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15 - Music NCEA Level 1 Phase 1 Survey – Raw Feedback  

49 answers to "Impressions - Music - What is your overall impression of the Learning Matrix?" 
  

Option Total Percent 

On the right track 25 2.19% 

Needs amendments 24 2.10% 

Not Answered 1093 95.71% 

 
47 answers to "Impressions - Music - What is your overall impression of the Teaching, Learning, 
and Assessment Guide?" 
 

↑ Option Total Percent 

On the right track 14 1.23% 

Needs amendments 33 2.89% 

Not Answered 1095 95.88% 

 
48 answers to "Impressions - Music - What is your overall impression of the example Course 
Outlines?" 
 

↑ Option Total Percent 

On the right track 20 1.75% 

Needs amendments 28 2.45% 

Not Answered 1094 95.80% 

 
49 answers to "Comments - Music" 
 

Response ID Answer 

ANON-K9GG-
12Q5-U 

Performance will now be assessed externally what does this look like in 
regards to solo and group performances? Are performance pieces already 
pre-determined? 

ANON-K9GG-
12QK-H 

The Learning matrix is too limited to a Māori and Pasifika viewpoint. There 
are a number of positive aspects to the concepts explored, but the powerful 
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history and beauty of music from the West and around the world needs 
greater prominence than currently given - to sit alongside Māori and Pasifika, 
rather than under it. When I look at the Drama matrix, it is much more 
inclusive and representative of the art. 

ANON-K9GG-
12SD-C 

They make sense so far, however without seeing what the final assessment 
schedules and assessment methods are it is difficult to pass judgement on 
the work currently done. 

ANON-K9GG-
12GU-H 

Worried that we are unable to allow students agency to follow their own path. 

ANON-K9GG-
12J2-H 

Slightly concerning about the number of performance credits. 
I do like the inclusion of the Maori element, such a wide variety of ideas to 
choose from. 
Not every student is a composer. Some students may shy away from Music if 
this was included. 

ANON-K9GG-
12B3-A 

So the new material is either on track or needs minor adjustments. Pretty 
confident of our choices aren't we? There is a major issue for NCEA music in 
the new draft standards for level one. This is that the total performance 
credits which used to be 6 for solo performance and 4 for group performance 
has now been reduced to a single standard worth 5. This severely impacts 
students who keep my subject alive in my small school. These are students 
who are primarily interested in practical music performance. Under the old 
standards they could gain 50% of their music credits from performing, now 
this is reduced to 25%. It seems likely that this has come about due to the 
subject wide stipulation of the review that there is only four 5 credit standards. 
The numerous subject standards under the old system has been a great 
strength in Music, allowing bespoke courses to be designed for student 
interest and thus keep the subject alive. 

ANON-K9GG-
12B6-D 

This moves music heavily back into a written and theoretical programme. 
There must still be opportunities for the practical and technological parts. 
Where are the Music Technology part of Music 

ANON-K9GG-
12B4-B 

Please state rhythm as the first element in the glossary! 
Some of the course outline explanations contain way too much and are way 
beyond NZC level 6. eg the music technology references. You cannot learn 
'Logic and Sebelius' (yes - spelling error is in there) in 3 weeks. 
You cannot understand composition devices without basic element theory. 
The first term should be just basics only - learning the elements through 
learning an instrument. Most of us are faced with rank beginners at the start 
of Year11. 

ANON-K9GG-
121C-9 

• I think that that the study of Māori music is great, BUT this needs to be in 
context of the bigger picture. If it is ONLY the study of Māori music, then it 
severely limits a holistic view of music history. 
• Context-wise, the study of contemporary Māori artists is fine, but does the 
music itself warrant analysis? A lot of this contemporary music is simple 4-
chord, formulaic pop structures, similar all other pop music (e.g Six60, Stan 
Walker, etc.). 
• IMO, the weighting is not right. More weight should be on the practical 
strands…performance 6, composition 6, elements 4, context 4. For 
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contemporary music courses, this brings it more in line with contemporary 
tertiary courses. E.g. a Doctor of Musical Arts degree has 65% assessment 
on the practical and 35% on the research/context. 
• Group performance is overlooked. This is where the elements etc. are put 
into practice and a wider understanding achieved. 
• On the positive side, I think that if the more theoretical strands can be open 
to interpretation, particular in how they are assessed, this could lead to some 
innovative teaching practices. E.g. does the musical language need to be 
traditional theory or can it be assessed through the contemporary language of 
music technology. This does create a lot more work for teachers though. 
• I don’t think that music can be taught as a single subject. There is too many 
sides to it. If Art can be split into different disciplines (art history, photography, 
sculpture, painting), then why can’t music? 
• I believe the Composition aspect should be marked externally as opposed to 
the Performance. Composition is more of an opportunity for students to show 
their knowledge of the other strands. It is a crafted activity as opposed to a 
one-off performance where anything can go wrong at the time of 
performance. It is also easier to upload the files for a composition portfolio. 
• By reducing the weighting of Performance, music as a subject will inevitably 
lose students. At this level, students generally take music for the performance 
aspect. It provides them with a sanctuary from the other written-based 
subjects within the school environment. 
• Where is Group Work and the chance to be assessed for it? It is a 
completely different skill to Solo Performance and many events like 
Rockquest have succeeded and developed because of it. These events were 
tools that helped teachers focus students learning on performance as a 
Soloist or Group and focus their songwriting and composition skills. There is 
Tangata Beats section. Why break what was not broken? Should NOT be an 
external. There is no workload reduction only an increase in workload for all 
as sending files is a nightmare. It will also promote further inequity between 
the poor schools and rich schools as video quality WILL affect the marking 
outcomes. Also, random markers will not know the story behind each student, 
or the development that student may have made. If all portfolios were to be 
sent in at the end of the year the Arts based students will be seriously 
disadvantaged if they take Music, Drama, and Visual Arts. 
• Just because students are only allowed to take four standards why are we 
only offering four, instead of what we do now which is to have a wide range of 
standards that students can choose to create their musical journey. To 
combat the 20 credit ruling there should be two strands available. Music 
Making and Music Studies. There are many skills like arranging etc that could 
be brought into the curriculum and meet the needs of NCEA 
• Dropping the practical aspects to 5 credits from 10 is ludicrous and flies in 
the face of a vast majority of contemporary music students. 

ANON-K9GG-
12CK-3 

The content and the expectations are reasonably clear in the documents 
presented, but obviously there are still a few gaps in what exactly this will look 
like. I am worried about some of the content included in the new matrix and 
the ability of myself and other music teachers to accurately, effectively, and 
honestly deliver some of the new proposed mandatory ideas. 

ANON-K9GG-
12R3-T 

In regards to performance being an external assessment: what would this 
look like? 
If we are following the visual arts Boards submission model this would still 
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effectively be an internal assessment of the class with additional moderation 
done every year for the performance standards. This would mean an 
immense increase in teacher workload. If these are to be truly external then I 
would expect that we would either upload the entire cohort for external 
marking, or have an external marker attend the performances at school. 
Otherwise, it feels as though this is simply a cost-saving approach where the 
bulk of external marking will actually be done internally by classroom 
teachers, and this is far from an improvement 

ANON-K9GG-
12RN-N 

There does not appear to have been any consultation with Tertiary providers 
providing Music degrees and Diplomas. There is no mention of Solo 
Performance technical skills assessment at Level 1. How are students 
supposed to reach the skill level required for Tertiary study unless there are 
clearly described and assessed progression steps for them to develop their 
skills so that they can be successful with further study? I think a more valid 
consultation process would include input from Tertiary course providers- 
across all genres of music, and Industry professionals identifying the skills 
and knowledge students need to have to be successful with the next step of 
their Music career- whether that be as an enthusiastic amateur or Music 
professional. 

ANON-K9GG-
12HH-5 

Music is a unique subject within the curriculum as it is the only subject in 
which a class can comprise of students who have been having private music 
lessons for a number of years and students who have only just begun their 
musical journey. My main concern is with the number of credits being 
awarded for performance. Unlike other STEM subjects, many hundreds of 
hours of practice and private lessons are involved with preparing for the 
performance standard and only awarding it 5 credits, creates an impression 
that all that work is not worth very much. Especially when you can do another 
subject and get the same credits for a fraction of the work. I would like to see 
two subjects in music, one that truly reflects to students and the community 
the value of music and of all the hours of practice that go into preparing a 
performance. This includes both solo and group. Composing is the same in 
terms of hours of work required to create music. The other music subject can 
reflect the more academic area of music including "Demonstrate an 
understanding..." Music cannot be treated as and is not the same as the other 
curriculum subjects and this should be reflected in these standards. 

ANON-K9GG-
12H2-F 

For the most part, I feel that we are heading in the right direction that having 
less assessment allows for greater learning. 
My thoughts / ideas are the following: 
- Rather than having a single assessment devoted to the musical elements, 
can that be spread across all? I realise that is sort of happening anyway, but 
it then seems strange to have the musical elements in a single assessment 
too. Unless the way you demonstrate understanding of the musical elements 
is something that could be done through discussion and performance. 
- There is a big concern around combining solo and group performance into 
one standard. I like the idea of linking set works to performance, as I feel that 
this adds more authenticity to studying set works. Does this mean every 
student needs to do one solo and one group performance or they can do two 
groups or two solos? How is that equal nationally? A thought I had was to 
combine music works and performance. Standard A would be solo 
performance where students analyse their own piece and discuss the context 
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and style, and then standard B would be a set work that the whole class 
studies and they and the teacher are to arrange it into a group performance 
that suits the skills of the students in the class. I realise there are 
complications with this, but it is just an idea? 
- Another idea is combine aural / theory / set works into one external exam? 
So there is a prepared section based on the set work studied, and an 
unprepared section. (Sort of like in English you have a film essay and 
unfamiliar text, but they would be one assessment rather than two). 
- I personally like that set works and performance are external because that 
means that teachers can put themselves forward as specialist moderators for 
particular instruments and genres, and students can have more specific and 
helpful feedback. 
- The plan looks like we still have to do two of everything (two set works, two 
performances, two compositions). I don't understand why we need to do two - 
why can't we just do one of everything? If we are still doing music technology, 
then that is still a lot of work at level one. 
- On a separate topic, in our current NCEA system there is a MASSIVE jump 
in theory knowledge from level one to level two. I would like to see this 
addressed and to have the gap made smaller. 
- Having said that, I do really love the idea of studying a Māori piece. 
Wondering if it would be better suited that there has to be a performance of 
waiata? 
- I know that this is about the NCEA review, BUT we must also talk about the 
lack of preparation happening in primary schools. We do not have enough 
time in Years 9 and 10 to get students ready for L1 Music. 
 
I want to say that I think we are totally on the right track and that the SEG 
team have done an awesome and hard job. I know how difficult it has been to 
deal with a lot of negativity thrown at you and you have dealt with that 
gracefully. These are just some thoughts and I appreciate your time and 
consideration of them. 

ANON-K9GG-
128M-T 

I really like the fact we're moving to 4 standards, and glad that te ao Maori is 
front and centre in the Music Works standard. I'm hoping that a good amount 
of resources will be created and provided for each standard to help us adopt 
them and rejig our course outlines and plans. A couple of concerns: if 
performance becomes an external, schools will all need equitable access to 
good quality recording equipment. I also worry that if Music Works is external 
we will fall into the glut of doing the same set works year on year - with 
learning resources and materials we have that we know are good - unless 
there are a wide range of resources provided that allow us to be flexible in the 
content we choose to cover. My school works in Semesters (17 weeks each 
approx) so I'm also not sure how I would cover 2-3 standards in this time 
frame, and how student work might overlap/contribute to more than one 
standard at once. It would be nice to see some suggestions as to how these 
new music standards, and also new standards from other domains, might be 
integrated with each other. In the 'create original music' standard I'd like to 
see resources provided for what an appropriate visual representation looks 
like for music made in a DAW. In general I like that each standard is 5 credits, 
I think it's important to maintain a chunk of the assessment in music literacies 
(reading, writing, listening, analysis). I REALLY like the fact that the elements 
of music standard is internal - this will allow flexibility for teachers to deliver 
and assess this content in a way that best fits their students. Perhaps 
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assessments for this could look like analysis of a performance piece, or 
transcription/instrumentation and analysis of a familiar work. For 
performance, it would be good to have the option for students to do pure 
group performance as well as solo performance for these credits, or a 
mixture. 

ANON-K9GG-
128B-F 

Need more teaching resources which will cater a wide range of school deciles 
& students' cultural/music background for Music 1.3 (91950) 
 
Have Performance standard as internal & composition as external standard. 
Adjudicating performance live is the common practice at Music world & it's 
more authentic. Without an excellent or a decent recording device, the sound 
& visual quality isn't as fantastic as the live performance. Music Teachers are 
good at marking performance assessments as majority of us specialise in 
performing instruments or singing in public setting. Composition area is the 
one possible aspects that not all the Music teachers specialise in, would be 
great to have outside panel marking composition. Does Performance 
standard include both solo & group or does the student select either solo 
performance or group performance? Performance standard should have 
more credits weight as it takes years to build up instrumental & musical 
knowledge skills esp if we're combining solo/group performance aspects 
together. Ideally I would like performance skills to be assessed separately 
e.g. solo VS group as it requires different types of skills & mindset. 
 
Is Music Tech on unit standard instead of achievement standard? Some 
students wouldn't be able to study unit standard if they want to study in 
tertiary level as they need subject endorsement from AS. 

ANON-K9GG-
12A4-A 

Firstly, I don't feel a lot of information has been released about the standards 
themselves with a lot of "Remaining content to be developed" under each 
standard. Therefore, we are basing judgement on the course outlines that 
have been given as examples, which also doesn't give us a lot of information 
about what the standard itself entails. But some thoughts based on the 
information that has been provided. 
 
- Regarding the Music Learning Matrix, it states, "this allows for specialisation 
at NCEA Levels 2 and 3". Will more standards be offered at these levels? I 
certainly hope so! 
- AS 1.3 - why can you not study a work in a NZ context instead of a 
specifically Māori work? The Stan Walker example is heading towards this, 
but why not expand this to all NZ Music? 
- AS 1.4 - It is unclear whether students are expected to present solo or 
group? Or is it the status quo where they present two solos and a group? In 
which case, there is definitely not enough credits attached to this? Or can 
they choose whether they present solo or group? Or can they do one of 
each? I think it needs to be kept in mind though that the standard is only 
worth five credits. I think it would be awesome if they presented one solo 
performance and one group performance for those five credits. 
- I think AS 1.4 should be made internal and AS 1.2 external. It would be 
much easier to package and submit a composition portfolio than performance 
assessments especially if we are going to be dealing with both solo and 
group performance assessments. It would also reduce teacher stress 
ensuring that recordings for performance were of an extremely high quality (I 
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will video the performance for reference/external moderation if required, but 
then have my moderator in the room with me so we both experience the live 
performance, which is not necessarily communicated as well through the 
videoed performance. This would also mean some equity for those who do 
not have access to high level equipment). 

ANON-K9GG-
12KJ-A 

Good clarity around the framework. I can see how the two aspects fit 
together. 
Some concerns though re the content and levels. 
Particularly the external aspects. 
Timely feedback 
1. How does making a portfolio of music performance to be assessed 
externally support the widely researched view that feedback should be timely. 
How do I fairly discuss my own feedback to students when its possible it will 
be negated by the external moderator some months down the track. We have 
always done this really well. It has allowed the itinerant teachers to be 
thoughtfully engaged in the assessment of their students. I think this is really 
important. 
Lets be realistic. Low decile and rural communities are distinctly 
disadvantaged. These changes don't seem to be working to address this in 
any way at all. In fact they are counterintuitive to Culturally Responsive 
Practise, and equity. My students come in with no prior knowledge Many 
don’t have access to lessons as we don’t have enough hours to cover EVEN 
the senior school . They are taught collectively to play in classes One teacher 
to 30 students 10 weeks at Year 9 . 
We certainly can’t play notated compositions. It would take months for them 
to learn. Nor do we have access to external performers in rural areas Some 
group performance/ compositions do occur but usually not for the majority 
until mid year Y11 
Because of the short time frame and lack of prior knowledge their literacy 
skills are minimal they are just learning the alphabet. Not doing advanced 
dictation. 
I also have a concern with all this reflection as the students don’t have the 
language skills to discuss their work ( I realise this could help to develop it) 
and with big classes this also cuts into time. 
Some of this is highly aspirational for the reality of teaching in most schools 
I’m really concerned that the reality doesn’t match the aspirations here. Level 
One in most schools is students who have little or no exposure to lessons and 
the language of music. Maybe some guitar lessons. We need to be very 
aware of this is setting out models for lessons. 
We run the risk of the subject becoming more elitist and inequitable and 
excluding the very students we are trying to include. 
They tried reflections in Drama and gave them up. 
Timely feedback.- External performance. How do the akonga benefit from 
doing a performance and reflecting on it. Getting feedback from their teachers 
and then waiting to have their grade confirmed. 
Also in my experience asking students to write about music in an external 
exam is going to seriously disadvantage the very students we wish to help. 
Our second language students our Maori and Pacifica who we know come in 
to secondary school literacy at a lower level . But these are the kids who get 
the ihi and wehi and can do spine chilling performances and can sometimes 
create exceptional original music. Our job is to open the world of ideas not to 
make them regurgitate content in a written exam. 
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Timely feedback 
1. How does making a portfolio of music performance to be assessed 
externally support the widely researched viw=ew that feedback should be 
timely. How do I fairly discuss my own feedback when its possible it will be 
negated by the external moderator some months down the track. 

ANON-K9GG-
12K8-R 

Likes : big ideas. I feel this aligns well with the move to inquiry and a student 
led learning within the context of unit planning. Also I would hope there is 
communication across subjects to identify where these big ideas can be 
mirrored (and allow for genuine interdisciplinary learning opportunities). 
 
Concerns: the bullet points for significant learning are often vague and I 
believe open for large variations in interpretation from both a conceptual and 
skills based point of view. (For example: L6 'participate in music making'... In 
what capacity? [group performance; improvisation; composition?]... In which 
context? [prerecorded; live; formal; informal]... At what skill level? [proficiency 
of instrumental techniques/musical communication/length of music making 
demonstration] 
 
I feel this curriculum refinement can be both conceptual and specific in its 
objectives. We have a really opportunity here to create a scope and 
sequence that teacher, learner, and parent can easily understand and follow 
as our musicians progress through the curriculum levels. This is particularly 
important in primary where we are increasingly seeing no specialist teachers 
having to engage and plan arts learning. At this level it is imperative we 
provide a clear concise and specific scope and sequence of learning so that 
our musicians are prepared for their secondary music education when they 
reach year 9. 

ANON-K9GG-
12YQ-Y 

Performance students are being let down by only having one clear 
performance Achievement standard on offer instead of solo and group 
performance. 
 
I sincerely hope that level 2 will still have the second instrument standard and 
that this will continue into level 3 as well as also having at level 3 the song-
writing standard which has been a great addition thus far. 

ANON-K9GG-
12FB-W 

Overall, I think it is very hard to make a judgement as we do not know how 
each of these new Acheveiement Standards will be assessed. I like the 
aspect of Te ao Māori being highlighted in the standards. 
I am not sure how the external assessments will be assessed for 
Performance. What will the workload be for teachers, will we still need to 
assess and then submit a sample of students to then be moderated for 
students to obtain their grades. Also, will the Performance Achievement 
Standard have a PEP (bell curve) used when marking students in this 
standard? 
Also my issue is the "purpose" does not have enough information for me to 
really comment on what we are wanting our students to learn. 

ANON-K9GG-
123S-U 

My concern is that the Teaching and Learning Assessment Guides as well as 
the overall impression does not cater for lower socio-economic students, as 
well as not catering for those with learning disabilities. 
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ANON-K9GG-
18Q3-Y 

The Big Ideas and overall context etc of Music is looking good, but the danger 
is that when we get into the details we have either catered for the lowest 
common denominator, rather than expanded their horizons. It will take a while 
for the 'credit hunt' mentality to disappear, and the danger is we will have 
students doing minimal work to get over the line, rather than taking every 
opportunity to expand their knowledge and experience. EG - performance - it 
can't be a 'solo' or 'group' performance - it needs to cover a range of 
performances - as in a portfolio, rather than singular. 
Theory, analysis and musicworks are all closely related - and tie in well 
together as one, but we need to ensure there is enough 'meat' in the subject 
to stretch our capable musicians, as well be accessible to our beginner 
learners. 

ANON-K9GG-
18QA-D 

Some interesting and significant changes here. I'd like to suggest that subject 
specific PD being available at all times from expert subject advisors would be 
an avenue to greater success. 
I am fully supportive of the holistic approach of treating all Big 
Ideas/Significant Learning/Strands with equal importance. If we 
(inadvertently) restrict students then we are 'deficit thinking' them away from 
higher achievement. 
...on the other hand, learning needs to be flexible enough for schools to tailor 
courses to appeal to students who harbour great anxieties over anything 
other than performing, otherwise music departments may shut down and all 
students miss out at that school. 

ANON-K9GG-
18W9-B 

Generally speaking This seems to be on the right track 

ANON-K9GG-
18JW-V 

Which standards are External and Internal needs looking at. 
I don't believe you can mark performance as an external fairly when 
dynamics, articulation and communication get lost on a video. 
Solo performance or group performance? Both require different skills. What 
about the students who come into music at Level 1 with no instrumental 
training, are they now going to fail Level 1 Music because they don't have an 
instrument? 
I like the inclusion of Maori music but we need to understand what this 
means. How does it fit with the curriculum, which pieces are challenging 
enough to meet the curriculum criteria? Is Maori music anything in Te Reo? Is 
it purely Maori? Does it mean New Zealand? Are you going to provide a set 
work so there is standard learning across New Zealand? Also I am going to 
need training and resources to teach a fully Maori unit. How, when and what 
will this look like? 
How many pieces of music are going to be created for 5 credits? One or two? 
Or do we need to get students to create an extended piece to show they can 
write contrasting music? Does it need to be notated? How does this support 
electronic music students? Can this still be done by groups or is it the 
individual? If composition is to be an external how is it presented? 
Music is a huge subject and fitting it into 4 boxes is really tricky. I need to 
make sure my year 11 course gives my students the scaffolding they need for 
Level 2 and 3. At the moment I have at least half my class being new to 
music at Level 1. Having standards we could opt in and out of has allowed 
many students to succeed in a small subject. I am really concerned that my 
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numbers will drop as a result of the four boxes and a small subject will 
become smaller still.... 

ANON-K9GG-
184F-N 

The performance standard should be internal, and composition external. It 
would be double-handling, if not extra work to make performance external. 
Teachers need feedback on composition, not performance. 
The music technology unit standards should be in there too, or at least from a 
split at Level 2/3. They are requirements for university, so need to be 
University Entrance. 
Going to need lots of subject-specific PLD on this, not generic! 

ANON-K9GG-
184P-Y 

I like the new matrix and framework. 3 different Course Outline exemplars are 
very useful and cover a range of scenarios for different settings. I am 
somewhat concerned that there will be a far greater emphasis on teachers 
ensuring portfolio materials and evidence of learning are collected and 
collated throughout the year. The old standards also allowed for more 
flexibility of courses to cater for learners with different musical backgrounds. 

ANON-K9GG-
123J-J 

 
The performance assessment options have been reduced . This is 
unfortunate for a subject where involvement in performance is not just there 
for assessment but also promotes wellbeing for our students. I can see that 
the Elements/Features standard could be modified to cover a number of 
scenarios eg extra performance, and extra composition but I'm not sure this is 
reducing teacher workload if we have to create activities to fit the 
permutations we would want to have. Looking ahead to the L2/3 standards, I 
think this will become really important if we are to continue offering students a 
programme that really gives them the flexibility and a sense of ownership with 
their learning. 

ANON-K9GG-
18RK-R 

I think the Whakatauki, Big Ideas and Significant Learning outlined in the 
Music Learning Matrix are spot on. The content is clear, useful and carefully 
explained. The knowledge outlined is definitely essential for students learning 
music. 
 
My concern, however, is the wide disparity in learning that students have had 
in the years leading up to NCEA Level 1 Music (the earlier curriculum levels). 
If NCEA Level 1 is to be seen as an important and necessary foundation 
course; a base for allowing further specialisation to occur in music at Levels 2 
and 3, then more needs to be done to develop the quality of teaching in music 
in the earlier curriculum levels (at Primary, Intermediate and Years 9 and 10) 
 
Regarding the Assessment Matrix - it seems that this is one of the biggest 
areas of concern for music teachers 
The four proposed standards do appear in some ways to reflect the Big Ideas 
and Significant learning outlined in the Learning Matrix. It is difficult, however, 
to fully comment on the validity and appropriateness of the four standards in 
the Assessment Matrix without more specific information as to how 
assessment will take place and what will actually be involved in the 
assessment process. We can only speculate. 
 
If my aim as a music teacher is to support all my ākonga to succeed in music 
then I would like to make the following points: 
Music 1.1 
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I really like the sound of this standard and the content as I see it is the 
foundation for all aspects of music learning. I like that it is internally assessed 
and that teachers can design courses that allow the content to be covered 
and assessed in a context that suits their ākonga. I am envisaging that this 
standard will be a sort of pre-requisite for students wanting to progress further 
in music but it will also allow teachers to think about what essentials they 
want their students to know about music even if they do not continue on with 
the subject in the future. I see this standard as a foundation for the other 3 
standards that cover understanding music, creating music and performing 
music 
Music 1.2 
Creating original music (composition) - assessment needs to cater for 
students who play instruments with some proficiency and for those who don't. 
Creating music without the mandatory need to necessarily notate it would 
open it up for students for whom this has been a barrier in the past. Creating 
music collaboratively or individually, using a DAW, Notation Apps, recording 
equipment, lyrics (songwriting) or setting music to lyrics or other forms or 
inspiration as well as allowing the students to be creative in response to 
feelings and emotions. I see this standard as better assessed first and 
foremost by the teachers who know the students but perhaps student 
portfolios could be moderated nationally through an external process 
Music 1.3 
I like the idea of teachers being able to choose music from contexts that are 
appropriate to their ākonga. I do not personally feel confident about being 
required to teach Māori Music to all of my students. I would need support in 
the form of significant PLD and training to develop the confidence to deliver 
Mātauranga Māori more confidently. 
It would appear from looking at the sample course outlines that "Māori Music" 
is actually quite broad and perhaps could be less threateningly considered as 
NZ music that features some traditional Māori elements. Most of the samples 
given are contemporary and are studied and analysed through a Māori lens. 
This could be assessed externally via a generic exam (which has in the past 
allowed many students not confident with their levels of literacy to opt out) or 
it could be internally assessed in an appropriate way for the students by 
teachers and nationally moderated. 
Music 1.4 
Not all students are confident performers by the time they are in an NCEA 
Level One class. Not all students have the opportunity to have music tuition. 
Many students attempt to achieve credits in performance based on the 
teaching and guidance they have from their classroom music teachers only. 
Teachers need the flexibility to assess when the time is right (after a period of 
time to practise and develop skills and techniques etc) Questions regarding 
the assessment of this standard include whether both Solo and Group 
performance is able to contribute towards the assessment?, how many 
performances?, an students create a portfolio of performances of which just 
the best contribute towards the grade. Teachers need to be available to 
"capture a performance moment" and this needs to be authentic (i.e. chamber 
music, at church, Rock Quest, school assemblies, school productions, 
performance nights, community performances etc) This places quite an 
expectation on teachers on those with large classes. 
External or Internal? Either way, teachers are going to be required to attend 
performance and arrange for the performance to be recorded. The workload 
for teachers will be the same. 
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Performances can sometimes be carried out in awkward situations that make 
recording for assessment challenging. Teachers need good quality 
equipment. Not all teachers have the ability to record individual players within 
a group ensemble. I really would like to see students who spend hours 
rehearsing as a member of a Big Sing Choir, or as a member of a Symphonic 
Band or orchestra able to be given credit for their contribution as a performer 
- this has not been possible in the past because of the "must have an 
identifiable part". Teachers/ensemble directors know the contribution that a 
particular performer makes to an ensemble 
Performance portfolios could be marked by an assessor/the teacher (Internal) 
and locally moderated and then samples sent away for national moderation 
(effectively External) 

ANON-K9GG-
18K6-V 

I don't feel that there is enough detail to be confident in what the new 
standards will look like, and how it is going to affect teaching and learning in 
the context that I work within. Everything is very vague; will students actually 
be prepared for further study and a career in music, or just able to talk about 
how music makes them feel.... 
It seems like a big shift compared to how (and what) we have been teaching 
so I am concerned that there will not be enough resources created to support 
us as this has traditionally been an area of weakness for Music (subject 
resources). 

ANON-K9GG-
18A3-F 

It is difficult to comment easily when the standards themselves have little 
detail. Will we be able to give feedback when the standards are drafted? The 
names of the standards are clear and understandable and I liked reading 
through the different Course Outlines. 
I would like the external standards to be 1.2 Create original music and 1.4 
Perform music. These standards are much easier to compile portfolio’s for 
which would be easier to send off for external moderation/marking. It would 
be great if the wording is similar to the current standard for 1.2. This gives 
students lots of freedom and choice with their compositions. The standard of 
3 years of lessons would need to be the same for the 1.4 Perform Music. Due 
to the lack of music in a lot of primary schools, students are coming into 
secondary school with very little music and then due to timetabling are not 
having the time to reach the standard. To give students choice is it possible to 
also have two performances - and a mixture of group or solo or one of each. 
There was a lot of difference between the Course Outlines and the set works 
chosen to study. I wonder how this would be assessed if it was external. I 
would not like an exam as I know this would not work for my students. Most of 
my students will try their best to avoid sitting an external exam. I think there 
would also still need to be a lot of work done on how this is assessed 
internally and also how it moves onto Level 2-3. It does seem like a vacuum 
and we are lacking the context. 

ANON-K9GG-
189Y-D 

The Course outlines give a good example of how different aspects of the 
subject could be integrated to cover a holistic music programme. I know that 
there are many schools around the country who don't offer comprehensive 
theory/aural courses as the existing externals are perceived as being 'too 
hard' - hopefully this 'demonstrate understanding' wording will offer internal 
assessment for students who have found the exam room a difficult place to 
show their skill level and might encourage more schools to 'up their game' 
around this difficult (but essential!) content. The intention to have some 
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practical content assessed externally (similar to Art folios) is a good idea, 
although I'd rather see Composition there than Performance. 

ANON-K9GG-
18EK-B 

1.1 could involve basic composition similar to Grade 3 International Theory 
exams. It should be marked Externally. 
1.2 and 1.4 should be worth 10 credits and students choose which one to do. 
Group Composition is unfair as it tends to be one person mainly creating the 
work and feeding others ideas to "call their own!" Should be individual 
composition only. 
1.3 should be 3 works and split up 1 Credit Maori, 2 + 2 other styles/cultural 
groups. It should be marked Externally. 
If Performance is going to be marked Externally then all schools should have 
access to the same recording facilities, equipment, tuition time/instrument 
access and practice situation as each other. Let's use a prominent Auckland 
private school as the "model" (the one which won most of the Chamber Music 
Contest prizes 2020) with their 19 practice rooms, many large purpose built 
teaching spaces, individual lessons and recording studio and gear!!! 
Performance and Composition standards should be assessed in Term 4 only 
and this should be built into the wording of the requirement. Some schools 
assess in Term One and Two which makes penalises especially those who 
learn through the Itinerant system and start learning their instrument in Year 9 
in Group lessons. 

ANON-K9GG-
18D5-M 

The example course outlines are useful. I am concerned about the reduction 
in weighting for performance. I believe Performance and Composition should 
be 6 credits each and the Elements and Context standards should be 4 
credits each. Performance should be internal and Composition External. I can 
see 1.1 and Performance working together with students investigating the 
elements and features of their performance pieces. 

ANON-K9GG-
18NF-F 

Largely I think the new standards are good and the amendments that I 
suggest are relatively small. 
 
I would like to see standards 1.2 and 1.3 be swapped in reference to 
internal/external. 
my rational being that traditionally an external exam measuring understanding 
of setworks becomes limited to long answer questions where there is always 
the possibility of question wording spooking and confusing students 
particularly those from lower socio economic areas and priority learners. 
Having the standard as an internal allows a more varied range of 
assessments to better cope with the needs of our akonga. 
 
Previous wording of standards where particularly careful in how the set the 
standard for performance etc. so that students without private tuition can still 
achieve, this is vital. 
 
It is probably important that standards be written in such a way that the 
current grade boundaries of performance and composition are retained and 
set the standard for external portfolio submissions. 
 
in summary 
make composition a portfolio submission external (as with performance) 
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make sure that there is no excuse not to use the existing pass data approx 
85%? as the standard for the new standards 

ANON-K9GG-
18NV-Y 

The equalising of each standard does not reflect the work that is needed. 
Performance (1.4) potentially is about 2 hours a week during the school year, 
but most students would put in more than that through individual practise. 
The content lacks clarity with the detail needed for each standard, for 
example 1.4 Perform music, is the student expected to be part of a group and 
perform as a soloist? This lack of clarity is not helpful when unpacking the 
standard states ‘that music is a craft than enables people to construct 
meaning.’ This sounds like that the standard is open to interpretation and 
being an external standard, this lack of clarity is difficult to explain to student 
what is required. Can the standard have good thoroughness of what is 
expected and giving parameters. Very open at the moment. Is this standard 
overlapping with the Maori Performing Arts? 
The difficulty of having open AS is that then the quality of teaching is judged 
from school to school. The positive side of the flexibility is being to create 
programs well suited to the students at your school, and gives opportunities 
for teachers to shape the program (for example 1.1) around what they believe 
are the important elements to demonstrate context of a structured form. 
The knowledge is covered but sometimes in a quite advanced way, for 
example 1.3 seems to rely on students having a good depth of understanding 
of composition at year 9 and 10. The statement ‘encourage music learners to 
explore how their own and others’ emotions, ideas, perspectives are 
conveyed through music.’ This could be offered as a statement for level 2. 
I believe that learners should be encouraged to use the technical terms of 
music more, and the standards seems to be lacking in complex music 
language. I would like to see a higher use of complex language to lift the 
standards. 

ANON-K9GG-
18FC-4 

The content is clear however I am very concerned about the weighting of the 
standards and the amount of work students need to do to gain 
performance/composition credits. 1.4 is worth only 4 credits yet it culminates 
in years of preparation - for level 1 its 3 years of prior learning and then the 
weekly lessons and practice that needs to be completed. My suggestion 
would be to increase the practical standards (Perform and Composition) to 6 
credits and then reduce the other 2 standards to 4 credits each. 
 
Regarding 1.4 being external. How will that occur? Do you send in videos of 
every student and someone marks it? What about the low decile schools? 
That would be a huge cost. Sending in samples like our current moderation; 
in my opinion would be better. As performance has been grouped into one - 
do students have a choice? Is it two performances and can they choose 
between solo; group and 2nd instrument? As a teacher I want the students to 
have opportunities to be assessed authentically - playing in the school band; 
performing a solo song in the school musical; acknowledging their work on a 
second instrument etc. 
 
There needs to be a lot more detail - how many performances / compositions 
are required? 
 
I like how 1.1 is internally assessed - giving teachers and students 
opportunities for authentic assessment and to be able to assess along the 
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way instead of being driven towards an assessment at the end. 
1.1 - instead of using the word ‘elements’ what about ‘music concepts’. 
‘Elements’ is very narrow whereas ‘concepts’ incorporates elements and all 
the other facets that make an effective composition. 
 
1.2 - Create Original Music. I presume this incorporates all styles of music - 
songwriting; electronic music; conventional music; rap etc. 

ANON-K9GG-
18FN-F 

It is great that example course outlines are being made to show what possible 
teaching and learning could take place. It would be great to add resources for 
teachers to teach some of these programmes - or point them to where they 
can be bought. The standards themselves feel like they are going to be 
flexible within themselves, but the act of only having 4 standards in general 
Music - as opposed to Music Making and Music Studies - still restricts what a 
programme could look like. From reading the material seems like lip-service 
to catering to diverse needs rather than actually catering to diverse needs. 

ANON-K9GG-
185J-T 

Suggest the wording under the column titled Curriculum Level6 students will 
...'start to learn pathways in music (Learning Matrix) as unfortunate. This 
should have commenced in middle school or at least from Year 9. 
Assessment matrix - would much prefer to have 1.3 and 1.4 Perform Music 
internally assessed. We already have a solid understanding of achievement 
levels equivalent to a 3rd year of study (for a Performance student) and 
equally the current 1.6 Standard has been honed and refined over the years. 
Give teachers the license to assess in these areas and externally assess 1.1 
and 1.2. 
1.3 has the right intention to bring the music of Aotearoa more into focus for 
our tamariki. However, I feel this standard could be opened up to include a 
much wider context of topical choice. Why not include severa pieces of music 
to study of which one MUST be indigenous to NZ? At this stage of a student's 
Music Education we should be extending their appreciation of musical genres 
across a whole range of styles, traditional to contemporary. For many of our 
students it will be the only opportunity they ever get to experience the music 
of other cultures includingn Western European, Asian, Pasifika e.t.c Keep this 
standard broad for level 1 would be my preference. 

ANON-K9GG-
185E-N 

Overall, I think that the course outlines definitely give us an idea of how the 
learning matrix and assessment could work together. The area that I think 
needs more weaving in is 1.1. This is the area where we see a real deficit and 
enormous difference between what schools offer. This area of knowledge is 
such an important tool for students as they seek to understand music in 
different contexts. 
 
The pathway from primary school to secondary needs to be more robust. I 
think that we are seeing fewer and fewer musically literate students coming 
through in to Secondary school. Year 7-13 schools are at an advantage in 
that they are able to shape learning, nurture and provide opportunities for 
students. This is more challenging when starting at Y9. 
 
Young people having private music lessons is becoming a luxury of the well 
off and/or those who value the importance of arts education. I can see the 
arts in primary schools shrinking as is the knowledge teachers require to 
begin this journey of music literacy alongside their music programmes. I 
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gather that there are people training to teach Secondary Music who 
themselves do not know how to read music. Like most languages, and while I 
acknowledge not all music traditions are written down, we need to be 
passionate about learning to read it, write it, speak it (perform it) and listen to 
it (understanding). 

ANON-K9GG-
183M-U 

When students ( and whanua ) refer to music, they refer to practical playing of 
music - performance. Playing music is the most important aspect of music. 
Performing music, learning an instrument is such an important skill which 
teaches students so many transferable skills. We need to encourage our 
students to learn to play instruments and make music . Playing music solo or 
within a group is so good for student's wellbeing. We need to make 
performance music more than 5 credits ( a quarter of the course). 

ANON-K9GG-
1NX1-T 

I have concerns about the way this has been put together and what this is 
going to mean for MY learners. 
My concerns: 
* The theory component of the course appears to have been dropped - it is an 
important part of their music learning and I am concerned that the quality of 
music literacy will deteriorate further without it being part of the course - not 
all students are able to access the outside examining bodies. 
 
*1.2: Create original music 
The students I teach are at a disadvantage in music generally - many do not 
begin music learning until they get to our school in Year 9 and therefore have 
limited musical knowledge or instrumental skills. I do not currently offer the 
current version of this standard due to a) lack of interest and b) lack of skills 
and knowledge to be able to adequately meet the standard. I will do my best 
to build this over the next two years, but I have some very real concerns for 
my students achievement in this standard. 
 
* 1.3: Demonstrate understanding of Maori music and music from one other 
context 
I feel this is very far removed from the current Music Works standard. The 
Music Works standard allows students to apply their knowledge and critical 
language skills to discuss the context and musical features of a work - I am 
unsure on how this is going to meet those similar ideals. 
 
Additionally, I do not believe it is on the right track to force inclusion of Maori 
music and Maori concepts - this not the case in any of the other Performing 
Arts subjects and frankly will be covered in the new Maori Music course. My 
biggest concern is that the majority of Maori music (including the suggested 
piece by Stan Walker) are not of adequate complexity or with wide enough 
context to enable students to thoroughly engage in the works. Even some of 
the NZ greats (Crowded House, Lorde etc) lack the complexity for the study 
of the elements of music. 
 
I think it would be more appropriate to change this to studying a Music work 
from a NZ context and from a wider context - for example, students could say 
compare a piece by Gillian Whitehead (NZ Composer) and then say the Star 
Wars theme by John Williams. 
I also have concerns as to how the concepts of ihi, wehi and wana will apply 
outside of Maori music context. 
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* 1.4: Perform Music 
We are a small (less than 400), decile 4, semi-rural school. We have two 
itinerant teachers in for two separate days each week - my Y9 and 10 
students received one 30 minute group lesson per week for two terms, my 
seniors received one 30 minute small group lesson per week for the full 
school year. I struggle to fit all of the students in and at times the lessons are 
overloaded with 4 -5 students (when there should be max 3 for effective 
teaching). 
 
Many of my students do not have access to instruments (due to the 
prohibitive cost) and are only able to practice their instrument during school 
time. They also only have access to the teachers at the school because of the 
lack of private instrument teachers in our community. 
 
The MOE is going to have to front up with more funding for itinerant teachers 
for this standard to be successful - two days a week is not enough, I need my 
juniors to be doing lessons all year and I just cannot make it work right now! 
 
Also - how is this going to work for acknowledging the work of our many 
students who do not take music as a subject (mainly because their parents 
see it as non-academic) but engage in musical activities (such as Rockquest). 
I currently give these students the opportunity to submit their performances 
and receive credits for their hard work and practice - will I be able to do this 
with the current format? 
 
My final concern is where is this going to lead at Level 2? How is this current 
format going to adequately prepare them for Level 2 and what is Level 2 even 
going to look like? 

ANON-K9GG-
1N7H-G 

For Decile 3 schools, each assessment must be able to have success. This 
will be possible through variety of assessment methods within each A.S. 
Please consider practical demonstration as a method of assessment across 
each A.S. to ensure equity and fairness for students with low literacy or non-
Western European musical backgrounds. In particular, Maori music context, 
could be 'performed/demonstrated'. Elements of music could be 
'performed/demonstrated'. Music technology could be considered appropriate 
method of showing understanding of scoring, sequencing could show 
understanding of textural, timbre, melodic and harmonic components. 
Analysis of music works could also demonstrate understanding of elements. 
Ammendments suggested are more fleshing out of A.S. assessment methods 
as they form. External examinations would not be achievable by low Decile 
schools so agree whole heartedly with an external approach that is marked 
by music teacher and 3 benchmark samples sent for External verification like 
Art portfolios. Itinerant funding would need to be boosted considerably to 
meet the compulsory design for performance with consideration for low Decile 
schools with a funding model of ITM hours granted based on number of 
music students enrolled not off school roll. 

ANON-K9GG-
1NQQ-K 

Concerned to see Performance music is to be assessed externally and only 
worth 5 credits. I assume to assess externally means filmed where so much 
will be lost in the recording. Also concerned students that Performance 
includes group. Musical Collaboration is so important for the industry and is 
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an aspect a school can offer such rich opportunities in. I would like to see it 
encouraged, even if it means preparation for group performance is delivered 
online, with an event enabling collaboration with other schools for final 
assessment. 

ANON-K9GG-
12CG-Y 

• It is strange to review NCEA before the forthcoming curriculum review. This 
puts the horse before the cart. 
• Agree that L1 must be foundational. 
• Lens of the music standards is very narrow and quite limiting in options. 
Must be able to contextualise courses to the students in front of us. What is 
presented is not inspiring. 
• Need to watch for inflation of expectations (amount of evidence, raising 
expectations in music – check current aural requirements against old SC and 
see the knowledge inflation and therefore why students struggle with this 
standard and dislike it!). 
• Check balances across other performing arts disciplines eg. dance, Māori 
performing arts. Some of these require 30” of evidence. 
• We will lose students with the limits in these four standards, making 
marginally viable music classes unviable in some schools 
 
Levels 2 and 3 music require a degree of choice as students start to 
specialise. Standards need to be open ended to facilitate this eg. ‘projects’ 
(internally assessed) which students can develop in consultation with their 
teacher 
 
1.1: Demonstrate understanding of Elements of Music 
• Conspicuous by it’s absence – there is no unpacking. What is the content? 
What is being assessed? There are no suggestions as to how it may be 
evidenced. 
• Is this standard about ‘music literacy’ (aural/ basic theory) rather than 
‘elements of music’? 
• Agree it needs to be internal to fit differing school contexts and approaches. 
 
1.2: Create Original Music 
• A lot of work for just 5 credits 
• Make this standard external 
 
1.3: Demonstrate understanding of Māori Music and music from one other 
context 
• Strongly object to the wording of this standard; it is too limiting 
• Māori music is pre-European. 
• Strong concerns around using the term ‘set work’. We do not want 
compulsory set works; must be open ended to allow for student interests in 
the class and how to capture them. 
• Need to keep expectations foundational, as this standard integrates 
knowledge across contexts which challenges students. 
• Should be internal to allow for different modes of presenting knowledge; 
current external music works exam at L2 doesn’t work (memorise and 
regurgitate huge amounts of information – this is not a positive learning 
experience) 
• Must be able to plan music works over L1, 2 and 3 to provide a balance of 
genres and time periods. 
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1.4: Perform Music 
• A lot of work for just 5 credits 

ANON-K9GG-
1N2Y-V 

Both 1.1. and 1.3 should be 4 credits, 1.2 (composition) and 1.4 
(Performance) should be offering 6 credits. 
1. 2 should be external and 1.4 should be internal. Not many schools have 
amazing facilities or video to capture the authenticity of students' 
performance. If performance is assessed as the external exams, such as 
sending videos, then this will jeopardise students' true abilities. Whereas we 
always record the compositions, therefore it is natural to compile a portfolio of 
student works. Mixing and editing should count towards the final grade of the 
products. This will allow students to have an authentic experience as a 
musician. 

ANON-K9GG-
1N2B-5 

Devil is in the detail - so, difficult to feedback on the Assessment Guide when 
there’s not detail yet! 
 
Will there be a further opportunity to feedback ONCE there is some detail - 
not just 4 standards and 2x teaching outlines - hard to feedback on a title! 
Ensuring that the details/explanatory notes will allow for flexibility and not be 
prescriptive. 
Can we keep the idea of equity alive, and also multiple worldviews - without 
one view being more dominant than the other, Te Ao Māori, Pasifika, or 
wherever in the world - INCLUSIVENESS. Are we ensuring that we’re not just 
focussing on promoting and assessing against Western Traditions. 
Hāuora of our students needs to be considered. 
Making this work for multi-level classes… 
 
The year-long Course Outlines of examples of ‘how to’ teach this in a 
programme of work doesn’t take into account the nature of some schools who 
have a transient population. Many students would miss whole chunks of 
learning/specific aspects of different standards due to whānaus movements, 
or being sent from one whānau to another, or leave for financial reasons etc. 
Additionally, there are similar issues for students who have to be at home for 
the younger children etc. All of these things negates the ability to teach in this 
way - which is a real issue across the country. 
Some schools have moved, or are moving, to semester programmes - i.e. 
half yearly - so how could we make this work? What aspect would lose out? 
COuld it work if students took 2x semester courses - but would still need to 
have tangible outcomes for each semester - not be reliant upon waiting until 
T4 for results. 
 
Therefore: Need these details kept in, for example, such as the Solo 
performance that states 3 years of group ITM. Not only does this set the level 
for across the country, but for some school, is the leverage required with SLT 
when fighting for Timetable equity (Y9 & 10 etc), when asking for additional 
iTM hours - to keep equity for kids who’ve not taken Music before High 
School etc 
 
 
EXTERNALS - preference for Performance & Composition - can then send 
away portfolios of work. Potentially easier to capture that then several 
example for each aspect of Music Works & Musical Elements. 
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For PERFORMANCE. What does this look like? Is it 2x performances of any 
sort - Solo/Duet/Group - or will it be more prescriptive? Hopefully will allow for 
flexibility of Solo/Duet/Group - to play to students strengths. Obviously, not 
negating students only doing one sort of performance, but not asking them to 
be both Soloist or a Group performance- as these are still separate 
standards. 
 
Bell curve for externals - How will/might this affect our students abilities to 
keep these grades? Will we need to include the stats of our pass rates etc - 
so ensure that is ‘kept’ when marks get returned after externally being 
marked? 
 
MUSIC WORKS 
These can be a set up for students to fail, particularly if it’s an external - for 
example, treated in the written external way where students go into an 
unknown situation and have to write about the topics that may be dependent 
on them answering a generic question that has to be written in ‘the style of a 
review’. 
 
This can be a hindrance for low level literacy students, and as happened at 
L2 when the Music Works became an external, many school dropped it - 
doesn’t mean contextual studies didn’t occur, just can’t afford to give over that 
amount of time required for students to be successful. 
 
Would be good to be able to do some of the aspects of Musical elements 
within the student of a Music Work - authentic context and learning. 
 
How can this be aligned with some of the Māori Performing Arts standards - 
taught in conjunction? 
 
TECH STANDARDS 
Important to keep this - have the Duality of of Standards, and also flexibility to 
cater for range of students needs 
 
 
MUSICAL ELEMENTS 
Can there be clarification of the detail in this. Requirements of level the same 
as current standards, but flexible to be able to assess this/demonstrate this 
as either formal writing or practically. 
Great to keep this as an Internal to be able to have authentic assessment 
take place. Will also potentially increase the numbers of students who can 
access this standards for credits, however, this will then skew the bell curve 
stats for this aspect. 
 
 
Need to ask for/support a second option line for L2 - how will we squeeze 
everything into L2 and L3 otherwise? Getting kids to jump through multiple 
hoops for very little credits??? It would be good if there was this for L1, 
however, know that ship has sailed… but this needs to occur for L2 and L3 

ANON-K9GG-
1NSN-J 

Matrix: Saying in footnotes 1 & 2 that performance and composition are 
'foundational" is concerning. At primary and Years 7-10 in 
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intermediate/secondary, arts advocates and teachers already struggle to get 
schools to value the importance of offering a rich curriculum that values the 
arts. This implies zero learning is required prior to Year 11, in which case this 
will further hinder the push to improve, increase, or even continue 
programmes at Years 7-10 (and at Primary level). In many cases there is slim 
to no programmes happening already (best case full-year programmes at 
Year 9; worse case 8 weeks at most). How are we meant to deliver rich, 
deeper thinking type learning if we are now treating level one as 
"foundational"? At our school, itinerant students get one 20min lesson per 
week; and often due to supply vs demand issues, they are group lessons as 
well. That adds up to about 12 hours in a year. I worry about schools with 
even larger itinerant access issues (whose students would not be able to 
afford lessons outside of school either) being capable of passing L1 if it is 
made to seem like L1 is the starting point for music. Furthermore, if L1 is 
foundational, are we not going to end up with a disconnect at the end of L3 
between the expectations we have of students at L3 and what tertiary level 
institutions expect of students (e.g. when auditioning for performance 
studies)? The suggested course outline is not realistic either - week 1-2, 
students are signing up for itinerant lessons (e.g. in Southland itinerant 
teachers don't even begin teaching until week 3-4) so expecting students will 
be journaling their lessons and goals with their teachers in week 1 is not 
going to happen and you are dreaming if you think a student will feel 
comfortable by week 10 T1 performing in front of the class if they have only 
begun learning their instrument in week 3-4. I strongly dislike moving the 
music works to an external (I have also always disliked the equivalent 
currently at L2). All this will create is rote learning of facts in an attempt to 
apply knowledge to essay questions/short answer questions. The standard 
itself I think is hugely beneficial for students and I really like the greater focus 
on NZ/Māori music but for detailed, comprehensive understanding and 
learning, an internal would be much better. This would allow for various 
methods of explaining their understanding too. I know externals might 
become portfolio type work (so maybe not an essay style external) but there 
would be massive hours of preparation for a teacher if various formats of 
presenting this information were made possible to get this ready to submit 
digitally as well as performances. I would like to see composition and music 
works/contexts swapped around with composition as an internal. 
Furthermore, it is very difficult to comment on performance as an AS going 
forward with so few details at present. Will students have to do a combination 
of group and solo? Or can they do solo or group only? Both required 
additional/different skillsets to be successful in them and I cannot see how 
this can be done effectively within one standard to the level they are as 
standalone assessments. How large will an audience need to be? Will this be 
specifically defined? Will there be allowances for students who suffer from 
severe anxiety or other barriers to performing to a large audience? I 
understand it is what it is - we must squish everything into 4 standards...but I 
can't this being for the benefit of our students in any way when it comes to 
performance being all-in-one. Also, please fix the typos in your 
documentation e.g. Sibelius (not Sebelius). 

 
 
51 answers to "Mana orite impressions - Music - Does the Learning Matrix show mātauranga Māori 
is appropriately woven throughout?" 
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Option Total Percent 

On the right track 34 2.98% 

Needs amendments 17 1.49% 

Not Answered 1091 95.53% 

 
48 answers to "Mana orite impressions - Music - Does the Teaching, Learning, and Assessment 
Guide explain how the subject supports ākonga Māori to succeed as Māori?" 
 

Option Total Percent 

On the right track 18 1.58% 

Needs amendments 30 2.63% 

Not Answered 1094 95.80% 

 
49 answers to "Mana orite impressions - Music - Do the Course Outlines demonstrate how 
teaching and learning could be grounded in mātauranga Māori?" 
  

↓ Option Total Percent 

On the right track 23 2.01% 

Needs amendments 26 2.28% 

Not Answered 1093 95.71% 

 
43 answers to "Mana orite comments - Music" 
 

Response ID Answer 

ANON-K9GG-12Q5-U 

I am teaching NCEA in the Cook Islands. Music 1.3 
Demonstrate understanding of Māori music and music from 
one other context. Would I need to make reference to all 
New Zealand mātauranga Māori to that of Cook Island 
Māori, or would I use Cook Islands music, language and 
history as the other context? 

ANON-K9GG-12SD-C 

The broad examples given for Music 1.3 are encouraging. 
My only concern is that the level of freedom to chose what 
set works are studied for Māori music and for music from 
another context could be reduced with this becoming an 
externally assessed standard. How open our music 
standards are is not something we should lose in this 
review. 

ANON-K9GG-12J2-H 

This is really good, but we must be aware that there are 
over 150 different languages spoken in our country. 

ANON-K9GG-12B6-D 

Being grounded in Mātauranga Māori and putting Māori in 
while the context and approach is still heavily if not fully 
Mātauranga Pākeha is not good enough 
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ANON-K9GG-121C-9 

One of the basic concepts of Maori success is students 
being able to work in groups. Yet we have taken that away. 
Many students are not strong in writing but very strong 
practically. One again our Tamariki are being forced to learn 
in the white written way by having an external which will 
most probably be in essay form. The literacy of our students 
can be weak but the talent can be strong, why disadvantage 
them. 

ANON-K9GG-12CK-3 

I feel that this is the wrong way to include Maori learning 
and learners in our subject. On one had we are being 
encouraged to guide our students to discover how music is 
a link to their whakapapa, their culture, and the worldview 
that comes with that, yet we are enforcing the teaching, not 
only generally, but with an in-depth understanding of the reo 
and nuances of Maori music and its cultural significance 
and context. This fails to take into account, or provide any 
room to consider the ethnic and cultural diversity or make 
up of our classes and what learning would be the most 
beneficial for them. The key to engaging Maori in our 
subject is not to enforce the niche with in a niche method for 
teaching, but to enable ALL learners entering into our 
classrooms to be able to bring their culture in through the 
door as learners. I would argue that music teachers are 
currently taking their students backgrounds into account 
when planning their programs. I feel that the mandatory 
teaching of one particular form of music (especially when it 
is something that a number of teachers are not clearly 
immersed or expert in) is a step backwards, not forwards. I 
feel that this is an example of a very low trust model in the 
intentions and abilities of music teachers, and their 
understanding of their students. I do not advocate the 
enforced teaching of ANY genre or cultural background in 
music as I believe this hampers our ability to effectively 
engage with where are students are at, rather than an 
idealistic "perfect" classroom. This rework doesn't give 
music teachers more flexibility, rather it removes the 
flexibility we had under the old system. I feel like this will do 
more to create an atmosphere of "checking boxes" than to 
raise meaningful engagement. For a number of teachers 
this will lead to a tokenistic approach, not through lack of 
intention, but because we are not grounded in the culture or 
the genre. 

ANON-K9GG-12R3-T 

This is on the right track, but further clarification on the 
definition of Maori music would be helpful. Are we looking at 
pre-colonial instrumentation and context, or are we making 
reference modern music with connections to musicians who 
whakapapa Maori? The former would be vastly more useful, 
as we could properly break out of a western/eurocentric 
model of analysis and value. We risk still looking at 
everything through a Western/Capitalist/Music Theory 
model if we don't give due attention to forms of 
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notation/ritual/instrumentation that are completely separate 
from the current models of notation used in contemporary 
and classical music. 

ANON-K9GG-12RN-N 

Where are the subject experts in Maori performance and 
music to help guide classroom teachers to make valid and 
appropriate assessments and opportunities? Does this also 
overlap with the new Maori Performance standards which 
have just been established? 

ANON-K9GG-12HH-5 

Māori music has a very strong European and Reggae 
influence. Are we looking at traditional Māori created music 
or music that has been taken from early 20th Century songs 
and rearranged into Māori music? 

ANON-K9GG-12H2-F 

To be honest, I find it hard to comment on this as I am not 
Māori, but from my own limited knowledge base, I would 
say there are steps in the right direction. This would also 
have to be judged by the place and the planning would 
have to be discussed with the whānau, hapu and iwi of our 
school grounds and our students. 

ANON-K9GG-128M-T 

Yes I think it's great to have Maori music explicitly in the 
new Music Works standard. The other standards appear 
very applicable to Maori contexts. 

ANON-K9GG-128B-F 

In order to incorporate Māori elements/music appropriately 
& correctly at school Music Curriculum, there need to be 
more Māori Music teaching resources & Music PD available 
for teachers to attend, esp school & small town community 
that is predominately European descend. 

ANON-K9GG-12A4-A 

I think this is mostly well addressed, however, have the 
traditions of Māori music been taken into account - ie. oral 
based tradition, so not necessarily notated and how this 
might impact our Māori students who are immersed in Māori 
music such as kapa haka so don't have an interest in 
learning elements of music but just want to perform and 
record composition? 

ANON-K9GG-12KJ-A 

Great to see Maori concepts front and central. But..... 
2. How does an external exam on tikanga Moari support the 
students in this group who we know may have lower levels 
of subject literacy because of the cultural capital they come 
in with. Surely this will only suit our traditional “academic 
students”. Isn’t this is counterproductive and elitist. We are 
also looking at the analysis of music through a very western 
ideal. Music study should be culturally centered therefore if 
we take on the learning of Puoro / Maori we should do so in 
a culturally significant way. Not through an exam -couldn't 
be more colonial if it tried. The Maori performing Arts US 
provide a really good model for this. They are collaborative, 
and explorative and also set out clear parameters about the 
aspect of puoro to be studied. The model in this new 
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framework is vague and seems post colonial. Are we talking 
about musicians who happen to be Maori or Maori music. 
Our job is to open the world of ideas not to make them 
regurgitate content in a written exam. 
My overall concern is the external internal ratio and I know 
this is fixed but I feel it is a backward step which will in no 
way help our tail but clearly divide our students once again. 
I ask - Who will benefit.? 

ANON-K9GG-12FB-W I feel that there needs to be more detail!!!!! 

ANON-K9GG-123S-U 

Most akonga Maori prefer oral and hands on assessments 
as opposed to external exams and written work. 

ANON-K9GG-18Q3-Y 

This is not my area of expertise so this one will require a lot 
of resources to allow teachers to provide authentic teaching 
and opportunities. (As I know I am not alone in this.) 

ANON-K9GG-18QA-D 

I am keen to take part in the ongoing PD that will support 
Music teachers (both classroom and ITM) to be confident 
that they can be highly effective with Maori contexts and 
approaches to teaching and learning. I think that subject 
specific advisors would be extremely valuable here - what 
does this look like for students *and* teachers in a Music 
setting? 

ANON-K9GG-18W9-B 

I do not speak maori. I do not even understand what ' Mana 
Ōrite mō te Mātauranga Māori' means. Obviously the 
incredibly rich New Zealand music industry has a huge 
amount to explore and that includes Maori music, which as 
far as I can tell still uses dominant western musical ideas. 
 
Having one of the externals as a comparison between only 
'Maori' music and another genre is a MASSIVE mistake. 
The student should be free to choose whichever genre they 
feel comfortable with. My prediction is that this standard will 
be largely ignored and replaced with Music Technology 
papers. 

ANON-K9GG-18JW-V 

Yes but I need more thorough communication as to what is 
meant. 

ANON-K9GG-184F-N 

Going to need lots of subject-specific PLD on this, not 
generic! 

ANON-K9GG-184P-Y 

I like that Maori elements are included in the assessments 
however there must be detailed exemplars and course 
materials that are made available to all teachers in a timely 
fashion to support this. 

ANON-K9GG-123J-J 

Understanding Maori music and its place in NZ culture is 
important but does it need to be such a key component of 
the assessment outcomes? How does this support students 
finding their own music identity and exploring a range of 
music from a world perspective?. The reality for most of the 
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students I teach is that the music they relate to comes from 
a huge variety of genres and styles that have their roots 
outside of NZ Maori music. I agree that some aspect of it 
should be compulsory and well covered but with only four 
standards in total, I wonder if this is making it too specific. I 
am also unsure as to exactly what aspects of Maori music 
we are focussing on. 

ANON-K9GG-18RK-R 

This is indeed a big shift for teacher of music. All teacher in 
Aotearoa today are challenged to look at ways to support 
ākonga Māori to succeed as Māori. The disparity in 
evidence that this is being done successfully, between all 
teachers and in all subjects is enormous and we would 
certainly need significant PLD and training to develop the 
confidence to deliver mātauranga Māori in our specific 
subject areas more confidently. 
 
Teachers, however, are actually challenged to look at ways 
of supporting all ākonga to succeed. To succeed in music 
our students clearly need to develop an understanding of 
essential elements and knowledge that are fundamental to 
the study of music of all types of music. Teachers should 
look at the students in their school and design programmes 
of teaching and learning that allow all ākonga to achieve 
and progress on to next levels. This may mean focusing on 
music of the Pasifika, K Pop, Indian Music, Chinese, NZ 
Pop, European and Māori music. 
 
Therefore, should delivering mātauranga Māori to all 
students be mandatory? It would be a shame if this became 
tokenistic and not authentic 

ANON-K9GG-18K6-V 

I don't feel that my music background (jazz performance) or 
the training I received many years ago at T-col has 
prepared me for any of this. We touched on Maori music 
during my teacher training, but it was by no means in depth. 
I am well aware that to teach Maori music in the wrong way 
would be highly criticised. Again, I feel that there are not the 
resources/training available for this to all be carried out in a 
meaningful and culturally sensitive way. 

ANON-K9GG-18A3-F 

Ākonga Māori will succeed better with the external 
standards being 1.2 Create original music and 1.4 Perform 
music. The introduction of ākonga exploring their own 
musical whakapapa is great - I like that idea. It is something 
I would probably start with in Year 9/10 and formalise it in yr 
11. 
My favourite Teaching Outline was No. 2. I liked the varied 
NZ artist’s to listen to and study. I was surprised that the set 
works didn’t include Te Reo or tikanga. How do we as non-
Māori teachers teach tikanga? There are lots of examples 
of Māori music with artists like Ria Hall, Maisey Rika, Rob 
Ruha, etc or are these possible examples for Level 2 and 
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3? 
It is very difficult to comment on 1.3 when there is no detail 
on the standard and how this is looking like being assessed. 
I wonder if I am being too literal with the wording that says 
Demonstrate understanding of Māori music - does this 
mean Māori artists creating music, which could be in any 
style, and not music which is within Te Ao Māori, like songs 
in Te Reo, traditional māori styles like moteatea, kapahaka, 
including Taonga Puoro, Hirini Melbourne songs, traditional 
action songs, etc. Or are we making sure that we are not 
taking away from the Māori Performing Arts standards. 

ANON-K9GG-189Y-D 

I have said that it's on the right track, but to be honest I'm 
not exactly sure what the right track would look like. I am 
supportive of the attempts to have te ao Māori present in all 
aspects of the programme although there will need to be 
considerable PD for many music teachers around the 
country in regard to effective coverage of music from te ao 
Māori - and effectively integrating aspects of Māori musical 
understanding in to the existing PK/DI/UC and CI strands of 
the Music curriculum. The sample course outlines hint at 
the possibilities to make sure that there is weaving of Māori 
musical knowledge throughout the year but there is a bit of 
a gap in my understanding when it comes to aligning 
fundamental theory content with traditional Māori music. I'm 
sure it can be worked out somehow? 

ANON-K9GG-18DX-Q 

Music cluster to discuss changes to 
NCEA Music of the Wairarapa Music teachers. 4 April 2021. 
 
 
Notes / questions and concerns we had. 
 
 
General: 
 
We are worried that taking away student choice (limiting the 
no of standards available) will only mean less uptake for 
Music as a subject. Also concern that the collegiality of 
working with itinerant teachers is undermined when they 
don't have a part to play in assessment of the students they 
prepare. 
 
 
With regard to 1.3 
 
In regard to Maori Music, who will be the external 
examiners, will they be experts in Te Ao Maori and Maori 
Music (the two should not be separated?) 
 
 
Will there be a text to support Music teachers on Maori 
techniques, devices and traditions Tikanga - the knowledge 
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we will require to teach. 
 
 
Exams disadvantage Maori and Pacifica students and low 
decile students and students with learning diff, and 2nd 
lang. 
 
 
The outline seems a whole class approach? Not a 
facilitation of individual choices, interests and programmes? 
 
 
Does this frame work have a culturally responsive 
pedagogical approach? Why are we asking students to be 
assessed in Maori Music, in a western way? This system of 
assessment is Western European style of teaching and 
learning with a Maori flavour. If you want to assess Maori 
music, it should be assessed in a Maori way, not a 
traditional european exam…. Oral, performance and involve 
the tikanga. Is it culturally right to analyse and pick apart, 
traditional music? Doesn't fit with the CRP model but more 
chalk and talk. 
 
 
External model of assessing turns Music students in English 
language students. 
Reflection could disadvantage students re are we going to 
excklude good performers who cant write appropriately 
about the process. 
 
Which seems catered to high decile students. 
 
 
 
MPA standards are awesome. Why not use that frame 
work, put more thought into the culturally appropriate 
method of learning and assessing Maori music. 
 
 
Looking at the outline the level seems too high for Level 1 
who at the moment should Identify. This almost 
feels very analytical and high level? Again, hard to know 
without an assessment schedule so we can see precisely 
what they are supposed to be achieving. 
 
 
I don’t think this is Maori achieving success as Maori. If a 
Maori student achieves any success, which 
we not setting them up to do with this, it will be Maori 
achieving success by fitting in as a Westurn Euro Musician. 
Maori Music in a white box. 
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1.4 
 
How will performance be assessed? Will teachers be able 
to give official feedback after the first solo 
for example? Are the grade boundaries staying the same? 
How will the teacher know what the grade boundaries are 
so that feedback can be provided to students to help them 
“craft” their performance. When will they get the feedback 
from external markers - this 
is all too unclear for us to make an informed comment on. 
 
 
Externals have a knowledge recall focus. This 
disadvantages anyone with learning difficulties, 2nd 
langues. 
Students with mental health issues Maori and Pacifica. 
 
The big ideas are written in language that students will not 
understand. Who are they for? Teachers only? 
 
 
1.1 sounds 
like analysis of music. As is 1.4. What 
most of what our low decide students want to do is MAKE 
and CREATE music and analyse in relation 
to what they are working on. 
This course is half analyse where currently students are 
doing performance and composition making and creating. 

ANON-K9GG-18EK-B 

It is important to value all cultures that make up New 
Zealand and I believe primarily what cultures the teacher is 
is dealing with within their class primarily. What it is is to be 
"Maori" should also be changing. Can females speak at the 
start of the formal proceedings or stand at the front of a 
Marae yet? Can a male make the greeting call? Just 
because "first arrivals" doesn't mean their belief systems 
are necessary the right ones. 
Learning and teaching in state schools is secular, could we 
think of pedagogy similarly as the one that best suits the 
learners also - the teacher has in front of them be they 
Somalian, Russian or Tongan and choose music as best 
relates to that group and also will help extend them, (could 
students choose their set works from a list). 

ANON-K9GG-18D5-M 

For teachers to be able to confidently teach this we will 
need well structured resources and support. A list of 
appropriate Maori Music for the context standard would be 
helpful, I would like to see this as a Portfolio based external 
rather than an exam to cater for more students. In order to 
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properly experience the 'ihi, wehi and wana' of a 
performance I think it needs to be assessed in person and 
not by someone watching it on a video later. I believe 
Performance should be internally assessed, making 
Performance an external will not lessen the workload in this 
standard. Performance should be 2 performances and 
schools can decide if they do 2 solos, 2 groups, or 1 solo 
and 1 group performance. Composition could become 
external instead. 

ANON-K9GG-18NF-F 

On the right track with the swap of 1.2 and 1.3 re 
internal/external as detailed above. 

ANON-K9GG-18NV-Y 

I am trying to balance my lack of te ao Maori concepts with 
being able to clearly define what I believe as a teacher will 
give all students a deep knowledge and understanding of a 
wide range of music, which Maori music conventions are a 
very narrow pathway. I don’t believe the balance of these 
standards is right yet and much discussion is needed 
around developing knowledge and having robust 
conversations. When NCEA was first introduced there were 
many cluster meeting to help us all to develop clear ideas 
and I think this is needed again especially using Maori 
terms well and correctly. 

ANON-K9GG-18FC-4 

1.3: I am concerned about the narrowness of this standard 
and that there is not sufficient opportunity to delve into 
Western Music and other New Zealand composers. (NZ 
composers that don't write Maori Music). Could the 
standard be re-worded to: ‘Demonstrate understanding of 
two music works; including one by a NZ composer’. Finding 
resources and having sufficient PD so that teachers feel 
comfortable teaching a Maori work would be considerable. 
It is important that the standards suit all NZer's and give 
teachers choice. 
What about incorporating the tikanga and reo features of 
Māori music, and identifying what ihi, wehi and wana means 
in a Māori music context into 1.1? This would allow and 
encourage teachers to study a greater variety of music 
when discussing 1.1 . 
How will 1.3 be assessed externally? Is it a written exam? 

ANON-K9GG-18FN-F 

The concepts and ideas are there - I am hoping that there 
will be significant PD in these areas to up-skill teachers. 
There's a few terms there I've never heard before. It is good 
that our bi-culture will need to part of the teaching and 
learning programme. 

ANON-K9GG-185J-T 

No further comment here other than keep the curriculum 
'balanced' for our akonga so they get to learn across the 
widest possible experiences in Music from Classical to 
contemporary. 
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ANON-K9GG-185E-N 

I see this is the area requiring a massive input of 
structured/standardised(?) resourcing if we hope to 
approach this consistently, authentically and mindfully. This 
is an area I am passionate about developing in my own 
practice but feel so inadequate most of the time. We are 
being more intentional about this journey by singing more 
waiata as a school - merely a starting point but meaningful 
as we seek to weave more mātauranga Māori in to the 
fabric of our community. 
 
I just don't feel we are quite there yet. While the course 
outline gives a good example, teachers are going to need a 
lot of support as resources are not that plentiful. Teachers 
will need to work hard to seek to grow their own 
understanding before teaching this standard well. 
 
I also feel concerned that this standard is light in content 
and wonder whether a third 'minor' work could be included. 
This might go some way to ensure teachers are covering a 
diverse range of music covered and to support the building 
of knowledge relevant to 1.1 and 1.2. 

ANON-K9GG-183M-U 

While it is important to teach our ākonga the range of skills 
covering all aspects of music -This draft music course 
provides very little room to personalize to individual 
students natural skills. As a result, I don't feel our students 
are going to achieve their personal excellence within the 
draft course. 
Visual art students are not expected to paint, study art 
history, photography, sculpture and do some design all in 
one course so why are our Music ākonga expected to 
perform, study history, technology, compose, and 
understand elements & notation within a course of 4 
standards. This is totally no correct. We need to develop 
more flexibility and performance into this course and overall 
create several music courses. 
I feel concerned at our present courses which are 
individualized to students will not be possible. Eg. Will our 
students be able to do two strands of music? 

ANON-K9GG-1NX1-T 

Maori students have always been able to perform pieces 
from a Maori context (I often assess students using Kapa 
Haka performances for example) and include Maori 
contexts and concepts in their composition. 

ANON-K9GG-1NQQ-K 

I celebrate the opportunity to explore these concepts so 
long as those engaged in western music also have the 
opportunity to develop skills relevant to their craft. 

ANON-K9GG-12CG-Y 

• Students are frequently just beginning to explore their 
identity and many connect with multiple cultures, needing a 
plurality of cultures (not just Māori) able to be expressed 
within the course. 
• The way in which Māori music has been introduced 
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(compulsory set work of pop piece) is very one dimensional 
and too limiting. One of the four music standards to explore 
Māori music. Examples: compose in response to a Māori 
myth; compose incorporating (home made?) taonga pūoro; 
perform a piece of music by a Māori composer and explain 
its context; study a music work which incorporates Māori 
tikanga (Helen Fisher: Pounamu); aural identification of 
traditional Māori instruments etc. 

ANON-K9GG-1N2Y-V 

I feel still need to develop explicit examples in a variety of 
genres. I expect more support in this section from the MOE. 
I look forward to seeing more materials. 

ANON-K9GG-1N2B-5 

Some comments already made above. In addition, need to 
ensure that there will be PLD provided to support/upskill 
teachers to facilitate any new aspects, or a depth of 
learning that are required of students that teachers cannot 
illicit due to their own training not being sufficient. 

ANON-K9GG-1NSN-J 

It still seems a bit tokenist in ways at present. To me, 
studying FFD or a te reo Māori lyric version of one of 
Benee's songs is not studying Māori music. If you are trying 
to connect to "contemporary" contexts then why not 
encourage the study of works that incorporate say taonga 
puoro and contemporary elements such as loop pedals or 
other Western instruments etc? I don't think taking what is a 
typical pop song and changing the lyrics to te reo Māori 
should suffice at all. I think what classifies as studying Māori 
music needs to be very carefully defined. I have some other 
big picture issues/concerns with the delivery. For example, 
we just have a highly knowledgeable, extremely passionate 
teacher complete a term relief for our te reo Māori teacher 
and the senior students, in particular, treated her with such 
a total lack of disrespect and refusal to engage in learning 
with her - all because she was Pakeha. In another example, 
I have chatted with some of our wonderful kapa kids who 
are extremely passionate about performing who tell me they 
get mocked at kapa events for too many of them looking 
"too white" to be authentic and performing kapa haka. It 
disappoints me that they feel this way; judged by students 
from other schools with a higher ratio of students who only 
identify as Māori. I am not sure we are at a place yet where 
this (in any subject area) is going to be delivered 
successfully without some students attacking this as not 
being a stronger connection, appreciation for, and 
opportunity to understand and present content in an 
authentic context because they feel those who are 
delivering the content are not the appropriate people to do 
so. I have colleagues who are 100% into embracing and 
supporting more te reo Māori into their teaching but again 
feel push back from students about doing so. I think these 
changes need to explained fully in a way not only for 
teachers to understand but also for all students to 
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understand. It makes me sad to say it but I know many 
students will say "why do I have to know this if I'm not 
Māori"? ..... :( we have a long way to go as a whole 
community in to embracing a greater inclusion of te reo 
Māori and te ao Māori into the NCEA and the NZC in 
general. 

 
 
 
 
 
 
 


