. I have long thought that the most common 
of these e.g. kaitiakitanga, taonga should have been part of the Key Concept list 
not excluded from it. 
 
Big Idea 'In Aotearoa ....by the concept of kaitiakitanga'. 
Significant Learning suggestions: - 
3) Properly understanding Kaitiakitanga means understanding the concept of 
whakapapa, that the first ancestor was Papatuanuku, the earth, hence the 
responsibility to care for it so that it cares for people. This whakapapa link is 
essential but missing in the significant learning. 
 
4) Suggest more explicit wording making connections to Maori concepts, e.g. 
Explore how Whakanohonoho has shaped Maori settlement. 

ANON-
K9GG-
1N21-M 

My concern is that we, as teachers, will be pigeon-holed into focusing overly on 
Māori and NZ context when our students come to our subject in order to learn 
more about the world within a greater context than just NZ. 
That is not to say that there is be no room for Māori contexts & concepts within 
Geography, rather that there should be breadth within the standards such that this 
doesn't take away from the ability of teachers to enable their students to 
appreciate a global context as well. 
If we don't give our students a global context then they won't understand the 
unique nature of Māori culture and it's inherent impact on our bi-cultural nation. 

ANON-
K9GG-
1N27-T 

Use of a range of Maori concepts is important as a natural integration. 

ANON-
K9GG-
1N25-R 

The standards are missing any reference to mātauranga maori. Kaitiakitanga is 
the only Māori term in all of them. 
 
The outline, while a good suggestion are written in a western way and not 
mātauranga maori. There is a need for some more work around this. 

ANON-
K9GG-
1N22-N 

Standards have been removed already! 



 

 20 April 2021 45 
 

Response 
ID 

Answer 

ANON-
K9GG-
1NSP-M 

1) please put English terms in brackets next to Maori terms. We are not all fluent 
Maori speakers and by including solely Maori, you are excluding English. Maybe 
in a few years start removing tge translation but the time it takes looking up 
definitions is adding up! 
2) Don't chuck out the globally accepted understanding of Geography to convey 
Maori understandings. It appears to have swung from one side of the spectrum to 
the other. 
3) Inclusion of Maori language and understandings need to add value to current 
programmes... don't include Maori content for the sake of it. Inclusion need not be 
at exclusuon of scientifically based physical geography in particular. 
4) Not all Maori tribes have the same understandings. Myths that talk about the 
origins of NZ are viewed differently around NZ, e.g. South Island vs North Island. 
5) Resourcing and time provisions will have to be plentiful. I have three degrees in 
my specialist teaching subjects with 20+ years teaching experience, and I am a 
Pakeha woman. Now I am expected to teach in a language and world view quite 
foreign to me. Yes, I am happy to apply myself... BUT... I will not be if the 
expectations placed on teachers to implement these are unrealistic. If we are not 
given a time allowance for extensive PD etc then I for one will consider other 
employment altetnatives which is sad because I love teaching!! 

ANON-
K9GG-
1NSW-U 

The current documents are again very nonspecific in the way these concepts will 
be applied 

ANON-
K9GG-
1NS6-T 

I feel that despite being a Geographer I am way out of my depth here as I do not 
know this myself. I am already using local contexts with our current standards and 
using a range of perspectives here and incorportating Maori contexts from our 
current teaching and learning guide but this is not going to be hitting the mark as 
intended in the new learning matrix. Where am I going to get my resources and 
knowledge from? What support will be developed? How will I be able to ensure 
that I am teaching concepts authentically and respectfully? Whilst I am not 
disagreeing that we need some change in this regard I am concerned that this will 
increase a workload that is already high and make it unsustainable for many. 
Experienced Geographers - will they stay the course? 

 
 
 
 
 
 
 




