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16 - Physical Education NCEA Level 1 Phase 1 Survey – Raw Feedback  

 
65 answers to "Impressions - Physical Education - What is your overall impression of the Learning 
Matrix?" 
 

↓ Option Total Percent 

On the right track 40 3.50% 

Needs amendments 25 2.19% 

Not Answered 1077 94.31% 

 
63 answers to "Impressions - Physical Education - What is your overall impression of the 
Teaching, Learning, and Assessment Guide?" 
 

↑ Option Total Percent 

On the right track 22 1.93% 

Needs amendments 41 3.59% 

Not Answered 1079 94.48% 

65 answers to "Impressions - Physical Education - What is your overall impression of the example 
Course Outlines?" 
 

↑ Option Total Percent 

On the right track 27 2.36% 

Needs amendments 38 3.33% 

Not Answered 1077 94.31% 

 
45 answers to "Comments and recommendations - Physical Education" 
  

Response ID Answer 

ANON-K9GG-
12Q2-R 

Need a bit of end-goal definition, perhaps a graduate profile for each subject , 
then work back from there 
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Response ID Answer 

ANON-K9GG-
12SN-P 

Nothing really new which is good because the 2007 NZC is already conducive 
to great teaching and learning opportunities. I am excited to see how the 
externals will work in PE, i.e will they be portfolios, competitions or exams. 

ANON-K9GG-
12G8-M 

It's too vague. I have no idea what to expect from these new standards. How 
am I supposed to teach this? 

ANON-K9GG-
12H9-P 

Upon reflection, I am struggling to find anything positive to say about the 
proposed changes to the Level 1 PE curriculum. 
 
I am also left with an impending sense of ‘Groundhog Day’ (from when NCEA 
was initially introduced in 2002) which will result in individual PE Departments 
and teachers having to spend thousands of hours largely replicating each 
other’s work, done across numerous other schools. This is work and resources 
that should, in full or in large part, be provided for schools and teachers. 
Unfortunately, the 2002+ resources provided were largely irrelevant to the 
programmes of most schools and riddled with basic errors, typos and factual 
mistakes. I fear that on current Level 1 evidence the same may be happening. 
 
PE teachers are not specialists when it comes to writing and developing 
resources and over the years in many schools, these assessment resources 
have been of wildly differing quality and effectiveness. This has meant that 
many ākonga (students) are disadvantaged (or advantaged) because of the 
quality of the resources and assessment supplied by their teacher. This is NPT 
a levelling of the playing field. 
 
Being asked to devise, write and assess programmes and Standards has 
always felt somewhat like going to a restaurant and being asked to catch the 
food as well as cook it yourself and eat it! (Ansd then often criticised by the 
‘restaurant’ on its quality!) But, over the years PE Departments have 
developed, tried, tested, reflected and improved student resources and 
assessment methods. I feel, finally, in most school’s cases we have teachers 
who now largely understand what and how to deliver and assess NCEA PE 
Standards and that the new Level 1 suggestions will set many schools and 
teachers ‘back to square one.’ 
 
The new Level 1 information supplied fails to clarify key information that PE 
teachers require to make a valid self-assessment and report back to the 
Ministry. (The nature of the feedback questions and response options also 
feels like social-construction and geared to only favourable responses.) 
What is included in the Achievement Standard Criteria? How and when are 
teachers meant to assess or submit external assessment evidence? If (on the 
evidence of 2 draft programmes outlined) all four Standards run for all four 
terms how and when is assessment completed and submitted? What are the 
specific Assessment Criteria? Without this information understanding how, why 
and when to plan, teach and assess is near impossible. 
 
The PE Matrix supplied and two exemplar teaching programmes are similar in 
many language aspects to what we have developed and learned to understand 
since 2002 and based firmly around the understood concept of Hāuora. Yes, I 
believe they are jargon-heavy and PE seems to specialise in self-important 
words and labels that confuse ākonga (students) and teachers alike, but we 
have all learned to live with this (largely). 
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The new resources and information in PE (and all other subjects) are 
deliberately and heavily weighted to a Te Reo Maori context (Culturally 
Responsive Pedagogy) and I have absolutely no issue with that. However, an 
English translation and glossary of individual terms and contextual meanings 
should be easily and readily supplied (the website glossary of terms is anything 
but user-friendly.) 
 
I know from having worked for and with a number of PE ‘influencers’ that Sport 
is viewed as somehow ‘evil’ and should play little or no role in a Physical 
Education programme. Whilst I support the fact that Sport is not PE I still 
believe that sport is a central and critical part of the programme (just ask our 
ākonga (students) and parents) and the overlap between the two areas is 
fundamental for the success of BOTH. I also believe strongly in traditional PE 
aspects such as fitness, play, leadership, anatomy, physiology, biomechanics 
and sports psychology/mindfulness. Whilst these aspects are mentioned, in 
varying degrees, they seem to be marginalised in a suggested programme that 
seems more intent (on the evidence supplied) in blending the subject of PE 
with Te Reo, Earth Science and Social Studies. I applaud what is trying to be 
done, to a degree, but it seems rather lost and contrived with many more 
obvious, relatable and enjoyable aspects ignored or marginalised. 
 
In conclusion, as a teacher of PE and an HOD PE, I cannot make a full 
judgement on the suggested changes until all related information or examples 
are made readily available and fully explained. This seem rather obvious, but 
once again teachers are fed minimal information and then expected to do the 
work of the Ministry in developing resources and delivering programmes that 
have not been fully thought through and presented in a haphazard manner. 
This will set schools and their PE Departments back years of work, PD and 
developed working resources. 

ANON-K9GG-
1282-Y 

I think the idea of bringing externals into Physical Education is completely 
wrong, and a lit of students will struggle with this! 

ANON-K9GG-
12AN-4 

I can understand the basic direction of the changes but find them still vague. 

ANON-K9GG-
12KX-R 

For years NCEA has offered flexibility and a huge variety of contexts often 
leading to significant variation of contexts and results and confusing feedback 
from external moderators. In a time of opportunity to create a clear framework 
that both ākonga and teachers can understand and clarify confusion the 
proposed changes a wide of the mark. 
The assessments are so wide in their scope it is very confusing to actually 
develop an understanding with our ākonga to ensure they can actually succeed 
with in-depth knowledge in specific areas rather than a vague understanding in 
multiple areas all jammed into one assessment. 

ANON-K9GG-
12YY-7 

I can see the setting up of courses and the potential of what to do for the 
academics. I struggle to see how our lower kids will achieve other than giving 
them the whole year to achieve. But it also means lots of work. I want to see 
lots of tki examplers. And actual assignments marked to see how our low 
students are going to achieve. We currently run a huge rec programme and I 
want to see how that will run beside these. Does this mean double dipping? 
And for the kids taking both academic and rec what does this mean? 
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ANON-K9GG-
12YZ-8 

We feel their could be more thinking skills at level 6, especially to develop the 
students for higher level thinking at level 7 and 8. 
We feel their could be more community links throughout, more interaction with 
the wider community. 

ANON-K9GG-
12YW-5 

Lack of performance standard a massive concern 
External assessments a concern - massive pull factor for a lot of students to 
the subject (too much to jump to two externals at the early stages) 
Learning matrix does not accommodate or support boys achievement 
Very holistic - are isolating others by trying to accommodate all? 
Lacked clear levels of achievement 

ANON-K9GG-
12FQ-C 

These are a good starting point. As it is a new process, over time, more in-
depth information would be helpful. In particular, relating to content and clarity 
of explanations. Biggest concern for PE is keeping our subject practical. For 
the many students who are outstanding athletes and wish to be recognised for 
this, are we ensuring that we remain true to what our subject is all about, rather 
than weighing students down with too much written assessment. Finding the 
right balance is crucial. Currently students at our school really enjoy 11PE as a 
gentle introduction to Achievement Standard assessments with some written 
components, whilst still remaining a predominantly active subject. 

ANON-K9GG-
18XY-C 

Need clearer guidelines with examples for Externals. Have a few ideas for 
what I would like to do with my students and prepare them for the upcoming 
externals without having to rely on Written Examinations - and what are the 
guidelines in terms of marking criteria 

ANON-K9GG-
18Q1-W 

Would like to see more sequential movement from Level 6 to 7 to 8 in the 
matrix. 
The 'Guide'? 
THere is still an imblance of practical opportunties 
With 'Remaining content still to be developed' it is still difficult to comment on 
externals 

ANON-K9GG-
18G3-N 

Level One PE now has External assessed standards. How does this work? Are 
there still exams or will work be collated throughout the year and submitted 
such as with a portfolio? More clarity around this would be useful especially 
since this hasn't been a requirement of PE for many years. 

ANON-K9GG-
18ZR-7 

Need more detail of what each standard is required 

ANON-K9GG-
18ZS-8 

Assessment conditions need to be clarified. 

ANON-K9GG-
18ZG-V 

More specific guidelines for each assessment. Greater clarity around how the 
big ideas link to the standards. 

ANON-K9GG-
186P-1 

Course outlines - we need the rest that have been developed to give us a 
better picture of how it can be done differently. Hard to picture how gathering 
evidence in learning will work when we don't have clear assessments or even 
know the form of the externals. 
What is the plan for transient students? How will they be given opportunitiy to 
succeed if leaving a school part way through the year with a few pieces of 
evidence across several standards gathered (the transition of this evidence is a 



 

20 April 2021 5 
 

Response ID Answer 

whole seperate issue) and then arriving at a new school who are working in a 
different contxt or focused on different assessments. Before a change in school 
would affect a few smaller units, now it could severly limit their ability to 
achieve anythng - and these are our most vulnerable 20%. 
What about students with low or sporadic attendance, how will we be able to 
allow collection of evidence of learning across longer time frames - how do we 
stop them from missing out as the class moves on? 
What is the plan for students who are not yet capable of moving up to Level 2 - 
do we have them redo assessments they have already achieved because we 
have no other alternatives - are we setting ourselves up for classes of 26+ 
students all at different points and therefore losing the ability to utilise class 
disucssions or practicals and team work because students will all be at 
different points of progress? How do you envision this working for those of us 
in low decile schools with large numbers of transient students or those with 
concerning attendance patterns? How will this be more adjustable for students 
out on STAR and Gateway regularly? How will we chunk the learning for these 
individual circumstances? 
Is there enough of a balance between socio-critical thought and biophysical 
knowledge. Can we relook at how these are balanced as it seems 1.4 is very 
biophysical and has the only mention of sociocultural knowledge or socio 
critical thinking as well and this isn't evident in other standards? Is there 'about' 
movement in each standard? Where are the underlying concepts apart from 
Hauora? 
Is there a requirement for practical through out to ensure the in, through and 
about? This doesn't seem 100% clear for what we can tell from the 
assessments - conversly, is there a plan for injuries/sickness etc 
What is the plan for externals? Who will be marking these and will it reduce the 
marking load of teachers, or will they be required to pre-mark and then be 
verified? How will work load be managed in relation to the evidence we are 
expected to produce for this? How will we ensure authenticity of movement 
contexts? 
Currently the assessment brief are very overarching and vague - so seeing 
how they will break down is important to understand what is expected here. 
social, emotional, cultural, intellectual capabilities could be literally anything - 
so getting feedback on what we think is hard - this could involve any number of 
ideas 
Hard to know if it is pitched too high or too low or even if it covers the right sort 
of concepts until we have a better picture of what L2 and L3 will look like. If L3 
is our Physically Educated graduate - what are they going to look like and how 
does this help beild towards that big pictue? 
The Health standards clearly followed 4 standards, 4 underlying concepts. Is 
there a organisation for the PE standards? It seems - practical, teamwork, 
hauora and everything else. 
Just a worry about the lack of critical thinking and SEP. This has been such an 
important aspect for us - both with scholarship and with students seeing the 
real world applications of their knowledge. Whanau regualry feedback to us 
that the critical thinking and SEP is what they view as important for individual 
growth and for employability. It feels like it is only in 1.4 
Same as the biophysical knowledge that should be inherant to all movement 
skills - it should be balanced throughout a bit more, not just in 1.4 alongside 
critical thinking. Be interesting to see how this balances in Level 2 and if there 
is enough weighing on this at L1 to ensure students have the background 
knowledge for any biomechanics, motor skill learning, sport psych, anatomy, 
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physiologogy etc 
Only being able to offer students 1 line at Level 1 will seriously impact our 
offereings and our numbers, as well as impact on teachers. Currently we are 
able to run 2 seperate courses, but with the move to limited assessments and 
students not being able to take more than 1 PE course, this will essentially kill 
off an entire teachers work load. This is devestating for a small department 
where we will lose 1/3 of our staff because we can't offer the courses. It will 
also impact our learners who don't have many practical hands on subjects to 
cater for their learning styles. 

ANON-K9GG-
1865-6 

The course outlines are extensive but it is a little unclear if the external 
standards that align with the programme of work, are able to be submitted for 
marking at multiple check points or if it is the intention to teach the whole 
programme in order for students to be able to complete the standard. The 
question is whether a semester course (2 out of the 4 terms) might still be able 
to complete the assessments in a reduced time frame. Semester courses are 
becoming more common in Level 1 programmes. 

ANON-K9GG-
18RV-3 

I just feel there needs to be more flexibility in the learning plan/programme - it 
feels quite prescriptive - eg the course outline is term by term and details what 
is going to be done - it needs to be far more flexible to meet needs of the 
students. How is the externals actually going to work - are they going to be 
marked by an external person/group - who is going to do this? 

ANON-K9GG-
18R6-3 

Currently, it appears that the major outcomes for students are being 
determined by a small group. Every individual school will have threshold 
concepts that are relevant to their students at a particular time. Currently we 
have a matrix that outlines the threshold concepts and then all of the 
assessments are built off of these. 
 
The new set of assessment tasks seems to minimise the value of biophysical 
factors. This is only seen in one of the four tasks but that is coupled with 
sociocultural factors. These have traditionally been addressed as a Level 3 
concept that is required for Excellence responses (technocentricity, 
healthism...). We now see that students at Level 1 need to interrelate between 
biophysical and sociocultural. Is it a step to far? It feels like there is a real move 
away from the value of biophysical learning which is a shame, especially for 
those wanting to develop the skills to improve ability. It can be seen in the 1.1 
assessment but this will be experiential rather than understanding based. 
Could the sociocultural be coupled within the 1.3 assessment? It feels more 
logical. 
 
There is a positive move towards most of the content involved including 
movement. This will be great for our boys. 
 
It is really hard to determine what is required for the external pieces at current 
which makes it challenging. It is hard to know what we are building towards 
without the outcome present. Are we expected to have students cheerlead 
about how great movement is for Hauora, or is there space for them to look at 
some of the negative implications? 

ANON-K9GG-
18HC-6 

Needs details about how the assessments spread over several terms will be 
collated into a grade. Need details on how the external assessments would be 
conducted e.g using video, portfolios etc. External exams would NOT be 
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suitable to assess this learning.Need to be able demonstrate learning though 
movement not just through the written word. Needs criteria of what 
achievement would look like at achieved.merit and excellence level. Without 
this detail it is difficult to comment on if the learning ideas, teaching programme 
and assessments are linked . Concerned that spreading assessment over the 
year will cause workload issues for both teachers and students.Doesn’t allow 
for semester based courses rather than full year courses, leading to less 
flexibility for schools and students to create programmes of learning that are 
meaningful and flexible. 

ANON-K9GG-
188C-P 

 
The learning matrix is confusing, it seems unnecessary when we have a 
curriculum document which should be the foundation and driver of all learning 
and assessment. There is an absence of the underlying concepts throughout 
the matrix. Where is self others and society shown in this matrix, attitude and 
values and lack of health promotion through this. What is the need for another 
document on top of the curriculum? Material seems to be pitched at a very high 
level especially for Y11 students in one of the proposed external standards. 
Combination of biophysical and sociocultural factors all in one standard for only 
4 credits. Does this type of assessment suit the learning styles of all learning 
abilities? 

ANON-K9GG-
188R-5 

The Level 1 Course outline 2 provides a good example of how the Learning, 
Teaching and Assessment matrix could work together in an outdoor context. 
However, te taiao | the natural world, in particular the importance of whenua, is 
the key focus of Outdoor education. Education Outdoors NZ (EONZ) believes 
this is not expressed as explicitly as it should be, compared with the key focus 
of Physical education, movement, which is explicit through all of the 
documents. This is particularly problematic at Level 7 and 8, where the 
essential te taiao focus of Outdoor education is missing and a key focus on 
movement doesn’t encompass the breadth of Outdoor education learning. An 
explicit focus on te taiao | the natural world is essential for Outdoor education 
to truly allow the development of future-focused, sustainable Outdoor 
education programmes. These programmes provide ākonga the opportunity to 
learn about, through and within te taiao and be part of the solution to climate 
change. Outdoor education strives to develop ākonga that respect and 
treasure the whenua and can take action to protect and enhance te taiao. 
 
Reducing the number of achievement standard to four should reduce the 
assessment loads for both ākonga and teachers | kaiako. However, there are 
concerns that the assessment methods (portfolios, logs, videos etc), as well as 
the timing of external assessment, will increase marking loads and have 
significant impacts on ākonga. 
 
There are concerns about what moderation will look like and now national 
consistency will be achieved. 
 
The number of achievement standards (4) means that ākonga can not 
complete standalone programmes in both Outdoor education and Physical 
education contexts if both programmes use Physical education achievement 
standards. There is a concern that this will affect staffing and course viability. 
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ANON-K9GG-
18E5-N 

Movement and Hauora being central to the big idea of PE is great and shows a 
holistic nature of curriculum area. 
We as a department believe PE is a place for students with practical ability to 
show their skill, therefore there needs to be a solely practical standard included 
with clear performance criteria. Performance criteria may need to be modified 
from previous years. 
We also believe that the weighting for the external credits need to be re-
evaluated. Although Hauora is key to PE, in seems like there is more work 
involved in 1.4 compared to 1.3. So 5 credits for each of the externals seems 
more realistic. When unpacking the 1.4 standard, it reads more like a level 2/3 
standard and therefore may need to be reworded. 

ANON-K9GG-
18KZ-Z 

Matrix: It took a while to understand the big idea and the other underlying 
ideas. 
 
The content and diagram is clear however it is not easy to understand how 
some of the big ideas or ‘students will…’ statements could be used (particularly 
at Level 7 and 8). 
 
Diagram to show the interrelationship between the big ideas. 
 
There is a lack of Biophysical content in the matrix. The matrix is heavily 
weighted towards socio-cultural concepts. Is this a good reflection of the Health 
and PE curriculum document? 
 
Assessment: 
We’re not too sure which part of the draft release this is. 
 
Suggested assessment opportunities show each standard has a lot of 
assessments available. 
 
There is a lot of flexibility 
 
Course outlines: 
 
The course outlines are very confusing. Every standard is assessed every 
term. How does this work? Is it a holistic assessment going throughout the 
whole year? 
 
All of the standards are quite similar 
 
There is no clear explanation of how external standards will be assessed or 
marked. 
 
We want to know who will be marking our external standards. 
 
We want to know if these need to be submitted all at the end of the year or at 
any time during the year. 
 
Will NZQA write the assessment material for the externals or will schools write 
their own and have this moderated (like internals)? 
 
1.4 has a lot of teaching content! Such a large range. Too much Too broad. 
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Biomechanics vs sociocultural cannot be taught together as this would take too 
long. Do we have to pick one or the other? 

ANON-K9GG-
18Y3-7 

Are we locked into a PE or a Health, or can we combine? 
Unit standards and vocational pathways how do they fit into all of this 
Impact of outdoor ed vs PE 
While I agree that well-being is really important, I think that it needs to 
embedded school wide and not such a focus placed in just our learning area. It 
is mentioned A LOT throughout this doc. What happened to in, through and 
about movement? It looks like that is just put on the end. 
I like some of the big ideas, but think the focus on Hauora swings too far in that 
direction, with less of a focus on in, through and about movement. 
 
Course outlines feedback 
Not much help when all suggestions are all the standards. 
Too many logs!! What about other modes of assessment? 
Will we still be able to mix courses with unit standards? 
Units of work look very long, big potential for a student to 'trip up' towards the 
end of the year and end up with Zero credits. 
How much input and autonomy will we have on what we can teach ('a range')? 
Think some of this looks quite challenging for level 1 learners, and some of the 
suggested learning activities in the course outlines look like level 2 skills. 
 
Unpacking the standards 
1.4 should be worth more. Heaps of content here and also looks like some 
current Level 2 skills (like inter-relationships and application to movement). 
Clarification of socio-cultural factors, What happened to SPEECH. 
Clarifications seem to be issues within socio-cultural factors not stand alone 
socio-cultural influences? 
How does 1.3 work as external? So many credits but what if you are awesome 
and can't write? What if you don't actually do it but write really well? Takes the 
Physical activity out of our subject area. Also takes away the importance of 
actually being active if it is not assessed well. 
Would love to see some more detail on how the new standards will work in 
practice. Looks like a lot of logs at the moment. 
A more even split of credits - all worth 5? 
Seems like a lot more application then currently in level 1, which is harder. 
 
Are our ‘practical’ kids being hung out to dry with a very heavy literacy / critical 
thinking focus throughout.  While I think that this is a really important aspect 
and focus for our subject area, I do like that fact that currently at level one we 
can ‘carry’ some of those lower (written) ability students through with a bit of a 
helping hand along the way.  Maybe this will be addressed with some further 
clarifications, but it looks a bit daunting at the moment! Especially externals, 
that can only be judged very ‘matter of fact’ on what is written. 
Will we need to look at yr 10 and cover more content here?  Do we have to 
look at offering an option at Year 10 as a ‘pre PED’ course to prepare these 
students properly 
 
How much freedom do we have with the new 'course structure' and within the 
assessments themselves? 
 
What do the externals look like in practice? (portfolio/teacher 
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accreditation/exam??). 
I really like some of the new language in the standards, the guidance for 
practical experiences, and more of a bi-cultural approach with inclusive 
language. I am concerned about the level of knowledge and application 
required - it seems harder than current standards. Also concerned about lower 
level PE students and how they will cope with the amount of written work. Are 
Unit Standards going to be an option moving forward with NCEA. 

ANON-K9GG-
18YZ-E 

Assessment needs more clarification - 'demonstrate' is reasonably open to 
interpretation - what does this look like in practice? Moderation processes? 
Applicable to outdoor ed and PE? 

ANON-K9GG-
18UM-W 

The learning matrix is confusing, it seems unnecessary when we have a 
curriculum document which should be the foundation and driver of all learning 
and assessment. There is an absence of the underlying concepts throughout 
the matrix. Where is self others and society shown in this matrix, attitude and 
values and lack of health promotion through this. What is the need for another 
document on top of the curriculum? Material seems to be pitched at a very high 
level especially for Y11 students in one of the proposed external standards. 
Combination of biophysical and sociocultural factors all in one standard for only 
4 credits. Does this type of assessment suit the learning styles of all learning 
abilities? 

ANON-K9GG-
181H-M 

The learning matrix is confusing, it seems unnecessary when we have a 
curriculum document which should be the foundation and driver of all learning 
and assessment. There is an absence of the underlying principles throughout 
the matrix. Where is self others and society shown in this matrix, attitude and 
values and lack of health promotion through this. What is the need for another 
document on top of the curriculum? 

ANON-K9GG-
185C-K 

Firstly, it is almost impossible to be able to access the content. The website 
just sends you on a constant loop between the survey homepage and a prompt 
to open up the standards when you click on the PE learning area. I managed to 
find the individual AS, the matrix and the course outlines only by searching for 
them using the search function at the top of the page. My Hof and our school's 
PN both experienced the same problems. If people can't access the content, 
then they can't comment in a relevant or meaningful way and the consultation 
process is invalid. This is an urgent and concerning issue. Can the consultation 
period please be extended until this issue is resolved? 
Secondly, I like the inclusion of a learning area whakatauki. How was this 
selected? What was the consultation process? Who was consulted? Could it 
also be appropriate to include whakatauki for each big idea? This needs to be 
made clear to avoid tokenism and to ensure that the intent to include tikanga 
Māori is done in a way that upholds the place and mana of tikanga. 
Thirdly, I like the wording of the big ideas and their interpretation of the 
essence of the learning area. However, how were they developed and what will 
their significance be moving forward? Will more big ideas be added or are 
these the only ones? Will the big ideas included be edited or adapted? This 
isn't clear. 
Fourthly, how have the learning foci (e.g. kaitiakitanga, my body is a taonga 
etc) been developed and how do they fit into the learning matrix? This isn't 
clear. However, I really like the learning foci and the way that they allow for 
important ideas to be conceptualised in a way that is relevant to teaching and 
learning in a contemporary Aotearoa context. They seem to reflect and uphold 
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TOW principles. Ka rawe! 
Finally, how on earth are external standards going to be assessed in our 
learning area. What support will be available for this? There needs to be 
MUCH MORE clarity and guidance around this, as externally assessed 
standards are a completely new frontier for HPE professionals. This is a 
massive change for our learning area. 

ANON-K9GG-
183Z-8 

We like that you can see the development between Level 6 - Level 8. Big ideas 
are favoured and the introduction of influences on movement at level 1 is greta 
for life long learning. 
Assessment guide needs more information for it to be understood completely. 
Teaching outlines are very broad and are to reliant on reader interpretation. 
Weighting of Achievement Standards need to be revised - 1.4 (4 credits) holds 
majority of biophysical principles - this is less than 1/4 of the total credits. 
Where as Hauora has 6 credits. 
A list of non-negotiable content that's is required for each standard would be 
beneficial to be supplied with as otherwise it opens to a lot of inconsistencies 
between schools. 

ANON-K9GG-
1834-2 

Some aspects of the matrix is very vague and I feel some teachers at some 
schools will not be able to meet these requirements when teaching the content 
to the students. 
 
Is this Matrix for internals or externals? It seems that the current microbes 
internal has been somehow revamped so that it is kind of linked to genetics? 
Looking at the matrix, it looks like the Biology standard will be research heavy 
and not so many opportunities for the students to carry out experiments. Our 
students come to us (to Science) because they get to “do” something. They 
spend 4 hours in front of their device and if we ask them to do more research 
in Science and looking up information is going to kill their interest and divert 
them away from taking up senior science subjects. 
 
Most teachers in the Science faculty are not experts in teaching Matauranga 
Maori. Intensive workshops/PD is required to lead the Science teachers with 
lesson planning. I am not talking about assigning 1 teacher only day and 
getting staff to look at resources. I am talking about the need for time to plan 
meaningful activities that the students do, rather than finding a resource (e.g. a 
link) and leaving it to the teacher to whip up a lesson later in the year. 

ANON-K9GG-
1836-4 

Given the announcement of the Curriculum Refresh exercise that is 
forthcoming, it seems that making significant changes to NCEA has the 
potential to preempt decisions about the nature HPE as a learning area moving 
forward. We should avoid having assessment (NCEA Change Package) driving 
curriculum. Given the conscious efforts made to reduce the loading on 
teachers associated with NCEA it would be equally concerning that changes 
from the NCEA exercise then required another round of work if/when 
amendments were made to curriculum as part of the refreshing exercise. More 
careful consideration should be given to the sequencing and release of new 
'curriculum' as both policy and assessment. 
 
While there seems to be soem links between the big ideas and aspects of HPE 
in The NZC, what purpose the big ideas serve is not overly clear. I would have 
thought the curriculum provides the big ideas and assessment is simple 
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assessment. 
 
As the matrix is presented, and the way the standards are presented, these 
could be read as very individualistic. While at Level One it may have been 
deemed that a focus on self is most appropriate, this feels regressive (a step 
backwards) from the socio-ecologically framed focus of HPE in NZC. An 
'enlightened' teacher would of course not read it in this way, but there is 
potential in the way the standards are currently written to neglect the 
interrelationship between self, others, and society. While there are aspects that 
signal the idea of 'developing others' the expectations linked are simply about 
how the individual develops others not how this is symbiotic. Equally if we are 
committed to embedding Te Ao Māori then we would need to recognise that an 
individual is always part of a whole community and never a solo entity. The 
links to a socio-ecological perspective need to be made more explicit 
throughout unless the intent is to reinforce individualism. 
 
The development of 'Course Outlines' is an interesting move and has the 
potential to support whilst deprofessionalising teachers. These do, with 
amendments have the potential to support teachers to consider curriculum and 
assessment in PE. At the same time there is the possibility for some to see 
these as the prescribed curriculum, and in doing so neglect to really embed a 
localised curriculum that is of relevance to their learners and community. With 
the move to external assessment that this 'prescribed' approach could become 
the norm, which would decourage the development of rich, innovative, 
localised learning. 

ANON-K9GG-
1NMH-6 

I like the Big ideas; it is how they are to be creatively taught and then assessed 
that will be the key to learner's success. 
I will be interested to see how the external assessment of 1.3 and 1.4 will pan 
out, and if verbal assessment will be allowed. 
I understand the course outline is a guide and teachers have responsibility to 
teach when appropriate for their students. 

ANON-K9GG-
18FT-N 

We think these are on the right track but have ticked the needs amendment 
box because we have suggestions/recommendations to make. These relate to 
the Big ideas (which would carry over into the Learning Matrix), the example 
course outlines and the T,L and A guide and are noted below: 
-To us, the big ideas need to capture important conceptual underpinnings for 
physical education and should align well with the current 2007 curriculum. We 
think it’s important to have these and accompanying explanations really clear 
and conceptually sound as they underpin and inform all other documentation. 
Overarching BI Movement is integral to hauora 
-It’s appropriate, important and exciting given the centrality of hauora in the 
overarching big idea that learning about the relationships between movement 
and whenua is specifically highlighted. However the wording of this, particularly 
when the terms place and space are also used almost simultaneously, could 
be reviewed so that the absolute interconnectedness of humans and lands, 
lakes, seas and related living entities is as transparent as it can be to all ‘end-
users’. 
-We noted that the socio-ecological perspective is more implicit than explicit as 
Hauora is. Is it still equally valued as an underlying concept Does it 'play out' 
enough through the assessments? 
-We need to consider the impacts of physical activity on Hauora as not all 



 

20 April 2021 13 
 

Response ID Answer 

potentially all positive. 
Regarding BI “Participation in movement enriches our lives” 
- The one off mention of "improvement in performance" in the big idea seems a 
little at odds with other sentiments expressed. Notwithstanding the importance 
of learning to move skilfully in a range of movement contexts, this could be 
reviewed. 
Re BI: Through movement we develop diverse capabilities 
-A number of capabilities are listed. We wonder if the listing of capabilities 
might become prescriptive and/or close down opportunities for teachers to 
develop localised curriculum? 
Re BI There are diverse ways of understanding movement contexts and the 
moving body. 
-The word criticality makes this sound more complicated than needed, the use 
of terminology such as through critical evaluation that teachers are familiar with 
could be useful here. 
-Also a sense of the sorts of biophysical aspects that will be explored is given 
in such a way that it suggests ākonga will apply this to their own movement 
selves yet it seems that the exploring of socio-cultural factors is more 
abstract/conceptual? Should the latter be worded so that it is about exploring 
how these play out in their own, peers and communities’ lives? Following on 
from this, what is meant by the statement develop their ability to make sound 
choices for improving hauora? As written it almost sounds as if this is putting it 
back to individuals rather than a socio-cultural understanding and an 
understanding of hauora as also being about the collective, rather than just the 
individual . 
-Re Key Competencies: these are in line with the NZC and address a number 
of the key competencies learnt in, through and about physical education. I 
would consider using the term developing physically literacy in here as 
terminology that teachers are familiar with and can address a number of 
competencies already included here. 
-What does "better relationships with physical activity" actually mean in 
Participating and contributing? 
-use of the word self in KC- should this be modified e.g. to themselves/they 
are…etc . Use of the word ‘self” suggests an individualistic orientation and 
healthism. 
-The statement under Using language, symbol and texts needs review to 
enhance clarity of meaning. 
-Re the matrix- the comments above have flow-on to this. Also in the matrix do 
the verbs need to be compared with the curriculum to ensure there is 
consistency in the levels? 
Re Course outline: 
These help to link learning opportunities to the big ideas and the proposed 
standards. Consideration needs to be given to how this is presented to ensure 
that teachers feel confident to dip in and out of these ideas and develop a 
model that best suits their students’ needs. 
More practical activity examples will be useful to provide teachers with the 
opportunity to teach through movement e.g. for the significant learning 
understand socio-cultural factors influence the moving body and movement 
contexts the learning activities are to investigate and explore different socio-
cultural influences. Giving examples of learning activities which can provide the 
opportunity to experience different factors such as playing competitive sport 
where students are all assigned different socio-cultural perspectives, 
participating in a sport education model and evaluating the experience from 
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each of the different role perspectives, participate in physical activities from a 
range of cultures and experience the tikanga that goes with these etc may be 
useful examples for teachers. 
The notion of finding the rewards of “calculated risk” in the second example 
seems wide open to interpretation and at odds with current safety and risk 
management thinking. 
Standards: 
For 1.1 What does this standard look like in reality? Could this include a record 
of participation, performance and discussion element (with option of this being 
verbal or written) 
1.2 currently reads as though this may be limited to team sports, there is an 
opportunity here to explicitly include SEP and A&V. 
1.3 The wording could be changed to include negative impacts 
1.4 is worth 4 credits. When the other external is 6 credits , students may 
choose to do the one 6 credit external only. Is this a concern " It is the only 
standard that explicitly includes biophysical elements. 
-How will the externals be set? As generic exams each year leading to rote 
learnt answers or scenario based that the students need to apply knowledge 
to? 
 
 
 
 
 
 

ANON-K9GG-
1NMD-2 

We like the integration of Hauora and the scope for a variety of activities 
through teacher interpretation. We also like the connection/history with 
Aotearoa. We like how each subject has the same amount of credits. 
 
Although there are only four achievement standards, we are unsure if there will 
be a reduction in marking? We are also unsure of the moderation of the 
external assessments. We sense there will be a lot of logging by students 
which are repetitive, time consuming to complete and time consuming to mark. 
As a large Outdoor Education department we would prefer stand alone 
Outdoor Education standards that are different to PE. 
 
We are unsure of the following: 
- How will externals work? 
- Can there be re-assessment opportunities throughout the year? 
- What does level 2 and level 3 look like? 
- Are there non-negotiable aspects of each standard that must be included in 
the assessment? 
- Are students still being graded achieved, achieved with merit and achieved 
with excellence? 

ANON-K9GG-
1NXA-A 

Fully developed assessment and achievement criteria including the 
explanatory notes for each of the proposed stds will help contextualize the 
Course outlines and give greater meaning and understanding to them. It is 
difficult to see at the moment how coherent teaching and learning will link to 
assessment. 
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ANON-K9GG-
1NQ3-N 

Concern and disappointment that performance is not being taken into 
consideration. This is a subject area where rangatahi who are athletic can be 
rewarded for their capability, competence and performance. Surely, like other 
performance-based learning areas eg Music, Performing Arts, the competency 
of the ākonga deserves recognition. 
 
Looks to require a lot of assessing. Students and teachers will be regularly 
logging, monitoring, and ticking off. 
 
With external assessments, could a standard template/common assessment 
be designed - prescribed and set so that it is standardised for all kura. 
 
No Guide or Assessment conditions provided yet 
 
Perhaps a third Course Outline sample showing linear delivery, for schools 
with high transience and other issues where students are not at-school 
throughout the year, but still able to undertake the learning and assessment 
opportunities. 

ANON-K9GG-
1N2H-B 

The learning matrix is confusing, it seems unnecessary when we have a 
curriculum document which should be the foundation and driver of all learning 
and assessment. There is an absence of the underlying concepts throughout 
the matrix. Where is self others and society shown in this matrix, attitude and 
values and lack of health promotion through this. What is the need for another 
document on top of the curriculum? Material seems to be pitched at a very high 
level especially for Y11 students in one of the proposed external standards. 
Combination of biophysical and sociocultural factors all in one standard for only 
4 credits. Does this type of assessment suit the learning styles of all learning 
abilities? 

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
1NSH-C 

These don't have depth and lack detail. As a hod I am struggling to see how to 
construct a course that has the depth not just for our students that don't go 
beyond level 1 science and also prepare them for level 2 chem, bio and 
physics. 

ANON-K9GG-
1NSG-B 

The teaching, learning and assessment guide was not clearly identified. We 
assume that it is the "Big Ideas' document and, while this has some good 
information in it, it is lacking detail in its current state. 
The Course Outlines provided present units that have many overlapping 
focusses (a lot of integrated learning) and mean that assessments span 
multiple terms. When I have trialled this approach over my 15 years of 
teaching, I have found that the students are easily confused and overwhelmed 
by this approach. They feel that they are always being assessed and it is 
stressful not having assessments finished with and credits in the bank. Also, 
from a teachers perspective, this approach has resulted in a much greater 
workload of marking and assessment. 

ANON-K9GG-
1N2S-P 

Once unpacked the Big Ideas are clear and the focus is in, through and about 
movement. However, there is a large focus on socio-cultural right throughout, 
less focus on biophysical. 
Whakatauki doesn't seem the most relevant one that could be used. Suited to 
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the Health context but maybe a movement whakatauki would be more 
appropriate. 
The learning matrix shows a step up between levels and allows for flexibility 
but the variety of language to explain what will required at each level is across 
levels making it difficult to interpret what will be required at different levels: 
Level 6: developing and exploring, managing self, understanding, reflecting 
and recognising, Level 7: applying, devising (and apply), evaluating, 
developing (and applying) exploring, refining, Level 8: devising and refining, 
evaluating, reflecting and adapting, implementing, analysing, actively 
addressing, developing others’ understanding. More consistency at each level 
to show a step up. There is an assumption that students will have broad 
knowledge in Level 6 and are able to choose “ways of engagement to respond 
to diverse needs and influence change on a systemic level” by Level 8. 
There seems to be less focus on quality movement, how students express 
themselves and participate in movement could be quite different to actual 
performance - are the highly physically capable PE students advantaged or 
disadvantaged? It would be good to explicit inclusion of biophysical content eg 
functional anatomy, exercise physiology, skill learning, biomechanics, sports 
psychology and a big empasis on this (one 4 credit standard for all interrelated 
content is too much with also having to interrelate complex socio-cultural 
factors and assumptions. 
The course Outlines are very broad (which can be positive) but a real concern 
about constantly assessing multiple things at one time - logs become difficult 
and concern about teachers become administrators - constantly recording 
participation and understanding shown. 
No conditions of assessment yet. 

ANON-K9GG-
1NGP-8 

Too much focus on Hauora and socio-cultural factors, does not allow for in 
depth teaching of biophysical concepts. Need to include non-negotiable 
content that must be covered by whole country and can still be through a 
variety of contexts so freedom is not lost. Far to broad at moment which will 
prevent in little to no consistency across country. Standards seem to run over 
one another and look very heavily towards assessing through logs, vlogs, 
blogs etc... very much overkill of this type of assessment - given we have major 
literacy issues in this country - promotion of written assessment would not be a 
bad thing... How will externals be assessed? 
Standard are so big - could create difficulty in tracking student success as they 
work towards achieving the standard - looks like a ton of observations and 
reflections.. How simple do we want to make assessments? More focus on 
teaching and learning which will benefit as we move away from assessment 
driven terms. What content will be left out intentionally so new content covered 
in levels 2 & 3 so there is new stuff to be learnt? 

 
 
63 answers to "Mana Orite Impressions - Physical Education - Does the Learning Matrix show 
mātauranga Māori is appropriately woven throughout?" 
 

↓ Option Total Percent 

On the right track 41 3.59% 

Needs amendments 22 1.93% 
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↓ Option Total Percent 

Not Answered 1079 94.48% 

 
61 answers to "Mana Orite Impressions - Physical Education - Does the Teaching, Learning, and 
Assessment Guide explain how the subject supports ākonga Māori to succeed as Māori?" 
 

↑ Option Total Percent 

On the right track 31 2.71% 

Needs amendments 30 2.63% 

Not Answered 1081 94.66% 

 
61 answers to "Mana Orite Impressions - Physical Education - Do the Course Outlines 
demonstrate how teaching and learning could be grounded in mātauranga Māori?" 
 

↑ Option Total Percent 

On the right track 33 2.89% 

Needs amendments 28 2.45% 

Not Answered 1081 94.66% 

 
36 answers to "Mana orite comments - Physical Education" 
 

Response ID Answer 

ANON-K9GG-
12Q2-R 

Certainly clearly included. Not sure I fully understand what they actually 
mean in classroom practice 

ANON-K9GG-
12SE-D 

There were no options to select Major adjustments. This in effect causes a 
flawed srvey 

ANON-K9GG-
12SN-P 

The more we align our teaching practise wil Tikanga Maori the better - all 
learners benefit. 

ANON-K9GG-
12G8-M 

Too much focus on adding Maori vocabulary and not enough on the actual 
subject. 

ANON-K9GG-
12B1-8 

Whilst the roll out and integration of Mana Ōrite mō te Mātauranga Māori is 
a positive change for the education sector, have you considered the people 
who are teaching it? Are you going to be providing substantial professional 
development to Kura and teachers so that they are up to speed with this? 
Many teachers struggle with pronunciation and connection to Maori 
terminology and now you are throwing it into the curriculum without giving 
those very teachers a chance to come up to speed. 
This is a big issue and needs addressing. 

ANON-K9GG-
12EY-K 

We are multi cultural - Maori were not the first people in NZ and we are far 
more diverse now that just Maori and I think consideration need to be given 
to that as well as different gender types. 



 

20 April 2021 18 
 

Response ID Answer 

ANON-K9GG-
12ES-D 

I felt the learning matrix used reo within it but some of the ideas that are 
developed in the learning outlines could have been a part of the learning 
matrix to support authentic engagement. 

ANON-K9GG-
12KX-R 

Awesome to see the inclusion of Te ao Maori. 

ANON-K9GG-
12YY-7 

Need to see actually assignments completed. 

ANON-K9GG-
12FQ-C 

In order for tikanga Maori to be delivered effectively by all teachers, we 
need to ensure solid understanding through professional development. 
There is good coverage of terminology throughout the document. However, 
if our only way to understand these is through Google, full comprehension 
will often be lost. Therefore, clear explanations of the terms and concepts 
they encompass is crucial in order to allow for quality teaching and true 
understanding. This will then allow our akonga Maori to reach their full 
potential. 

ANON-K9GG-
18XY-C 

It is hard to consider Maori contexts and input them into Physical Education 
without looking like its tokenism. It is often seen through the ideas of 
Mainstream and not from a Maori Worldview. 

ANON-K9GG-
18XR-5 

I think teacher will need support incorporating this effectively 

ANON-K9GG-
186P-1 

Who are we getting this knowledge from? What happens if it is not available 
on demand for us? Who holds this knowledge and in what form is it held? 
What happens in a localised curriculum if there is dispute across iwi over 
the knowledge - how do we prioritise one perspective. And if we have 
transient students - how do they carry this knowledge with them and this 
evidence of learning with them and understand it may be contridicted? Are 
our current Year 9's going to have the background knowledge to 
understand this when teachers will not have the depth of understanding for 
another year or so? How will we prepare them for the change in ideology? 
Very wordy and the translations for te ao maori are quite limited and 
tokenistic - they are very euro-centric in the contexts they are used in. 
Not sure about using the model of hauora in the title - that is just one of a 
number of models and while it is a UC - if we want students to be socio 
critical thinkers should we be encouraging them to understand a range of 
models and apply what fits for them? Could we also look at Fonofale or Te 
Wheke etc? Wellbeing and hauora aren't interchangable translations 

ANON-K9GG-
18R6-3 

It is clear that Maori contexts are being introduced. What these actually 
encompass is currently missing from the outlay. Building experiences in and 
around things Maori will be dependent on each school and their focus on 
that in programmes. Making Maori terminology and the intended outcomes 
explicit will help schools to better understand what we are working towards. 
The new push towards Hauora after previously moving away from this is an 
interesting one. There are different models for this and which one is 
appropriate for the area is not really taken into account. Different models of 
well-being need to be incorporated to allow for a wider range of students to 
connect with these. 
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ANON-K9GG-
18HC-6 

No glossary provided so unable to see much inclusion, will be left for 
teachers to create appropriate content.This should be provided by Ministry 
rather than expecting teachers to do all the work. 

ANON-K9GG-
188C-P 

I don't feel as if this was written in conjunction with Maori view at all. It is 
very tokenistic and at times doesn't use correct wording. Kotahitanga is 
thrown into an assessment that doesn't relate at all with its full meaning. 
With a big shift like this it is time to challenge people to upskill and be 
accountable to the agreement with including and embracing their view. 
Have you had any contact with maori medium schools who use the 
assessments to get their view on this? Were they consulted? There is 
barely any te reo throughout the whole document and that which is placed 
in, does not do it justice. There is no te ao maori focus. There is a lack of 
essence of their view, it doesn't encompass the bi-cultural agreement we 
have with the treaty. Challenge the use of the term hauora, what does this 
actually mean in a localised curriculum? How is this going to be marked 
externally? There seems to be a focus on the individual rather than a 
person being part of their community and a link to strand C in the curriculum 
document. 

ANON-K9GG-
188R-5 

EONZ supports and applauds the use of Māori terms and concepts and 
would like to see them applied in their fullest sense, as they are in te ao 
Māori. 
There will need to be extensive professional development to allow an in-
depth understanding of the concepts to be developed across the teaching 
profession. 
Schools will need support in developing mana whenua partnerships to 
authentically develop Māori contexts in line with local curriculum design and 
to strengthen their Te Tiriti o Waitangi engagement. 

ANON-K9GG-
18EX-R 

Putting a few words of the two in this document does not mean te amo 
Māori is inherently embedded in there. This is still a Pākehā document. You 
need more Māori voices at the table as you create this. 

ANON-K9GG-
18KZ-Z 

1) 
Māori terms have been used, however, we do not feel we are fluent 
speakers and therefore cannot comment on the appropriateness of the use 
of these terms. 
 
Concepts have aspects of te ao Māori but to say if they are grounded in te 
ao Māori is difficult as the way they are delivered is context specific. 
However, the term Hauora which is the overarching idea of Level 1 is an 
established Māori worldview for wellbeing. 
 
2) 
It is not clear from the material where Māori contexts and approaches are 
explained. 
3) 
The learning focuses are Māori concepts in course outline two (this is 
outdoor Ed focussed). 
 
In course outline one there are some Māori concepts however the structure 
of the year is hard to understand how each standard will be assessed and 
therefore which concept is covered when. This course outline is very hard 
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to understand. 
 
The course outlines show how it could be taught across a year, but we do 
not agree this would be a good way to design a learning programme 
(particularly course outline one). 

ANON-K9GG-
18YZ-E 

Far too many concepts that need clarifying for me personally - too many 
unknowns here. 

ANON-K9GG-
18UM-W 

I don't feel as if this was written in conjunction with Maori view at all. It is 
very tokenistic and at times doesn't use correct wording. Kotahitanga is 
thrown into an assessment that doesn't relate at all with its full meaning. 
With a big shift like this it is time to challenge people to upskill and be 
accountable to the agreement with including and embracing their view. 
Have you had any contact with maori medium schools who use the 
assessments to get their view on this? Were they consulted? There is 
barely any te reo throughout the whole document and that which is placed 
in, does not do it justice. There is no te ao maori focus. There is a lack of 
essence of their view, it doesn't encompass the bi-cultural agreement we 
have with the treaty. Challenge the use of the term hauora, what does this 
actually mean in a localised curriculum? How is this going to be marked 
externally? There seems to be a focus on the individual rather than a 
person being part of their community and a link to strand C in the curriculum 
document. 

ANON-K9GG-
181H-M 

I don't feel as if this was written in conjunction with Maori view at all. It is 
very tokenistic and at times doesn't use correct wording. Kotahitanga is 
thrown into an assessment that doesn't relate at all with its full meaning. 
With a big shift like this is is time to challenge people to upskill and be 
accountable to the agreement with including and embracing their view. 
Have you had any contact with maori medium schools who use the 
assessments to get their view on this? Were they consulted? There is 
barely any te reo throughout the whole document and that which is placed 
in, does not do it justice. There is no te ao maori focus. There is a lack of 
essence of their view, it doesnt encompassing the bi-cultural agreement we 
have with the treaty. Challenge the use of the term hauora, what does this 
actually mean in a localised curriculum? How is this going to marked 
externally? 

ANON-K9GG-
185C-K 

As above. Please resolve the access issues and extend the consultation 
period so people are able to comment. The current process is NOT valid or 
legitimate consultation 

ANON-K9GG-
183Z-8 

It is on the right track but we feel it could be superficial for 
schools/departments who lack confidence - more support is needed for this 
to be engrained in the teaching and learning. 

ANON-K9GG-
1834-2 

A list of success criteria need to be created for each learning outcome to 
ensure clarity for the students, especially for the lower able ones. 

ANON-K9GG-
1836-4 

There appears to be little effort to genuinely utilise a co-design approach to 
the developments of the NCEA Change Package in a way that would 
demonstrate a dedicated weaving of Te Ao Māori into the matrix, guides, or 
outlines. While the OE Course Outline appears to better address Te Ao 
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Māori, all other materials read as if the work has been undertaken as a 
word replacement exercise (e.g. ākonga for learners) with no evidence of 
shift in thinking or a kaupapa that places Mātauranga Māori at the forefront 
of thinking. What has occured feels very tokenistic. 
 
Equally, while hauora and the use of Whare Tapa Wha has helped progress 
understandings of health and wellbeing as holistic endeavours, the Change 
package is a no opportunity to challenge teachers to consider a wider range 
of models of health and understands of hauora as the are reflective of their 
local contexts. Instead we continue to see a santised representation of 
hauora articled in this material, and this does little to help continue to grow 
understandings. It is intersting that Health Education has include the use of 
the Fonofale model, and maybe this presents an opportunity for some cross 
subject discussions about ways forward. 
 
Overall, it is disappointing that the Change Package does not reflect the 
significant progress that has been made in how Mātauranga Māori is 
understood and practiced as it relates to movement and the human 
experience. I would hope that in Phase Two of this process that more 
deliberate and nuanced work is undertaken in partnership with Māori to 
ensure Te Ao Māori and Te Ao Kori is evident in all aspects of matrix, 
standards, etc. 

ANON-K9GG-
18FT-N 

We think further clarification and work is required here so that Mātauranga 
Māori infuses all the guides and resources from the ground up. Currently 
the course outlines show a number of Mātauranga Māori terms, however 
further guidance for teachers about their meanings and associated 
pedagogical practices will be needed. For example, developing the 
understanding of tikanga of movement, and local understandings of 
Hauora. 
 
The outlines give opportunity for Te Ao Maori to be developed and utilised 
for a number of teaching opportunities, especially the example associated 
with outdoor education. Again for this to be effectively taught, more 
guidance of how to deliver this in line with local iwi background and 
experiences will be needed. 

ANON-K9GG-
1NMD-2 

We like the extra inclusion, however, information was some what lost in 
translation for some teachers. Please include an english translation in close 
proximity to te ao Maori 

ANON-K9GG-
1NXA-A 

Clear connections to tikanga. kaitahitanga, te ao Maori, when referencing 
the whare tapawha there are links to taha whenua which is great. 

ANON-K9GG-
1NQ3-N 

There is intermittent use of the term 'ākonga' and other Māori kupu through 
the teaching and learning guides. It feels somewhat token. 
It has however, been acknowledged that ākonga will have the opportunity to 
explore: what movement means to them through different models of and 
approaches to hauora; as well as, the relationship between movement and 
whenua, and their connections to place and space, for example through 
mana atua, mana tangata, and taiao. Further indepth explanation and 
guidance is required here for teachers across Aotearoa to competently and 
confidently deliver on both fronts. 
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ANON-K9GG-
1N2H-B 

I don't feel as if this was written in conjunction with Maori view at all. It is 
very tokenistic and at times doesn't use correct wording. Kotahitanga is 
thrown into an assessment that doesn't relate at all with its full meaning. 
With a big shift like this it is time to challenge people to upskill and be 
accountable to the agreement with including and embracing their view. 
Have you had any contact with Maori medium schools who use the 
assessments to get their view on this? Were they consulted? There is 
barely any te reo throughout the whole document and that which is placed 
in, does not do it justice. There is no te ao maori focus. There is a lack of 
essence of their view, it doesn't encompass the bi-cultural agreement we 
have with the treaty. Challenge the use of the term hauora, what does this 
actually mean in a localised curriculum? How is this going to be marked 
externally? There seems to be a focus on the individual rather than a 
person being part of their community and a link to strand C in the curriculum 
document.  

ANON-K9GG-
1N22-N 

Standards have been removed already! 

ANON-K9GG-
1NSH-C 

Needs more depth of content as it has too much focus on local and Maori 
science and less on what I consider content need to prepare students for 
the higher level sciences 

ANON-K9GG-
1NSG-B 

While matauranga Maori is clearly integral within these documents, this 
does not necessarily transfer to supporting akonga Maori to succeed as 
Maori. More explicit explanations / support for teachers across all subjects 
needs to be provided in order for teachers to better support akonga Maori, 
rather than ticking off token aspects and including matauranga Maori. This 
should be embedded in our approach. 

ANON-K9GG-
1N2S-P 

Having been unsure of this, I have sought guidance from colleagues at 
other schools around this and it feels the term ākonga and other Māori kupu 
are included but are possibly token. Unpacking the Big Ideas and Learning 
Matrix further, there is certainly opportunity for exploration and connection. 
Professional development and guidance for teachers will be required. 

ANON-K9GG-
1NGP-8 

This will be difficult to implement this concept in heavily proportioned 
pakeha/NZ European dominant schools. How can the meaning and 
significance of this be prioritised nationally? What sort of PD will be made 
available to upskill teachers around this and how to implement into 
schools? We run the risk of cultural appropriation if we force this through 
without proper consultation with local school iwis. 

 
 
 
 
 
 


