


 A quick note before we begin:

• This session is being recorded so others can access the kōrero later.

• If you choose to contribute verbally or in the chat, please only do so if 

you’re comfortable being part of the recording.

• You’re welcome to reflect privately or listen in without sharing — whatever 

feels right for you.

• Our aim is to create a safe, respectful, and inclusive space for learning.



Supporting English 

language learners with 

NCEA literacy requirements

Te Manu Ka Rere – July 2025

Julie Luxton & Lynette Hay 



Tau mai te mauri o te wānanga,

Ki runga ki ēnei pūkenga,

Kia mātāmua ai, ko te ako kounga, a te tamaiti,

Ko ia ki mua, ko ia ki muri o ēnei kōrero,

Kia puta ai ia, ki te whaiao, ki te ao mārama!

Hui e, tāiki e!

Bestow the life force of learning,
Upon these repositories,

So that aspiration of quality learning for our children is paramount,
And remains at the forefront of all of our works,

So that they may flourish and thrive,
For all eternity!

Karakia timatanga



Lynette Hay - Tāmaki Herenga Waka

• 23 years teaching experience across Tertiary, 

Secondary and Primary sectors.

• 5 years as a Facilitator with EA

• Primary trained with Secondary subject 

specialisation in Digital Technologies and Computer 

Science

• Accredited Facilitator (Cultural Capability, 

Mathematics & Statistics) through Evaluation 

Associates for Ministry-funded PLD

Introductions

MCE, MEd, PGCert DCL, GDipEd, HCertTESSOL, DipPTE



Julie Luxton

• 20 years’ secondary teaching experience

• Secondary subject specialisation in English and English Language 

(ESOL) 

• Facilitation experience with Universities of Waikato and Canterbury 

and Evaluation Associates – Secondary Literacy, English Language, 

Assessment for Learning, Te Kotahitanga

• NZQA English Language National Moderator and English for 

Academic Purposes Moderator  

• Accredited Facilitator (Structured Literacy, Cultural Capability) 

through Evaluation Associates for Ministry-funded PLD

• TESOLANZ and ALTAANZ Executive member

Introductions

MA, PGDip SLT, BA (Hons), Dip Tchg



• What practices support English language learners with the NCEA literacy 

requirements?

• What practices help accelerate English language learners’ learning?

Key focus questions



Webinar goals

• understand NCEA Co-requisite literacy readiness for ELLs

• understand the importance of developing English vocabulary for ELLs

• share some effective teaching approaches and strategies supporting 

ELLs with reading and writing development

• introduce the approved Level 3 EAP unit standards



Whakawhanaungatanga

What is your role in the school?

Who are your English language 

learners?



NCEA Literacy readiness



Are your learners ready for the challenge?

https://ncea.education.govt.nz/determining-%C4%81konga-readiness

Take a moment to consider how you currently gauge readiness:

✓ What do your observations and conversations with English language learners  tell you?

✓ What does your assessment data say?

Tools and frameworks to support readiness decisions:
e-asTTle, PATs
ELLP matrices
LNAAT and Pathways Awarua
LPFs and PaCT scores

No single measure gives the full picture — combine multiple sources of evidence.



e-asTTle as an indicator of readiness for ELLs

 What does the data tell us?

• ELLs scoring 'at or above the recommended readiness level  - 4A or higher in 
e-asTTle reading or writing - are more likely to succeed in the CAA 
(Evaluation Report Two, 2023)

• Early data indicates that more than half of ELLs with a 4A e-asTTle reading 
score successfully met the Reading Co-requisite (Teacher comment)

    Use e-asTTle alongside other indicators (e.g., ELLP, teacher observation) to make informed     
readiness decisions.



Evaluation Report 
Two, 2023



✓ 'The English Language Learning Progressions (ELLP) and ELLP Pathway are essential 

resources for the assessment, planning and teaching of English language learners. These 

progressions can serve as a guide to determine a learner's readiness to sit the Co-requisite. 

Achieving full mastery at Stage 3 of the ELLP indicates readiness for the Corequisite.' (MOE)

✓ ELLP stage assessment involves  a range of formal and informal measures to form a well-
rounded picture of readiness.

✓ Anecdotal evidence suggests that ELLP Stage 4 is potentially a better indicator of 

readiness.

ELLP as a readiness measure for ELLs

Why use ELLP?

https://newzealandcurriculum.tahurangi.education.govt.nz/ellp-and-ellp-pathway/5637238336.p
https://newzealandcurriculum.tahurangi.education.govt.nz/ellp-and-ellp-pathway/5637238336.p


ELLP as a readiness measure for reading



ELLP as a readiness measure for writing



Teacher observations: Readiness & success factors for ELLs

Language Background & Exposure

• The longer learners have been in Aotearoa, the more time they've had to develop social and 
academic English.

• Home language proximity to English (like Afrikaans or German) can make transfer of skills easier.

• Regular interaction with native-English speakers provides informal exposure to vocabulary and 
sentence structures.

Educational Support Structures

• Learners who have spent time in junior EAL classes likely have foundational strategies for reading 
and writing in English.*

• Tutorials or targeted workshops in senior years boost confidence and academic vocabulary.

Systemic/School-Wide Supports

• ELLs benefit from grouping in literacy-focused classes where teachers can adapt pace and content.

• A whole school focus on literacy, where reading and writing are taught explicitly across subjects, 
reinforces consistent language learning and increases access.



Effective Practices that support NCEA Literacy

1.  Share a positive and productive attitude to literacy.

2.  Provide many opportunities for learners to read and write.*

3.  Connect reading and writing.*

4.  Show how you read and write.*

5.  Support learners to read critically across texts. 

6.  Build vocabulary knowledge.*

7.  Scaffold learners’ writing by focusing on text structure.*

8.  Scaffold learners’ writing by focusing on language.*

9.  Use a writer’s checklist.*

10. Give feedback on learners’ writing.*

         

▾

https://ncea.education.govt.nz/literacy-and-

numeracy/literacy/teaching

newzealandcurriculum.tahurangi.ed

ucation.govt.nz/new-zealand-

curriculum-online/teaching-

support/multicultural-learner-

success-and-esol-

support/5637164826.c

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c


Vocabulary matters 



Most recognised barrier

• NZ secondary teachers identify vocabulary as the top challenge for ELLs 

(Gleeson, 2010)

Vocabulary linked to achievement

• Language knowledge strongly links to academic success — especially for 

expository texts (Hirsch, 2003; Mokhtari & Velten, 2015)

 70–80% 

• If a student understands around 70–80% of the words in a text, they’re 

more likely to understand the general meaning or gist (Bromley, 2007)

Why vocabulary matters



English Language Learners (ELLs) face several vocabulary-

related challenges in the NCEA Literacy Co-requisite 

assessments (CAAs), in both reading (US 32403) and writing 

(US 32405). These challenges affect both comprehension 

and expression, and often influence whether students can 

demonstrate their true knowledge in English.

Challenges of the CAA vocabulary for ELLs



• high-frequency  words (first 2,000)  - New General Service List (Browne, 2013)

• mid-frequency words  (3,000 – 9,000)  

• low-frequency words (10,000 +) 

• academic words  - Academic Word List (Coxhead, 2000) e.g. analyse, evaluate, 

controversy

• specialised | subject-specific | technical words e.g. photosynthesis, magma, 

metaphor

              See also: https://www.eapfoundation.com/vocab/ 

Understanding vocabulary: What learners need

https://www.newgeneralservicelist.com/new-general-service-list
https://www.wgtn.ac.nz/lals/resources/academicwordlist
https://www.eapfoundation.com/vocab/


Effective vocabulary teaching includes multiple, varied exposures to words. 

Here are some practical strategies:

Vocabulary strategies to support ELLs

• Vocabulary grids – Learners track their understanding before/after a lesson.

• Matching & word cards – reinforce definitions, synonyms, or word-picture links.

• Mind maps / clusters – help show connections between related words.

• “I have... Who has?” games – build fluency and confidence through repetition.

• Kaitiaki o te kupu – Learners become “word guardians” who teach others.

• Morphology – explore word parts (prefixes, suffixes, roots) to grow decoding skills with a 

focus on word meanings.

                                           See also: Vocabulary – ESOL Teaching Strategies

https://newzealandcurriculum.tahurangi.education.govt.nz/vocabulary-esol-teaching-strategies/5637265326.p


Which strategies do you already use?

Type your response in the chat



NCEA Literacy: Reading



The Reading Co-requisite in NCEA Literacy (assessed through 

US 32403) tests reading comprehension skills to assess 

whether students can independently read and comprehend a 

range of texts used in real-world contexts.

What does the Reading CAA assess?



Learning – Reading Matrix

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/learning 

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/learning


Reading US 32403 – Assessment Specifications

• Locate facts or information

• Select appropriate vocabulary

• Describe who, what, when, where, how

• Recognise features of language and 
structure

• Identify main ideas

• Identify the writer’s purpose or point of 
view

• Interpret information from text features

• Organise information

• Distinguish relevant from irrelevant 
information

• Distinguish fact from opinion

• Identify bias | misinformation | omission

• Make basic inferences and predictions

• Make accurate generalisations

• Summarise information

• Make a recommendation based on 
information in the text

• Compare or contrast texts



Reading US 32403 – Term 3 2024

1. An article about a young mental health advocate
2. An infographic about sharks
3. Information about aspects of ocean navigation around the world
4. An article about two Kiwis making a difference through repurposing
5. Three texts about concerning messages / scams
6. Three texts about survival and making fire

https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-exemplars/litnum/32403/

https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-exemplars/litnum/32403/


Areas requiring improvement – Reading 2024

Developing…

• a wide reading vocabulary.

• strategies to work out meanings of words that may be less familiar (e.g. topic specific, 
specialised, and academic words)

• close reading strategies to locate, check, and select relevant information

• knowledge of a range of language features and text structures (e.g. sentence types, grammatical 
constructions, paragraphing) and reasons for their use

• critical thinking and awareness, including an understanding of a writer’s purpose and the 
implications for the reader (e.g. explicit / implicit, inference, opinion / fact, stereotype, point of 
view)

https://www2.nzqa.govt.nz/assets/NCEA/LitNum/2024-exams-and-reports/32403-report-2024.pdf 



Reading CAA: 
Challenges and implications for ELLs



English language learners often find the NCEA 

Reading CAAs challenging due to unfamiliar 

vocabulary and contexts, complex sentence 

structures, and the need to read across multiple 

texts. They may also struggle with questions that 

require inference or use abstract language, even if 

they understand the content. These demands can 

make it difficult for ELLs to show what they know 

without targeted support.

Challenges of the NCEA Reading CAAs for ELLs



ELLP Reading - Stages 3-4



CAA Reading Term 3 2024 Q.3

Text complexity:

• introduction
• visual support
• sub-headings and frames for sections
• glossary 
• complex sentences
• relative clauses
• passive voice
• pronoun reference



Reading CAA 
Term 3 2024

1K 75.25

2K 7.72

Academic 2.38

Off-list 14.65

For independent comprehension 95-98% 
of the words in a text need to be known. 

CEFR: B2+
RA:14-15 years

https://www.lextutor.ca/vp/eng/ 
https://textinspector.com/ 
https://www.webfx.com/tools/read-able/

https://www.lextutor.ca/vp/eng/
https://textinspector.com/
https://www.webfx.com/tools/read-able/


Some implications for ELLs

• Teach vocabulary intentionally, focusing on high- and mid-frequency words, and helping 
students manage low-frequency terms using context.

• Use pre-reading strategies to activate prior knowledge and set a purpose for reading.

• Model and practise a variety of reading strategies, such as skimming, scanning, and close 
reading, to match different tasks.

• Provide guided reading opportunities with unfamiliar and complex texts, offering structured 
support.

• Help students build skills in reading across multiple texts, e.g. using graphic organisers like 
I-charts.

• Teach critical reading explicitly, so students can identify main ideas, tone, purpose, and bias.



Strategies to support ELLs
with reading



‘‘A good reading exercise directs the learners’ attention to features of text, or 
to strategies for dealing with any text, with the aim ‘to develop in the 
language learner the ability to comprehend texts, not to guide him to 
comprehension of a text’ (Davies & Widdowson, 1974: 172) ... When learners 
study a reading text, we want them to gain knowledge that will help them 
understand tomorrow’s reading text.”

  Nation (1979) The Curse of the Comprehension Question



‘I’m distinguishing between lessons that ensure students comprehend a 
specific text that is being used in the lesson, and those aimed at enabling 
students to comprehend other texts better in the future. It’s not that I don’t 
care whether kids understand what they’re reading in their lessons. It’s just 
that that outcome is insufficient.'

'For me, teaching reading comprehension means improving students’ 
abilities to read other texts – on their own – with greater understanding. If the 
teacher’s action won’t contribute to making kids better comprehenders, then 
it isn’t comprehension instruction.'

Shanahan (2025) Are we teaching reading comprehension?

https://www.shanahanonliteracy.com/blog/are-we-teaching-reading-comprehension-part-i


• brainstorm

• preview the text – sub-headings, images, layout

• make predictions

• anticipatory reading guide

• yes – no – make it right

• KWL chart

• simplified text summary

•                           
See also: Reading - ESOL Teaching Strategies

•                   

Pre-reading Prior knowledge

Purpose

Preview

Predict

Keywords

Key Concepts

https://newzealandcurriculum.tahurangi.education.govt.nz/reading-esol-teaching-strategies/5637265327.p


 

Case Study: Green Bay HS  

SURVEY

• Identify quick clues - Text type? Creator 

information?

• Activate prior knowledge - What do you already 

know about this topic?

SKIM & SCAN

• Locate headings, sections and features

• Make predictions

• Review topic specific vocabulary

Literacy systems - Reading

READ

• Take your time and read the text thoroughly

• Identify unfamiliar vocabulary

CLARIFY

• Address areas of uncertainty

• Reread to check understanding

REVIEW

• Summarise the main idea in this piece of writing

• Evaluate the reading for bias and reliability

• Identify the creator’s purpose

• Explore the impact or effect on audience

https://ncea.education.govt.nz/literacy-and-numeracy-case-studies


 

Pukekohe HS Literacy Team 2022



Reading critically

Sandretto, S. Planting Seeds: Embedding 
critical literacy into your classroom programme 
(NZCER, 2011)

Te Rauru Whakarare 

Evaluation

Framework: a 

kaupapa Māori 

informed approach

https://learningessentials.auckland.ac.nz
/finding-information/evaluating-
sources/rauruwhakarare/ 

https://www.nzcer.org.nz/nzcerpress/planting-seeds-embedding-critical-literacy-your-classroom-programme
https://www.nzcer.org.nz/nzcerpress/planting-seeds-embedding-critical-literacy-your-classroom-programme
https://learningessentials.auckland.ac.nz/finding-information/evaluating-sources/rauruwhakarare/
https://learningessentials.auckland.ac.nz/finding-information/evaluating-sources/rauruwhakarare/
https://learningessentials.auckland.ac.nz/finding-information/evaluating-sources/rauruwhakarare/


Reading Strategies NCEA Literacy and Numeracy Resources for Kaiako 

https://ncea.education.govt.nz/literacy-and-numeracy-resources#:~:text=Unpacking%20Co%2Drequisite%20Outcomes,-%5B%20Accordion%20%5D&text=They%20are%20designed%20to%20help,each%20of%20the%20standard%20outcomes


NCEA Literacy and Numeracy Resources for Kaiako 

 

https://ncea.education.govt.nz/literacy-and-numeracy-resources#:~:text=Unpacking%20Co%2Drequisite%20Outcomes,-%5B%20Accordion%20%5D&text=They%20are%20designed%20to%20help,each%20of%20the%20standard%20outcomes


NCEA Literacy: Writing



The Writing Co-requisite in NCEA Literacy (assessed through 

US 32405) evaluates whether students can independently 

produce clear, purposeful, and appropriate writing across 

two different text types. It focuses on real-world 

communication skills.

What does the Writing CAA assess?



Writing – Big Ideas

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/learning



US 32405: CAAs 2023 - 2024
Task Purpose – Text Type Audience Text Form

Write a response to 

someone seeking advice

to give advice Forum member seeking 

advice

online forum post

Write to recommend 

someone for an award

to inform and persuade ‘Everyday Hero Awards’ 

committee

online support forum 

post

Write to sign up for a 

volunteering project

to describe and explain volunteering co-ordinator email

Write an article to give an opinion or 

discuss

school or community online magazine

Write a thank you 

message

to describe and explain a school staff member or 

community volunteer

email

Write an article to give an opinion or 

discuss

community members community website 

article

Write to support a new 

community facility

to describe and explain local councillors email

Write an article to give an opinion or 

discuss

community members community website 

article



Writing CAA: 
Challenges and implications for ELLs



English language learners often find the Writing CAAs 

challenging due to limited vocabulary, difficulty 

interpreting task instructions, and managing the 

structure and organisation of their ideas. 

Writing clearly in English requires control over sentence 

structure, grammar, and cohesive devices—skills that many 

ELLs are still developing. They may also struggle to revise 

and edit their work effectively, which impacts overall clarity 

and accuracy.

Writing CAA Challenges for ELLs



ELLP Writing - Stages 3-4



CAA Term 3 2024 -
Week One 

Writing US 32405

Sample assessment task

https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-

exemplars/litnum/32405/ 

https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-exemplars/litnum/32405/
https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-exemplars/litnum/32405/


Areas for improvement – Writing 2024

https://www2.nzqa.govt.nz/ncea/subjects/past-exams-and-exemplars/litnum/32405/



Strategies to support ELLs
with writing



Aspects of writing

To support ELLs in developing the five key aspects of writing for the NCEA Literacy Writing CAA (US 32405) — 
Process, Fluency, Structure, Complexity, and Accuracy — teachers can use specific, targeted strategies that align with their 
language learning needs.



The writing process

Pukekohe HS 
Literacy Team 2022

Case Study: 
Green Bay HS 

https://ncea.education.govt.nz/literacy-and-numeracy-case-studies
https://ncea.education.govt.nz/literacy-and-numeracy-case-studies




Practical classroom strategies

See also: Writing  – ESOL Teaching Strategies

https://newzealandcurriculum.tahurangi.education.govt.nz/writing-esol-teaching-strategies/5637268326.p


Writing Strategies

NCEA Literacy and Numeracy Resources for Kaiako 
 

https://ncea.education.govt.nz/literacy-and-numeracy-resources#:~:text=Unpacking%20Co%2Drequisite%20Outcomes,-%5B%20Accordion%20%5D&text=They%20are%20designed%20to%20help,each%20of%20the%20standard%20outcomes


NCEA Literacy and Numeracy Resources for Kaiako 

 

https://ncea.education.govt.nz/literacy-and-numeracy-resources#:~:text=Unpacking%20Co%2Drequisite%20Outcomes,-%5B%20Accordion%20%5D&text=They%20are%20designed%20to%20help,each%20of%20the%20standard%20outcomes


 Readiness for NCEA Literacy CAAs
– Tools like e-asTTle, ELLP, and classroom 
observations
– Importance of triangulating data to make 
informed decisions

 Why Vocabulary Matters
– Vocabulary as a key barrier to comprehension 
and expression
– Types of vocabulary (high-frequency /general, 
mid-frequency, academic, specialised)
– Strategies for explicit vocabulary teaching

Let’s recap…

 Supporting Reading for ELLs
– Key challenges: unfamiliar vocabulary, 
complex texts, inference
– Strategies: pre-reading, close reading, text 
structure awareness, graphic organisers

 Supporting Writing for ELLs
– Challenges with structure, cohesion, and 
clarity
– Strategies to support fluency, accuracy, 
process, and complexity



EAP Standards



EAP unit standards approved for ELLs

Level 3 US 30507
Write a short text under test conditions in English for an 
academic purpose

Level 3 US 30511
Read and process information on a familiar topic in English 
for academic purposes

https://www2.nzqa.govt.nz/ncea/subjects/select-subject/english-for-academic-purposes/



https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-

needs/Resources-for-planning/Teaching-and-learning-sequences

The EAP unit standards are NOT an easy 

option. They are cognitively demanding and 

require a lot of formative work.

The Level 3 EAP Belonging units on ESOL 

Online may be helpful but are not being 

migrated to Tāhūrangi, so download them 

now!

The EAP standards

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/Teaching-and-learning-sequences
https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/Teaching-and-learning-sequences
https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/Teaching-and-learning-sequences


Effective Literacy Strategies in Years 9 to 13

Multicultural Learner Success and ESOL Support

AdLit: All about Adolescent Literacy

References

https://literacyonline.tki.org.nz/Literacy-Online/Planning-for-my-students-needs/Effective-Literacy-Strategies-in-Years-9-13
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/teaching-support/multicultural-learner-success-and-esol-support/5637164826.c
https://www.adlit.org/


What’s one takeaway or strategy 
you’ll try? 

Type your response into the chat



Key actions to support ELLs with NCEA Literacy:

Check readiness

Use tools like e-asTTle, ELLP, and writing samples to guide decisions.

Prioritise vocabulary

Explicitly teach general, academic, and subject-specific words.

Embed reading & writing strategies

Model, scaffold, and link reading and writing tasks across subjects.

Explore EAP options

For eligible senior ELLs, consider the approved EAP standards.

Share and plan with colleagues

Build school-wide support and consistency.

Where to next?



Karakia whakamutunga

Tēnei rā te whakairi ake i te kete o te wānanga,

Tōna mauri nō runga, nō Rangi, nō raro, nō Papa,

Tēnei te mauri o te mātauranga ka whakatakina ake,

Kia wātea ai ēnei pūkenga,

Hui e, tāiki e!

May we close these discussions of learning,
Whose essence is derived from both divine and earthly sources,

The life force of knowledge is reaffirmed  
to allow this gathering to finish, 

Forever bound!
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