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18 - Social Studies NCEA Level 1 Phase 1 Survey – Raw Feedback  

20 answers to "Impressions - Social Studies - What is your overall impression of the Learning 
Matrix?" 

Option Total Percent 

On the right track 8 0.70% 

Needs amendments 12 1.05% 

Not Answered 1122 98.25% 

20 answers to "Impressions - Social Studies - What is your overall impression of the Teaching, 
Learning, and Assessment Guide?" 

Option Total Percent 

On the right track 5 0.44% 

Needs amendments 15 1.31% 

Not Answered 1122 98.25% 

20 answers to "Impressions - Social Studies - What is your overall impression of the example 
Course Outlines?" 

Option Total Percent 

On the right track 5 0.44% 

Needs amendments 15 1.31% 

Not Answered 1122 98.25% 

20 answers to "Comments - Social Studies" 

Response 
ID 

Answer 

ANON-
K9GG-
12WV-2 

Given that the level 1 social studies will now encompass a broad range of 
subjects - some with a traditionally creative focus - these matrices do not 
sufficiently provide for the broad spectrum learning they have been touted as 
providing to our akonga - there should be an option for 'broad' or 'major' 
amendments in the above 'choices'. There's much to be modified, before it can be 
claimed to be 'fit for purpose'. 

ANON-
K9GG-
12BN-5 

Although referring to politics in various, passing ways, I do believe New 
Zealanders lack some basics about government, parliament, the judiciary and so 
on in their country, including how and why they are as they are. Magan Carta, the 
Bill of Rights 1688/89, the Treaty of Waitangi, etc. as constitutional documents 
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with continuing currency seem something lost in the ancient history cupboard. 
Ditto re the head of state, alternative forms of government, the taxation system 
and the appropriation system. Perhaps following current affairs, and 
understanding current events/commemorations (e.g. Budget Day, Waitangi Day, 
the Queen's Birthday, the Winter Solstice/Christmas, the Spring Equinox/Easter, 
Guy Fawkes Day) are to be encouraged. 

ANON-
K9GG-
129Y-7 

The draft social studies assessment standards at Level 1 are too traditional, 
narrow and prescriptive. Therefore, we are very concerned that they will continue 
to be too narrow and prescriptive at Level 2 and Level 3. Our main fear is that 
nothing will actually change in the standards at Levels 2 and 3, aside from some 
slight juggling of credit values and external verses internal marking. This would be 
a shame as there is a real opportunity here for fresh thinking and positive change 
that will benefit our ākonga and kaiako alike. There is a great deal listed in the 
learning matrix and in the example course outlines that is not possible to be 
actually and accurately assessed via these Level 1 draft standards, other than via 
the extremely loose concept of 'inquiry'. We would like some assurance that there 
will be flexibility/room in the standards and the assessment of learning for in 
detail/in depth sociological understandings and theories about society, culture and 
the socialisation process to be taught and examined and evaluated by ākonga. 
While a teacher may be free to teach these concepts in social studies, the 
learning is not able to be actually used in the assessments under the current and 
draft standards. This means that few teachers would feel confident enough to take 
the time to ensure students understand these concepts when this learning is not 
directly applicable for the assessment standards. For example, we would expect 
to see the new standards at Levels 1, 2 and 3 allowing for the examination of how 
people learn their culture, and how and why culture changes across time and 
place. Highly academic concepts like socialisation and social stratification need to 
actually be recognised here. The understanding of these, and other key 
sociological concepts, means that students are able to use these to evaluate and 
form their own points of view around these concepts and issues, and to 
understand alternative points of view and values. Our concern is that everything 
has once again defaulted to rigid 'point of view', 'values', 'perspectives' and 
'ideologies' as only seen through one narrow lens. We would like to see ‘race’, 
gender, and socio-economic class to be able to be taught as social structures and 
this understanding actually able to be properly assessed, not just via 'inquiry' and 
'social action'. Students need to understand that social stratification or the layering 
of society occurs within these structures, and that inequity and the haves/have 
nots exist within a society's construction of these structures and as a result of 
abuse of power. At Level 3, kaiako need to be able to use and assess sociological 
understandings as to why colonisation occurred in the first place and examine 
concepts of ‘race’ as a social structure. Surely, in order to understand inequality 
and post-colonial societies, ākonga first need to unpack the core values/values 
consensus and beliefs in cultures/societies of the past and how and why these 
beliefs still impact on individuals and the shape of society today? At Levels 2 and 
3 ākonga also need to able to evaluate the impact of social institutions such as 
Education and Religion on societies and look at how these institutions socialise 
individuals. If they can do this, they can become truly informed and active citizens. 
We would like to see room in the standards to evaluate theories such as Conflict 
Theory/Marxism to enable ākonga to consider what insights these theories have 
to offer. Will there be an assessment at Levels 2 and 3 that actually allows us to 
assess students’ ability to evaluate the impact of these structures? It is far more 
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powerful for students to understand the importance of culture, the process by 
which we learn our culture, and how culture changes across time and place than it 
is for them to focus just on 'values' and 'perspectives' and their 'social action'. And 
finally, there is no room in these standards for using the scientific method of 
research, a far more academically robust model of research and the method they 
will need to use at University or in the workplace. Please consider significantly 
broadening the scope of the assessments to allow room for this essential learning 
to actually take place within a course. The standards themselves need to be much 
more closely aligned to the 'Big Ideas' in order for more flexibility in courses and 
assessment that assists students and teachers to accurate reflect essential 
learning. 

ANON-
K9GG-
12H7-M 

The Sociological Association of Aotearoa New Zealand has a vested interest in 
these Social Studies standards given the vast inequities between the Sociology 
Graded Unit Standards compared with the current Senior Social Studies 
Achievement Standards. We would expect to see one of two things happening in 
the RSA. Either, the Sociology Graded Unit Standards need to be changed to 
become Sociology Achievement Standards in their own right, which, as highly 
academic standards, they should be. Or alternatively, the Senior Social Studies 
Achievement Standards need to be revised so that Sociological concepts can not 
only be taught and learnt within these courses but also assessed within the 
standards. While the Learning Matrix, commendably, has many key sociological 
concepts listed, and the example course outlines also cover key concepts, social 
processes, structures (for example gender and ‘race’) and social institutions, the 
draft Achievement Standards do not currently provide the flexibility for the in depth 
assessment of these. In the course outlines, half of the extremely valuable 
teaching and learning ends with ‘an inquiry’ or ‘participation in a social action’. 
Surely, rather than using an ‘inquiry’ model for research assessment, the 
opportunity to use the scientific model of research would be more academically 
sound and appropriate? The other half of the course is reduced to ‘values and 
perspectives’ and ‘interpreting resources’. Where is the opportunity to fully assess 
understanding of the importance of culture, the process by which we learn our 
culture and how and why culture changes across time and place? These concepts 
are currently assessed using the Sociology Graded Unit Standards, however, 
despite the highly academic nature of these standards, they are not University 
Entrance. This means that a student who has studied Sociology at secondary 
school, and Achieved at Excellence level, can not currently use these standards 
to gain UE, even to study Sociology at University! 
 
We regard Sociology as being so academically respectable that we have ensured 
that it is offered at undergraduate and postgraduate level at every comprehensive 
tertiary institution in the country. Indeed, under the Education Act (1989) one of 
the defining elements of the University is that it accepts the role of ‘critic and 
conscience of society’. Sociology is central to this endeavour. Moreover, it is a key 
component of other University qualifications such as Criminology, Gender 
Studies, Human Resources, Management, Marketing, and Public Relations. 
Furthermore, Giddens (2013) explained Sociology as the scientific study of human 
life, social groups, whole societies and the human world as such. Sociology 
enables the individual to attempt to think imaginatively and to detach himself or 
herself from existing preconceived (subjective) ideas about social relationships. It 
could, therefore, be argued that in order to prepare our students for the world of 
work, Sociology is relevant to all industries that deal with people or groups in 
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society. Indeed, we can provide a significant list of jobs from three of the six 
Vocational Pathways that use sociological knowledge. These jobs / careers 
require the understanding of human social behaviour and importance of culture, 
social processes (such as socialisation, social control and the understanding of 
deviance, and globalisation), social structures such as gender, ethnicity, social 
class and age, and social institutions such as Family, Education, Religion and 
Law and Order. Therefore, Sociology should be able to be taught and properly 
assessed in our secondary school in Aotearoa New Zealand with the same status 
and academic recognition as other Social Sciences such as History, Classical 
Studies and Geography. 
 
Finally, it would be remiss of us not to note the high academic standing Sociology 
enjoys in the secondary school systems of both the United Kingdom and the 
United States of America (significantly, the content and requirements in New 
Zealand secondary schools are very similar). Both of their national sociological 
associations do a lot of work to help resource high school teachers. See: 
http://www.discoversociology.co.uk/ and: http://www.asanet.org/teaching-
learning/resources-high-school-sociology respectively. We would similarly commit 
to assisting New Zealand high school teachers if Sociology were to become fairly 
represented in our secondary schools. 

ANON-
K9GG-
128S-Z 

I like the way that the overall direction of Social Studies has been updated to 
incorporate the multiple competing perspectives that are now current as well as 
the acknowledgement of the role that globalisation plays in our world. The 'big 
picture' thinking is great. I support the movement to 2 external and 2 internal 
standards and agree that the best standard to drop is the 'describe a social action' 
one. 
 
My concerns are: 
- 11 LO's are way too many 
- Adding an LO that previously would have sat in 11 Media Studies is 
unnecessary 
- I don't like the way that Social Studies is moving closer to History ie. the 1.2 and 
1.3 standards are virtually the same but shifting from current events to historical 
events 
- I really valued the L1 theme of change in society and would like that to be 
retained as this is fundamental to social studies understandings. 
- The course outlines rely very heavily (too heavily) on co-construction with and 
between students. There needs to be specific inclusion of the teaching of skills. 
- I am interested that values have been brought back in after being removed in the 
last set of changes. 

ANON-
K9GG-
12EY-K 

I really appreciate learning about the culture of all people in NZ - just seems that 
you are missing Asian and Europeans.... It would be great for European and 
Asian children to not be treated with racism - after all, isn't this what you are trying 
to achieve with integrating te reo??? Let's not do it at the expense of one another. 
It should be time to break a cycle. 

ANON-
K9GG-
12A3-9 

Can you leave the teaching of food as a topic to the experts e.g Home 
Economics. There are enough examples out there that can be used. Social 
Studies teachers, no disprespect intended do not have the resources and depth of 
knowledge of food products or wellbeing that is taught in Health and Home 
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Economics. Food is the easy go to and it is Home Ecomics teachers 
specialisation and it can be done with food practicals etc to back up students total 
learning experinces. You are not the only subject area to use food as an easy 
example to teach. 

ANON-
K9GG-
12AY-F 

I teach a blended course across the social sciences curriculum and this works 
well within that. It retains the level of flexibility I require with clear guidelines for 
new or less subject experienced teachers. 

ANON-
K9GG-
18MM-N 

LEARNING MATRIX - LEVEL 1 SOCIAL STUDIES 
clearer terminology is needed so teachers are clear about what the language 
means - for instance - what is a 'global flow' ? 
Consistency - why is colonisation in level 1 and 3 but not level 2 
Has there been a change of 'tack' - colonisation is a historical event - even 
thought the impact is ongoing - social studies is about the current day, not history. 
In fact when I did women's suffrage I was told off by the moderator for using the 
suffragettes movement and it s lead on impacts in the current day because it was 
too dated and a historical things not a social studies thing 
Agency - this is a BIG idea for level 1 and possible too high level concept for L1 
The documents says how we 'might' use the matrix - is it going to be compulsory 
or advisory 
Will certain part be ascribed to certain standards - there are a lot of schools that 
do not cover all the SOC standards - they create courses with standards from a 
range of subjects - which parts of the learning matrix would they have to cover? 
Anything they choose? Many schools do a semester course - so again, not time to 
cover everything. If level 1 is optional and learning (rather than assessment) is the 
goal does it matter if we don't cover all of them? 
Where does the matrix sit with the curriculum 'refresh'? Currently the AOs for 
L1SOC are very precise - human right and social justice. There is no mention of 
these things in the matrix - there should be. These things are the essence of 
SOC. 
L3 is much like the current L3 except it is leaning to a historical bias again with the 
live in peace/colonisation section 
It need to be written so we can fir topics that are sociological in nature NOT 
historical 
It talks about NZ policy - what about the world - why narrow it down? It need to be 
more encompassing - topics such as gun control need to be able to fit into this 
How does media fit into this - it really doesn't. There was talk that SOC could be 
delivered with a media slant but this does not lend itself to that. Media is popular - 
we have 2 classes at level 1 
The 3 big ideas look like they are one for each level the way it is laid out at the 
moment 
L2 - engage with communities - if the idea of this is to have real people in school, I 
can tell you from experience this is very difficult. The way it is written makes me 
think I will have to get someone in. If the idea is to engage by looking at 
information or contacting people by email or zoom etc, then that is more do-able. 
 
 
TLAG 
Definitions are vague. Lack of clarity and open to interpretation. Whilst we should 
have scope, there needs to be clarity so we know what is expected 
terminology needs to clear so everyone is on the same page 
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COURSE OUTLINES 
OUTLINE 1 - Generally too 'bitty' and disconnected as a year plan. 
the year is also in the wrong order. Doing the inquiry first sets up the skills and 
knowledge that students needs to do the other assessments. 
The intro tasks assume a level of prior learning that just won't be there - ideology. 
Students do not know what that is at L1 until taught it. 
Opinions on contentious issues - they have come into a new class with new 
people - they are not going to voice an opinion on anything that is contentious. 
They will not publicly admit to things like that. Most of them at L1 don't even know 
about these types of issues. 
Topic of masculinity - this would not go down well at my school. We have few 
boys doing the subject and this is a topic I would do more at level 3 than level 1. 
Globalisation - this is covered at year 10 and they find it quite dull. it is not a good 
choice for lower ability students - economics and lots of theory 
Crime and Punishment - they would love this! We do this as part of human rights 
currently and it really gets them motivated. 
The course assumes that term 4 will only have 4 weeks of teaching but a lot of 
schools now keep students in all term to ensure learning happens. 
The social action section seems to be an after thought yet this is the thing that the 
students LOVE and thrive on. It is the centre of social studies 
 
OUTLINE 2 - much better intro that course 1 
better order of things but again the social action seems to be have been 
marginalised. 
All the culture stuff is what I currently do at level 2 - so that would work well 
Speakers - ALWAYS an issue. This is very hard to organise where we are - 
though I know other schools have more success. 
Global flows - indigenous peoples - we already cover this and it has little uptake or 
enthusiasm from the students. 
A graphic novel is NOT an acceptable assessment format - it devalues our subject 
Inquiry question frame - generated by school or by NZQA - so have uniformity of 
what the students have to do ? 
Global flows - is this a history course or a SOC course. It needs to be SOC. 
1.3 needs to be a exam style external. Students need to be tested on their ability 
to examine resources in a controlled environment. The current resource book 
exam is just this. Are we to push into the world a generation of students who know 
nothing and can only google things? They have to LEARN and retain skills and 
information to a certain level. If we don't do this then we are not equipping them 
for the world 
 
OUTLINE 3 - 
Very teaching heavy and history based. The first 2 weeks looks like a year 9 
programme - dolls? really? The ideas of what to cover are easy enough and again 
- done at year 9 and at level2 which currently looks at culture. 
The social action section is a complete nonsense. What is the issue they are 
using for their social action? It would be better to focus on the issue than some 
vague stuff about teenagers. If one was to do this then it should be done in a 
more sociological way. Get some solid theory in there, not all this vague stuff. the 
social action here seems to be an after thought 
 
Ihumatao - this is a great topic - I have students do this as it is local to us. This 
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version is too historical. Yes, some history is needed but not this much. This is not 
SOC. The section from "An overview of more recent change" - that is SOC 
Contemporary social issue - beauty? really? This would get little buy in from my 
students (I asked this year 11 cohort - they were confused and amused by the 
notion). they are focused on ISSUES like poverty, slavery, child brides, racism, 
crime. 
 
ASSESSMENT MATRIX 
1.4 - Social Action participation 
"in COLLECTIV' social action" - does this preclude students working on their own? 
if so the wording should change because smaller schools often have single 
students. Even in larger schools we have students who prefer to work alone and 
do great social actions 
We currently link all the internal standards so there is continuity. 
WHY is only the reflection being marked.? The joy of this standard is the planning 
and development the students do to carry these out. To think all that work gets 
done and the only thing that gets marked is possibly one page of it is is 
disheartening - for them and for me as a teacher. The evaluation of their process 
is equally valuable - the ethics they need to consider, the logistics. I LOVE 
marking this standard and seeing all that commitment and depth of work. This 
CANNOT be done as an exam style external. This should be portfolio style work 
 
1.3 - clearly the same as the current resource book - and should stay as an exam 
style. This should be retained as a 'blind' exam - as currently. No topic to teach - 
just to teach and enhance research skills throughout the year. This is good way to 
make sure that students have learned and retained core skills they need to 
progress in social studies 
 
1.1 and 1.2 - this seems like the same standard written two different ways. 
If in 1.1 they are doing and inquiry that includes finding out about what people 
think - then that is POVs. 
If 1.2 is finding POVs using inquiry process - how is that different to 1.1? 
 
Can the topic for 1.1 and 1.2 be the same? The course outlines are all very bitty 
and jump from topic to topic rather than having a cohesive and flowing theme 
Can 1.4 be linked to 1.1 and 1.2 - currently we link all 3 internal standards 
together (and 1.1/1.2/1.4 are the newer versions of these). 
 
 
Level 3 - have any conversations been had with tertiary organisations. What are 
the criteria going to be for UE? The universities will not be happy with cohorts of 
students who have never sat an exam in their school life and have been unable / 
have not bothered to retain basic skills and knowledge that they need for further 
study or, indeed, life in general. 
 
How will marking of 'external' assessment happen? If we do that standard in Term 
1 can it be sent away for marking then or are we going to have to wait until the 
end of the year? Who is going to be recruited to do all this marking? How timely 
will it be? 
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ANON-
K9GG-
18SQ-Y 

All three need more detail and guidence. It seems very vague, with little detail or 
direction 

ANON-
K9GG-
18WE-Q 

Looks god. A bit concerned that the focus could require all the allocated time that 
we have in Social Studies - 3 hours per week. But we are already covering most 
of what is specified. 

ANON-
K9GG-
186F-Q 

Matrix 
There is a lot in it for a one year programme. There are multiple parts with in each 
student will. 
 
Lack of flow from one curriculum level to the next and inconsistent language 
between eg world views and ideologies. However, we understand that level 7 and 
8 are only indicative. 
 
There are sweeping generalisation 
 
Some statements do not have a clear knowledge link 
 
Teaching and learning assessment guide. 
Where is the resourcing going to come from to support these complex ideas or is 
the this for the teachers to do on their own. 
 
Course outlines 
Some are better than others 
Felt like a lot of historical content needed before they go to the Social Studies. 

ANON-
K9GG-
18KH-E 

Why is social studies a separate subject but not chemistry and biology? and not 
earth and space science and physics? 
 
There is a disproportionate emphasis on humanities subjects and arts subjects. 
STEM education is going down the PAN New Zealand, the results are showing it 
and this won't help. 

ANON-
K9GG-
18YE-S 

Overall, too much overlap with other subjects, especially the use of "power". 

ANON-
K9GG-
18UP-Z 

Learning matrix 
- Taking social action can be an important tool to learn about ways people make 
decisions and participate eg learning through doing. 
- Are we assuming that teachers will know that if you ask for them to incorporate 
points of view/values/perspectives that they will know that human rights are 
fundamental to what drives social actions, both to promote change or protect it? 
Please be explicit and include human rights. 
- That is why it is invaluable to have perspectives still in there. They lie beneath 
the reasons for people’s actions. I can state my point of view, but seeking to 
understand the why of the point of view fundamentally helps us understand that 
person or group’s ideological stand point. Level 1 students get that beliefs lie 
beneath actions and words. 
- Note: In case there is change being thought of to not have perspectives included 
in this matrix. Please don’t dumb down this framework by assuming that this term 
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is not well understood and therefore should go. I think it’s deficit thinking to 
assume this year level won’t be able to understand perspectives. Simply provide 
workable examples to educators and learners of how they can unpack learning 
about others views. Learning about others views is fundamental to a thriving, 
open, democratic society. 
 
 
External 1.4 Reflect on participation in social action 
- Although reflecting on what has been done is important, participation when 
taking an action is also important. The role of the teacher in providing feedback 
during this process is crucial. Also the teacher can assess the process as well as 
the reflection. I believe that this standard need to be kept as an internal. This 
would allow the teacher to make an assessment of the student’s participation in 
the process, not just their reflection of their participation. 
- Is this move to an external assessment a reflection of NZQA’s concern about the 
internal assessment component of the social action standards? If so what are the 
specific concerns? I would be worried if the concern over validity of internal 
assessment components and assessment led to a throwing out of the reason as 
to why social action standards are internal assessments. They allow for an 
assessment of process and participation above being able to write well in an 
exam to put it bluntly. If there are concerns about the integrity of the marking 
address those through resourcing, not through taking away the purpose the 
internal social action standards. 

ANON-
K9GG-
18HY-V 

A time of curriculum and assessment revision such as this provides a good 
opportunity to clarify the essence of the subject, the terminology used etc. Social 
studies since its inception post WW2 has always been an integration of a number 
of social science subjects, including sociology. 
Hugh Barr's (1998) twin goals are still relevant ( He claimed that Social Studies 
had not been clearly defined before then): 
(i) social literacy - students understand how societies operate and their place in 
the world 
(ii) students learn the skills for participation in society. 
 
I think some terms need to be used consistently within the subject, for example: 
Social issues - this is vague and cab enable studies about animal rights to be 
included because people make the decisions. Animal rights issues should be left 
to biologists. 
Our issues should involve multiple perspectives about human rights and social 
justice. Our whakatuaki signals this (he tangata, he tangata ..) 
 
The Social Inquiry Process developed during the NZC deliberations was 
unfortunately not mandated in the NZC. The components or elements of the 
process are important and are relevant to all social science disciplines. So a 
consistent use of terminology rather than research, a social inquiry process, social 
inquiry processes and skills etc should be established. (Course Outline One 
mentions the elements but these do not appear to be listed or clearly highlighted 
throughout the planning yet there are five bullet points under the Social Inquiry 
Process on the Learning Matrix). 
 
The achievement objectives in the Learning Matrix show considerable thought but 
I think that they need further 'word smithing' for clarity of interpretation. 
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I think values and points of view are very vague for NCEA Level 1. Primary school 
children can give opinions or points of view, especially about equity issues. To 
me, perspectives (otherwise known as world views or ideologies) inform our 
values and points of view (e.g. Indigenous, Feminist, Environmental, Social 
Democratic, Capitalistic Scientific ...) and this can be introduced much earlier than 
Level 3 by providing examples of people in the media, politics whose perspectives 
clearly guide their values and points of view. 
 
Big Ideas: I would like to see s fourth Big Idea such as Multiple perspectives 
address human rights and social justice issues within a democratic society. 
 
Balance: Some of the achievement objectives are unbalanced (eg 1.7 enable and 
constrain? ) and could lead to the criticism of social engineering as have been 
made during past curriculum developments. Similarly the purposes of the 
structures of society, both positive and negative, need to be made clear before 
critique is made. 
 
Some of the Course Outlines need further consideration especially in the 
questions asked eg Do Pakeha have culture? (Course Outline 2) This is a closed 
question and not followed up. The Iceberg Conception of Culture (Course Outline 
3) and discussion of the elements that all cultures share (eg language; belief 
systems; ways of celebrating important life events such as birth, initiation into 
adulthood, marriage and death; ways of preparing food; recreational activities and 
many more need to be considered. 
Other questions also need to be reconsidered, eg the suggestion that Western 
nations have done all of the colonising over time. 
 
Presentism: Social Studies has been accused of viewing historical events through 
the lens of the present. The background to an issue (positive and negative) should 
consider the prevailing narratives of the time. and how perspectives have 
changed over time. 
 
The achievement standards: I would like the terminology to be consistent 
throughout, from the Learning and Assessment Matrix to the Achievement 
Standards. In 1.1 where does Significant Learning come from - is this the Big 
Ideas? 
1.4 Personal social action - the TLRI research showed the growth in students' 
sense of self efficacy and agency when they undertook social action in small 
groups in their communities. Turning this into an external could result in more 
teacher input and students being less involved in their personal social actions, 
thus reducing the value of this as a learning experience and feeling confident 
about engaging in social action into adulthood. 

ANON-
K9GG-
1NMB-Z 

Where is the economics and why has commerce subject been blended when we 
have not been blended with Geography and History. 
 
I hear how much cross-curricular is needed but you have siloed us. If you look 
NZC (2007) economics is a fundamental component throughout but I do not see 
any economics being brought into this space. It does not have to be pure 
economics but some connection to it at Level 5 / 6 would be good so that students 
have a connection to it as part of being a fully informed citizen. I do not see 
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economic decision making as part of this and I know for a fact that in most Junior 
Schools social studies no longer teach economics which means that only students 
who take financial literacy or enterprise get to understand these perspectives. All 
students must be given to understand the values and principles of economics. 
Every culture has its own economic systems to manage resources (supply and 
demand) the difference is for the end-user (individual or for the collective - hapu or 
iwi). This would also allow for flexibility for cross-curricular learning with 
Commerce which is part of the social sciences. More needs to be done to make 
Economics more explicit. 
 
I am really concerned that teachers who are not trained in Geography, History and 
Religious Studies are now being potentially forced to hack the system to blend 
them all and offer up to 60 credits for 1 or two pieces of work. I am overhearing 
some teachers will blend all the subjects together and then give them the 5cr from 
each area. Where is the integrity in ensuring there is equal teaching and learning 
for every 5 credits and what message does this send to the other subject like 
commerce that has been merged. 
 
Currently, there is already a group of teachers making a mockery out of "Quote - 
lets hack NCEA" on a Facebook site could the NCEA Hackathon whereby they 
talk about quadruple credit dipping without proper teaching and learning and give 
credits out because they have touched upon it or have evidence. Surely we 
should be mindful of this under the new proposal. 

ANON-
K9GG-
1N7T-V 

I understand assessment and curriculum design is a complex process that takes a 
lot of time and critical thought so thank you starting this process and for allowing 
us to provide some feedback for you to consider. As we all know, it is vital that 
these learning and assessment guidelines are founded on best practice theories. 
They also need to be in a format that is easy for teachers to understand and 
implement so here are some ideas for you to consider. 
(A) The Learning Overview: This is a helpful section that is easy to read and 
follow. It provides a clear overview of the three big ideas and it does mention that 
these big ideas are interconnected. It also states that teachers can teach the 
content in a non-prescribed order although it does appear to imply that the entire 
content of the learning matrix is compulsory (see my suggestions in B4 below). 
The overview definitely aligns with what is currently considered the essence of 
learning in social studies. References to localised curriculum, te ao Māori and 
mātauranga Māori could be strengthened. 
(B) Learning Matrix 
1. Big idea statements: Could some sort of direction or hyperlink be added to link 
teachers to the more detailed descriptions in the learning overview? Here are 
some ideas for rewording two of the Big Idea statements: 
• Societies have diverse perspectives (or world views could be used), systems 
and structures which impact individuals and groups. 
• People’s actions and global processes shape society 
2. Social Inquiry Process. I would suggest reviewing the fifth bullet point to also 
include evaluation of the inquiry process. The MOE’s BCUSS Approaches to 
Social Inquiry book and other leading NZ researchers suggest that students 
should also be reflecting on and evaluating their decisions and actions during the 
inquiry as well as their learning. 
Are there any useful ideas in the DO element section of the draft curriculum for 
Aotearoa NZ Histories’ that could be included. 
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3. Link between the big ideas and social inquiry. The big ideas are the knowledge 
and the SIP the mechanism for supporting learning. Could this link be 
strengthened? The Aoteroa NZ Histories has done this through a plait and 
previous iterations of the curriculum have used weaving analogies. While you 
might not be able to use visual images, this type of interconnected language could 
be used in the narrative in this document. This type of language is used in the 
overview section on the website, but if someone downloads the learning matrix 
without the website statement, this link might be missed. 
4. I initially found the section with the bullet points overwhelming and a little 
confusing. The example course outlines for level 1 appear to suggest that these 
BP statements have been written to unpack each of the big ideas. It would be 
helpful to signal this within the matrix. 
• Are these bullet points indicators of the sort of learning students should be 
engaging with or are they compulsory points of learning? If it is the later, then they 
might need to be reduced to ensure in-depth rather than superficial learning 
occurs. E.g. At level 6 BPs 1 & 2 could be combined. Other BPs could be updated 
to weave in a social justice concept and strengthen guidance to critically reflect on 
the perspectives that underpin the narratives that are reported in various media 
(news/articles/books/images/docos) etc 
• What is the rationale behind the stems that have been used for the bullet points? 
E.g. at level 6 - understand/learn about/explore 
• Has there been an attempt in the indicative bullet points for levels 7 & 8 to build 
some sort of progression in the depth/breadth of conceptual understanding from 
the preceding level? If this is one of the intentions as signalled in the learning 
overview, the current statements need updating in line with research on this type 
of curriculum design. 
(C) The Assessment Matrix 
AS1.4 (Reflect on participation in a social action) has been listed as an external 
standard. Initially I thought this was going to take the form of an end of year exam 
(which would not work in my opinion). Members of ASSEN have helpfully 
informed us that the intention is that some sort of ‘in time with the learning’ report 
would be marked externally. If this is the case, then my previous point re updating 
the reflecting and evaluating statement in Social Inquiry process section needs to 
be addressed. One potential unintentional consequence of changing this standard 
to an external assessment could be that some teachers may reduce the time 
students get to engage with the practical aspects of their personal social actions 
so they have more time to focus on reflective report writing. This would be a real 
shame, as research has shown that the personal social action standards have 
enabled a diverse group of students to not only Achieve but also to engage in rich 
and meaningful learning. 
(D) Example Course Outlines 
These were helpful in showing potential connections between the big ideas, the 
learning matrix bullet points and assessment opportunities. 
While it was good to see some acknowledgement of localised curriculum in some 
of these examples, there is potential for this aspect to be expanded and integrated 
throughout the learning. I also feel links to the social inquiry process could be 
more overtly woven through the examples too. 
Some of the learning activities appear to replicate examples that are used in junior 
programmes eg Term 1 in Example 2 and visiting a marae in example 1. Can you 
show how the learning in Yr11 would potentially build on previous experiences? 
In this sort of doc, teachers want guidance on how to build a programme that links 
to the big ideas, the learning matrix BPs and the SIP. I would suggest reducing 
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the references to general pedagogical approaches (particularly in example 1 e.g. 
postbox, jigsaw etc) and focus on statements that link to knowledge and skill 
development. See for example, the qu approach in Example 2 and statement 
structure in Example 3. 
I hope these thoughts are of some use. Good luck with the next steps in this 
process 

ANON-
K9GG-
1NSW-U 

Currently, these documents have completely wiped Psychology out of the 
curriculum. This is a subject studied widely at University. Theology is much more 
likely to fit well in the current format, which is ridiculous in a secular society. 

ANON-
K9GG-
1NGX-G 

I think the overall intent is clear. The big ideas make sense and are not that far 
removed from previous overall frameworks of social studies. The social inquiry 
process in the matrix is fine. 
The learning matrix, in general fits but there are some specific concerns 
-there is a lot in the learning matrix at L1. There are a number of very long 
statements with multiple ideas in them (and plurals!) which imply a really diverse 
set of ideas that studnts will have to be taught and I fear that this will lead to a 
superficial look at some of these things. You have to understand identities, 
cultures, experiences, communities, societies, a range of systems and structures, 
frameworks, roles and responsibilities, rights and responsibilities, flows, 
communities and places etc : these are all plurals which implies multiple sets of 
understandings and that makes for a very heavy set of material to cover. 
Some things at L1 are quite high level eg understand that the nature of power 
within systems and structures can constrain agency and its not clear from the 
exemplar courses exactly what this would be. 
Also : learn that structures have power, and people can challenge and question 
structures: At L1 surely learning that structures have power is enough: I would 
challenge that is it possible to challenge and question these to any effective 
degree. In mainstream churches? In a democratic society we can, but not in some 
societies. i think the idea of understnading about the powe =r that such structures 
have is enough for L1. 
Some of the statements involve quite a complex set of understandings eg learn 
that there are different views about what the rights and responsibilities of 
individuals and communities are and how they are valued and applied. 
At the moment L2 looks at rights and responsibilities and students do find this 
difficult at that level But this statement goes beyond just understanding what rights 
and responsibilities might be, it asks to have an understanding of different views 
about this AND how they are valued AND how they are applied. Once again the 
exemplar course hints at what this might cover but I think teacher who is not 
familiar with material would be given very little guidance on what that actually 
might be in an actual context. 
I'm only using that one part of the matrix as an exemplar. Other statements also 
have this quite complex set of statements. If the matrix is what students should 
show an understanding of then it is very complex at L1. I worry that some parts 
feel like a big step into history (and I know its hard not to drift into an historical 
background with current issues) but in some of the parts of the exempalr courses 
the material does feel very history focussed. 
One exemplar course uses contexts that we haev studied at L2 (Ihumaatao) and 
L3 (March for Our Lives) Both of these are quite complex issues and i feel that 
using them at L1 would be too difficult. March for Our lives in particular requires a 
quite complex understnading of American political scene and government 
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structures. 
The exemplar courses give broad brush ideas of what could be covered and may 
offer contexts that teachers could approach which is good, but I do think there is 
some pretty high level understanding going on for L1. I know that Social Studies 
sees itself as discussing concepts but the courses , in particular include an 
enormous range of quite difficult concepts and have no real indication of the depth 
or detail of understanding required at this level. Exactly what are specific social 
studies concepts and what are just important terms? 
I worry that "factors which shape culture and identity" does not include process of 
socialisation, which for individuals are really important in their development of 
identity. I know that this is not a sociology course, but the influence of family and 
upbringing etc are critical to a development of self. It feels as if outside forces are 
the only ones which have an impact on individuals and that is not correct. 
There is a lot to be filled in as part of the course outlines: there are big parts that 
give no real exemplars of what might be studied, its just all broad brush strokes. 
Its not clear where the material will come from that will fill in those broad ideas: 
unlike history or even Geography we have no text books with relevant material: 
this will all have to be created by the classroom teacher. Fine for the experienced 
teacher: Daunting for the newbies or standalones. Some great ideas there: Its just 
not clear where the background resourcing comes from. 
The possible standards themselves look fine: not that far from what we already 
ahve and as long as they are supposed to be just a PART of the course and not 
the course itself, this is manageable. 
 
Not clear yet as to the format of "externals" I would not like to see the social action 
standard become a sit down exam type of external. This is something our studnts 
respond to very well and I would not appreciate their reflection on this becoming 
an external that would encourage a "learnt" response. 
I am sorry I have not ahd time to comment on the L2 and 3 in the matrix. 

 

Mana ōrite 

18 answers to "Mana orite impressions - Social Studies - Does the Learning Matrix show 
mātauranga Māori is appropriately woven throughout?" 

Option Total Percent 

On the right track 7 0.61% 

Needs amendments 11 0.96% 

Not Answered 1124 98.42% 

18 answers to "Mana orite impressions - Social Studies - Does the Teaching, Learning, and 
Assessment Guide explain how the subject supports ākonga Māori to succeed as Māori?" 

Option Total Percent 

On the right track 5 0.44% 

Needs amendments 13 1.14% 

Not Answered 1124 98.42% 
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18 answers to "Mana orite impressions - Social Studies - Do the Course Outlines demonstrate how 
teaching and learning could be grounded in mātauranga Māori?" 

Option Total Percent 

On the right track 4 0.35% 

Needs amendments 14 1.23% 

Not Answered 1124 98.42% 

14 answers to "Mana orite comments - Social Studies" 

Response 
ID 

Answer 

ANON-
K9GG-
12BN-5 

Se above re the displacement of indigenous institutions and events by colonial 
settler ones, and a resurgence of ones attuned to the southern hemisphere - e.g., 
celebrating the winter solstice/new year in June/July. 

ANON-
K9GG-
129Y-7 

There is not enough room in these standards for students to form deep and 
enduring understandings on the importance of culture, the process by which we 
learn our culture, how culture changes across time and place and how social 
stratification within the social structure of 'race' has impacted on individuals and 
societies. This is of key important to ākonga Māori, and is sadly lacking in these 
draft assessments other than by 'conduct a social inquiry' on. 

ANON-
K9GG-
12H7-M 

There needs to be more emphasis placed on the importance of culture, how we 
learn this culture and how and why culture changes across time in the 
Assessment Standards to accurately reflect Mātauranga Māori and to allow 
ākonga Māori to succeed as Māori. There is not currently room to accurately 
assess this understanding and the understanding of the impact of colonialism on 
Māori in Aotearoa New Zealand. 

ANON-
K9GG-
128S-Z 

For me to feel confident with this I will need lots of PD. Who will support this? 

ANON-
K9GG-
12AY-F 

clearly this subject is not at an advanced stage in preparation and clear links to 
Matauranga Maori are not there, but I do not see this as a big issue as the focus 
is often more global than domestic. Some indication of expected alignment will be 
needed ie in looking at NZ/Global comparisons with issues and NZ specific 
issues/social actions. 

ANON-
K9GG-
18MM-N 

I have little knowledge but am guided by my colleagues who say that development 
is needed. They will submit their own thoughts on this 

ANON-
K9GG-
18SQ-Y 

There is one Maori term in the whole thing. I would expect Social Studies to have 
Te Reo and Matauranga Maori woven through out its key ideas, concepts. 

ANON-
K9GG-
18WE-Q 

As above we are already covering what is specified in the proposals. Some 
tweaking to include more local histories/ stories is required. This will involve 
planning time which is never resourced as well as it should be and will result in 
older and staff with other options leaving as the work load is overwhelming. . 

ANON-
K9GG-
186F-Q 

Concerns around making these connections and then resourcing, so that this be 
done in more than lip service. 
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ANON-
K9GG-
18HY-V 

There is mention of culture, and identity, structures and power and other 
appropriate Social Studies concepts. There are very few te reo and te ao Maori 
concepts in the documentation. There is a sense that Maori students are being 
supported in their learning by critiquing the structures of society and power within 
those structures, with colonisation being seen as the major issue. The three 
Example Course Outlines do suggest a range of cooperative and collaborative 
learning strategies but I think there is still work to be done to make the 
requirements in this set of questions more apparent. 
 
On the other hand, in our increasingly diverse classrooms, all students should be 
confident that everyone in their class 'has a culture' and that all cultures have 
similar components. Thus all students need to be assured that their cultural 
expressions and practices are valid and valued. 

ANON-
K9GG-
1NMB-Z 

Will we be stepping on History who are going to be focusing on New Zealand 
history more explicitly. To do this justice then Matauranga Maaori is needed to be 
unpacked carefully in consultation with the local iwi and hapu. 
 
Once this is in place then conversations can begin about the use of the concepts 
correctly within Social Studies. 

ANON-
K9GG-
1N7T-V 

See points listed in my previous response 

ANON-
K9GG-
1NSW-U 

Again, these documents are very nonspecific and do not show clearly how these 
concepts can be incorporated. 

ANON-
K9GG-
1NGX-G 

Th course outlines need more development on this: 
One that includes Ihumataao as a topic has a specific Maori context but Im not 
sure that all of them do it in a way that explicity teaches such material: If your 
class is predominantly pakeha and you look at the students cultural experiences 
then how would you include a MAori viewpont: the one that looks at masulinity, 
also beauty and New Zealand culture: you need to consider Maori cultural ideas 
about masculinity, Maori ideas of beauty (which stdunts have some pretty clear 
ideas about!) 
Could be good to think: If I wanted the course to be bicultural and I was having to 
teach a bicultural perspective withing these topics, not jsut relying on students 
input, how could I do it? 

 
 
 
 
 
 
 


