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11 - History NCEA Level 1 Phase 1 Survey – Raw Feedback  

57 answers to "Impressions - History - What is your overall impression of the Learning Matrix?" 
 

↓ Option Total Percent 

On the right track 23 2.01% 

Needs amendments 34 2.98% 

Not Answered 1085 95.01% 

 
56 answers to "Impressions - History - What is your overall impression of the Teaching, Learning, 
and Assessment Guide?" 
 
 

Option Total Percent 

On the right track 24 2.10% 

Needs amendments 32 2.80% 

Not Answered 1086 95.10% 

 
55 answers to "Impressions - History - What is your overall impression of the example Course 
Outlines?" 
  
 

Option Total Percent 

On the right track 19 1.66% 

Needs amendments 36 3.15% 

Not Answered 1087 95.18% 

 
54 answers to "Comments and recommendations - History" 
 

Response ID Answer 
ANON-K9GG-
127A-D 

Why is history teaching classics??? 

ANON-K9GG-
122P-Q 

The course outlines are adequate but restricting History to just 4 standards is a 
challenge. Why have you got rid of the .3 Resource Interpretation external? 
That was a great exam! 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F95c9edfb90%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2Ff9788ab830%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%2FNeeds+amendments
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F7543e94f29%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876618-46507%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F9fa4d823a2%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F188dd007ee%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%2FNeeds+amendments
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F2b615f944c%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876697-60798%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F95a4b990aa%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2F5f9f5be4aa%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%2FNeeds+amendments
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.2472128044&came_from_title=Responses+by+Question&filters%2Fquestions%2Fd40e0be244%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.2472128044%2Fquestion.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%3Alist=question.2021-03-17.2472128044-2021-03-17T09-08-50.876712-79788%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-127A-D
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-127A-D
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-122P-Q
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-122P-Q
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ANON-K9GG-
12RM-M 

- Need to break down concepts like whakapapa and tūrangawaewae and what 
they want students to know. 
 - Support teachers in their understanding of these kupu/words. 
 - Assessment exemplars and standards. 

ANON-K9GG-
12RQ-R 

The matrix is very much a work in progress with many good points. I would 
argue that the Level 1 course has too heavy an NZ focus though appreciate that 
this is leveraging of the compulsory Aotearoa NZ history course finishing in y10. 
Refer to my comments below on the exemplars. 
  
I was unable to locate teaching and learning or assessment guides in the 
resources. 
  
In terms of the course outlines, 1 and 3 are heavily contextual to Maori and 
Pasifika which is fine, however, the learning is deep and not wide. Again, this is 
not a bad thing necessarily but students enjoy a range of contexts in their study 
and the narrow focus repeats my key concerns with NCEA which has plagued 
social sciences: namely, a loss of breadth for specialistation. Outline no. 2 allows 
for much broader study with a good, strong NZ focus. My concern would be 
that at NCEA Level 1 the constant changing of context with outline 2 in time 
and place is confusing for learners. 

ANON-K9GG-
12H3-G 

Learning matrix: 
 - there is too much there - needs to be simplified down so it is clear and 
concise. 
 - the overarching big learning ideas are good (history is constructed. history is 
contested) but this needs to be more evident in the learning objectives. 
  
TLAG: 
 - Great overarching presentation about the key areas, but Mātauranga Māori 
having a separate section, rather than being weaved throughout, seems to 
defeat the purpose of having Māori concepts integrated into the History 
Learning Areas 

 - Glossary could use development as it runs the risk of becoming a token check 
off for teachers particularly if the concepts are not developed enough to 
provide a good understanding of the Māori/Pasifika terms. 
 - Assessments: 
 1.1: There is no reference to research in this internal which is concerning as this 
is a key skill student's need to develop throughout the History discipline. 
Therefore, it is unclear about the structure of the assessment - will teachers just 
provide students with the sources to analyse? How does this tie into the wider 
picture of History skills about gathering evidence? 

 1.2: Seems a similar structure to the current 1.4 internal with perspectives, so I 
am under the assumption it will continue like that 
 1.3: There is a lack of clarity on what is expected of students in this external. 
Several concepts are stated in the breakdown of this external, but it is unclear 
how this will be assessed. I am assuming it will be an essay based on the term 
'communicating understanding'. However, will the students have the 
opportunity to choose a concept to focus on specifically or will only one be 
given in the question to answer about. The latter presents further complications 
as it could disadvantage students who may not have focused as heavily on the 
concept. It also runs the risk of teachers using the concepts as a checklist, 
therefore, impacting the students' learning. 
 1.4: Again, lack of clarity over what is to be expected of students in this 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12RM-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12RM-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12RQ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12RQ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12H3-G
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12H3-G
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external - is it essay based? or sources based? In the explanation, it states 
'different criteria' of significance - again, this is ambiguous and needs further 
clarification. Is it significance based on Partington's criteria or similar criteria to 
that? or concept criteria? values criteria? 

  
Course Outline: 
 1: Lack of consistency - could be more developed and chronological? It appears 
all over the show. 
 2: The addition of Te Ao Māori feels like an afterthought (just added onto an 
existing unit which seems to go against the entire new History curriculum 
model). There is too much content to cover in an academic year and isn't 
realistic. It does not appear to be concept-driven at all - too content heavy. 
 3: Love the Pasifika focus and giving agency to Pasifika history. 

ANON-K9GG-
12AY-F 

There does need to be an implicit expectation to balance NZ and World history 
throughout the levels, but clearly the need to ensure that students are 
competent in their engagement with their own history is a priority. 

ANON-K9GG-
12K5-N 

Too much crossover with NZ History strand (Y1-10) - How are we balancing 
knowledge of local history, with giving students knowledge of the wider world. 
 There isn't enough detail so far on how this will work in practice - Learning 
Matrix is too vague. 
 We really need sample exam papers to be confident that the topics we choose 
will be appropriate for the exam 

 We also need to know what Level 2 and 3 look like - the courses should 
connect together better, but we can't do this without the information. 
 Resourcing is an issue - how do we find this information and teach at the same 
time? 

ANON-K9GG-
12YV-4 

European concepts are combined into one titled 'historical concepts', while 
Maaori concepts are individually enumerated. The result of this is that there are 
4 European concepts and 8 Maaori concepts in the History subject now. 
  
This is imbalanced and unfair. 

ANON-K9GG-
12YJ-R 

Great danger here of putting students off New Zealand history - completely 
contrary to its intent. The changes in delivery of New Zealand history from 
years 1-10 and the highly prescriptive nature of this has the potential to put 
students off. I already find that students complain of being "burnt out" by 
continual teaching of the Treaty. There is a real danger this will become worse. 
The main problem is still not being addressed - that is that is no proper History 
subject below year 11. The nefarious "Social Studies' means that History is often 
taught by non-Historians and the importance of gaining students engagement 
through a consistent line of study. The year 11 to 13 proposed syllabus seems 
to me to be in danger of continuing this. Students will potentially be utterly 
exhausted with poorly taught New Zealand history. What training will be 
provided to teachers? What about balance? What space will be left to study 
non-New Zealand based history. Students take our subject because they are 
curious about how the world works and how this came to be. Yes, this has to 
include our own history but the balanced needs to be right. I am fearful this will 
shift the balance too far towards New Zealand history. 

ANON-K9GG-
12N3-P 

At the senior level, the achievement standards consistently ask the question 
how events, people or places are of significance to New Zealanders. This is 
proving to be quite confusing to my own students and they feel like it is limiting 
their research options, examining events of significance with a narrow focus. It 
would be better to remove the three words 'to New Zealanders'. This will allow 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12AY-F
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12AY-F
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12K5-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12K5-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12YV-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12YV-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12YJ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12YJ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12N3-P
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12N3-P
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for a broader scope of research options in which they can analyse the 
significance of the events. 

ANON-K9GG-
1258-2 

I think having a broad world view e.g. big ideas about creation stories and then 
contrasting / examining next to local local is a good idea. The local content is 
important and particularly relevant to some NZ communities however I hope 
there is an opportunity to focus in on more localised events if appropriate. I am 
concerned about resourcing some topic areas and potential repetitiveness of 
some topics covered in primary / Intermediates already. 

ANON-K9GG-
12KG-7 

In the course outlines, there seems to be a lot going on and have tons of content 
but don't allow the time to cover any of this in detail. 
 History is Constructed/Contested - how much do students need to understand 
this - will it be asked in the exam? This is something that traditionally is suited to 
more senior/scholarship students. 
 What is the assessment? No detail currently. 

ANON-K9GG-
18X4-7 

Course Outlines are a lot for us. E.g. we think we would be able to only do two 
terms of work in Course Outline 3 for our entire Level 1 year. Doing 
comparative histories in Course Outline 2 is too confusing. Theme can still run 
through but you don't need to teach them at the same time! Very difficult for us 
to comment on this though without seeing the standards. 
  
Not enough information in the 'unpacking the standards section'. Need to be 
able to access expertise to understand the new concepts. Concerned about 
teaching the concepts at level 1 - seem quite sophisticated. Also concerned at 
teacher level of understanding around these concepts. 

ANON-K9GG-
187S-5 

It is all an exercise in guessing in hope and expectation given the lack of the 
detail that practitioners see as essential for making informed judgements. There 
is plenty of space which, if left, could let teachers act as curriculum makers - as 
they should. I'm sure the standards will try to corral and get in the way of 
assessing actual learning. This is likely to be the case while we persist with this 
ludicrous division between curriculum and assessments and, as in 2004, push 
through flawed assessment reforms that don't square with the curriculum that 
follows. This process is an embarrassment I'm sick of explaining to incredulous 
overseas colleagues. 

ANON-K9GG-
182V-3 

My main concern is around the 1.3 assessing on historical concepts. I think this 
is too complex for Level 1 especially as it is being assessed externally. Of course, 
it is hard to say without more information at this point but those are my initial 
thoughts. 

ANON-K9GG-
18SR-Z 

History as a subject is not NZ history. There is a clear distinction because Years 
1-10 Social Studies is to complete a thorough study of NZ history. This means 
any repeat of material is detrimental to the subject and students will not want to 
relearn the same content in senior school. All requirements for compulsory NZ 
history in NCEA Levels 1-3 should be removed and be left to the discretion of 
the school. The revised standards and prescribed content will severely affect the 
subject in terms of the numbers of students doing it. 

ANON-K9GG-
18ST-2 

The learning matrix is general and thinking that is more advanced than most 
year 11 students are capable of. Students need a more basic understanding of 
events, causes etc...before they develop this higher level learning 

 assessment details are laughable, 4 sentences to guide Year 11 assessment 
 The glossary is laughable, 3 words only defined for a 3 year course 

 large changes to teaching and learning raise significant issues for teacher 
workload and well being that this review was meant to address not increase 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1258-2
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1258-2
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12KG-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-12KG-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18X4-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18X4-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-187S-5
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-187S-5
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-182V-3
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-182V-3
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18SR-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18SR-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18ST-2
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18ST-2
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ANON-K9GG-
18VE-P 

The learning matrix is clear. My concern is that there are a lot of parts to the 
learning matrix at Level 6; there are a lot of achievement objectives and these in 
a lot of cases are very complex for Year 11 students. This could be counter 
productive and discourage students from carrying on with History past Level 1 if 
Level 1 is made too complex. 
 1.3 and 1.4; the 2 external standards, appear to be very similar? 

ANON-K9GG-
18JP-N 

I don't like how it looks like everything has to relate back to NZ history, and 
specifically relationships between Maori and Pakeha and stuff. There is so much 
more history out there. I like that NZ History is now compulsory and everyone 
has to learn some. But I don't like how limiting it is on what we learn. Also, it 
looks more like social studies, but in the past, rather than actually studying 
History. If I wanted to do some of that stuff I would take Geography or senior 
social studies or something. I don't think it communicates how diverse our 
history is either, because it looks like we are just supposed to focus on one 
section, or at least relate everything back to Maori, which is not what history is. 

ANON-K9GG-
18JT-S 

NZQA has seemingly removed everything that is world history, and plastered 
over it with NZ history. Whilst I applaud a shift towards more NZ history, to 
remove world history risks educating our students in a massively narrow world 
view. The reality is that NZ is NOT the center of the world, and should not be 
treated as such. 
 I was also so disappointed to see that Pasifika and Maori are so focused on, but 
other early arrivals: Chinese, Dalmatian etc, are ignored. Why are we learning 
Samoan words, but not Dalmatian - they moved here sooner? It all seems to 
heavily skewed towards someone else's personal agenda, rather than a holistic 
education of History. 

ANON-K9GG-
18J5-T 

Why are you killing the subject? All of these changes are the reason why 
students wont take history. All of my time as a student I have been told that 
because I am not Maori or Pasifika, I am therefore the evil of society and have 
caused all the problems that currently exist. I took history to learn more about 
NZ and bring us together, this does the opposite. I am also sad to see I won't get 
to learn proper World History unless it is stuck in a NZ/Maori lens- which is no 
longer then real history. I can't wait to get out of school and into University 
where I am not being bullied for being Pakeha. 

ANON-K9GG-
182R-Y 

My main issue with the Matrix is the huge amount of material that is in there 
and the pressure that will come on teachers to make sure they have covered. 
The phrase "students will" for each curriculum level also gives the impression 
that you will have to teach all aspects of what will effectively become 
Achievement Objectives. 
  
The Course Outlines are a very good start but the amount of content that they 
imply that students will be expected to cover it huge! I also think more links to 
large scale international history is important in getting History teachers onboard. 
Course Outline 2 is a good example of this but suffers from the issue mentioned 
earlier. There is a huge amount of content in that outline. 

ANON-K9GG-
18P8-3 

I like many aspects of the 1.1 internal.. I am unsure about the consistent use of 
the term 'sources'. Surely the historical thinking idea we want students to focus 
on is evidence? Evidence comes from sources but they are definitely not the 
same thing. We have to get the terminology right here if we want to promote 
good historical thinking. Students use different kinds of sources as evidence to 
solve an historical problem. There is no clash here with matauranga Māori - I 
think. We need to expand our understanding of evidence to include sources 
such as waiata, carvings, etc....But the standard should name evidence as the 
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key historical idea - not 'sources'. 
  
I think the assessment mode for 1.2 and 1.3 should be flipped. I have had a of of 
success creating tasks that are creative and open to integrating matauranga 
Māori with the current 1.2. For example, I published in a UK book on my 
students' sound walks assignments and I have published in a UK journal on my 
year 13 students 3.2 museum studies assignments that had students critiquing 
museum displays. I do not think that the perspectives internal is very flexible in 
this regard compared to the 1.2s and worry that some valuable opportunities for 
creativity by teachers will be lost if the openness of the 1.2s is dropped as an 
internal and replaced with the perspectives assignment. 
  
There will need to be some explicit guidelines about the historical concept 
standard for teachers. It appears that the time-honoured distinction between 
substantive and procedural, or first order and second order concepts has been 
dropped. If this is the case we have deviated substantially from the international 
consensus in history education. Having said that, I'm always open to New 
Zealand breaking new ground and arguing that in a settler society that 
acknowledges matauranga Māori as an equal knowledge system, the distinction 
between first and second order concepts is a western construct not fit for 
purpose. I think will teachers will need it explained to them what is intended 
here. Perhaps some consistency with geography could also be achieved. 
  
The 1.4 assessment appears to have been brought into much closer alignment 
with the international literature on history education which is great and better 
than the wooly "of significance to New Zealanders." This wasn't entirely without 
merit, but it has confused the terminology used by teachers today. I think it is 
important that the Partington set of criteria that have been employed in so 
many explanatory notes by NZQA do not become the default set used to 
determine significance. Teachers need to be directed toward the literature on 
historical significance. 
  
Overall I guess I am a bit confused at the lack of consistency between the 
standards. One appears to be focussing on the idea of evidence, but it uses the 
term sources, another focuses on perspectives, another significance. If we sort 
out the sources thing then we have three key historical thinking ideas that are 
being foregrounded. Then we add in historical concepts. But perspectives, 
evidence and significance ARE historical concepts. None of this really makes 
sense to me, despite the many things I like about the changes so far. 

ANON-K9GG-
1827-4 

LEARNING MATRIX 

 It is disappointing to see that the proposed Learning Matrix has no provision in 
it for research. According to the TLAG history is a research led discipline, and 
this is clearly not supported by the proposed Learning Matrix or standards. We 
would like to see research reinstated in this as this is what many of our students 
report as finding the most interesting part of the course. Research also allows 
students a degree of agency and choice that this matrix currently does not 
allow. Alternatively, the TLAG needs revision should research remained 
excluded from this curriculum. The slightly amended original teacher and 
learning guide introduction is not appropriate for where this curriculum is going 
and should be changed in light of that. 
  
Changes will also need to be made to some of the Key Competencies – again 
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removing references to research which is no longer part of this proposed 
curriculum. Managing Self states that students in History will show initiative in 
research and employ a robust methodolody this will need to be changed in order 
to reflect accurately the intent of the proposed curriculum. 
  
It is saddening to see what appears to be prescription by stealth in the Learning 
Matrix. This new curriculum comes across as having reverted back to a low-trust 
model, as opposed to the high-trust model we had under the NZC 2007 and the 
after the alignment. We would be interested to see the evidence suggesting that 
history teachers need prescribed courses or concepts. Prior to the writing of this 
curriculum/prescription was a survey undertaken that showed that history 
teachers were not teaching NZ history? If not, why not? Currently this shift feels 
as though it is based on purely anecdotal evidence, and possibly that collated 
from NZQA external topics - which do not reflect accurately programmes of 
work that schools are following. 
  
CONCEPTUAL UNDERSTANDINGS AND BIG IDEAS 

 Concerns were also raised in our rohe around the new concepts and historical 
relationships. History teachers have worked with the existing concepts for ten 
years or more, why is there a change in terminology for these now? 
Internationally cause and effect, continuity and change, past and present are still 
the known and used concepts, why are we now calling these relationships? Do 
historians in New Zealand not follow the conventions of history? In conjunction 
with this, the inclusion of new Māori concepts is a great step forward, however, 
what PLD will teachers receive around these and how we apply these 
appropriately? Will there be a Māori history teacher or academic recruited, or 
seconded, to deliver PLD on these contexts so they are not being appropriated 
or used inappropriately? 

  
Additionally, the overarching use of Power as a Knowledge Big Idea is also of 
concern as both indigenous peoples (Māori), minorities, and women were locked 
out of power, and power structures (economic, social, political etc), until 
reasonably recently. While good history teachers will find methods to address 
this it is a fundamental failure of the matrix and one that needs to be remedied. 
This together with prescription of examining colonisation as a historical force 
could see the history of minorities further alienated depending on the 
perspective the teaching of colonisation takes. It is also worrying that 
colonisation has been further prescribed at Year 13; under the Aotearoa New 
Zealand Histories prescription colonisation will have been taught in schools 
since Year 1, why is this being included again? 

  
COURSE OUTLINES 

 The course outlines provided are not fit for purpose. While they attempt to 
show teaching of a conceptual nature, unfortunately they look shallow and 
superficial in the race to cover all points. In order for courses to have depth and 
relevance fewer bullet points would be preferable. Alternatively, if the list must 
remain then allowing teachers the capacity to choose those bullet points which 
are relevant to their community, would be more appropriate. Should the vast 
number of bullet points under each Curriculum Level, which must be done 
according to our subject association, remain this will lead to courses being done 
poorly as evidenced by the course outlines on the net. If students must learn all 
the bullet points then the ability of teachers to create units that are fit for 
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purpose, interesting, diverse, inclusive and responsive for all our learners, and 
not just some, will be jeopardised. 
  
It is notable that history teachers are being asked to agree to massive change 
without any evidence from pilots or trials of this. With such an intrinsic change 
in how we are to teach and, one assumes assess, why was history not piloted 
along with Visual Arts and Science? Ultimately, we are looking at these pilots to 
ascertain how and when assessment might be run, what this could potentially 
look like and how the specs are set out. With such a significant shift the final 
product, i.e. what we expect our students to hand to us, should have been 
delivered at the same time so we had an idea of the extent of change. Instead, 
this feels rushed and half thought through with no clear direction or 
understanding of where we are going. There is next to no information given in 
the new Achievement Standards other than a heading which outlines the 
achievement criteria. With so many changes occurring in this subject why has 
there not been more resource thrown at this? 

  
Added to that, is the very real concern we have that students will not come into 
History in the Senior school should the bulk of these changes go ahead. Our 
programmes at the moment are heavily subscribed to as students know that 
they have input into the programmes of study they complete, that they will get 
to engage with the research process and, where possible, they will undertake a 
fieldtrip. This ‘new’ prescribed curriculum looks like a return to the teacher 
being the font of all knowledge, reliant on a text book and delivering a national 
narrative that is not necessarily the story of all New Zealanders. History is 
certainly a construct and we can’t help feeling that we’re about to witness one 
of the biggest constructions of it – the only good thing that could come out of 
this, will be the capacity to pull this construction apart with our senior students 
– should there be any left. 

ANON-K9GG-
18PT-Y 

Still very rudimentary in outline at this time so very difficult to comment. 

ANON-K9GG-
1814-Z 

There are too many Achievement objectives. We are looking like moving from 2 
to 13. They need condensing. For example Kaitikitanga may be better taught in 
Geography, the concept of va doesn't seem to be of crucial importance for all 
three year levels in regard to NZ histories. 
 The course outlines need to consider what is being taught at the y1-10 level 
with the Aoteraroa NZ histories. I hope this is being considered and there is 
good communication between the projects. 

ANON-K9GG-
18CN-C 

Course Outline was useful to an extent but still thinking about what the local 
will look like and appreciate that much of that may be worked out by a school, 
but further examples be useful 

ANON-K9GG-
186V-7 

The big ideas are on the right track, but need to be condensed. 
 Assessments are broad, but an improvement from how it is now. 
 Great course outline. 

ANON-K9GG-
189S-7 

I believe the proposed subject content is lacking information. Without an 
exemplar and more detailed description of the standards it is impossible to give 
informed feedback 

ANON-K9GG-
1895-9 

The matrix has a lot of concepts and terms. If we are going to a more knowledge 
base (which I support) the number of ideas at L6-8 needs to be refined, 
otherwise there will still be a focus on teaching to assessment. 
  
Without any details on the assessment and what that will look like it is hard to 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18PT-Y
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18PT-Y
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1814-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1814-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18CN-C
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18CN-C
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-186V-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-186V-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-189S-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-189S-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1895-9
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1895-9


 

20 April 2021 9 
 

for a judgement on this guide as the structure will have an impact on the 
learning and teaching in class. I am concerned about the push to digital as this 
will affect the equity of students and schools that do not have the access or 
infrustructure to support assessments in that mode such as ours. 
  
The course outline examples are all over the place and do not reflect what I 
think a decent practising history teacher would be planning in terms of lessons 
and sequences. Also the outlines do not fully take in the incorporation of all 
assessments that would be required, due to lack of detail. This renders the 
examples as ineffective. 

ANON-K9GG-
1882-5 

At this stage the changes seem quite overwhelming with many many expected 
outcomes to be included at each level. It would be good to see whether these 
can be reduced or condensed where possible. I think the shift is really positive 
especially with the Matauranga Maori focus but lots of support will need to be 
offered for us to feel confident with making these shifts for our programme. 
Especially since we are also having to undertake the changes required in our 
junior programmes for the compulsory NZ History aspect at the same time - all 
stuff I'm excited about but in order to be successful, the expectations need to 
be manageable. 
 In particular the requirement to examine local, regional, Aotearoa NZ, Pacific 
and global contexts in each and every year does seem a huge ask. 

ANON-K9GG-
18EJ-A 

The learning matrix is far too in-depth in what is required to be taught. It does 
not 'easily slot' into our programmes already and the workload is going to be 
immense. This on top of the Aotearoa History Curriculum that is being 
implemented (that History depts are going to be carrying the heavy load on 
developing in most schools) and the Social Sciences curriculum review. There is 
not much excitement about the prospect that this tsunami of work this is going 
to cause on a profession that is already incredibly overworked and under 
resourced. 
 While I completely understand that there is a need for student to have 'must 
knows' - it needs to be simplified and significantly reduced in order to give these 
'must knows' the required time to be able to teach it well. Looking at the Course 
Outlines there is far too much content needed to be covered. A real concern is 
tokenism - there are some incredibly important contexts used as 'case studies' 
that are only given a week to cover - for example The Holocaust (as well as anti-
semitism and the creation of Israel in that same week), this deserves so much 
more attention. There is a lot of comparisons made between international 
contexts and NZ - this is a fraught path to take as this leads to stereotyping and 
devaluing of people's experiences because 'it's not as bad as those other people 
had it.' There is a lot of repetition of content that will be covered in the 
Aotearoa Histories Curriculum. There is a real concern that this will put students 
off as we are an options subject - why would they want to relearn content they 
have already spent 10 years learning? NZ history is a passion of ours as teachers 
- but unfortunately this does not translate to student interests. This is shown in 
our subject numbers as there is a sharp drop for L3 History in our school 
because a strong focus is NZ history and feedback is that students don't want to 
learn more about it. Another aspect is the idea that teaching and learning comes 
first - completely agree. However, there are still going to be league tables and 
SLT are still going to want to know what our results are based on student 
grades. MoE/NZQA need to address this if there is actually going to be change 
in this area. 
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ANON-K9GG-
18E8-R 

The learning matrix and bullet points under each Curriculum Level has far too 
many concepts to cover. The practicality of covering each concept means that 
we will end up teaching a 'bitesize' history - sacrificing depth for breadth. 
Despite being told in discussion meetings that this is not the intention, I am still 
concerned that in an attempt to cover everything it will become a tick box 
exercise for teachers. Another concern is that, again despite intentions, the 
learning matrix IS prescribing content, rather than being entirely conceptual in 
nature...eg Level 8, teaching of colonisation as a historical force - this is 
prescribed content. Colonisation will definitely be covered in the new ANZ 
histories curriculum, so this is not a case of 'learning left to chance', but of 
prescribed content in a senior subject. If all of the bullet points in the learning 
matrix are to be covered at each year level, they must be cut down. It is 
unmanageable and unrealistic to expect teachers to cover all of them in a year 
long programme. 

ANON-K9GG-
18KQ-Q 

Assessment - I am extremely concerned about 1.1 no longer having a research 
element. This is a key historical skill that student require throughout their 
secondary and tertiary education. I think this is very short-sighted. 

ANON-K9GG-
18KH-E 

Why are geography and history recognised as separate subjects but not 
chemistry and biology? and not earth and space science and physics? 

ANON-K9GG-
18KR-R 

13 points to cover across one year is far too many. These need to be further 
refined to a manageable amount. Also having to do a 
local/national/international context for the bullet points is unrealistic and 
problematic. 

ANON-K9GG-
18YX-C 

There is too much and this is expecting us as teachers to cover too much. Some 
of the bullet points have significant Māori concepts (which is great) however, I 
do not know what they even mean. All very well having PLD later on but some 
of us are having to put together course outlines already - pretty impossible task. 
 I generally like the thinking behind this matrix, but we need to cut it down - we 
are not doing ourselves any favours. 

ANON-K9GG-
18YR-6 

There are too many bullet points in the matrix that need to be covered. 
 The 5 big ideas are good. Some of the bullet points can become concepts that 
should be opted into units rather than 'have to be covered'. 
 The bottom of the matrix reads like 'local, regional, national, pasifica and 
international' need to be covered at each year level. This makes everything very 
tick box. 
  
1.1 looks very simplistic and it concerns me that it is a little vague and not 
teaching inquiry skills. 
 1.3 needs to have multi choice questions like English essays so that students 
can choose an appropriate question to fit their context. 

ANON-K9GG-
18Y4-8 

Assessments need further clarification but from the draft so far it seems there 
will be changes to the internal 1.1 standard. The 1.1 research assessment works 
really well with the amount of choice students get and finding the sources 
themselves. Narrowing this down would limit the choice they get and the skills 
they acquire from this assessment. 

ANON-K9GG-
18US-3 

The learning matrix overall design seems clear e.g. the nature of History big 
ideas and the knowledge big ideas. It’s really clear that a lot of work and thought 
has gone into this matrix and overall it mostly looks like with some tweeks it 
would be workable. 
 I'm a little concerned that some teachers will struggle fitting all of the essential 
learning into a single programme, particularly smaller schools who often 
combine History/Geography for example. Is it possible to prioritise any of the 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18E8-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18E8-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KQ-Q
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KQ-Q
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KH-E
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KH-E
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KR-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18KR-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18YX-C
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18YX-C
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18YR-6
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18YR-6
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18Y4-8
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18Y4-8
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18US-3
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18US-3


 

20 April 2021 11 
 

essential learning so teachers are guided by what is MOST important? E.g. it 
looks as though mana because it has its own bullet point is a more important 
concept to prioritise or focus on compared to whakapapa, tūrangawaewae and 
whanaungatanga which are grouped together. Is this intentional? If so, is there a 
way to show overall which other points should be prioritised in a programme? 

  
Another point to consider with regards the learning matrix is the use of the 
word "explore" as a learning intention is problematic with regards to best 
practice as it is not a measurable action verb which consequently makes it 
difficult to assess. Student teachers are encouraged to have learning intentions 
that are about the learning/knowledge/skills and to avoid using "understand" 
and "explore" specifically for this reason. 
  
With regards to the bottom section it implies that across all year levels a student 
will study local, regional, Aotearoa NZ, Pacific and International contexts. If 
that’s not the intention then you could just change "will" to "can" or if it's 
compulsory to study all the contexts mentioned have one sentence that states 
"students will use historical evidence to examine local, regional, Aotearoa New 
Zealand, Pacific and International contexts.." Or, if students are required to 
cover all of these contexts within three years then include wording that clearly 
states that "at each year level students will examine historical sources and study 
a range of possible contexts that by the end of level 3 will have included (or 
could include) local, regional... contexts." 
  
With regards the assessment matrix (which is problematic in that we can't see 
the progression across all year levels yet) it feels that there is insufficient 
information about the possible assessments to adequately comment. I am highly 
concerned that research is not assessed at level one and that this is not made 
clear in either the assessment matrix or learning matrix but rather only the 
NZHTA zoom hui. Are there any guarantees that research will be assessed at 
level 2? I think teachers would feel far more reassured if the SEG gave a 
statement that revealed such. Teachers are rightly upset that research is not 
being assessed. This, I feel mostly relates to two main points. The first is that the 
idea of not assessing research makes it feel like it is not a priority and research 
will therefore be diminished as an essential skill in the eyes of students. We 
realise that assessment shouldn't drive the curriculum but surely History as a 
research-led discipline should at least attempt to reflect that research is 
important. However, I doubt the students or teachers would be upset if it was 
only the planning and evaluation that would disappear from level 1 as a 
foundational course. Whilst planning and evaluating are very important my 
second point is that teachers and students value the gathering and weighing up 
the comparative usefulness/strengths/limitations and reliability of the sources 
as being highly important and do not want to lose it. Students frequently 
comment that this aspect of learning History has been the most useful and 
transferable skill acquired so to ease teachers (and students) concerns and 
continue to deepen the learning and reinforce the importance of skill why not 
just include it? Within the Achievement Standard explanation you could just at 
the words “they have gathered” to the end of the statement “By studying and 
interpreting historical sources in context, students will develop an 
understanding of the strengths and limitations of different historical sources 
they have gathered.” 
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Overall though, I find it really hard to comment meaningfully on the assessment 
matrix with so little information. It will be easier to comment on assessment 
once we have seen the proposed achievement standards in full. 

ANON-K9GG-
18NR-U 

Our concerns about the Matrix are primarily focused on overall coherence and 
how Levels 2 and 3 can provide clear measures of progression. We are also 
broadly happy with the scope - providing prescription is avoided - but have 
specific concerns with why Level 3 chooses as a sole "force" colonization, a 
process, instead of colonialism, the ideology which offers more scope for 
exploration of past, present and future in combination with additional forces in 
local, national and global contexts. 

ANON-K9GG-
18FX-S 

There needs to be a check of the sources eg Tim Finn and Herbs sang Parihaka 
not Neil Finn 

  
I cannot find the History Teaching and Learning Guide 

ANON-K9GG-
1857-7 

More examples would be good and more global context. 

ANON-K9GG-
185T-4 

Standards are unbalanced. These standards do not reflect the nature of the 
discipline and will not lead to a broad, balanced study of the subject. 

ANON-K9GG-
1NMC-1 

I understand the course outlines are just a guide and not MoE endorsed but it 
would be good to see a more usable outline, especially to help encourage people 
to make big change and not just stick with the same old / forced into a new 
system. The outlines are really large, especially outline 2 and it is not realistic to 
what would actually be covered in a course for NCEA 1. I worry about new 
teachers trying to run with such outlines. 

ANON-K9GG-
1NM4-J 

For the Level 1 History History matrix there are too many aspects (13 in total) - 
while all are important some could be combined for example the first two could 
be joined to form: 'recognise and understand that histories are constructed from 
sources and may differ in their construction and that there are the strengths and 
limitations to different historical sources' 
 The 1.1 (Internal) Examine historical sources in context should also include a 
research element where ākonga find sources and are hence able to understand 
the differences between opinion based and factual based sources. This is 
because under the banner 'What is History about' in the 'learning' tab it states 
that "It nurtures the skills of inquiry and interpretation, and encourages ākonga 
to think critically. As a research-led discipline, History supports ākonga to grow 
an informed understanding of the origins of our diverse society in Aotearoa." 
NOTE: The usage of 'inquiry' and 'research-led discipline' suggests the usage of 
finding sources through research. Also in the 'Learning' tab later it states that 
"History prepares ākonga for the future because it equips them with knowledge 
and skills that are valuable and useful throughout life." - This is an excellent 
summary of what we strive for in History which is it enable our ākonga to be 
informed citizens who have the ability to understand that information, which is 
readily available in our digital age, can be found distorted through opinion based 
information. 
 The ability to find information through sources is a lifelong skill, it is not just the 
ability to be able to determine if pieces of evidence are reliable and to find out 
perspectives on an issue / event / place, it is also important for ākonga to be to 
differentiate between different types of sources (i.e a website or a book). 
  
The reduction of formal essay writing is of concern - only if it is not in the new 
Level 2 assessments. This is because a student could go through a total of 12 
years (year 1 - year 12) and leave education without having to write an essay 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18NR-U
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18NR-U
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18FX-S
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-18FX-S
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1857-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1857-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-185T-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-185T-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NMC-1
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NMC-1
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NM4-J
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NM4-J


 

20 April 2021 13 
 

that would be formally assessed. The objective of the new Level 1 is to create a 
'Foundation Year', which means that essay writing does not fit the new 
programme. However, Level 2 should include an aspect of progression which 
would build on the extended paragraphs written in for instance the new 1.2 and 
or 1.4 - Perhaps the new 2.2 or 2.4 would-be conducted through an essay that 
has quantifiable stipulations, i.e write an essay about 'Exploring the significance 
of a historical context', provide an analysis of three different criteria that people 
use to judge the significance of historical events. 

ANON-K9GG-
18SJ-R 

There are too many things to cover in the matrix. It needs to be reduced to give 
more flexibility. Looks like colonisation is compulsory/prescribed at Level 3. Do 
we take from that this is New Zealand that is to be covered in depth? 

 In discussions it seems clear that the research standard (1.1) where students 
look at a variety of sources will not be the same. Students enjoy the finding of 
the information. This is why a number of them do History. If you take this out 
we will lose students to other subject areas. It needs to include the inquiry 
aspect. As teachers for this standard if it stays as proposed are we expected to 
find the sources and the number required? This needs to be clarified. 
 For 1.2 exploring Maori concepts would make it too similar to Geography. 
 For the externals - are there going to be multiple chances to complete them if 
MCAT style is used? If went this way as a school we may struggle to have 
enough devices for students to work from. 
 Like 1.4 Significance if going to stay as an exam with stimulus to prompt 
students like in the old school certificate papers. Paragraph length answers 
seems logical here. 
 Course outlines are very north island driven. What about some that have a Kai 
Tahu flavor. Need to seek the write people here to help, not just north island 
Maori, as needs to be relevant to our learners. 
 Too much in course outline 2. 
 There seems a clear Ministry focus in aspects of this proposal where the SEG 
wasn't given any leeway. All twists and turns should be looked at, with no 
barriers. 

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
183X-6 

It is quite difficult to respond in any detail because the information provided is 
so appallingly inadequate. I did not believe that a consultation process could be 
worse than that associated with the development of NCEA but clearly there is 
no institutional knowledge to guide the current team. 
 The time available for this has been far too short, less than a month, taking no 
account of teachers’ commitment to their classes. At my school we have had 
very little time to discuss 

 The supporting information through two online huis conducted by NZHTA has 
been too little and far too late. The first one which I attended was so inept there 
is no effective record of the discussion. 
 There were disagreements between panel members e.g. over how much extra 
work will be involved for teachers, which concerns me in two ways – the 
pressure on teachers and the fact that even the panel is not in a consensus. 
 The absence of definitions is unacceptable. A number of Maori terms are 
scattered through the learning matrix without any explanation. A quick search of 
those terms throws up a variety of interpretations. These should have been 
provided. 
 Worse still the Samoan word Va has been included. Apparently, there was a 
definition in the Glossary but it was removed, according to the man from the 
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Ministry, because it was too difficult to define in less than 40 words. A video will 
fix that apparently. What are students supposed to do with a term that adults 
cannot define? It is completely counter to making the courses simpler and 
reducing workload. 
 There is a massive amount of material in the matrix and we were told that 
students would have to cover all of it which further proves that the panel is not 
interested in reducing workload for anyone. I will be interested in the Minister’s 
reply to my letter about his clear failure to deliver on his promises. 
 More specifically, there is no reference to one of the key ideas of History, the 
role of the historian. Unless historians endeavour to be objective, to look 
critically at the past, there can be no advance in understanding. Students should 
understand the responsibility of historians, without whom societies cannot 
evolve. We should be giving our students a mission. 
 Some of the big ideas are corrupted by making them too specific to NZ. The 
language must be such that it is easy to apply to other cultures where such 
concepts may be irrelevant. Histories are a part of cultures but the act of being 
an historian is not a cultural activity in itself because we may have to challenge 
the cultural histories. A good example would be the arguments in Japan over 
Japan’s role 1931-1945. Don’t use language which suggests that there is a right 
answer before you begin. 
 The attempt to contextualise the curriculum by the backdoor is unacceptable. A 
good example is colonisation as a force in Level 8. It is clear what is intended but 
this will backfire . After years of NZ history this will frustrate our students. New 
Zealanders are good citizens of the world because they recognize they come 
from a small rather insular community. By the age of 16 or 17 they are looking 
outwards. Many of our best will leave at least for a time. We need them to stay 
in History through Year 13 but to keep them we must offer them new horizons. 
Otherwise, the aim of these changes will be undone anyway as fewer students 
will take the subject. 
 Flowing from this is an obvious lack of trust in our teachers. The attempt to 
mandate so much is insulting. In my school we have continued to teach NZ 
history all the way from Year 9 to Year 13. We did not have to be forced. Keep 
the content general and let us do our jobs. We must have the ability to engage 
with our students before any of the aims evident can be achieved. 
  
I am disturbed by the comments about the assessment of the standards. There 
is too little detail to say that the Level 1 set is acceptable. There is no reference 
to Research which is a key issue at least for Level 1 and probably Level 2. 
Students need to develop an approach to research and this does bear fruit by 
Year 13. Not to assess it takes away a key benefit in students taking History in 
the senior school. What other subjects take this seriously? 

  
There is no clarity around 1.3. It looks innocuous, a typical externally-assessed 
essay. However, we were told that the search is on to assess in other formats. 
Once again, we are taking away a fundamental skill that actually makes History 
useful to many students. The age of the internet has made the written word 
even more important, yet the Ministry is claiming we have to find ways to assess 
without the essay because of literacy levels of many students. As usual we 
change the rules to cover up the weaknesses in our education system so we can 
say that students are “achieving”. It is such a dis- service to our children and it is 
a national disgrace that after 30 years of being told that we are fixing literacy in 
this country we are now undermining an important assessment of a 
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fundamental historical skill to accommodate our failures. This is clearly where a 
focus of the History curriculum should be. Our students should be able to write 
an essay. 
  
I am disturbed by the comments about the assessment of the standards. There 
is too little detail to say that the Level 1 set is acceptable. There is no reference 
to Research which is a key issue at least for Level 1 and probably Level 2. 
Students need to develop an approach to research and this does bear fruit by 
Year 13. Not to assess it takes away a key benefit in students taking History in 
the senior school. What other subjects take this seriously? 

  
There is no clarity around 1.3. It looks innocuous, a typical externally-assessed 
essay. However, we were told that the search is on to assess in other formats. 
Once again, we are taking away a fundamental skill that actually makes History 
useful to many students. The age of the internet has made the written word 
even more important, yet the Ministry is claiming we have to find ways to assess 
without the essay because of literacy levels of many students. As usual we 
change the rules to cover up the weaknesses in our education system so we can 
say that students are “achieving”. It is such a dis- service to our children and it is 
a national disgrace that after 30 years of being told that we are fixing literacy in 
this country we are now undermining an important assessment of a 
fundamental historical skill to accommodate our failures. This is clearly where a 
focus of the History curriculum should be. Our students should be able to write 
an essay. 
  
To sum up, I do not find the content clear – it is inadequately explained, in fact 
where are the explanations? This set of documents is poorly presented and so 
obviously rushed I believe it will take a lot of work to make this fit for purpose. I 
also think that it has all the hallmarks of a small clique out of touch with many of 
the people who will have to work with this. I have little confidence in the panel 
if this consultation is the best they can do. However, it may be that they have 
been forced into this situation by the MOE. 

ANON-K9GG-
1NS7-U 

Generally everything is on the right track, however, the devil is in the detail and 
we are yet to get a sense of the real detail yet. 

ANON-K9GG-
1NSB-6 

The shift of the standard to Examine historical sources from its current situation 
as an external standard to internal is a great improvement. I cannot see the 
benefits of restricting it to one of three themes since those themes are so broad 
that they include most things. These particular themes also provide little 
guidance since they do not have a clearly historical orientation and are generic 
to almost all learning about society. 
  
If the 1.3 standard is intended to focus on New Zealand history, and in 
particular Maori history, then it may work but again these concepts are very 
broad and do not have a clearly historical orientation. This means teachers are 
left trying to guess what is intended, and what content would be suitable. It is 
not clear whether or not this is intended to be a focus on New Zealand History 
because there are 'historical' concepts which appear to be an add-on at the end 
of cause and consequence, past and present. I am not sure how 'present' fits 
into history unless the view is that students should learn about the past to 
understand the present - in which case will they be asked for a historical ideas 
relevance to the present? - a big ask for students in Year 11. 
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1.4 Explore the significance of a historical context is a suitable standard but 
while the suggestion that ' students will study a variety of historical contexts 
throughout the year' is laudable how will this be enacted since the last 10 years 
has shown that teachers will focus in depth rather than in breadth because 
examinations reward depth over breadth - particularly breadth across different 
contexts (topics). 

ANON-K9GG-
1NSD-8 

Fairly good overall - just needs clarification. 
  
History Level 1 Standards 
 1.1 Agree that no need for students to find resources at Level 1 – probably 
better that is left to Level 2; At Level 1 teacher can provide a pack of mix of 
sources that can then set an example of what students need to do at Level 2 
and 3. (and that covers current AS1.3 if set of sources is sound) 
 1.2 Agree that is should be an internal (as it is at Level 2 and 3 at the moment); 
better when can provide sources than generic external alternatives 

 1.3 Could not find definition of 'va' on website; assume this will be clarified 

  
Comments on Matrix: 
 1. Terms need to be defined otherwise how can we give feedback on them? 
Example ‘va’ does not appear to be defined 

 2. “shared identities”- example needed 

 Big issue with NCEA currently is the terms/language used is open to different 
interpretations - clarity is needed. 
  
Knowledge Big Ideas 

 #1 Power relationships often drive history 

 Sounds a bit ‘Marxist’ – i.e. looking for class conflict as a driving force in History 

 Are we suggesting all history is result of ‘power struggles’? i.e. that all change is 
based on negative forces? 

 #3 Identity is interwoven with history and is shaped by whakapapa, 
whanaungatanga, and tūrangawaewae 

 => Heavy emphasis on ‘identity’ - not traditional history where we unpack the 
causes and consequences of significant events and issues [or continuity and 
change, etc.] (although thread is amongst curriculum but not specifically stated 
in new 'significant learnings') 
 It feels almost as if History being surplanted by Sociology? 

  
Learning Matrix at Level 6 (NCEA Level 1): 
 - Number of things to cover – e.g. 13 (significant learnings) feels too many 

 - Could reduce with some that are related / linked, by grouping them under one 
‘bigger’ significant learning; Example: #1 “recognise that histories are 
constructed from sources and may differ in their construction” - Could have a 
sub point: #4 ”explore the role of pūrākau and pakiwaitara in constructing 
histories 
  
From bottom section (“Across the curriculum …) 
 “examine local, regional, Aotearoa New Zealand, Pacific, and global contexts” 
 Are we expected to cover ALL of these within a year? OR over Year 11 – 13 
these are covered? This needs to be clarified 
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ANON-K9GG-
1NSU-S 

Why did we hve less than a month to give feedback!! 
 Learning matrix - far too much expected at level one and probably levels two 
and three too. Too many bullet points. Level one - first half of bullet points look 
ok. However, don't understand why there are no less than eight different 
mautauranga maori terms at level one alone - eight!! And not even a glossary to 
give a steer. Not happy gotta be said. This needs to be halved. Is this huge swing 
to maori knowledge/concepts reflected as much in other subjects? Ie do science 
subjects have eight Maori concepts they each have to deliver in their level one 
programmes? I doubt it! 
  
Assessment guideline - devils in the detail - not enough clarity about what is 
expected to really be able to judge. Worried about what 1.3 will actually expect. 
And where is reference to the historical essay? 

  
The course outlines worry me. Unrealistic timeframes and quite narrow 
contextually, jumping around. Minimal sense of any historical narrative - 
sacrificed at the altar of a comparitive, thematic framework. I would like to see 
alternative approaches offered. 

ANON-K9GG-
1NSP-M 

1) Externals mid year? No! Scheduled at the end of the year we can plan to that. 
At other times, schools will not be able to align themselves to the same blocks 
as our years vary. 
 2) Historic research... really important. Possibly okay to do research in class and 
have exyetnal component. 
 3) Far too much NZ focus... History is global... by trying to include more Maori 
aspects we are excluding other crucial global historic elements. 
 4) NZ's short history includes a multitude of other cultures who need to be part 
of our programmes; not just Maori. The Chinese, for example, have a huge 
historic input into NZ. 

 
 
 
 
57 answers to "Mana orite impressions - History - Does the Learning Matrix show mātauranga 
Māori is appropriately woven throughout?" 
  

Option Total Percent 

On the right track 35 3.06% 

Needs amendments 22 1.93% 

Not Answered 1085 95.01% 

 
55 answers to "Mana orite impressions - History - Does the Teaching, Learning, and Assessment 
Guide explain how the subject supports ākonga Māori to succeed as Māori?" 
 
 

Option Total Percent 

On the right track 27 2.36% 

Needs amendments 28 2.45% 
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https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NSU-S
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NSP-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.2472128044&user_id=ANON-K9GG-1NSP-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2F7a2a3a2a2c%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2F57b7c2e642%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%2FNeeds+amendments
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2Fe3e6240858%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122316-44020%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2Ff7ed5e58bd%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2F26751b8249%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%2FNeeds+amendments
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Option Total Percent 

Not Answered 1087 95.18% 

 
55 answers to "Mana orite impressions - History - Do the Course Outlines demonstrate how 
teaching and learning could be grounded in mātauranga Māori?" 
 

Option Total Percent 

On the right track 28 2.45% 

Needs amendments 27 2.36% 

Not Answered 1087 95.18% 

 
36 answers to "Mana Orite Comments and recommendations - History" 
  

Response ID Answer 
ANON-K9GG-
122P-Q 

It was difficult to see whether we needed to focus on Māori contexts and how the 
causes / consequences fit into that. 

ANON-K9GG-
12RM-M 

- They standard titles don't use mātauranga Māori ... but other subjects seem to 
(Geo, English). The description does though. 
 - How would you address the concept(s) in an external? The understanding of 
these concepts are quite high level at year 11. 
 - Will some of the concepts be easier to address in the external? How will they 
approach this? Will their be support for teachers in learning these? 
 - Course outlines are good - but they don't really go into the teaching of the 
concepts with specifics - quite vague. 

ANON-K9GG-
12H3-G 

Glossary could use greater development and clarity - terms aren't developed 
enough to provide a comprehensive understanding and how they can be applied to 
historical contexts. This could possibly run the risk of being an afterthought rather 
than woven into the units of study. 
  
A great overarching presentation about the key areas, but Mātauranga Māori having 
a separate section, rather than being weaved throughout, seems to defeat the 
purpose of having Māori concepts integrated into the History Learning Areas. 
  
In outline 2, Mātauranga Māori content seems tacked on at the end of an already 
developed unit. Concepts need to be woven throughout the units in more detail to 
highlight how this can be effectively done. 
  
Clarity needed over the external assessments particularly as they explicitly address 
Māori concepts. 

ANON-K9GG-
12AY-F 

Needs to be clearly supported with PD to make sure teachers (and students) are 
comfortable with understanding the Maori 'world view' especially when tackling 
challenging and loaded topics. 

ANON-K9GG-
12K5-N 

There is a lack of general knowledge of this - there needs to be more support in 
developing resources - current resources/knowledge are not in depth enough for 
Level 2 and 3. 
 In areas where land is contested, this adds an additional level of complexity in 
developing courses. 

ANON-K9GG-
12YV-4 

Too much focus on maatauranga Maaori. Under the current matrix, it seems that it 
will be impossible to holistically teach the history of the 20th century. 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2F50845cc16d%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122436-25876%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2F2329752c1f%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%2FOn+the+right+track
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2Fe9e3e84368%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%2FNeeds+amendments
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/manage_respondents?came_from=https%3A%2F%2Fconsultation.education.govt.nz%2Fncea%2Fpublic-engagement-survey-phase-1-english%2Fconsultation%2Fquestion_report%3FquestionId%3Dquestion.2021-03-17.3796585406&came_from_title=Responses+by+Question&filters%2Fquestions%2Ff874c5bd75%2Fsubpage.2021-03-16.9671962672%2Fquestion.2021-03-17.3796585406%2Fquestion.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%3Alist=question.2021-03-17.3796585406-2021-03-17T09-10-41.122449-70974%2F__not_answered__
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-122P-Q
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-122P-Q
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12RM-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12RM-M
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12H3-G
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12H3-G
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12AY-F
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12AY-F
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12K5-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12K5-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12YV-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12YV-4
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Not everything needs to be individual case studies linked back to NZ. 

ANON-K9GG-
12YJ-R 

Sorry far too much focus on these concepts - they have their place of course but 
this is overdone. Do less well - train teachers to do this properly. An overwhelming 
preponderance and linkage to Maori concepts will not work if it has been done to 
death or poorly in years 1-10. 

ANON-K9GG-
12KG-7 

Tokenism needs to be a key concern, as throwing in NZ parallels with little context 
could be disingenuous. Proposed courses jump around a lot, could be beneficial to 
have a key NZ topic in its entirety and then use this to draw comparisons to in a 
second international topic? This would allow for Akonga to follow the story. 
 Learning Matrix: Incredibly detailed, is this manageable in a year? 

ANON-K9GG-
18X4-7 

Course Outlines - some more than others. Again, need to access expertise in this 
field - crucial to the implementation of these concepts. Don't want to engage in 
tokenism. 

ANON-K9GG-
187S-5 

This is crucial. I support (some) of what is here but it needs a lot more attention, 
development - and commitment to support - to ensure that the schools and 
teachers who have somehow or other managed to engage with New Zealand's 
history don't render this, too, as shallow tokenism. 

ANON-K9GG-
18SR-Z 

See above 

ANON-K9GG-
18VE-P 

Yes, though a lot of the concepts and the suggested content seems to duplicate 
what we are being asked to do in the Aotearoa NZ History content for Social 
Studies; duplication of content from one year to the next could well serve to put 
students off History. 
 Students need to learn NZ History but at the same time, they enjoy leanring new 
material and content about global events in History- this is the reason many 
students choose to do History. 

ANON-K9GG-
18JP-N 

The choice to incorporate Maori words and values into something does not make it 
something that automatically supports Maori to succeed as Maori. Especially when 
you don't directly include a glossary. The course outline do not demonstrate how 
teaching and learning can be grounded in matauranga Maori. What they do is 
emphasis Maori history and ways of viewing things over what the discipline views 
as correct, and over other histories that our present in our society. They also 
assume that we are a bi-cultural rather than multi-cultural society. We should also 
include Chinese migration histories, and Scottish, and their reasons for coming here, 
and the discriminations the Chinese faced when they came here. Also the use of a 
Pacifica value just makes this even worse. It appears that other areas of the Pacific 
are included but also none of this is reflective of your populations. 

ANON-K9GG-
18JT-S 

Too much. This has gone from tokenism to force-feeding. I surveyed each of my 
history classes by showing each of them the new focus towards only Maori/NZ 
history. Out of my year 11 class, 25 out of 28 will not take History if this is the case, 
for my year 12, 28 out of 29 will not take the subject, and of my year 13 none said 
they would take it. All would instead move to Geography, Classical Studies or other 
Social Sciences where they can grasp a wider world view. They are, "sick of being 
told they are evil if they are not of Maori descent", "over being separated and 
blamed for all of NZ's problems", and are "ready to unite rather than continuing to 
divide all of NZ society across racial lines". I spoke to some Classical Studies classes, 
and indeed their main impetus behind taking Classics is to avoid NZ History being 
forced on them all year. 

ANON-K9GG-
1827-4 

ARE THE TERMS USED APPROPRIATELY? 
 These terms need to be explained to all history teachers so a common 
understanding is reached. However, regional variations need to be taken into 
account with regards their use...are these terms interchangeable between iwi and 
are they understood to mean the same thing across iwi? Is it appropriate for terms 
and concepts such as mana and rangatiratanga to be applied to international 
contexts eg Nazi Germany, Rwandan Genocide, the Holocaust, Cuban Missile 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12YJ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12YJ-R
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12KG-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-12KG-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18X4-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18X4-7
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-187S-5
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-187S-5
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18SR-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18SR-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18VE-P
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18VE-P
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18JP-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18JP-N
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18JT-S
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18JT-S
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-1827-4
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-1827-4
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Crisis? Are iwi happy for this to happen? We are concerned about the appropriation 
of Māori terms and having these applied randomly to international contexts – can 
we get this right with respect national contexts before we start applying them to 
international ones? 
  
ARE THE CONCEPTS GROUNDED IN TE AO MĀORI? 
 Only iwi can answer this. Have all iwi been consulted about this? Are all iwi happy 
that history teachers (of which the majority are Pākehā) will be using these concepts 
in their teaching? If teacher are unsure of these concepts where can 
help/advice/guidance be sought that is appropriate to their region? We will need 
clear direction from the iwi in our region to ensure that we are approaching the 
teaching of these accurately and simply not appropriating them to tick a box. 
  
CAN YOU SEE THE MĀORI CONTEXTS AND APPROACHES TO TEACHING AND 
LEARNING EXPLAINED? 
 No. We can see the inclusion of past prescribed topics (pre2011) in the hastily put 
together Course Outlies, but these are not explained. Experienced history teachers 
will recognise all the contexts offered here however, the attempt to use these to 
illustrate units based on conceptual learning/understanding is inappropriate. We 
would prefer to see Māori contexts and approached to teaching and learning 
explained clearly and in more detail as opposed to simply seeing a Māori dropped 
into a poorly planned unit. 
  
DO THE COURSE OUTLINES SHOW HOW A COURSE COULD BE TAUGHT 
ACROSS THE YEAR IN THE SUBJECT? 
 To some extent. The course outlines however, are poor examples of a programme 
of teaching and learning. These don’t provide for any innovation or creativity 
instead they utilise age old contexts, bounce around contexts ostensibly to provide 
contrast, and relegate the study of important concepts and understanding to 
superficial brushovers. We also need to be mindful that the Māori students in our 
classes are not all necessarily from the iwi whose region they live in, and that we 
need to be mindful of this in the creation of our courses. 
  
ADDITIONAL COMMENTS 
 It is also worth noting that History teachers are overwhelmed with the extent of 
change being indicated. While we are not adverse to change we are concerned that 
the introduction of the ANZ Histories in 2022, followed by the NCEA Level 1 
changes in 2023 will result in burnout. There is next to no direction being given 
around this, no resourcing in schools and no PLD. We are concerned that these 
changes are being driven with no mandate from the wider history community and 
instead that the process has been captured by a small group that is reluctant to 
listen to other voices. Who is going to help teachers ensure that these are used 
appropriately? Who will be providing the PLD around this and the concepts? Will 
local/regional iwi be involved in this to ensure we each region is able to apply these 
terms appropriately in their courses? Again we ask, have all iwi been consulted and 
do we have the mandate from iwi to teach their history from a Pākehā frame of 
reference? We are aware, and have been assured, that we can teach what is in the 
public domain but is the history that iwi want their ākonga to know? How do we go 
about forming relationships with iwi who are overwhelmed and have no capacity to 
help or get involved? Can we do this when there is no capacity locally without 
offending local iwi? 

ANON-K9GG-
18PT-Y 

I do not know. These are issues that people with a superior knowledge and 
experience of these concepts than me need to be asked. 

ANON-K9GG-
1814-Z 

As above, Va dosent seem appropriate in this context. 
 The Assessment guides are not completed, which seems to demonstrate a longer 

https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18PT-Y
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-18PT-Y
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-1814-Z
https://consultation.education.govt.nz/ncea/public-engagement-survey-phase-1-english/consultation/response_view?fromQ=question.2021-03-17.3796585406&user_id=ANON-K9GG-1814-Z
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consultation period was needed. There is little information to support matauranga 
Maori in this document. 
 It is also unclear whether the AOs are going to be changed or if this is another level 
added to the curriculum. I would suggest the former to keep things more simple. 
 It is unclear why Colonialism is a stand alone concept at Level 3. It is more simple 
than some of the level 1 concepts. 

ANON-K9GG-
186V-7 

Teaching, learning and assessment guide does not specifically support ākonga 
Māori, but it is not an impediment 

ANON-K9GG-
189S-7 

New Māori concepts have been brought into history. Does this remove the 
opportunity to study international topics as it has to be related back to NZ? 

ANON-K9GG-
1895-9 

The matrix shows a clear link to Maori concepts and ideas. However, explanation of 
these concepts needs to be clear and concise (20 words or less) as many teachers 
may not be comfortable with their understanding of these concepts. With the use 
of Samoan concepts (Va), the question arises of why a Samoan concept was singled 
out over other Pasifika culture such as Fiji, Cook Islands, Tonga, Niue etc. Singling 
out a single Pacific culture can create a feeling of exclusion for Pasifika students 
and teachers alike. This needs to be thought about very carefully. 
  
While I thoroughly support the teaching of New Zealand history, I am wary that we 
will become too inward focussed. It needs to be made clearer how this can be used 
to cover global contexts as well as our own, so as to create a balance that 
incorporates Maori concepts in our teaching. 

ANON-K9GG-
1882-5 

I'm excited about this aspect! But resources and PLD will be important to 
meaningfully make this shift. 

ANON-K9GG-
18EJ-A 

The course outlines needs more work to be accessible for teachers and their 
students. There is no way you could teach any other those courses fully in within a 
year - far too much in them. Surface level learning will only take place. The Learning 
Matrix does not show mātauranga Māori really - lots of concepts listed but that is 
about it, the course outlines do not show it either. Unless it is specific NZ history - 
which again is a repetition of content students will have learnt under the Aotearoa 
Histories Curriculum. 

ANON-K9GG-
18E8-R 

More clarity is needed around the Ministry's understanding of Māori concepts such 
as whakapapa, kaitiakitanga. Significant PD will need to be undertaken so that 
teachers can effectively understand these concepts - a short video clip will not 
suffice. My biggest concern is that expecting non-Māori teachers to teach these 
concepts in a meaningful way is culturally unsafe, for both Pākehā teachers and our 
Māori students. Tikanga, wāhi tapu...these concepts cannot be taught by a non-
Māori teacher who doesn't have the cultural background to understand them fully. 
Tikanga is understood through living as Māori, through te ao Māori. Not as a 
classroom-packaged, defined concept. HOW can we teach how tikanga has evolved 
in response to and as a part of History...? Given my understanding of tikanga to me 
that doesn't make sense. Another concern is the discussions and PD I have had so 
far on this has indicated that these concepts can be applied to any international 
context. I do not think it is appropriate to, for example, examine whakapapa in a 
non-Māori context. That is not whakapapa - it becomes something else when 
applied elsewhere. Whakapapa is a uniquely Māori concept. To say otherwise is 
basically a re-colonisation of Māori way of thinking. I understand the intentions, to 
bring a Māori lens and cultural framework to our NZ curriculum, however my 
concerns are surrounding the implementation of these concepts if done incorrectly. 
It is a massive cultural shift that feels very rushed. A lot of Pākehā teachers I have 
spoken to want to do it right, and it is NOT a reluctance to teach Māori content. But 
to teach mātauranga Māori effectively, if you are not Māori, many feel way out of 
their depth and that is what is driving fear and apprehension, not a reluctance to 
teach Māori content. 
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ANON-K9GG-
18YX-C 

To an extent, yes. The local histories is going to be a difficult one for some of us to 
cover and resource. The course outline have things about the Waikato War, when 
there are likely more significant histories to discuss from a Ngāi Tahu viewpoint in 
the South Island. The Aotearoa Histories for years 1-10 covers an unbelievable 
amount of content, and this is following on from that huge amount of content. 
Realistically, teachers cannot manage this workload and these lofty goals seem 
unrealistic and unattainable. 

ANON-K9GG-
18US-3 

Insufficient info in the assessment matrix to see if it will allow for Māori to succeed 
as Māori. Learning Matrix however looks ok. 

ANON-K9GG-
18NR-U 

An outline is never going to deal with all that is required in such a fundamental shift. 
We support and intend to build on our current initiatives as we build our 
relationships with manawhenua. This will take real commitment from teachers and 
communities. We hope NZQA and the MOE show equal commitment to fund on-
going development and support - and not just by contracting some central provider. 
This needs significant resourcing for schools, communities and regions and an 
informed, locally accountable and immediately accessible advisory service or it risks 
being another exercise in tokenism. 

ANON-K9GG-
18FX-S 

I cannot find the History Teaching and Learning Guide 

ANON-K9GG-
1857-7 

Worried about too much of a swing to focus on Māori rather than general NZ and 
global history. Don't want to become too inwardly focussed. 

ANON-K9GG-
185T-4 

If History and mātauranga Māori are not compatible you need to outline the 
differences and divergences much more clearly. At present you've substituted some 
English terms and inserted some te reo words, and made some vague statements 
about the need for change without exploring in depth how mātauranga Māori 
differs from pakeha perspectives on time, evidence and testimony, for example. 

ANON-K9GG-
18SJ-R 

There also needs to be a very clear explanation of the Pacifica terms in the glossary. 
Not all schools have a high Pacifica numbers in schools, especially in 
Otago/Southland. I think it is good to include, just needs clear explanations and 
resourcing. 
 Need to ensure that there is consultation with South Island Maori (Kai Tahu) as 
some content is viewed differently to north island Maori. There was a Murihiku 
Maori History project. Could the people who ran that be of use? 
 I know the Waikato wars are important but what important battles occurred in the 
South? Eg Te Puoho's raid at Tuturau and Te Rauparaha at Akaroa or important 
sites like Omaui, Colyers Island, Wairau Bar. 
 Much resourcing will need to be done and negotiation with the correct agencies in 
the coming months - year. 

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
183X-6 

I think the use of Maori terms is inappropriate until I see what the panel intends 
them to mean. I certainly do not see how the Maori contexts work with the idea 
that we will still be using non-NZ contexts. The Maori perspective is important in 
the NZ context but other contexts require a response to the relevant and 
appropriate cultural backgrounds. This is dangerous overkill, bearing in mind that 
the Maori ideas promoted are rooted in traditions and religion. Using these to 
evaluate other contexts seems unwise to me. Even in the NZ context, how does an 
historian challenge a myth which is genuinely believed by Maori, as definitions of 
purakau and pakiwaitara suggest? 
 The course outlines do help BUT we were told they were not necessarily fit for 
purpose! How do I know I have any understanding of what I could be doing with 
remarks like that from the leader of the panel? 
 There is a lot to be done to make the Maori dimension make sense in the History 
classroom. I find this confusing because what I read in their document is questioned 
by the people who wrote it! 
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I am now deeply concerned that this panel is not capable of delivering a working 
curriculum that will maintain respect for the subject. It seems to be in a bubble. To 
make matters worse the leader of the panel now has the job of implementing it with 
the MOE. This is rather incestuous, metaphorically speaking. This task badly needs 
another perspective to test the ideas promoted in the documents and make them fit 
for purpose. 

ANON-K9GG-
1NSB-6 

I have found it difficult to find and print off the documents so they can be viewed 
while completing this survey but the possible course outline looked reasonable. 
 My main concerns are to avoid the problems of the past i.e. 
 1. narrowed focus on single events in history and this seems to be addressed here 
in the standards but may not be a reality. 
 2. the ability of students to pre-prepare essays which means that the exam 
responses can be a regurgitation of what a teacher has provided 
 A new concern that seems to be suggested in this proposal is that students may 
gain a good understanding of New Zealand history but have little sense of the 
histories of other parts of the world. 
 A further concern is that it is possible that too much of a focus on New Zealand 
history will dissuade teenagers from taking the subject. They may perceive the 
subject as boring particularly as they will have encountered New Zealand histories 
each year from Years 1-10. The 'exotic' tends to have a greater pull. 

ANON-K9GG-
1NSD-8 

I have limited experience to comment on clarity of the translations (as per glossary 
provided - this is a MUST, with examples please!) 
 It needs to be made clearer that this framework can and should be applied to non 
New Zealand contexts 
 Some good examples in Course Outline #1 

ANON-K9GG-
1NSU-S 

See above 

ANON-K9GG-
1NSP-M 

1) Weave in Maori concepts and language does not mean take out all of the threads 
not-Maori. 
 2) Maori terms need their English translations in brackets. Include Maori but dont 
exclude English. Inclusivity seems to be promoting exclusion:( 
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