



Japanese Level 1 Course Outline
Guide to aid teacher planning only - designed to be printed or viewed in A3, Landscape. 
Purpose
This example Course Outline has been produced to help teachers and schools understand the new NCEA Learning and Assessment matrices and could be used to create a year-long programme of learning. It will give teachers ideas of how the new Standards might work to assess the curriculum at a particular level. 
Context 
For language subjects, all the Big Ideas and Significant Learning are woven throughout all aspects of a programme and are inextricable from that learning. No element of the Learning Matrix is taught in isolation from the rest. Therefore, individual pieces of Significant Learning are not listed alongside specific learning activities or assessment opportunities.
This Course Outline encompasses a year-long teaching programme and is designed to provide students with multiple encounters with texts drawn from written, oral, and visual sources and multiple opportunities to develop their skills as creators of written, oral, and visual texts that meet the language expectations of Curriculum Level 6. It also places a focus on the development of students’ intercultural competencies and their awareness of the connection between language, culture, and identity and their understanding of strategies to aid language acquisition. 
Note: The suggested order of units in this Course Outline is an example of how a year-long Japanese course could be constructed. Teachers can customise this Course Outline to suit the needs of their contexts.
	Significant Learning
	Learning activities and assessment opportunities
Throughout the year assessment for learning happens often. Evidence may also be collected for summative assessment.
All learning activities throughout the year develop understanding of the language required for assessment of all Achievement Standards.
	Duration
Total of 32 weeks

	For language subjects, all the Big Ideas and Significant Learning are woven throughout all aspects of a programme and are inextricable from that learning. No element of the Learning Matrix is taught in isolation from the rest. Therefore, individual pieces of Significant Learning are not listed alongside specific learning activities or assessment opportunities.

Across all Levels:

Engage with others respectfully when communicating and exchanging information, ideas, and opinions

Be exposed to, practise, and enjoy experimenting with a wide range of spoken, written, and visual communication in Japanese language

Build a growing awareness of the processes involved in additional language acquisition, including sustained, repeated practice, risk taking, and learning from mistakes

Show increasing recognition of connections and contrasts between Japanese and student’s first language(s) and develop the ability to navigate between them

Show increasing awareness of differences and connections between Japanese and their first language(s) and develop the ability to navigate between them

Explore how language and culture affect, and work together in, communication

Grow intercultural awareness by exploring own and Japanese cultures and questioning assumptions and stereotypes

Develop awareness that there can be different ways of representing sound in writing between and within languages


Curriculum Level 6:

Communicate in Japanese in everyday contexts

Engage with, and make meaning of, short text types

Explore language used to express personal information, ideas, and opinions

Develop communicative skills to share simple information, ideas, and opinions in a range of predictable situations

Develop a foundational awareness of and use the key linguistics building blocks and patterns of language

Explore the use of script and the connection between script and pronunciation in everyday contexts

Develop a foundation awareness that oral features such as pronunciation and intonations can communicate different meanings 

Acquire simple linguistic strategies and basic knowledge of how to use resources to make meaning from unfamiliar language

Recognise values and practices of Japanese-speaking cultures and the values and practices of their own cultures and communities
	Whakawhanaungatanga – relationship building and establishing connections
Whakawhanaungatanga is the development and maintenance of relationships through communication, shared experience, and working together.
This unit allows students to connect with individuals, the whole class, school, whānau, and wider community.
Suggested language learning (the teacher selects activities that are relevant to the school context)
· Describing people:
· Describe people such as self, family members, friends, teachers, etc. Extension opportunities can be introducing a favourite/famous person, anime/film/manga character, etc.
· じこしょうかい (self-introduction), including name, age, where you live, year at school, favourite subjects, likes/dislikes, family members, occupations, nationality, and where they are from, length of time learning Japanese, hobbies, whānau, etc. 
· Create a ゆるキャラin Japanese for your school, sports team, etc, with a simple description.

· My area, and places I have been:
· Name and describe places that are close to home (for example, places around town and natural environment) 
· Describe places students have been during the holidays (for example, places in town, famous places in Aotearoa New Zealand – This helps to promote awareness of the importance of belonging to place).

Suggested language skill development
· Vocabulary (family members, countries, jobs, places, school subjects, locations, hobbies, counters for people and pets, periods of time).
· To be (あります／います).
· Want to do (past and present affirmative of ～たい).
· Become (noun/adjective になります).
· Likes, dislikes, abilities (好 (よし)、きじゃない、上手 (じょうず)、下手 (へた)、とくい、にがて、～ができます).
· ～てform, state that is the result of an action (～ています).
· Expressing where people, animals and things are (for example, placeのうしろにXがあります).

Suggested intercultural learning which can be done in English (this is not to be assessed)
· Read, view, and listen to simple self-introductions in Japanese (じこしょうかい) and in te reo Māori (pepeha), with reference to how group identity comes before individual as shown in establishing iwi (tribe) for Māori, andしゅっしん (hometown) for Japanese. This activity will help others understand the importance of the natural environment in both cultures which is referenced in some Japanese names such as 山下、上の、高橋、長谷川.
· Use the idea of かもん (a crest of one’s family lineage, bloodline, ancestry, and status from ancient times) to create a personal crest with a description and reasons for the choice of images.
· Compare body language used for greetings in Japan and Aotearoa New Zealand. For example, bowing in Japan and hongi in Māori culture, and explore the reasons.
· Compare the importance of whānau in Aotearoa New Zealand and family in Japan. 
Students can attempt one of the assessment opportunities in 1.2 Assessment Activity B Whakawhanaungatanga, for practice.
	8 weeks

	
	Hauora – a concept of holistic wellbeing 

Exploring and discussing wellbeing in everyday contexts as a lens to explore the importance of Hauora.[footnoteRef:2] [2:  In The New Zealand Curriculum, understanding of hauora can be supported through the wellbeing model of Te Whare Tapa Whā which covers four dimensions, including taha tinana (body), taha hinengaro (mental/emotional), taha wairua (spiritual), and taha whānau (social). Each dimension is interconnected to other dimensions.] 


Suggested language learning (the teacher selects activities that are relevant to the school context)
· Health and wellbeing
· Songs related to body parts (for example, あたま、かた、ひざ、あし、むすんでひらいて).
· Read, view, and listen to information about ぶかつ (club activities), sports and hobbies (for example, who can participate, location, practice/match times, frequency, benefits). Can relate back to taha tinana (body), taha hinengaro (mental/emotional), taha whānau (social).
· Describe people you enjoy spending time with reasons relating to taha whānau (social).
· Healthy eating
· Describe what you see in a typical Japanese packed lunch (おべんとう), (for example, nutritional value, taste, presentation, visual appeal)
· Express food preferences such as what you like/do not like much, want/do not want to eat) with reasons. For example, in front of a restaurant, describe what food looks like/costs while looking at the しょくひんサンプル (shop window samples), etc.
· Create a resource about a trip to a restaurant with family and/or friends in students’ choice of production, for example, written, oral, visual, digital, multimedia. Information could include how to get there, how long it took and who one went with, the menu, availability of healthy options and what one chose. Describe food preferences with reasons, taste, and cost. 
· Daily routines
· Share information about daily routines (for example, mealtimes, bedtimes, physical activities). 
· In groups create a resource about good daily routines. These could be, what is good for the body. For example, sports/exercise, eating healthy food, sleeping well, doing exercise. Design a poster to reflect the four dimensions in Te Whare Tapa Whā, by listing one or two things students do in each dimension. For example, ‘meeting friends’ (taha whānau – social), ‘reading books or listening to music’ (taha hinengaro – mental/emotional), etc.

Suggested language skill development 
· Vocabulary (body parts, painful/hurts, hospital, doctor, mood, nouns and verbs relating to daily activities, adjectives, clubs, food, mealtimes, telling the time, general time words, transport)
· Not much, not often (あまりwith negative ending), not at all, never (ぜんぜん with negative ending)
· Frequency
· Sequence (nounのまえに、nounのあと、～てから、 S1～てform S2,　～ながら)
· Connectives (そして、それから、それで、それに、だから)
· Make a contrast (S1がS2、でも)
· Do things like (～たり、～たりします／できます)
· Past, present, affirmative, and negative adjectives
· Become (adjectiveく／になります)
· Joining adjectives
· Giving reasons (reasonからresult)
· Compare (Aは Bより adjective).
· The best/favourite (いちばん… )

Suggested intercultural learning which can be done in English (this is not to be assessed)
· Watch ラジオたいそう (radio exercises) and follow instructions – taha whānau (social), taha tinana (body)
· Reflect on eating habits (for example, diet staple/traditional, healthy choices, fresh food, seasonal food, māra kai, gardening for food, rice cultivation).
· Consider the roles of different providers (for example, school nurse, counsellors, たんにん home room teacher, tutor class).  
· Explore karakia kai – acknowledgement of food from a range of sources (for example, the sky, land, forest, sea), and connect to balanced diet.
· Compare Japanese and Māori restaurants, えきべん on trains, and other types of eating places (for example family restaurants).
· Explore the concept of the health benefits of connecting with nature (for example, rongoā, traditional Māori healing, forest bathing (しんりんよく） in Japan and in other countries).

Students can attempt to record Interaction opportunity #1: Good daily routines and Interaction opportunity #3: The best day ever! in 1.1 Assessment Activity A Whakawhiti kōrero — Hauora.
	12 weeks

	
	Manaakitanga  

Manaakitanga is the process of showing respect and care; reciprocity between people, living things, and places. Manaakitanga may come in a number of different contexts - supporting others, being of service to others, making sure visitors are looked after and cared for, helping those that may need support. It comes from the root word “manaaki” - to support, take care of, give hospitality to, protect, look out for.

Exploring ways to help each other as a lens to understand Manaakitanga (a concept of putting others first before yourself).

Suggested language learning (the teacher selects activities that are relevant to the school context)
· School life
· Read, view, listen, respond to information related to high school life in Aotearoa New Zealand and Japan (for example, school year, timetable, subjects, uniform, lunchtime, tutor class, extracurricular activities, how to get to school).
· Create a profile of high school life in Aotearoa New Zealand and compare it with high school high life in Japan. In students' choice of format (for example, written, oral, visual, digital, multimedia).
· Read, view, listen to information about values/rules in Japanese high school life (for example being on time, wearing school uniform, cleaning).
· Compare せんぱい、こうはい with tuakana-teina concept
· Make a digital profile of your school to share with another class highlighting examples of manaakitanga in your school
· Lunchtime and food
· Survey your class about lunch and lunchtime preferences (for example, activities, where and what to eat, where to get lunch from).
· Plan a shared lunch based on the results of your survey (for example, food, activities, venue, source of food).
· Respond to stimuli material (audio, text and/or visual) related to the culture of  きゅうしょく (school lunches). 
· In groups, create charts about different school levels (Primary/Intermediate/High School and the Japanese equivalents) and compare lunchtime in Japan and in Aotearoa New Zealand. Complete information under columns (for example, menu, when lunchtime is, where lunch is eaten, who students eat lunch with, who cleans up after lunch).
· Arranging an event
· Arrange a party to celebrate an event. Decide what the event is and complete a chart in Japanese under the headings where, what, when, who, why, gifts to buy, who to give gifts to.  
· Make a plan for a student who is visiting your school for a short period of time (for example, suitable classes, buddies, meeting during breaks, lunch time activities).
· Interact with friends to invite them to an event.  
· Use strategies to initiate and sustain interactions, such as asking for clarification or confirmation, acknowledging and showing interest, using appropriate gestures and expressions (for example, あいづち,　つなぎことば).
· Create a list of the things that you could take on a trip such as family trips, school trip or a trip to Japan with reasons.
· Write about a photograph that you took on a trip (for example, where, when, why, with whom, activities, おみやげ).

Suggested language skill development 
· Vocabulary (school facilities, study and learning verbs, year levels, school year, clothes, verbs of wearing, colour words, verbs of giving and receiving).
· Want to do (present and past negative of ～たいです)
· もうwith positive, まだ with negative
· Ask for, give, and decline permission (～てもいいです、～てはいけません)
· Noun in appositionの
· Make, accept, and decline invitations/suggestions (～ません (か）、ましょう (か）、ちょっと)
· Probability (adjective/nounでしょう)

Suggested intercultural learning which can be done in English (this is not to be assessed)
· Discuss そうじ (cleaning) in Japanese schools, its importance for students and the wider community. How similar/dissimilar is the concept of そうじ in Japanese schools to the concept of Manaakitanga
· Explore what you are allowed and not allowed to do when eating in a Japanese context, for example, using chopsticks, slurping when eating noodles. 
· Learn ways to behave at the local marae (for example, no shoes, no sitting on tables, serving of meals with elders, guests and children being served first). 
· Consider ways to improve manaakitanga at school and in the community. 
· View/read stories from もったいないばあさん to explore relevant issues (for example, wastefulness and gratitude for things) 
· Reflect on the use of ちょっとto decline an invitation.
· Compare the custom of giving おみやげ and the role that this plays in manaakitanga and helping to build relationships (whakawhanaungatanga)
· Understand eating lunch as a group in the classroom in Japanese creates opportunities for students to take personal responsibility (collecting the lunch and cleaning up), engage with each other and with the teacher, and respect their surroundings.
· Compare lunch preparation in Japan, Aotearoa New Zealand, and other countries (for example, who makes lunch, and why?)

Students can attempt one of the assessment opportunities in 1.2 Internal Assessment Activity C, Manaakitanga for final submission.
Students can attempt to record Interaction opportunity #2: My study buddy in 1.1 Assessment Activity A, Whakawhiti kōrero — Hauora. Select the best two recordings from 1.1 Assessment Activity A for final submission.
All learning activities throughout the year develop understanding of the language required for external assessment.
	12 weeks






