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ANON-
767U-
41XT-
A 

Resources:- 
- exemplars of 1.4 and internal assessments 
- an assessment schedule 

ANON-
767U-
41Q4-3 

Content requires greater range of examples; resources need to be included and 
specific; seems too much for the level, too hard, too broad, too much scaffolding and 
teaching required for Level 1, too much of a jump from yr 10 Social Studies. Leans 
between Geography and History, the Sociology side of Social Studies seems to be 
missing. The example context seems unlikely to engage those who would typically 
take Social Studies. 

ANON-
767U-
41WN-
3 

Media Studies is peesent under social science for levels 2 and 3, so why can't it be 
present in level 1 too? This is very strange given its relevant to society. Media and 
related subjects are popular choices going into undergraduate studies. By not 
representing it at level one more explicitly, you are basically killing the subject. 

ANON-
767U-
41DR-
M 

Although there are some areas we are happy with and think they are usable, there are 
some areas that need amendments to make them usable. eg some of the course 
outlines don't provide sufficient guidance and resourcing for teachers to begin 
adequate programme planning. There are often lots of general suggestions "get an 
interesting story about...." but nothing concrete. If this was to be used by solo or 
inexperienced teachers they would struggle. 
Also the learning matrix seems very large... the number of bullet points for each big 
idea seems too much and will lead to superficial coverage. Does require an awful lot 
of planning to cover every bullet point. These bullet points are the knowledge they are 
supposed to have but they are still very general? We would have to find specific 
material for each and would be guessing at what level this understanding would need 
to be. 
A lot of the glossary is insufficient on its own to guide people with insufficient 
knowledge especially the Maori terminology Better definitions and support material or 
examples are needed. 
We are also concerned that there are inconsistencies between terms in glossary and 
how they are used in the standards eg perspectives, viewpoints etc Not even sure 
what perspective thinking is??? 
No definition of Social Studies concepts that have been used for a long time: We 
noted there were some words identified as subject specific so we should have : Belief, 
Society, Social Change, Government, Rights Responsibilities, 
 
The issues about Perspective and Point of View needed to be grappled with 
Have no idea of what the Perspective thinking is: If that's a thing should we not have 
Values thinking and Issue thinking??? 
Perspective thinking is the idea that students should see that the world is full of 
contradictory and conflicting views on issues. They should be able to identify 
individual viewpoints about these and what beliefs and values have shaped these 
POV. All the time they need to be thinking : Why have they reacted this way or why do 
they hold these views and be able to explain what influences them. Eventually when 
they get to L2 and 3 they will come to see that its not just individual responses, its 
about ideological influences or World views that influence groups of people in their 
response/POV etc 
 
For this whole glossary: It is a slim Jim, a very skinny slim Jim. It needs more meat eg 
examples, deeper explanations to be credible and usable and good guidance for 
students and teachers. 
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41Q4-
3 

ANON-
767U-
41DR-
M 

Standard 1.1 We like the overall intent of the standard and like the fact that it does 
involve writing answers to questions in some way rather than just collection and some 
processing of relevant material. It feels more purposeful and effective as an inquiry 
The linking of the inquiry to a specific focus is also useful. However we did have some 
concerns at the use of the word flow and we have mentioned these in discussion of 
the glossary. We can see that the focus is on globalisation and how processes related 
to this then influence/change/ have an impact on society, but felt that both that term 
and the one for processes needed to be very carefully defined (not just briefly defined) 
as they are at the centre of the standard and there needs to be no confusion about 
what it exactly is you want students to be investigating. Both teachers and students 
need to be able to understand exactly what these terms mean and also what is meant 
by “interacts with and shapes society”. There is no textbook for this subject! 
Standard: Criteria concerns: We feel the step up from Achieved to merit and 
excellence is too great and too complex at this level. Achieved involves answering 
questions just related to the global flow while merit goes immediately to implications. 
We felt that this needed to be related to the explanation for this criteria, that they 
should be explaining in depth how a global process shapes society. Then at 
excellence it should be the implications of this flow for society. You could specify that it 
is actual and future implications if you want more grunt for the excellence. There is a 
big difference between the student who can pull together some relevant material and 
show some understanding of how a flow interacts and those who can show a CLEAR 
and CONNECTED understanding without then having to consider the implications of 
this flow. Or do you mean for them to be looking at “effects” which would be part of 
showing understanding of how the flow works and influences society? Implication 
implies a possible future effect or result (Miriam Webster dictionary) and this would be 
drawing on what you have found out about how it influences society and drawing 
inferences as to why that would be important or have future effects. Implications are 
just a lot more higher level and not really for Merit at this level. 
Need to outline more clearly what is implied by “shapes society” should be in 
explanatory notes 
Please see notes about Unpacking in conjunction with this. 
 
The student activities explain to the students this should be about exploring values 
and trying to understand how and why people think what they think and do what they 
do. If that is the purpose of an inquiry where is this embedded within this standard? 
Conditions: 
Collection of evidence: It should be teachers SHOULD guide them not MAY guide 
them at this level 
We liked the fact that there is the possibility of lots of ways of presenting the findings: 
good for student interest and allows teachers to be creative in how they do it. 
Other relevant advice: This is a bit woolly. It needs to be stated that there is a lot of 
background teaching BEFORE the inquiry related to relevant skills for Inquiry eg 
collecting and processing skills, reliability of material, It needs to be clear to teachers 
that this is about students using skills and approaches they have already learnt rather 
than ones that they scramble to learn as they do the assessment. Eg The teaching of 
specific skills that would be used to conduct an effective inquiry should be integrated 
into the teaching programme before the assessment is embarked upon. 
Unpacking: This states: The aim of this standard is for students to understand what a 
global flow or process is, how that global flow or process interacts with local, national, 
and global contexts, and how that process or flow shapes society. 
If this is specifically what you want students to do then this should be within the 
standard not outside in the unpacking document. It appears a three step level of 
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understanding and that would then be clearer for the assessment criteria 
Describe a global flow/process 
Explain how it interacts etc 
Explain how it shapes society (which would be about effects and or implications) 
That is clearer than the standard as it now is 
The last statement: Students will use an inquiry framework to find out what people 
think about the issue, what people do about the issue, and what they themselves 
could do about the issue. Is not found ANYWHERE in the standard itself Either it is a 
requirement of the standard and should be contained within it or it is something they 
could do but isn't required. That is not clear. 
Activities 
Social Media 
We like the activity but the Student activity sheet is far too descriptive and is full of 
material that should have been taught before the activity was embarked on. This 
should be a max 2 page set of instructions. 
They should know what a social inquiry is and what appropriate question design is and 
what a global flow is before they start the inquiry This is all pre-teaching so they have 
some context and skills that they will then apply to the context they choose. All the 
stuff about open ended questions etc should have been taught earlier and they can be 
told to use open ended questions. If necessary it will be in an appendix as a reminder 
Head straight to the fact that this assessment is looking at social media and its 
influence on spreading fake news Your task is to inquire into the issue of sharing ideas 
and opinions on social media, and how this can lead to the spread of fake news. 
An even better and more direct way is to give students a direct question to debate or 
hypothesis they test eg Hypothesis: That the growth of social media has spread false 
news in society 
Or question: How does the sharing of ideas/stories on social media lead to the spread 
of false news in our society? (or similar) 
Then they develop open ended questions below that to try and answer the main 
question or test the hypothesis. 
Use of Pūrākau: Surely the discussion of what this is should be done as part of the 
teaching NOT just given to the students in this outline. It just seems very wordy. 
We have no problem with the exercise or intent of it, it is just that because non of us 
are fluent Maori speakers we are not used to this term. When we looked to definitions 
Link for the L3 Maori standard it states " Pūrākau and pakiwaitara are terms often 
used to describe the method or skill of transmitting traditional knowledge and accounts 
have been labelled myths, stories and legends by many non-Māori historians; 
however, the Māori perspective is that these accounts are of actual 
events".https://www.nzqa.govt.nz/nqfdocs/units/pdf/16041.pdf 
We understand our students would be discussing actual events , we just would like 
reassurance that the co-opting of this term OUTSIDE of the transmission of traditional 
knowledge and accounts is seen as valid and not offensive by Maori. 
The idea that they have to present something in a ways that could arouse the 
imagination, inform and inspire, warn and persuade makes perfect sense and is a 
good way of getting students to have some “fire in their belly” about the topic. 
Discussion of Bias etc should not have to have huge discussion of this, this should 
have been taught. 
 
This activity is FOUR WEEKS but the other one is THREE:?? 
 
Fast fashion 
Is consumerism a global flow itself? It is a process that causes flows of material and 
money etc? 
We have similar critique on these student instructions to the last one: You should 
come up with some questions about fast fashion. Too woolly: Give them a statement 
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ANON-
767U-
41DR-
M 

Standard 1.2 Issue We like the focus of this standard and feel it would fit into a L1 
programme 
We do have issues with the terminology and expectations at L1 
Standard : The explanatory note for Perspectives is not clear at all. It is a lens, it is 
bigger than a group, illuminates values but its not clear what it is! Example needed or 
better def. Does it mean in very broad terms that when we look at an issue we see it 
from a particular perspective: that may be a political, cultural, economic or ideological. 
The issue is that Point of view is often listed as a synonym for perspective in 
dictionaries. Is it that they are seeing it from a particular position or stance , or at level 
1 is all we want to know is what beliefs or values influence this person's stance or POV 
on a subject/issue? You could have a negative perspective or a positive perspective 
on an issue too but that is not what the intent of this is, I think its about understanding 
what influences that person’s point of view. We believe that at Level 1, knowing that 
the person is Maori and his particular cultural belief about something (which they 
state) influences their viewpoint would be acceptable. Or understanding that their role 
as a police officer makes them believe it is important to do…. Would also be 
acceptable. If this is about trying to understand how and why people think what they 
think and do what they do then at L1 being able to link this to the values/beliefs people 
have because of their background/culture/experience/job or position is what is 
required. 
Achieved :Explore perspectives on a contemporary social issue 
describing the contemporary social issue 
identifying and describing differing points of view, and the values that shape them, in 
relation to a contemporary social issue 
(isn't describing differing points of view actually a way of showing different 
perspectives about an issue?) 
 
Achievement with Merit Explain perspectives on a contemporary social issue 
-giving reasons for differing points of view, and the values that shape them, in relation 
to the identified contemporary social issue 
-identifying the differences and similarities between these points of view, and the 
values that shape them 
(in the conditions it states they have to discuss their similarities and differences. It 
could be explicit in the standard) 
 
Achievement with Excellence Examine perspectives on a contemporary social issue 
examining differing points of view, and the values that shape them, in relation to the 
identified contemporary social issue 
examining implications of these differing perspectives, in relation to the identified 
contemporary social issue. 
 
If what you want is students to be able to link the POV to ideologies or other such sets 
of values and beliefs then that is a whole other level of teaching and understanding. 
Students at Level 1 need to be able to make the link to what a person’s view is , what 
that shows they believe or value (and this is often hard!) and what has influenced that 
set of beliefs or ideas. It should not have to be tied to some specific ideological 
construct at this level 
.Explain note 5: conservation beliefs Surely its environmental beliefs? Not all beliefs 
about the environment are in terms of conservation 
 
Can you do this one in conjunction with Social Inquiry? 
Conditions OK 
 
Unpacking The key idea here is this and that is why the standard itself needs to be 
clearer: The intent of this standard is for ākonga to understand that people think in 
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Do you have any further feedback on [achievement standard 1.4]? For instance, do you 
think the Proposed Assessment Approach will be capable of supporting fair and equitable 
assessment? 

ANON-
767U-
4E5N-
N 

The explanatory note 1 bullet points for A/M/E, like in the current standard, require 
students to do different things rather than show higher order thinking. This makes the 
explanatory notes a tick box exercise. 
I would also question whether the glossary definitions of justify and reflect on show 
higher order thinking. 
The explanatory notes aren't asking students to "reflect on participation" as their 
participation is only considered in the first Achieved bullet point. They are being asked 
to describe a social action. Suggest changing the title or the bullet points to give more 
weight to the students actually doing the action. The students can evaluate the 
appropriateness of an action, and compare or contrast courses of action without doing 
the action (this is common in geography decision-making tasks). 
A number of NGOs write activities for this. It is unclear whether, as an external, the 
NGOs will continue to engage with this task or whether the activity will be provided as 
an external assessment. 

ANON-
767U-
4EGJ-
3 

This standard is externally assessed,  has a semesterised year, 
so this standard would need to be assessed several weeks before the end of Term 2 if 
it is to fit with our current year structure. 

ANON-
767U-
41Q4-
3 

Clarifications are required on the assessment task. How does this assessment work? 
Potential of this achievement standard could be great. 
Templates, logs, photos,? What goes into the portfolio? How is evidence collected? 
How do you measure active listening? 
There is no reflection on the outcome of the social action. 

ANON-
767U-
41DR-
M 

Standard Merit Explain how the action will influence the system or structure Needs to 
be clearer 
Need to define system and structure in an explanatory note 
At achieved the bullet point: identifying the system or structure supported or 
challenged through the social action. Is clearly asking students to be able to make the 
link between the action they are taking and the organisation or government etc they 
are supporting or challenging 
However at Excellence when it states: considering how systems and structures impact 
how individuals and groups make decisions It implies that they will discuss how the 
systems and structures they had to work under to do the social action (eg ethical 
protocols, school rules, council requirements etc) made a difference to the way the 
group behaved and the decisions they made. This is quite a different idea to the 
Achieved point and if we are confused, less experienced teachers students will 
certainly be as well. 
Our main concern about this standard is that it removes any reflection on the actual 
participation that the students themselves have taken. 
Almost all of this standard is now an academic exercise about the issue and the 
organisation/structures rather than the actual participation itself and this would 
completely change the intent of social action. This would encourage minimal 
participation and maximum background research in order to pass. 
Reflection on their participation could show higher order thinking by concentrating on 
such things as the effectiveness or otherwise of their outcome and the reasons for 
this, the more detailed understanding of how their own values and beliefs have 
influenced why they were concerned about their issue and why they chose particular 
actions. It also could consider what constraints there were on the success of their 
action and how THESE linked to structural and organisational factors they had to 
follow. 

9(2)(a)
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ANON-
767U-
41HH-
E 

Being able to explain people's perspectives is a lot more challenging that being able to 
explain viewpoints. I believe Level 1 students will really struggle. 

ANON-
767U-
41Q4-3 

Human rights/social justice appears very weak overall; seems to be Geography 
heavy, missing Sociology emphasis; could benefit from Psychology concepts. There 
appears to be an increased literacy level needed for L1. How is this accessible to all 
ākonga? 
The ability to evaluate - they evaluate their sources but not their outcome, they 
evaluate their participation but not the affect of their actions the process seems to stop 
short. 
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