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GUIDE TO AID TEACHER PLANNING
Version 3

Social Studies NCEA NZC Level 1 Course Outline 2


Purpose: This example Course Outline (CO) has been provided to support teachers to understand how the new subject Learning Matrix and NCEA Achievement Standards might be used to create a year-long programme of learning.

	Significant Learning
	Learning Activities and Assessment Opportunities

	
	Introduction to Social Studies
Duration — 2 weeks

	Explore how and why identities and culture can be multiple and dynamic
	Focus on whakawhanaungatanga with ākonga. An activity could be for kaiako and ākonga to share connections to peoples and lands. This activity could nurture the vā — relationships and reciprocity within the classroom, and foster fonua — belonging and connectedness. Connections could be shared orally and captured using visuals, maps, and text. Draw from the Pacific Values Framework resources to guide the teaching and learning.

The Social Studies Big Ideas and Significant Learning are drawn from the whakatauākī on the Learning Matrix. Share the whakatauākī from the Learning Matrix for ākonga to collectively share their knowledges, understanding, and ideas. Provide time for ākonga to learn more about the context of, and layers of meaning within the whakatauākī. Ākonga could share proverbs from their own cultures.

To centre kuleana — collective responsibility between ākonga, make connections between subject’s Big Ideas and the whakatauākī through talanoa.


	
	Duration — 2 weeks

	Ask challenging questions, gather information and background ideas to deepen conceptual understanding with attention to mātauranga Māori and Pacific knowledges
	Build on ākonga understanding of Social Studies concepts and subject-specific terms. These could include concepts and terms within the Big Ideas and Significant Learning in the Learning Matrix. An activity could be to create cards with the following concepts and terms for ākonga to share perspectives and knowledges of their meaning. A digital tool could be used to create flashcards with voice, visuals, and examples from their own lives.

	Culture
	Society
	Global flows
	Vā

	Hononga
	Community
	Identities
	Perspectives

	Interaction
	Systems
	Impact
	Ethical



In groups, ākonga could use a physical or online space to create a “concept map” showing their understanding of how the concepts and terms are connected using arrows and annotations. For example, “Community” and “Impacts” are connected by the decisions and actions community members make that have impact on their respective communities. Ākonga could add examples from their own lives and communities.

	
	Diversity and inclusion in Aotearoa New Zealand — a contemporary social issue
Duration — 6 weeks

	Ask challenging questions, gather information and background ideas to deepen conceptual understanding with attention to mātauranga Māori and Pacific knowledges
Explore how and why identities and culture can be multiple and dynamic
Explore the values behind diverse perspectives between groups that underpin viewpoints and responses
Consider how societies, communities, and individuals navigate diversity and inclusion in society
Recognise that society’s range of social organisation systems (such as social, political, cultural, spiritual) impact upon the rights, roles, and responsibilities of people and groups
	Build on ākonga understanding of the concepts of “diversity” and “inclusion” through an activity.

Subsequently, ākonga could draw on their knowledges of Social Studies concepts and subject-specific terms [above] to make connections to “diversity” and “inclusion”. For example, identities and culture can be multiple and dynamic, creating diversity in communities, such as within Pacific communities.

To explore cultural diversity and inclusion in Aotearoa New Zealand, ākonga could:
describe a culture(s) within Aotearoa New Zealand, providing an opportunity to centre the cultures of ākonga in the learning
describe the values within a culture, for example, alofa
read, think, and talk about how culture is “dynamic”, for example, The evolution of Pacific Tatau (YouTube NZ)
listen and talk about how culture and identities shape peoples and their lives
make connections with the Social Studies Big Ideas, such as “Cultures are dynamic and change through hononga and interaction”.

Ākonga critically think about the following considerations:
why people and groups have the same or different choices in life, with specific thought about the role of social organisation systems in making those choices
what inclusion looks like and connect examples to their ideas and thinking
how society could navigate diversity and inclusion.

Ākonga could share their understanding and views through talanoa.

	
	Diversity and inclusion
Duration — 4 weeks

	Understand and use appropriate inquiry frameworks that are culturally sustaining and ethically sound 
Ask challenging questions, gather information and background ideas to deepen conceptual understanding with attention to mātauranga Māori and Pacific knowledges
Reflect on and evaluate the understandings developed through social inquiry
Consider how societies, communities, and individuals navigate diversity and inclusion in society
Explore the values behind diverse perspectives between groups that underpin viewpoints and responses
	Ākonga are given a framework for inquiry. This will be culturally sustaining and ethically sound, for example, Kakala. To understand and use the framework, ākonga could:
share their knowledges of the framework
learn more about Kakala as a framework for inquiry
share connections they see between the framework and other approaches to inquiry they are familiar with.

A single, challenging question for a guided inquiry could be: How do communities encourage acceptance of diversity?
Ākonga could create further questions to help deepen their understanding of component parts of this question, for example “what is acceptance?”
Provide ākonga with two or three case studies that demonstrate the conceptual understandings of:
diversity
hononga
acceptance
tolerance
inclusion
belonging.

Possible case studies:
Business community: Downlights, Air New Zealand.
Social organisations: Belong Aotearoa, Rainbow Tick.

Ākonga could explore:
the issue
the values and perspectives that underpinned each viewpoint
how perspectives have shaped people and group responses to the issue of diversity in a community
impacts and implications of responses to each issue.

Support ākonga
Draw on their understanding of relevant concepts so that they can recognise examples of them in the case studies. Kaiako may start out with carefully scaffolded inquiry with the first case study to help identify the relationship between perspectives, values, and viewpoints, responses, and impacts and implication of responses. 
By the third case study, a guided inquiry will allow for ākonga to build on their prior learning. Ākonga could collect primary and secondary sources to examine different perspectives. Guide ākonga to collect sources that are varied, providing opportunities for building understanding of the nuances and complexity of perspectives. Support ākonga to look beyond only opposing viewpoints, and to collectively talk about the impacts and implications of differing perspectives and viewpoints, for example how might a liberal perspective that wants to change a company policy impact on a community in the future? And what could be wider outcomes for society? 
Engage with people and groups in the community in a culturally sensitive and inclusive manner. This would include ākonga sharing their learnings with those who have gifted their knowledges with care and respect.

Deliberate acts of teaching about ethical decision making will be required so that ākonga are able to engage with people and groups in the community in this way. 

Build in reflection activities for ākonga on these ethical decisions and the process of making just and inclusive decisions. 

Within the cases, ākonga will be able to see examples of:
action taken to encourage acceptance of diversity. These actions may include changes in policies, inclusive art works, use of language, being asked for feedback in decision-making processes, and having that feedback acted upon. 

Facilitate a discussion that ākonga participate in so that they can connect the perspective and values to the response or action taken by a person or group. Ākonga could share their knowledges, understandings, and views through talanoa. Talking about the things that have made peoples feel a sense of belonging, acceptance, and inclusion, and how hononga has played a role in acceptance of diversity and inclusion. Exchanging ideas and thinking about connections with the Social Studies Big Ideas, such as “Cultures are dynamic and change through hononga and interaction”.

Learning covered provides opportunities to collect evidence for AS 92048 (1.1) Demonstrate understanding of findings of a social inquiry.
Learning covered supports development of skills and knowledge towards AS 92049 (1.4) Demonstrate understanding of perspectives on a contemporary social issue.

	
	Global flows and Indigenous peoples
Duration — 6 weeks

	Understand and use appropriate inquiry frameworks that are culturally sustaining and ethically sound 
Ask challenging questions, gather information and background ideas to deepen conceptual understanding with attention to mātauranga Māori and Pacific knowledges
Reflect on and evaluate the understandings developed through social inquiry
Explore how global flows impact individuals and/or local communities and places
Explore how power is exerted to influence multiple aspects of society and the impact on groups and communities
	Ākonga draw on their previous learning about understanding and using a culturally sustaining and ethically sound inquiry framework(s), inquiry, and perspectives to engage in a social inquiry. Support ākonga to build on their understandings, knowledges, and skills of social inquiry to explore a social issue. 

The focus for inquiry explores Indigenous peoples and globalisation. Kaiako should consider focusing ākonga social inquiry with sources, to deepen conceptual understanding, with attention to mātauranga Māori and Pacific knowledges. Positioning Indigenous peoples as having agency and exercising self-determination should be front of mind for kaiako. There should be multiple opportunities for conceptual understandings of mana motuhake and tino rangatiratanga to be explored. 

Ākonga could consider guiding questions such as:
Indigenous peoples
Who are “Indigenous” peoples?
Who are the Indigenous peoples of Aotearoa New Zealand? 
Who are tauiwi in Aotearoa New Zealand? 

Global flows
What are “global flow”?
What is “globalisation” and how is it different to westernisation?
What are different perspectives of globalisation?
How is colonisation an example of a global flow?

Colonisation and Indigenous peoples
How has colonisation shaped the lives of Indigenous peoples in Aotearoa New Zealand?
How has colonisation shaped the lives of peoples in the Pacific?

Case studies could include:
the use of te reo Māori
the colonisation of Sāmoa, including the 1918 Influenza Pandemic and the Mau Movement in Sāmoa, including significant individuals such as Tupua Tamasese Lealofi-o-ā'ana III and Mata'afa Faumuina Fiame Mulinu'u.
resource use in Nauru, for example phosphate mining
the use of language, for example Diyari in South Australia
the United States’ annexation of Hawai’i, including significant individuals such as Queen Liliʻuokalani.

Kaiako models how to frame and write a social inquiry question that draws on these concepts and Significant Learning and enables them to find out about a particular aspect or element of a global flow on an Indigenous community within a level-appropriate and narrow-inquiry topic. Ākonga are to use the question frame given to them by the kaiako to focus their Social Studies inquiry. Ākonga can use a context covered in class, or another context of their own choice. 

Support ākonga to be critically aware of the sources they collect and use. Take opportunities to discuss culturally sustaining and ethically sound ways of gathering information and making sense of them to answer their inquiry question. This will include the ideas of reliability and bias when deciding which sources to use.

Make connections with the Big Ideas, such as “Global flows influence society”.

Learning covered provides opportunities to collect evidence for AS 92048 (1.1) Demonstrate understanding of findings of a social inquiry.

	
	Workers’ rights are human rights
Duration — 8 weeks

	Participate in thoughtful social action in response to social issues or opportunities
Explore different views about human rights and how they are valued and applied
Recognise that society’s range of social organisation systems (such as social, political, cultural, spiritual) impact upon the rights, roles, and responsibilities of people and groups
Explore how power is exerted to influence multiple aspects of society and the impact on groups and communities
Investigate the ways groups and communities are responding to challenges and opportunities related to Te Tiriti o Waitangi
	Ākonga should consider the following guiding questions throughout this section of the learning programme.
What are human rights? Could include a focus on collectivism vs individualism.
What are social actions?
What are systems?
How do individuals and groups change and shape communities and societies through supporting or challenging systems?
How does, or could, Te Tiriti o Waitangi shape workers’ rights in Aotearoa New Zealand?
Is conflict between sociocultural groups a necessary part of social development?

In presenting this part of the learning programme, kaiako may wish to consider working with their local PPTA representative or CTU Unions Local delegate(s) for help in resourcing these sessions. Appropriate resourcing may also be provided by groups like the Young Workers Resource Centre. Kaiako may also wish to work with culturally specific groups like CTU Rūnanga, a representative body for Māori workers. Ākonga are encouraged to think about how these groups are responding to challenges and opportunities related to Te Tiriti o Waitangi. 

Appropriate activities in this part of the learning programme could include:
learning about historical factors that have influenced workers’ rights, such as labour movements during the 1913 waterfront strike and government policy changes during the 1935 Labour Government
discussions on:
social class, including socioeconomic status as an indicator for an individual’s place in society
relationships between ethnicity and social class, including related themes of social injustice
horizontal and vertical mobility.
case studies on the impacts of global flows on workers’ rights in Aotearoa New Zealand, such as:
modern slavery (system: capitalist)
free trade (system: political)
ethical and organic products (system: globalisation)
food insecurity and ethical production (system: formal and informal economies) 
food sovereignty (system: global food production).

Ākonga learn about what a social action is and why they are important for democratic societies. 

Ākonga choose a social issue that they would like to participate in and complete some background research about. It is suggested that this is an issue they are familiar with from the teaching done this term and is approved by the kaiako to ensure it will have strong links to supporting or challenging a system. Encourage ākonga to explore a system that needs to change because it is affecting them, their whānau, or their community. This will increase the likelihood that they participate in meaningful social action. As ākonga carry out their social action, guide them to collect evidence and store it digitally to draw on when completing their report. Prompt them to reflect on the evidence and how it is important to their action and desired outcome. Ākonga will reflect on their social action by drawing on the evidence they have collected and on the ways Te Tiriti o Waitangi impact and shape their social issue. 

Ākonga then have time to plan, implement, and reflect on their own social action through a report. Ākonga must consider the system or structure they are challenging or supporting. Kaiako should ensure ākonga have a clear understanding of the system that they are supporting or challenging before planning and carrying out their social action. 

Learning covered supports development of skills and knowledge towards AS 92050 (1.3) Demonstrate understanding of decisions made in relation to a contemporary social issue
Learning covered provides opportunities to collect evidence for AS 92051 (1.2) Describe a social action undertaken to support or challenge a system.

	
	Ethical decision making
Duration — 4 weeks

	Ask challenging questions, gather information and background ideas to deepen conceptual understanding with attention to mātauranga Māori and Pacific knowledges
Reflect on how people and groups make just and inclusive considerations to inform ethical decision making
	Kaiako highlights all the previous strategies ākonga learnt during the course for engaging with sources. 

Kaiako present ākonga with a range of contemporary social issues. Working in groups, ākonga engage with the contemporary social issue through a talanoa or wānanga to discuss the decisions made. These decisions could be solutions or resolutions, in relation to the contemporary social issue.

Ākonga will explore the intended outcomes of the decisions and the rationale which sit behind them. Kaiako will support ākonga to closely examine how decisions that are made interact and how they work together in relation to the contemporary social issue.
Ākonga complete a mini inquiry, either as individuals or in groups, to select their own contemporary social issue. Again, they work through decisions made in relation to the contemporary social issue. Ākonga to make links to the Social Studies Big Ideas. Ākonga to work with other ākonga to compare solutions and resolutions and the ethics behind these. 

Learning covered supports development of skills and knowledge towards AS 92050 (1.3) Demonstrate understanding of decisions made in relation to a contemporary social issue.
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