






Dance NCEA NZC Level 1 Course Outline 1 
Guide to aid teacher planning — designed to be printed or viewed in A3, Landscape. 

Purpose
This example Course Outline has been provided to support teachers to understand how the new subject Learning Matrix and NCEA Achievement Standards might be used to create a year-long programme of learning. 

Context 
This course has been structured drawing on themes from Dance in Aotearoa New Zealand. All learning will fall out of this framework, so students have an opportunity to make meaningful connections between the contexts of their learning.

	Significant Learning
	Learning Activities and Assessment Opportunities
	Duration
Total of 32 weeks

	He mana tō te tangata; tiakina — understand that everyone has mana, and what it means to uphold people’s mana in dance

Understand how tikanga is practised in dance 

Use collaborative strategies in and through composition and performance experiences 

Explore known and new movement vocabulary to express ideas

Learn to recall and reproduce dance as taught by the choreographer 

Explore the elements of dance in a variety of choreographic and performance experiences 

	Whakawhanaungatanga: Connections to each other and our learning in Dance

This learning focuses on bringing the class together, establishing the values and ways you will work together in Level 1 Dance while getting to know one another. It provides an opportunity to build whanaungatanga between students and offers formative assessment opportunities that will inform your future planning.

Discuss the classroom values and practices you will establish together. You may like to focus on He mana tō te tangata; tiakina — understand that everyone has mana, and what it means to uphold people’s mana in dance, or values such as whanaungatanga, manaakitanga, or use the values of your kura or department. Exploring the Pacific value of vā is another possible entry point into this topic. As you undertake the opening exercises below, reflect together on the ways you are demonstrating these values. Identify any next steps. Revisit this conversation several times throughout your course. Suggested opening exercises include: 
· choreographic games in a variety of student groupings — emphasising fun, collaboration, and playfulness
· creating or learning warm-ups, basic choreographic activities, and starting to share movement ideas
· learning phrases from the teacher or one another
· watching a variety of dance pieces that explore both known and unknown genres of dance for students 
· exploring the elements of dance through a variety of activities. 

A video resource about the concepts of vā and whanaungatanga are available in the Dance subject Glossary: NCEA Education: Dance Glossary 

Learning covered supports development of skills and knowledge towards AS 91936 (1.1) Compose a dance sequence in response to a brief AND AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

2 weeks








	Understand how meaning is communicated and received in dance 

Learn to recall and reproduce dance as taught by the choreographer 

Develop performance skills and experiences

Use collaborative strategies in and through composition and performance experiences 

Explore known and new movement vocabulary to express ideas

Explore the elements of dance in a variety of choreographic and performance experiences 

	Building movement vocabulary

Students will learn a dance phrase as taught by the teacher, based on an idea from an existing professional work. For example, the teacher may choreograph and teach a sequence that explores kōwhaiwhai patterns as used in Kura — by Moss Patterson (MOE, 2006)[footnoteRef:2]. They will describe their own choreographic process when exploring this stimulus and discuss the nature of the creative process.  [2:  Ministry of Education (2006). Dancemakers: Six Choreographers, Six Dances, Six Dancers from Footnote Dance. Wellington: Learning Media. Additional material for teachers around this work can be found at TKI: Kura ] 

During this process students will view the original work, discussing the ideas it communicates and the choreographers’ intentions for creating the work. Introduce Statements of Intention and co-create one for the work. Discuss how the use of dance elements supports the communication of these ideas. 

Once students are confident with the phrase taught to them, explore (in small groups) ways they can develop or manipulate the learnt sequence. Use the dance elements in various ways and reflect on the effects this creates. For example, using the element of ‘body’, students can explore locomotor movement in dance, which may involve: 
· the main forms of locomotor movement
· variations of the main forms 
· combinations of locomotor movements 
· locomotor movement contrasted with non-locomotor movement or stillness. 

View the work of peers and discuss the ways in which the dance elements can be manipulated to create effect. Unpack examples of imaginative choreography together and the impact on the audience. Students might summarise their learnings by writing advice to other student choreographers in the class about the use of locomotor movement in dance composition.
 
Learning covered will provide opportunities to collect evidence towards AS 91937 (1.2) Perform dance sequences.

Learning covered supports development of skills and knowledge towards AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

4 weeks

	Understand that whakapapa is integral to all dance

Understand that identity and culture are expressed through dance

Understand how meaning is communicated and received in dance 

Develop performance skills and experiences

Use collaborative strategies in and through composition and performance experiences 

Explore known and new movement vocabulary to express ideas

Explore the elements of dance in a variety of choreographic and performance experiences
	Creating choreography

Students explore processes for creating choreography with a partner and how dance elements, choreographic devices, and structures can be used to communicate meaning or create effect in choreographic work.
Students will: 
· use the stimulus of pou whenua or other locations of significance (such as awa, maunga, marae etc) as a starting point for choreographing their own duets
· find, collect, or capture images of the pou whenua (they may visit a local site to gain these) 
· use the shapes and patterns from the images they collect to create movement 
· explore how they can create physical connections with their partner, use contrast, and create interesting floor and air pathways using the shapes from their images. 

Exploring the creation of physical connections may provide the opportunity for students to explore the element of ‘energy’. For example, students will: 
· create a map of their floor pathway in the dance sequence
· add to the map a symbol for each of three different energy qualities they will use in the dance (remembering to provide a key) 
· demonstrate (either physically or through description) how they would perform the movement using two of the qualities from their map 
· reflect on how the use of this quality adds interest or helps to communicate the idea of the dance.

Students should reflect on the effects of the use of dance elements. 

Learning covered supports development of skills and knowledge towards AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

Learning covered will provide opportunities to collect evidence towards AS 91936 (1.1) Compose a dance sequence in response to a brief AND AS 91937 (1.2) Perform dance sequences.

	

4 weeks 


	Understand that whakapapa is integral to all dance

He mana tō te tangata; tiakina — understand that everyone has mana, and what it means to uphold people’s mana in dance

Understand how meaning is communicated and received in dance

Develop performance skills and experiences

Use collaborative strategies in and through composition and performance experiences 

Explore known and new movement vocabulary to express ideas

Explore the elements of dance in a variety of choreographic and performance experiences
	Creating small group choreography

Students explore processes for creating choreography in small groups, and learn about the dance elements, choreographic devices, and structures used to communicate meaning or create effect in choreographic work.

Students will explore how groupings or formations (duet or small or large groups), as well as complementary and contrasting movement, can be used effectively in a group work. This may include consideration of: 
· movement within groups (eg for a group of four, possibilities are: 1-1-1-1, 2-2, 2-1-1, 3-1, 4)
· unison
· near and far
· exploring entrances and exits.
Working in small groups, students will apply these movement ideas when choreographing dance sequences from a stimulus or brief. The brief will provide a context and purpose for the sequence. Stimuli (such as whakataukī or the concept of tūrangawaewae) can be developed into effective choreographic briefs.
Using the chosen stimulus as a starting point, students will:
· create group shapes that communicate their ideas in both literal and abstract ways 
· create phrases of movement exploring how they can communicate a variety of ideas related to the stimulus
· explore ordering shapes and movements to create a small group choreography 
· explore various facings, directions, and groupings within the choreography
· present work in progress for feedback, refine, and edit work.
A video resource about the concept of tūrangawaewae is available in the Dance subject Glossary:  NCEA Education: Dance Glossary

Learning covered will provide opportunities to collect evidence towards AS 91936 (1.1) Compose a dance sequence in response to a brief AND AS 91937 (1.2) Perform dance sequences.

Learning covered supports development of skills and knowledge toward AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

6 weeks





	Understand that whakapapa is integral to all dance

Understand that identity and culture are expressed through dance

Understand how tikanga is practised in dance 

Develop an understanding of the context from which dance has descended 

Understand how meaning is communicated and received in dance 

Explore the elements of dance in a variety of choreographic and performance experiences

Explore known and new movement vocabulary to express ideas
	Exploring Genre or Style: Continuum Māori dance (Contemporary Māori dance)
Students explore the features and cultural contexts of a contemporary Māori dance style.

Students will: 
· explore the features of contemporary dance and Māori dance styles, such as waiata-ā-ringa, poi, or haka
· research significant aspects of the cultural context of the dance style.
· 
Introduce students to Mauri and Stephen Bradshaw’s interview (MOE, 2004)[footnoteRef:3] about this work. Discuss the features of the contemporary dance style and the connections to traditional Māori dance forms. Students may also physically explore these dance styles, learning basic steps or phrases of movement. They might record and collate different phases of movement they have learnt as evidence of understanding the style and its features. [3:  Mauri is found in the following resource: Ministry of Education. (2004). Contemporary Dance Aotearoa — Three New Zealand Dance Works. Wellington: Learning Media. Additional material for teachers around this work can be found at TKI: Mauri ] 


Researching the cultural context
Students will research the relationship between the cultural context of the dance style and the features of the style. How has the context influenced the development of the features? Students should view a variety of related work to inform their understanding of the style. This may include live and recorded performances such as other works from Atamira Dance Company. They may compare and contrast how the styles have been presented in past and present settings and contexts, and look at how these performances use both contemporary dance and Māori dance styles. Features may include: 
· purpose
· historical context
· costumes
· performance environment and traditions
· who performs it.

 Key questions for researching any genre or style might include:
· where did this dance genre or style originate (country, region, environment)? 
· when did this dance genre or style originate and who performs this? 
· what were the social or historical circumstances that led to this dance genre or style to be developed? 
· how have the social or historical circumstances influenced the development of the style and its features?
Students may also wish to research the features and cultural context of a dance genre or style of their interest. To consolidate their learning, students may like to present their findings in small groups.

Learning covered will provide opportunities to collect evidence towards AS 91937 (1.2) Perform dance sequences, AS 91938 (1.3) Demonstrate understanding of the relationship between cultural context and key features of a dance genre or style, AND AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

5 weeks

	Understand that identity and culture are expressed through dance

Understand how meaning is communicated and received in dance 
 
Develop performance skills and experiences

Use collaborative strategies in and through composition and performance experiences

Explore known and new movement vocabulary to express ideas

Explore the elements of dance in a variety of choreographic and performance experiences
	Performing choreography: Dance Showcase

Students explore movement skills, and rehearsal and design processes in a performance context. This learning provides an opportunity to focus on performance skills, and to rehearse and refine dance sequences for a showcase performance context. The sequences may come from choreographic work developed previously, or be sequences created for a specific audience. Depending on the context for performance, students may like to also explore design components — such as make-up, costume, use of set and props, or lighting design.

Students will: 
· develop an understanding of clarity and performance energy in movement 
· understand the concept of purpose in choreography 
· develop an understanding of rehearsal processes and performance etiquette 
· self and peer assess work in progress.

Students will need to be clear about the purpose of the choreographed work. The purpose may relate to the ideas expressed by the choreographer in the sequence or that are characteristic of the genre or style.  Students should consider the ways they are supporting and expressing the mood, idea, and feeling of the sequence using performance energy. This might include consideration of their use of focus and concentration, energy qualities, clarity, technique, timing, and ensemble skills. Examples of clarity of movement include: 
· accurate timing, size, and shapes
· accurate use of space and clear pathways
· appropriate posture and alignment and the absence of unnecessary movement.

During the rehearsal period, discuss and reflect on the notion of fluency in dance performance, and consider ways to enhance flow through clarity in transitions, accuracy, the use of dynamics, breath, and performance energy. 

Learning covered will provide opportunities to collect evidence towards AS 91937 (1.2) Perform dance sequences AND AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

6 weeks 


	Understand how meaning is communicated and received in dance 

Learn to recall and reproduce dance as taught by the choreographer 

Develop performance skills and experiences

Use collaborative strategies in and through composition and performance experiences

Explore known and new movement vocabulary to express ideas

[bookmark: _Hlk144725889]Explore the uses of design choices and production technologies in dance
	Ensemble skills through a class dance
Students learn ensemble skills, as well as how sequences can be structured to create a whole work through observing teacher choreographic choices and contributing to a class work.

Students will: 
· co-construct with the teacher a large group dance using previously teacher-taught phrases and student choreography
· identify and reflect on the use of the ensemble skills in the co-creation and performance of the dance
· rehearse and refine choreography for performance
· understand the purpose of the choreography and how to use performance energy to communicate this.

The teacher will create an extended class dance. This work could be prepared and presented for a larger scale for showing or sharing within school, or shared in a wider community context (such as a dance evening, or performed at a local primary or intermediate school).  Depending on the context for performance (and the choices made previously), students may like to explore design components — such as make-up, costume, use of set and props or lighting design.

To encourage student leadership in this process, use guided tasks that ask small groups to combine their choreography with other groups in order to collaborate, extend, and refine sequences. During this collaborative process, students should be encouraged to reflect on the ensemble skills required.

Learning covered will provide opportunities to collect evidence towards AS 91937 (1.2) Perform dance sequences AND AS 91939 (1.4) Demonstrate understanding of the elements of dance in a dance performance.

	

5 weeks
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