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ANON-
767U-
417W-C 

Flesh out the supporting materials (example assessments), specify cut off date for 
internal and external submission, clarify why 1.1 can be used with all standards but 
1.2 cannot be used with 1.3 

ANON-
767U-
412W-7 

It looks like lots of consideration has been given to the Big Ideas and these lay out 
an excellent path forward for dance drawing on all the aspects of the dance 
curriculum that are important and unique. 
However other parts of this package seem rushed and not fully considered and are 
unfinished and inconsistent across the material. The standards are not always clear 
especially in the step ups between the grade levels and the ENs and the 
assessment tasks need further editing. They seem to be more like a slightly 
extended course outline activity and do not provide the detail or suitable contexts or 
guidance as we should be able to expect for trailing. The assessment schedules for 
these activities are generic (the same for each task) and I don't think it is too much 
too ask that we have a separate and specific schedule for each task . 
Also there are some simple errors in the materials eg referring to 'composed 
sequence' in the COA's for a standard that is about performing. Instructions could be 
much more succinct generally- there is a lack of clarity lost in all the words 
sometimes and the most important info is sometimes lost. Some parts of some 
activities are clear but the wording or information is not consistent across the 
materials. In short - the standards, conditions of assessment, course outlines, tasks 
and schedules all need going through with a fine tooth comb and a consistent eye to 
ensure they are fit for purpose. 
More importantly the standards themselves need another look to make sure the 
wording and therefore the criteria is saying what we want it to say. In most case the 
EN's do not provide enough clarity as to what A, M and E might actually look like. 
Lastly - some of the contexts for the task activities (particularly in the two internal 
standards) seem to be at odds with the Big ideas - there is a focus on commercial 
and competitive dance in many of these activities which does not seem to align with 
or be the intent of the Big ideas. 

ANON-
767U-
41ZW-F 

The assessments that require or enable students to be assessed using a range of 
assessment opportunities or gather evidence in a number of ways needs refining. 
Allowing students to demonstrate understanding or proving they have met the 
standard in a range of ways throughout the year for internal and external 
assessment is actually very demanding on teacher time. I believe clearer and more 
structured guidelines as to how these will be met is important to ensure quality 
control and to avoid overwhelming teachers. 

ANON-
767U-
414Q-3 

- There are mechanical errors in the documents, some of the task materials repeat 
instructions within the same document, or the instructions are under the incorrect 
heading (Timeframe or Getting Started). Some instructions are too brief to be useful, 
others lack clarity, things are not ordered in order of importance. 
- Some phrasing needs to provide more certainty and clarity e.g. the use of the 
phrase "Ideally...." in the 1.1 Conditions of assessment should be strengthened. 
- The assessment schedules for each of the different tasks for the internals is just 
generic and it does not appear that specific schedules have yet been developed to 
match the tasks. 
- The steps between A, M and E are not clear and are not explained enough in the 
ENs 
- The highlighting of one artist (Parris Goebal) in the task is a concern as there are 
very few resources available about this artist (aside from more self-promoting ones 
rather than independent researched information). 
- More emphasis should be placed in the tasks about the teacher having some 
agency over what is chosen to be assessed by students. All well and good to have 
naturally occurring events make up the assessment but this can have an impact on 
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ANON-
767U-
41H3-S 

The Activities B and C seem to have a general misunderstanding of what Hip Hop 
dance is (Breaking, Party grooves/freestyle and Lite feet) vs Street Dance - an 
umbrella term that covers Popping, Locking, Krump etc. 
 
Dance 1.1 Activity C Sequence three has incorrectly inferred that Popping, Locking 
and Boogaloo are styles of Hip Hop when Hip Hop is a culture on it’s own that 
comes from Black Culture and its specific origins from the Black and Latin people in 
the Bronx in NYC who were subjected (and continued to be subjected to) to racial 
and socioeconomic trauma. Hip Hop has it’s five main elements of Graffiti, DJ, MC, 
Breaking and Knowledge - so therefore yes, Breaking (not ‘breakdancing’) is a Hip 
Hop dance but the others in the list are not. This is a common misconception which 
erases the specific lives of originators and pioneers of Funk Styles such as Locking 
and Popping and their experiences on the West coast of the USA. It would be great 
if NZQA did not further perpetuate this misconception and erasure. Especially if 
NZQA wishes to fulfill “cultural safety”. 
 
The use of ‘type’ meaning “a specific category of dance that has a tradition or history 
and is identifiable by certain characteristics, social functions, and cultural contexts” 
and ‘style’ meaning “a recognised sub-category of dance that is often associated 
with a particular performer, performance group, choreographer, or period. A dance 
style usually grows out of a dance type, where the characteristics have been 
expanded or reinterpreted”. 
 
I completely agree, ‘style’ is different from ‘type’, it is a more personalised, specified 
way of doing a ‘type’ of dance, however to have these two terms so easily 
interchangeable in these activities may lead students to learn a performer’s style and 
believe it has the same weight as culture the original dance ‘type’ of which the ‘style’ 
comes from. Example ‘Polyswagg’, as Parris has said herself, ‘Polyswagg’ is 
strongly influenced and inspired by Dancehall from Jamaica. Dance ‘styles’ do grow 
out of a dance ‘type’ but the dance ‘type’ is from within the choreographer’s own 
whakapapa, otherwise it (as it has been) is appropriation, furthermore commodified 
appropriation if the choreographer is benefiting financially. Gerald Levy aka ‘Father 
Bogle’ is one of the main icons of Dancehall, it is people like him and his legacy that 
need to be considered as we educate our Rangatahi here in Aotearoa. To practice 
cultural safety and respect I would highly, highly implore NZQA to rethink the use of 
‘Polyswagg’ as a type or style of dance next to rich Black cultural dances such as 
Locking - which was birthed out of the Civil Rights movement in the 60’s and the 
Watts Riots in Los Angeles. Approximation to another’s culture does not negate that 
non-Black people are guests in Street Dance and Hip Hop and therefore we should 
navigate and educate when using these dance types as respectfully as possible. Hip 
Hop is a commonly approximated culture and students should be guided to 
choreographers who are the best example of guests, within the context of the task 
you’ve given. 
 
I  was in the company ‘The Royal Family’ under Parris Goebel for five 
years and would rather suggest ‘Polyswagg’ is a way of performing (high energy, 
facial expressions) versus a style or type of dance. In the company we would study a 
range of Street Dances to gain the skills and vocabulary to be able to execute our 
routines. To encourage students to learn ‘Polyswagg’ would short cut them from the 
process of learning many other Street dances (therefore Black Culture) authentically, 
the “recognisable characteristics and core components” in ‘Polyswagg’ do not exist 
without the information of a range of Street Dances (predominantly Dancehall). As a 
current Creative in Schools dance teacher at  I would like to highly 
recommend to keep this task to dance types/genres/forms only and keep specific 
choreographers work/styles separate, so not to be mistaken as culture, again 

9(2)(a)

9(2)(a)
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especially to practice ‘cultural safety’. I think it would be great to not even mention a 
specific choreographer as this allows students and teachers to widen their search for 
dance artists to study. 
 
 
Additionally just another couple of questions; We have some confusion about 1.1 
with 1.3, is it a mistake where it states in the assessment outline that they can be 
used on the same routine? This could be considered double-dipping since they’re 
both performance standards? Then 1.2 states that it cannot be done with 1.3 
although one is a composition standard, and one is being graded on performance. Is 
this correct? Some of the timelines are a little confusing with the timeline for 
submission of external, 1.3, being stated as the end of term 3, is the expectation that 
we will continue work on internals and/or externals until the completion of the school 
year in December? 

ANON-
767U-
417W-C 

Dance 1.1 Sequence three has incorrectly inferred that Popping, Locking and 
Boogaloo are styles of Hip Hop when Hip Hop is a culture on it’s own that comes 
from Black Culture and its specific origins from the Black and Latin people in the 
Bronx in NYC who were subjected (and continued to be subjected to) to racial and 
socioeconomic trauma. Hip Hop has it’s five main elements of Graffiti, DJ, MC, 
Breaking and Knowledge - so therefore yes, Breaking (not ‘breakdancing’) is a Hip 
Hop dance but the others in the list are not. This is a common misconception which 
erases the specific lives of originators and pioneers of Funk Styles such as Locking 
and Popping and their experiences on the West coast of the USA. It would be great 
if NZQA did not further perpetuate this misconception and erasure. Especially if 
NZQA wishes to fulfill “cultural safety”. 
 
The use of ‘type’ meaning “a specific category of dance that has a tradition or history 
and is identifiable by certain characteristics, social functions, and cultural contexts” 
and ‘style’ meaning “a recognised sub-category of dance that is often associated 
with a particular performer, performance group, choreographer, or period. A dance 
style usually grows out of a dance type, where the characteristics have been 
expanded or reinterpreted”. 
 
I completely agree, ‘style’ is different from ‘type’, it is a more personalised, specified 
way of doing a ‘type’ of dance, however to have these two terms so easily 
interchangeable in these activities may lead students to learn a performer’s style and 
believe it has the same weight as culture the original dance ‘type’ of which the ‘style’ 
comes from. Example ‘Polyswagg’, as Parris has said herself, ‘Polyswagg’ is 
strongly influenced and inspired by Dancehall from Jamaica. Dance ‘styles’ do grow 
out of a dance ‘type’ but the dance ‘type’ is from within the choreographer’s own 
whakapapa, otherwise it (as it has been) is appropriation, furthermore commodified 
appropriation if the choreographer is benefiting financially. Gerald Levy aka ‘Father 
Bogle’ is one of the main icons of Dancehall, it is people like him and his legacy that 
need to be considered as we educate our Rangatahi here in Aotearoa. To practice 
cultural safety and respect I would highly, highly implore NZQA to rethink the use of 
‘Polyswagg’ as a type or style of dance next to rich Black cultural dances such as 
Locking - which was birthed out of the Civil Rights movement in the 60’s and the 
Watts Riots in Los Angeles. Approximation to another’s culture does not negate that 
non-Black people are guests in Street Dance and Hip Hop and therefore we should 
navitage and educate when using these dance types as respectfully as possible. Hip 
Hop is a commonly approximated culture and students should be guided to 
choreographers who are the best example of guests, within the context of the task 
you’ve given. 
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My Creative in schools, , was in the company ‘The Royal Family’ under 
Parris Goebel for five years and would rather suggest ‘Polyswagg’ is a way of 
performing (high energy, facial expressions) versus a style or type of dance. In the 
company they would study a range of Street Dances to gain the skills and 
vocabulary to be able to execute our routines. To encourage students to learn 
‘Polyswagg’ would short cut them from the process of learning many other Street 
dances (therefore Black Culture) authentically, the “recognisable characteristics and 
core components” in ‘Polyswagg’ do not exist without the information of a range of 
Street Dances (predominantly Dancehall). We would like to highly recommend to 
keep this task to dance types/genres/forms only and keep specific choreographers 
work/styles separate, so not to be mistaken as culture, again especially to practice 
‘cultural safety’. I think it would be great to not even mention a specific 
choreographer as this allows students and teachers to widen their search for dance 
artists to study. 

ANON-
767U-
41T4-6 

All good Great Work folks!! 

ANON-
767U-
4SVH-X 

whanaungatanga is confusing because it is unclear whether it is suggesting a 
process or a theme for the choreography 

ANON-
767U-
4SVE-U 

The standard looks great. 
 
I wonder if the elements standard should be 1.1 - this is the foundation of ncea 
dance. Or the compose sequences standard. Not Perform. 
 
This sentence under Purpose: "For this Achievement Standard, students will 
demonstrate understanding of the features of dance performances. "Should 
'performances' be singular? ie understanding of performance. Plural sounds like 
performances they view as an audience. 
 
Is there a statement somewhere about using experts with specific subject knowledge 
to teach dance styles? What if a teacher chooses to teach haka for example, without 
understanding the dance/context/background? 
 
The Around the World activity suggests students study WW1 (the whole of it???), 
learn origami, and read a story about a Japanese girl who suffered terribly. This is a 
huge amount of non-dance content! They then make dances about origami, flight, 
bombing and WW1! And this is just one of 3 activities. The movement exploration 
students could do from simply looking at how the body can respond to origami - 
folding/bending body parts, symmetry and asymmetry, folding others, angular 
shapes, etc- I think would be much more meaningful and indepth dance learning. 

ANON-
767U-
4SVS-9 

I'm not sure 'Control is the right word for Merit but I can't think of a better one. 
Important that students are able to perform to a camera at home to Covid proof the 
assessment process but also to accommodate students with high anxiety re 
performing in front of peers. I teach numerous students who are neuro-diverse and 
we need to be inclusive of them. Activities offer a great leap forward in supporting 
teachers to head in the direction of te ao Maori AND a lot of PD will be important 

 
Is this Achievement Standard [1.2] ready for piloting? 

9(2)(a)
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ANON-
767U-
4EXN-R 

Wording in the achievement criteria needs to provide more depth e.g. accurately 
does not imply achievement at an excellence level. It is in fact 'dumbing' down the 
subject area to go from skilful and effective to accurately. 

ANON-
767U-
41G9-X 

I wondered that dance technology and the symbolism/ effect of lighting/ music/ 
soundtrack/ use of stage/ costuming is not really assessed separately with the 
current external going. The conversation around that the use of the dance elements 
is key in this course. I suppose we could use Skills Active Performing Arts 
Technology standards. 
I just know if they clomp around in their school uniforms but are still dancing then 
theoretically they can meet the standard but if their was emphasise on presentation 
in the standards and activities then they would end up with a more professional 
leaning result. Is this silly, maybe I need to reread and look more pointedly for this in 
the standards, activities, course outlines. Thank you 

ANON-
767U-
417W-C 

I am unsure why 1.1 can be done with all standards and why 1.2 cannot be. Also, 
how long is the performance submission for 1.3 and what will be the cut off 
submission dates for internal and external standards. 

ANON-
767U-
4SVH-X 

It is a little hard to judge the standards when there is little indication of the possible 
formats for the externals. 

ANON-
767U-
4SV6-C 

If each standard was weighted as 5 credits then teachers and students might be 
more inclined to try 3 out of 4 of the standards without being influenced by the 
weighting of the standards. Leaving the internal standards being worth more credits 
puts the workload on the teacher more (especially with the teacher will also be 
responsible for assisting with evidence collection for both of the externals too). 
Schools that invest in technicians to support dance teachers will benefit the teachers 
and students alike. 

ANON-
767U-
4SVS-9 

Too much data gathering 
1.4 should allow for a solo, duet, group dance of any style accompanied by spoken 
or written reflection on engagement of the elements and choreographic devices. 
Keep it simple. Gathering a whole lot of examples of data over a long period will be 
difficult for teachers and students to manage and take the fun out of being creative 
and experimenting. Creative interuptus. this assessment should just be a small part 
of the learning time. 

ANON-
767U-
4S1T-5 

Firstly, my personal view is that all the standards have the potential to support 
akonga Maori to succeed, however it depends of the context that are taught at each 
individual school. That means that this question is slightly misleading. ALL students 
have the opportunity to succeed, no matter what their ethnicity or background, given 
the right guidance, engagement and support. 
 
In terms of the standards, when I viewed each one very closely I was more 
impressed with them this time than after phase 1. I found there was more evidence 
to support a wider range of contexts and not quite as much focus on Maori context. 
With that in mind, I have have the following points to make: 
1. I totally agree and love the idea of 'project based learning' for the standards. 
Working across the standards for one big goal that covers a range of assessments 
and where the learning is number 1 and assessment is a bi-product. Perfect. 
2. I like the way the standards flow and can be cross-credited. i.e. "double-dipping" 
as so would say. I like that you can learn practically through doing tasks and show 
knowledge in a practical way. Perfect. 
3. I like the break-down of what is internal vrs externally assessed. I will be looking 
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forward to hearing more about the logistics of external at a later date. 
4. I like that we still have a 'practical' performance based standard that does not 
have to have 'writing' attached to it as such. I like that 1.1 is about performing and 
communicating an intention. The intention can be shown through the performance 
and any type of supportive evidence to show the intention. I also like that it can be 
used in context outside of our subject specifically. I do wonder if we need to have 
another standard to support this for students involved in both curricular and extra-
curricular performing arts groups. 
5. I like the idea of 1.2 and exploring through whanaungatanga. There needs to be 
more discussion whether this is whanaungatanga or whakawhanaungatanga as they 
seem to be similar but different contexts. Definitions may be key in this area. Or 
shared understandings. To me it is about connection, so I like the idea of connecting 
with others to create a choreography. 
6. I like 1.4. I think it has great scope to show understanding across the year. I 
already do this where we have reflective tasks based on the understanding of the 
dances they are doing. These go across the year and show WHAT they have learnt, 
HOW they have grown and state WHY they have made those choreographic choices 
from a reflective perspective. 
 
Concerns: 
1. I feel that there is huge focus within the 3 course outlines to the big idea that 
"Dance is a descendant of culture". While I totally agree with this, I feel that there 
may need to be a lot of upskilling/support given to understand what that means. I 
have appreciated that in dance we have been able to perform some dances so they 
can showcase, entertain and embody the joy of dancing. I feel that within the 
suggested course outlines and assessment activities they keep leading us to all the 
performances being within a specific genre or culture and makes me feel like we are 
narrowing choices here. My philosophy is for students to gain a range of 
experiences in a range of styles that they wouldn't otherwise get in a dance studio. 
To open their opportunities to experience dance in a range of styles. I personally feel 
like the outlines remove this opportunity as the focus is all on performing within one 
culture. I feel that 1.3 carries too much weight in all the documents and seems to 
affect the contexts of all the assessment activities. I know with Matauranga Maori it 
is about all things Maori, but it is hard to complete this context if you are not Maori. I 
can honour, upskill and teach ideals, but at the end of the day I am not Maori and 
will find it hard to totally have this as a context. I definitely will adopt what I can and 
teach through context, but I feel in some geographical locations we have to 
represent the cultures of our students. For me a lot of my students are European 
and come from England, Scotland, Ireland etc. For them culture is not a huge part of 
their lives and I think it is important to upskill them to be grounded, but to not forget 
their culture. To get student by-in this will be huge if most do not identify as Maori. 
SO, I feel we need more suggested outline ideas that interweave Maori contexts with 
other contexts. More ideas about other cultures and how you could cover multiple 
cultures within a year. Maybe we need more context on the depth that is expected 
within a culture context as this is an external and having a huge impact on the 
course outlines. 
2. In 1.2 the link to composing sequences through exploring whanaungatanga is 
possibly another reason everything comes back to culture (as above). Again, I love 
that there is importance on connecting with others, but I feel the importance is 
placed on them going back to "who they are and where they come from". A lot of 
students do not know who this is, and I feel in some contexts dances that they 
choreograph may not link to their own culture. I think we need more context on what 
'culture' needs to be. Can it be a snapshot in time to the moment that the dance is 
set in and communicating that culture. i.e. doing a narrative duet choreography 
about a relationship in war. Is the culture all about war and what life was like? How 
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would this fit in to 1.3 to show a link to an overall culture. Would they have to fuse a 
traditional culture in to this dance as well? Will this not become repetitive if you are 
having to choreograph and link to the same over arching culture each time? 
At the moment I focus the choreographies in my program around the dance element. 
Each chore is showcasing the learning of a different element. Would that still work? 
3. Focus on studying recognised dance performances is 'missing'. I personally feel 
that the learning and development that my students got through studying other 
choreographers and their design decisions was integral to them growing when 
understanding the purpose for choreographic decisions. I feel the importance of this 
learning will not be as great as there is no direct assessment for this anymore. I feel 
this still needs some kind of weighting somewhere in the standards but not as a 
formal exam as such. 
4. More 'non-Maori' contexts as a scaffold of how to build programs toward this in 
the future. Some programs cannot go from no Maori context to full Maori context. 
This could have a detrimental impact on our courses and retention of students. 
Some more suggestions and scaffolded ideas would be helpful to see the way 
forward. 
 
Overall, I think there are some great ideas and standards here. Just more PD and 
support around scaffolding learning to full Maori contexts (across a number of years) 
OR more examples of integrated programs would be fantastic. 

 
 
 
 
 
 




