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SUBJECT EXPERT GROUP RESPONSE TO FEEDBACK ON PHASE 2 MATERIALS  

The Music Subject Expert Group (SEG) would like to thank all stakeholders, including NCEA 

Panels and online survey respondents, who took the time to review the subject’s draft subject 

content for the Review of Achievement Standards (RAS) project. We received 33 responses 

to the online survey. 

Your feedback indicated that more support is needed for teachers, both in understanding the 

new standards, as well as how to administer the new assessments. There were requests for 

clarification of specific terms within the materials. There were a number of very specific and 

helpful comments that will be considered in further iteration of the materials. 

 

Four main themes were identified in the feedback. 

Theme One: More guidance, clarity and examples needed for all Music materials 

Respondents requested more activities and examples to help teachers provide learning for 

students that will help them undertake the Music standards. There was also a request for 

clarity on the difference between what Achievement Standards 1.1 and 1.3 are intending to 

assess.  

Response  

The SEG acknowledges the area of overlap between Achievement Standards 1.1 and 1.3. 

These standards assess different capabilities. While they both stem from similar parts of the 

Learning Matrix, the way students will demonstrate understanding of concepts will be very 

different, such as through performing, writing, or copying. Achievement Standard 1.1 is about 

the musical application of a concept and focused on the capabilities of the music practice and 

listening. Achievement Standard 1.3 is about demonstrating understanding of musical 

concepts and is focused on research of, and understanding, music and its contexts.  

Teachers are encouraged to focus on the needs of their students when considering how they 

structure their assessments. For example, when assessing performance, a student in a gospel 

choir will have very different needs than a classical pianist and is different again from a 

contemporary guitarist. Achievement Standard 1.1 is intended to allow enough flexibility for 

teachers to cater to the needs of diverse students across different schools and within 

departments. 

NZQA will develop External Assessment Specifications in the lead up to the standards being 

listed for use by the pilot schools. Samples of assessment items for externals will be provided 

to pilot schools prior to the running of the external assessment. After the assessment is 

completed by pilot schools during the pilot year, the samples and the assessment itself will be 

published on the NCEA.education website as exemplars. 



All content for this subject will be reviewed to see where more details can be provided about 

external assessment formats, such as a structured report. 

The SEG recognises that the draft Music Standards could be assessed in a wide variety of 

settings and encourages teachers to consider how they might use aspects of the published 

assessment activities to develop an assessment for use in their school. We will also clarify the 

message that Assessment Activities and Course Outlines are examples that can be adapted 

to the learners’ needs specific to each school.  

Theme Two: Concern about teachers’ lack of understanding of mātauranga Māori, and 

how to teach it authentically. 

Many respondents said that professional development is required on how teaching and 

learning can be grounded in mātauranga Māori, and how this can be taught in an authentic 

way. 

Response  

The new assessment materials have been designed to ensure that NCEA Change 2 (Mana 

ōrite mō te mātauranga Māori – parity of status for mātauranga Māori within NCEA) is 

meaningfully embedded and visible to all teachers and learners from the ground up in 

product development.  

These materials incorporate changes made to Music Significant Learning within the Big 
Ideas, which are framed by the Arts whakataukī in the New Zealand Curriculum. In our 
review processes and consultation with the public, the sector, and with expert advice, we 
foster open discussion about areas this needs to be done with greater rigour, or needs to be 
embedded in a deeper, conceptual way. 
 

The SEG acknowledges that each school and kura holds the responsibility for upskilling its 

teachers in incorporating mātauranga Māori appropriately throughout their programmes, and 

teachers will also be upskilling individually. Many schools, kura and Kāhui Ako will have 

already incorporated this into their goals and planning. We would like to reiterate that this 

upskilling will not be done alone or without support. 

 

The Ministry is providing additional support through: 

• Resourcing Networks of Expertise to build teacher capability in integrating 

mātauranga Māori, noting that cultural capability is a PLD priority for English-medium 

settings, and that mātauranga Māori and te reo Māori are PLD priorities for Māori-

medium settings. 

• A digital planning tool and development of Regional Support Networks will be made 

available to support schools and kura that self-identify as requiring additional support. 

Theme Three: Concern about the use of the word ‘concepts’ instead of elements 

Several responses said that the term ‘elements’ was established within schools and 

requested clarity on why the term ‘concepts’ was being used. 

Response  

Using the word ‘concept’ can enable broader opportunities for learning and engaging with 
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music - music can be conceptualised in a number of ways, and elements of music are a 

subset of this conceptualisation. Mātauranga Māori and Pacific peoples’ knowledge bases 

can be woven through learning and assessing music through use of the term ‘concepts’. 

The SEG recognises the need to clarify the use of the term ‘concepts’ in the Music materials. 

Further detail about the use and application of ‘concepts’ will be written into the Music 

Teaching and Learning Guide as well as online content that unpacks Achievement 

Standards 1.1 and 1.3. 

Theme Four: Concern about having a single performance standard  

Several respondents expressed concern about the new Music standards having one 

performance standard. The reasons for this concern included the credit weighting proposed 

for assessment of a single performance, and the lack of opportunity to assess a learner’s 

improvement from one music performance to another. 

Response  

Music for Level 1 students is intended to be a broad foundational course covering a range of 

capabilities. All Achievement Standards are designed to assess an aspect, or snapshot, of a 

learners’ knowledge and capabilities in a subject. Assessing a specific capability does not 

preclude students learning a wider range of skills and knowledge as part of their course. 

Assessing one music performance in Achievement Standard 1.2 does not preclude students 

learning a wide range of performance techniques, and performing multiple times, throughout 

the year as part of a music course. 

Monitoring students’ progress and improvement should be part of general teaching and 

learning, and is not an aspect that can be assessed in standards-based assessment.  

While reflection on performance is an important part of the New Zealand Curriculum, the 

Music SEG has chosen not to include this aspect of learning within the draft performance 

standard in the interests of simplifying this standard and its assessment with a focus on the 

performance rather than other aspects. 

We will provide further detail and guidance about the assessment of music performance in 

the Standard’s Conditions of Assessment, and teacher guidance where applicable. 


